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ABSTRACT

The effects of living learning programs have yet to be

systematic a l l y studied , nor have they been considered in the

broader context of research on college student l i v i ng

groups, which has shown the resident i a l experience to have

important consequences for the health and development of

under graduate students. An in v estigation of psycho social

fact or s that may contribute to the impact of living learn ing

was the refore under taken using a systems theory approach , a

three-phase long it ud in a l study was conducted in the residen

t i a l community of an experiment a l college housing approxi

mately 220 students. Phase I : Three ex p 1 or a to r y studies

and a college - w i de quest i on na i re survey in spring 1979 ;

Phase II : Before and a fter comp a r is on s of quest i on na i re data

from part ic ip ants in a one quarter l i v i ng learn in g program

provided in f a l l l 979 Phase I I I : A second college - w ide

quest i on na i re survey and follow up study on college residents

including program part ic ipants still l i v i ng in the commun

ity.

The quest i on na i r es in c 1 u de d Schutz's ( 1966 ; 1967) F I RO

B ; h is Percept ion of Parents (POP) rater ; and two other

in struments with items on personal background , at t it udes

toward group living , and percept ions of the college.

D is criminant analysis of the results of the base line survey

showed that students who were sat is fied or happy with the ir

living groups were : 1 . ) younger ; 2 . ) from higher SES



families ; 3. ) more social ly or i ented ; 4 . ) more communal ly

or i ented ; and 5. ) less a cademical l y or i ented .

These d is criminant functions were used to class ify fall

quarter program part ic ip ants in terms of probable sat is fac

tion (PS/PNS) and probable happiness (PH/PNH ) with the ir

living groups. Five of the nine hypotheses that were for mu

lated concerning these groups appeared to be confirmed :

1. ) Individuals whose parents were attent iv e to them as

children scored higher on expressed in clusion ; and 2 . ) were

more of ten classed as P.S. 3. ) At the end of the quarter ,

the re was no difference in the rate of reported sat is fact i on

for the PS and PNS groups ; and 4 . ) the re was no difference

in the rate of reported happiness for the PH and PNH groups ;

5. ) At t it u des related to happ in ess showed the antic ip at ed

pattern of change for the PNH group in the direction of con

form it y to those of the PH group .

Disc rim in ant an a lys is of the follow up results showed

program part ic ip ants to be more communa l l y or i ented than

other residents, and also more academically or i ented. It

the refore appeared that the program had been relative ly suc

cessful in promoting so c i a l and a cademic in tegration . No

differences were found in the rate of reported sat is fact i on

or happ in ess with group living when students who had part i -

cipated in the l i v i ng learn in g program were comp a red to non

part icipants. However , early parent a l at t ention was posi

tive ly related to l i v i ng group sat is fact i on for program par -



tic ipants, and there were indications that some students had

used the living learning experience to address unresolved

development a l issues.
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PR EFACE

During the late 1960s and early 1970s living learn ing

programs were formed on a number of American college and

university camp uses as part of a student - or i ented reform

movement in higher education that involved not only stu

dents, but a l so a number of faculty, staff, and administra

to r s at various inst it utions throughout the country (see :

Smith , 1968 ) . In add it i on to curricular reforms and changes

of inst it ution a l procedure , some of the more w is ionary cri

tics of American higher education (e. g. Taylor, 1971 ) were

cal ling for greater integration of the academic and residen
t i a l sides of college life as a means of increas in g student

involvement in the education a l enterprise, and l i v i ng lear n

ing seemed to be a viable approach to a c complish in g such a

go a l.

On one level the impet us for change tended to be the

series of political dist urbances that occur ed on camp uses

throughout the country in the late 1960s and began with stu

dent protests at the University of California's Berkeley

camp us in 1974 (see : He at h , l 973 ; Lip set & Wol in , 1965;

Wol in & Schaar, 1970 ) . There were , however , definite in di

cations of a widespread need for inst it ution a 1 reform well

be fore the free speech demonstrations occur ed at Berkeley,

and social psychologists were among the first to advocate a

college curriculum that involved greater emp has is on the
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student 's individual needs and pers on a l development .

In a compendium of social psychological per spectives on

the American college ( San for d > 1962 ) , higher education was

described as becoming in creasing ly bureaucrat i zed to the

det r i ment of human ind i v i dual it y , and it was not ed that more

interest in g and effect iv e ways were needed to engage young

people in the college experience . It was further suggest ed

that the ind i v i dual development of the student should be the

primary a im of college education , and San for d ( 1967) subse

quent l y insisted that a l l of the inst it ution 's a va i lab le

resources should be organized in such a way as to achieve an

education a 1 en v i r on ment in formed by a the or y of per son a l it y

and designed to maximize the student 's per son a l growth and

development .

The results of a four-year study ( Katz, 1968) conducted

by San for d and a group of h is co l l e a gues at the Stan for d

University Institute for the Study of Human Problems were

offered as furt her support for the concept of a pers on a l

development or i ented college. Long it ud in a l inter views with

Stan for d students between 1961 and 19 65 yielded a v i v i d pic

ture of the social issues of the under graduate and suggest ed

that colleges as inst it utions were do i ng relative ly little

to assist students in de a ling with a complicated and of ten

critical phase of the i r lives . It was concluded that the

inst it ution a l form would have to be adapted to the various

ways that students tended to develop during those years and
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further noted that as individuals students should be

expected to differ not only in the i r abil it i e s and

interests, but also in the i r purposes, learning styles ,

backgrounds , and personal it i es .

A massive review of research on the effects of higher

education that was under taken at the University of

Michigan's Ann Arb or camp us ( Feldman & New comb , 1969 ) also

stressed the importance of consider i ng ind i v i dual differ -

ences and the role of peer relations . In a chapter on

resident i a l group in gs it was observed that students' close

associations in residence and d in i ng halls might we l l be

critical sources of influence but had seldom been subjected

to system at ic study, and in a later work ( Feldman , 1972 )

conside rable at t ent ion was de voted to the inter person a l

processes that occur in resident i a l and other non a cademic

sett i ngs.

Thus the l i v i ng learn in g c oncept seems to have evolved

from a concern for the to t a l development of the student com

b in ed with a grow in g recogn it i on of the contribution of the

inter person a l environment to the ult i mate impact of the col

lege experience . As a result it has some times been used

inter changably with the term , cluster college, which act u

a l l y designates a part icular type of education a l in no v at i on

that does not necessarily involve l i v i ng learn ing. Gaff

( 1970) has indicated that cluster colleges existed or were

planned for approximately 50 camp uses by the end of the
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1960s and that most of these new ly created sub colleges were

characterized by an emphasis on student centered education ,

but it is clear from early evaluation reports (e. g. Dressel ,

1971) that many of them were not specific a l l y intended as

living learning communities.

Further more the living learning approach has frequently

been employed in settings other than the cluster college .

In a comprehensive in vent or y of academic innovations com

pi led for the Carnegie Commission on Higher Education , He iss

( 1973 ) class if i ed cluster colleges as "inst it utions with in

inst it utions" and l i v i ng learn i ng units as "innovative

changes by a cademic subun its with in convent i on a l colleges

and univers it i es . " The dist inct ion is a useful one but

obviously does not apply in cases where cluster colleges

have been designed as living learning communit i es . I l l Even

where it does apply, there is such wide variation in the

content and structure of the programs that it is still d if

f i cult to know precise l y what is meant by any given use of

the term "l i v i ng learn in g . "

[ 1 J Gaff ( 1970) provided a l is t in g o f 4 3 of these
sub colleges that were in existence by l 969 including 9
that have been described elsewhere in the liter at ure as
l i v i ng learn i ng programs ( Morrill , Briggs, and Mad is on
Colleges as Michigan State University ; The Resident i a l
College at Univers it y o f Michigan ; Centennial Col lege
at the University of Nebrask a 3 Raymond and Co v e l l Col
leges at University of the Pacific ; Johnston Col lege at
Univers it y o f the Red lands ; and The Experiment a 1 Pro -
gram at the Univers it y of Vermont ) . He is 5 ( 1973) not ed
the existence of over 250 l i v i ng learn in g units that
had been developed on a more modest scale with the main
purpose of improv i ng a camp us 's resident i a 1 program .
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Some living learn in g programs involve students enro l l ed

in an academic program or course of study living to get her in

a designated house or dorm it or y ( Mads on , 1976 ; McKel fresh ,

1980; Schro e der & Be 1 mont e , 1979 ; Schro e der & Griff in , 1976 :

Stewart , 1980; Tayl or , Roth & Hans on , 1971 ) . Others a im

more at bring in g faculty in to the resident i a 1 program and

draw in g to get her a diverse group of students with in the con

text of a liberal arts curriculum ( Brown , 1972 c : Lacy , l 978;

Lee an & Mille r , 1981 Pascare l l a 8. Terenz in i , 198 l ; Thompson ,

1973 ) . There are a l so projects that have been set up with

the primary intent ion of providing a resident i a l sett i ng in

which in dividuals can pursue the ir various a cademic and

extra curricular in te rests ( Brown , Kno l l , Don a l dison & En sz.,

1975; F is her & Andrews, 1976 ; Grass, 1974 ; Jerome , 1971 ;

Spinks, l 970 ) or have access to special support services

(To l l efs on , 1975). The basic the me unifying this diverse

array of programs seems to be comm it ment to the not i on that

the learning process is enhanced in some way by close per

son a l inter act i on with faculty, staff and/or w it h fellow

students.



CHAPTER I : INTRODUCTION

The research that will be reported in this dissert at i on

deals with the relationship between selected psycho social

variables and college student response to group living in an

experiment a l resident i a 1 sett in g . This relationship was

a l so invest ig a ted for student s p art ic ip at in g in a one quar

ter l i v i ng learn i ng program conducted in that setting . Liv -

ing learn i ng in defined in this case as an educational

approach that comb in es formal course work and structured

social act i v it y with a group living experience in order to

as sist students in the effect i v e integration of the academic

and social are as of college life . The living learn in g pro

gram was a l so expected to enhance pers on a l development and

the reby to influence student response to the co l l e ge

resident i a l environment . As such , this research represents

the application of social psychological theory and pract ice

to a process or i ented exam in at ion of the out comes of an

innovative education a l program.

STATEMENT OF THE PROB L EM

While consider able at t ent i on has been de voted to a r t i

culating the object i ves o f l i v i ng learn in g programs ,

researchers have yet to ident if y the circumstances under

which they are like ly to bring about measurable changes in



the desired direct i on . The various designs in use have not

been systematical ly compared to determ in e whether or not

they differ substant i a l l y in terms of the i r effects, and ,

despite the fact that the frequent adopt i on o f l i v i ng lear n

ing centers on American camp uses may be large ly at tributed

to the ad vocacy of social psycho log is t s , few , if any , of

these education a l in no v at ions have been in formed by an a de -

quate the or y o f the social and psychological processes

in volved .

Prop on ent s of the l i v i ng learn in g approach have

stressed the education a l benefits of comb in in g the academic

and resident i a l experiences by suggest i ng that opport un it i es

for closer pers on a 1 contact with f a culty help to improve the

student 's motiv at i on for a cademic work and to increase the

faculty member 's sens it i v it y to social and development a l

issues that are like ly to a f fect the student 's per for mance

( Ardn't , 1975). It has a l so been noted that faculty tend to

play an important role in the deep en in g of student "s intel –

lectual concerns over the course of the college years ; in

the ir choices of a major field of study; in the ir vocational

decisions ; and even in the extent to which other students

seek them out for a cademic advice ( Ba i r d, 1976 ) .

Conversely the living learn in g concept has been offered

as a solution to problems a r is in g from the fact that stu

dents' needs for emotion a 1 security, pers on a l support , and

social competence are not a de quate ly met by the academic



side of college life ( Bess, 1973 a J . The residential program

has been described as an ideal laboratory for learning about

social organization , social process, and the principles of

c it i zenship given that each new school year occasions a

resurgence of enthus i a sm for efforts to create a comfort able

and sat is f ying social environment (Barger & Lynch , l 973 ) .

In a similar ve in , a cademic resident i a l units have been

advocated as a strategy for college management that will

reduce student d is sat is fact ion (Schroeder & Freesh , 1979 )

and v and a l is m ( Schro e de r , l 976 ) as well as a t t r it i on from

the college resident i a 1 community ( Haslun , 1974 ; "|L i v i ng

learn in g makes education , " 1973 ) .

However , l i v in g learn in g h as a l so been criticized by

those (e. g. Gordon , 1974 ) who tend to quest i on its feasib il

ity c it i ng the exigencies of contemporary academic life and

the fact that the demands of scholar ship of ten compete with

those of col leg i at e community build in g . The social

relevance of such experiments has likewise been chal lenged

on the grounds that the i r e g a l it a ri an or i ent at i on runs

counter to the compet it i ve tendencies of human nature and

that cohesive resident i a l groups, even if obtained , would

never represent a model that could be widely reproduced or

re a di ly in it i a ted ( Brothers & H at ch, 1971 ) .

The assumption that living learn in g courses would

necessarily be better than those taught in the trad it i on a 1

manner has been called into quest i on by Nudd and St i er



( 1969 ) with the i r assert i on that the nature of the course

and the personal it y of the instruct or are more critical to

the facilitation of learning than the setting in which the

course is ottered. Studies on the effects of resident i a 1

programs reviewed by Williams and Reilly ( 1972) have in fact

suggested that living learning dorms have little or no

impact on the academic achievement of the i r residents, even

though they do appear to improve the social at mosphere in

the larger, more impersonal residence halls. I l l

Gordon ( 1974 ) has noted that many students see the ir

living area as a place to unwind from the pressures of

academic work and would resent the intrus ion of formal

class room act i v it i e s in the private doma in . Wolf ( 1970 ) has

taken such concerns one step furt her by suggest i ng that

reduced form a l it y in student -f a culty relationships may

interfere with the social and poll it i ca 1 development of stu

dents r at her than enhance it , and Kegan ( 1.98 l ) seems to have

been express in g a similar view in not i ng that students at

Hampshire College became over ly concerned about the ir

academic progress as a result of merg in g the l i v i ng and

learning experiences.

The possibility that in dividuals may be a d verse ly

affected by the pers on a l growth a spects of an a cademic

resident i a l program has been suggested by a study ( Goldman &

I l l The i r primary source for this observation seems

to have been Centra ( 1968 ) .



Olczak , 1980) in which the treatment group showed less of a

gain on person a l it y measures than a control group and

an other ( Goldman & O 1 c zak , l 9 76 ) in which the re was a ctually

a de c 1 in e in the scores of the treat ment group . This

decline was no longer evident in a one year follow up study

in vol v i ng half of the or ig in a l group of subjects, but it

served to call a t t ent i on to the potent i a l l y stress ful nature

of an in no v at i ve program that "focused large ly on values ,

feel in g s , and emotions r at her than the trad it i on a l accumula -

tion of in formation" ( p. 337).

Obviously some of the critic is ms that have been noted
are more speculative than evaluative , and those that have

some ground i ng in research may still be m i tigated by the

part i cu lar met ho do logy used . For example, if an a cademic

resident i a 1 program act u a l l y do e s p r omote in te l l ect u a l

development , such growth may not be immed i a tely evident in

student grade point a verages. Likew is e positive or growth

producing changes in the are as of self know ledge and per -

son a l competence may be d if f i cult to a s sess and , if

detected , would still be impossible to at tribute to any one

a spect of the over a l l education a l program. Even a simple

measure like with draw a l from the college or the resident i a 1

program is like ly to be in fluenced by a number of fact or s

other than the l i v i ng learn in g c ur riculum .

While the out comes o f l i v i ng learn i ng programs have

rarely been rig or ously in vestigated , the re have been a



number of systematic studies of the effects of more tra di

tional types of college student l i v i ng groups, and this

liter at ure may be used in concept u a lizing factors that are

likely to inter act with programmatic input . In add it i on ,

the recent liter at ure on college student development has

suggested several approaches to the application of social

psychological the or y in th is area .

STATEMENT OF PURPOSE

This dissert at i on the refore seeks to provide a more

thor ough unders t and in g o f the social and psychological

processes determ in in g student response to a living learn ing

program by :

1. ) Review in g the exist in g liter at ure on the effects of

college student l i v i.ng groups and a l so selected

the ories of college student development in or der to

ident if y the range of v ar i a bles that are like ly to

influence the out comes of a l i v i ng learn in g program ;

2 . ) Develop in g a concept u a l framework for research on the

effects of a l i v i ng learn in g program ;

3 . ) For mul at in g and test in g h y pot he ses conce r n in g selected

variables that are like ly to be associated with the

out comes of a l i v i ng learning program.



STATE MENT OF APPROACH

A living learn in g program consist in g of a one quarter

environment a l studies course on intent ional community for

students l i v i ng in small groups and an on campus communal

l i v i ng project was conducted with in the context of an exper

i ment a l college. I 2 | The extent to which program part ic i

pants differed from other residents in report in g sat is fac

tion or happiness with the i r living groups was selected as

the out come of interest for a correl at i on a l study using

quest i on na i re data .

The concept of sat is fact i on was seen as providing a

relatively stra ight for ward measure of students' responses

to the i r immediate households and was defined as the accep

tability or des i r ability of that part i cu lar resident i a l

experience . In keep in g with Gut ek "s ( 1978) suggest i on that

studies measuring sat is fact i on a 1 so include data on re lated

constructs, respondents were a l so asked to indicate the

ext ent of the i r happ in ess with the l i v i ng group , and happ i -

ness was defined in terms of active enjoyment . These in di

cat or s seemed less like ly to be c on founded by the type of

ext r an e o us fact or s that might a rise with more g lob a l me as -

ures such as a cademic achievement or pers on a l growth .

Sat is fact ion or happiness with the l i v i ng group a l so

| 2 | The research sett i ng was Kresge College a t the
University of C a l if or n i a 's Santa Cruz camp us and will
be discussed in more detail in chapter 2.



offered the advantage of being gener a l l y accessible to

self-report and was presumed to be a pre-cond it i on for con

t in u ed in volvement with the specific household in quest i on ,

and , perhaps , with the resident i a l community as a who le.

The in vestigation in it i a l l y focused on the ident if i cat ion of

variables that were expected to influence an individual

student 's sat is fact ion with group living and subsequent ly

in volved test in g the impact of a programm at ic inter vent i on

designed with some a t t ent i on to these variables.

The research involved a three-phase long it ud in a l study

that was carried out in a college resident i a l community

housing approximately 250 students. Phase I included a

series of ex p 1 or a to r y studies done between winter l 978 and

spring 1979 and a college-wide survey that was conducted in

spring 1979 as a base line study. Phase II consisted of a

be fore and a fter comp a r is on study of the quest i on na i r e

responses of students who part ic ip a ted in a spec i a l l i v i ng

learn in g program during f a l l quarter 1979, and a second

col lege - w i de quest i on n a ire survey conducted in the s p r in g of

1980 formed Phase I I I of the research . That survey was a 1 so

a follow up on program part icipants who were still living in

the college resident i a l community at that point .

This research was large ly expl or a to r y and was in tended

as a basis for design i ng future studies in which social and

psychological variables are more specific a l l y considered in

efforts to promote student sat is fact i on with the college



resident ial experience . It is a l so expected that the find

ings will be help ful in determ in i ng appropriate follow up

strategies for assessing the long term effects of an experi

ment a 1 college en v i r on ment and in the art i cu lation of under

ly in g issues that are like ly to influence the out comes of

even the most care fully designed l i v i ng learn i ng pro

grams. [3] The rema in der of this chapter will be devoted to a

review of the r elevant liter at ure and to the development of

a concept u a 1 model that will provide the the or et i ca 1 frame

work for the research .

REVIEW OF THE LITE RATURE

THE EFFECTS OF COLLEGE STUDENT LIVING GROUPS

Feldman and New comb ( 1969 ) have provided an extensive

review and an a lysis of research on the impact of college

res ident i a l groups from which they concluded that such

group in g s a chieved the i r effects main ly by accentuatino t he

in it i a 1 differences that tended to a t t ract a student to one

living arrangement r at her than a not her . That would still

suggest , however , that various types of resident i a l groups

w ill differ in the ir effects on the students l i v i ng in them .

For example, sever a l r es e archers reported that ind i v i duals

who were a f filiated with frate r n it i e s or sor or it i e s were

[ 3 ] See Chicker in g ( 1971) for an detailed discussion
of the ration a le for a ct i on rese arch in this a re a .



10

less likely than independents to with draw from college and

that members of Greek letter societies were typical l y more

sat is fied with the i r colleges and with the i r living situa

tions.

It is possible that such research find in g s h a v e s imply

reflected differences in the back grounds of students who

jo in Greek organizations and those who do not . However, a

series of more recent studies conducted by researchers at

Stan for d Univers it y 's Soc i a l Eco logy Lab or a to r y have shown

that it is a 1 so important to consider differences in the

en v i r on ments of these l i v i ng groups. The i r work was based
in part on Loz of f 's ( 1968) in depth study of St an for d under

graduates and began with the development of a University

Residence Environment Scale (URES) in or der to as sess the

social climates of univers it y student l i v i ng groups ( Gerst &

Moos, 1972 ) .

The U R ES consisted of 1 0 sub 5 c a les. In v o 1 v ement and

emot i on a l support were concept u a lized as relationship dimen -

s ions as sess in g the extent to which students and staff

he l ped each other and part ic ip at ed in l i v i ng group a ct i v i -

ties. A not her group of five subsc a les were concept u a lized

as pers on a l development dimens i on 5 me a sur in g emph as is with in

the l i v i ng environment on pers on a 1 , so c i a 1 , and a cademic

growth , and the third group consisted of three subsc a les

that dealt with system maint enance and system change dimen

s ions.
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In one study conducted by Moos, DeYoung and Van Dort

( 1976 ) , URES was a dm in is t e red to 1 , 0.80 students from 42 l i v -

ing units on two different university campuses. The stu

dents completed the scales during the fall and spring of

the i r freshman year, and the results indicated marked

differences in the ways that they appeared to be affected by

the various types of social environments in the i r living

groups. Most not a ble was the find in g that groups with a

strong emp has is on academic achievement produced students

who were host i le , in hibited , exhausted , and unhappy : where as

students in groups emphasizing in volvement and emotional

support tended to describe themselves as calm , cooperative,
easy-going , and happy.

Moos and Van Dort ( 1979 ) subsequent l y developed the

Physical Symptom Risk Scale as a sub scale of U R ES, which

they administered to l ; 290 students l i v i ng in male , female ,

or coed groups. Higher ie vels of physical symptoms were

reported by students l i v i ng in groups that were per c e i ved as

low in involvement and support and high in compet it i on . In

a related study ( Nielsen & Moos, 1977 ) , it was found that

women who resisted develop in g physical symptoms in such set -

tings were more dominant , more religious , and less social ly

in volved than those who increased the i r level of reported
symptoms. Men who tended to resist symptom development

showed a higher frequency of chess play in g and a much lower

level of a l cohol consumption.
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It is interest i ng to note that despite the existence of

a relatively large body of research on the impact of college

student residence , Moos and h is colleagues at Stan for d

appear to be the on ly group of investigators who have been

specific a 1 ly concerned with the psycho log i ca 1 c 1 i mate of the

resident i a l group as a who le. Although sat is fact ion with

the l i v i ng group was not directly determ in ed in these stu

dies , it seems like ly that stress ful living environments

would also be less sat is f ying and that factors affect i ng the

social climate may be viewed as potent i a l determ in ants of

sat is fact i on . [4] It is more a source of concern that most of

this research has focused on inst it ution a l l e vel phenomen a

to the exclusion of processes oper at i ng at the individual

level , but it provides a useful start ing point for the

present in vest ig at i on .

INSTITUTIONAL LEV E L DETERMINANTS OF SOCIAL CLIMATE

ENVIRONMENTAL FACTORS: Smail, De Young and Moos ( 1974 )

used URES to compare the group climates o f l i v i ng un its at a

large , state university in a small town set t i ng with those

of a small , p r i v at e , church - related university located in a

congested urban are a . Students at the state univers it y

[ 4 | Student sat is fact i on received relatively little
attent i on in research on higher education until recent –
ly when in creased student mob i. 1 it y (see Cope & Hannah ,
1975) and a r is in g trend toward student consumer is m
(see Riesman , l 98 l ) seem to have inspired more interest
in that direct ion (e. g . DeVore & H and a l , l 98 l ; Kegan ,
1978 a ; 1978 b : Max we l l , 1977; Ryback , 1980 ) .



13

rated the i r living groups higher on in volvement , emotional

support , friendship , and inter action among members , and , as

a who le , they felt greater comm it ment both to the i r living

groups, and to the other students living in them. These

find in g s may be contrast ed, however , with those reported

from a not her study (Moos, Van Dort , Smail & De Young , 1975)

samp ling living units at l 6 colleges and univers it i es

nation wide , which indicated that r el at i on ship or i ented l i v -

ing groups and those with a trad it i on a l social or i ent at i on

were more often found on the camp uses of private than public

schools.

The architectural and organizational features of the

living group have a l so been found to have a systematic

effect on its so c i a l environment . Moos ( 1978) reported that

group s with a greater proport ion of sing le rooms placed more

emp has is on academic achievement and less emp has is on social

inter act i on , friendship , or conce r n for other members of the

l i v i ng arous. Ho l ah an and Wilcox ( 1978) found that fresh men

as signed to high-rise dorm it or i e s formed fewer friend ships

and were less sat is fied with the i r resident i a l arrangements

than those as signed to low-rise structures. Likewise,

residents have reported favor in g sm a l l er dorms, bec a use they

facil it at e friends hip format i on and social in ter action (S in

net t , Sachs on & Eddy , 1972 ) .

ACADEMI C F ACTORS: Using U R ES and a typology der i v ed

from Ho l l and 's the or y of vocation a l choice, Hearn and Moos
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( 1976) in vestigated the social climates of 42 resident i a 1

groups. Those with a high proport ion of students who were

major ing in education, nursing , physical therapy, the social

sciences, so c i a l work , or speech correct i on were class ified

as "social " a c cord in g to Ho l l and 's de f in it ion of types and

received high U R ES r at ings on support and trad it i on a l social

or i ent at i on . Groups with more students in the majors

defined as "enter p r is in g " ( i.e. h is to r y, hosp it a l adm in is -

tration , hotel a dim in is t rat i on , industrial relations , pol i t i

cal science , public adm in is t ration ) had part i cu lar ly low

r at in g s in those are as .

D at a from two l i v i ng groups that were found to be per -

fe ct ly homogen e o us in terms of Ho l l and types served to

i l l us tra t e the fact that support and trad it i on a 1 social

or i ent at i on were not necess a r i ly related dimensions of the

resident i a l experience . One group consisted o f l 4 male med

i ca 1 students who were type d as " in vest ig at iv e s , " and the

other was a coed dorm group made up of 22 students from a

college of fine arts and crafts. The medical student s

scored higher on trad it i on a l social in volvement but the

"art is it c " group had higher scores for pers on a l in vol v ement

and support .

Deco ster ( 1968) compared the effects of r and om versus

homogen e o us as signment of high a bility students who lived in

residence h a l l s at the University of Florida . Over a two

year per iod high a bility students l i v i ng in close proxim it y
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to one another more frequent ly reported that the ir l i v i ng

quarters were conducive to study and in formal discussion of

educational values . They more often said that the i r fellow

residents were conside rate and respect ful of others and gen

er a l l y per c e i ved the i r resident i a l arrangements as more

desirab le .

The benefits of housing students accord in g to common

curricular interests have been det a i led in studies report ing

favor a ble results from l i v i ng learn in g en v i r on ments for

female prep harmacy students (Schro e de r , l 98 0 } Schro e der &

Belmont e, l 979) ; under graduates in engineer in g (Mc Kel fresh ,

1980 ; Schro e der & Griff in , 1976 ) ; and fresh men at an inst i -

tute of technology ( Tayl or , Roth & Hans on , 1971 ) . In each

case the academic resident i a l un it was found to in crease

student sat is fact i on with the curriculum as well as with the

l i v i ng environment . It is a l so not a ble that in the McKe 1 –

fresh study fresh men expressed a higher level of sat is f a c

tion with the group s p i r it and rapp or t of the l i v i ng un i t ,

where as the non fresh men were more s at is fied with the opp or -

tun it i e s for extra curricular in vol v e ment .

When Be a le and W i l l i a ms ( l 968 ) in v estigated student

sat is faction with living units made up of a l l college class

levels as compared with those that separated fresh men and

up per class men , they found different i a l effects for males and

females. First year men who were assigned to mixed class

housing indicated more sat is fact i on with the i r college
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experience than those l i v i ng in a l l freshman units. First

year women appeared to be equally sat is fied regard less of

the class compos it i on of the i r living units, but women who

were upper level students seemed somewhat more sat is fied

when they had separate housing .

The impact of f a culty in volve ment in the resident ial

program was demonstrated in a study conducted by Pascare l l a

and Te renz in i ( 1981 ) , which compared the freshman year out

comes for students in a l i v i ng learn in g program and those

l i v i ng in convent ion a 1 residence h a l l s. By the end of the

year the 100 fresh men as signed to the experiment a l build in g

had had more frequent contact with faculty and reported

greater sat is fact i on with the i r relationships to faculty

members . They also report ed a higher level of sat is fact ion

with the fresh man year program .

The authors concluded that the program 's in no v at i ve

structural or g an i za t i on was of less consequence than the

opport un it i e s it a f for ded for close student -f a culty contact ,

which is consist ent with find in gs reported elsewhere on the

role that faculty can play as so c i a li zi ng a gents with in an

exper i ment a l college ( L a cy, l 978; New comb et a l , l 970 ) .

Such observations a l so serve to under score the import ance of

the inter pers on a 1 dimension in what are termed inst it ut i on a 1

level effects and suggest the need for furt her in quiry in to

the pers on a l experiences of ind i v i dual students.

SUMMA R Y : Accord in g to the results of studies that have
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focused on inst it ution a l level factors, student living

groups with a favorable social climate are more likely to be

found on private campuses or in state schools located in

small town settings. Low level and small scale structures

and those with fewer sing le rooms appear to be more condu

cive to the development of such groups ; and housing students

to get her by a cademic abil it y , major , or field of study seems

to help , p a r ticular l y if the re are a 1 so opport unit i e s for

contact with faculty with in the context of the resident i a l

program . The re is so me in dic at i on , however , that a cademic

resident i a l programs are gener a l l y more sat is fy in g for

fresh men than for up per level students and that the degree

of social or i ent at i on character i z in g such unit s is like ly to

vary accord in g to the subject area in which the residents

are major in g .

INDIVIDUAL LEV E L DETERMINANTS OF SOCIAL CLIMATE

CULTURAL FACTOR'S : New comb 's ( 1943 ) study of women at

Benn i ng to n during the late 1930s clear l y showed the effects

of social class ident if ic at i on on col lege student peer

groups, but the in f l uence of such fact or s on the l i v i ng

group has received l i t t le research a t t ent i on . Accord in g to

New comb ( 1958) , the student who sought group member ship was

required to take on who le p a t t e r n s of in terre lated values,

a t t it u des , and be h a v i or s. He not ed that some students had

conside rable d if f i culty rec on c i ling the liber a l politics
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advocated at Bennington in the thirt i es with the values held

by the ir wealthy and conservative families. Those who per

sisted in the i r conser v at i s m were much less like ly to report

favorable feel ings toward the college community or active

in volvement in the campus social life .

Daniel 's ( 1976) study of Black sor or it i e s at a large ,

integrated state university has suggested the possibility

that Black students may face a similar situation as social

is o lates on predom in a tely White campuses . The sor or it i es

were found to be a part i a l r et r eat from the marg in a l status

associated with the i r r a c i a l ident it y and to represent an

effort at maintain in g some tie with a prior reference group.

This was found to be part i cu lar ly true for those women who

were from lower so c i o economic back grounds , but , a c cord in g to

other studies (e. g . Stewart , 1977, W i l l ie & Levy , 1972) ,

Black women in gener a l have tended to be d is sat is fied with

the i r experiences in racial ly integrated living groups .

To up in and Luria ( 1974 ) reported that many of the Black

women they studied felt at a social d is a d vant age in such

situations and preferred be in g with others who shared the ir

"social - sexual - c are er di lemma . " However , t h is may a l so be

the case for women of other r a c i a l group s who give evidence

of h a v i ng strong concerns about such issues . Sauber ( 1972 )

a dim in is t e red the Mooney Problem Check list to 150 under gradu

a te women at F 1 or i da State Univers it y and found that sor or -

ity members reported more problems in the are as of court -
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ship , sex, and marriage than did dorm it or y residents, and

they also reported more se were problems related to personal

development . [ 5 l

Moos, Van Dort , Smail & De Young ident if i ed mark differ -

ences in the types of social climate character i z in g a sample

of 10 0 1 i v i ng groups that varied in sex compos it i on . Most

(8.4% ) of the 3 l male un its were described as compet it i on

or i ented with reference to such act i v it i e s as dating and

grade a chievement . A sma l l er proport i on (29%) of the 44

female un its and even fewer ( 1.4% ) of the 28 coed living

un its were were said to be of this type . A l l of the units

that were termed relation ship or i ented with regards to the

degree of comm it ment and emotion a l support shown to others

in the l i v i ng group were e i t her female , or coed in compos i

tion . This was a l so the case for un its that emphasized such

tradition a 1 ly social act i v it i e s as d at in g and part i e s and

for a l l but one of the un its that stressed both the social

support , and the academic a chievement dimensions.

These find in g s were interpreted as ind ic at in g that

under graduate women tend to exert some in fluence on the

development of a support i v e at mosphere in coed residence

gr O up 5 . The possibility that men who opt for such l i v i ng

| 5 || Since most of the earlier studies of Greek letter
societies ( e. g . Loz of f, l 968 ) found members tend in g to
be be t t e r a djust ed than d or m i t or y resident s , the se
find in gs may have reflected sex differences in college
adjust ment . It is a l so possible that such so c i a l or -
g an i zations had be gun to a t t ract a different type of
student by the end of the 1960s.
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arrangements may differ from other males in ways that a f fect

cooperative inter action was not considered , but Schroeder

and Lemay's ( 1973) comp a r is on of in it i a 1 scores on pers on a 1 -

ity measures showed both male , and female students who chose

coed residence halls to be more mature , more f l exible in

the ir values, and more able to develop me an in g ful relation

sh i p's than those who chose sing le-sex residence halls.

PERSONAL IT Y FACTORS: The role of student personal it y

characteristics has gener a l l y not been considered in living

group research . One not able except ion is a study of group

composition effects done by Schroeder, Warner, and Malone

( 1980 ) at a large state university located in a rural are a

of the south east . The Myers - Briggs Type Indic at or was used

to categorize enter in g male students accord in g to the i r dom

in ant ment a l processes ( sens in g , in tu it i on , think in g , feel -

in g ) and four homogeneous living groups were created with l 4

members to a dorm it or y sect i on .

Early in the fall quarter U R ES was a drin in is t e red to

these 56 students and to a 16 member l i v i ng group made up of

two pairs of each type . A l l five groups completed the

scales a ga in at the end of the quarter a long with an in for -

mation in vent or y. Predicted between - group differences were

found on both sets of scores with the in tu it i v e s scoring

cons is tent ly higher than the other groups on the measures of

trad it i on a l social or i ent at i on and support i ve inter act i on .

It was a 1 so the in tu it i v e s who most of ten selected the ir
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living group members as friends , and they were observed to

part icipate in more social act i v it i es on the floor than were

the other groups .

SUMMA R Y : Studies of ind i v i dual level fact or s seem to

ind ic at e that l i v i ng groups composed of students from the

same socioeconomic and racial backgrounds will be more

like ly to have a close and support i ve social climate , and

that this is a l so the case for a l l - female or coed groups .

Separation by academic class may further contribute to

sat is fact i on , particularly in women's l i v i ng groups, and

resident i a l units composed of high ly in tu it i ve males may be

more c on du cive to social inter act i on than those consist in g

of other pers on a l it y types. While each of these f ind i ngs is

less than conclusive , they a l l tend to support the c on ten

tion that students are gener a l l y drawn to groups with which

they can ident if y in some way .

CONC LU S I ON : The liter at ure on ind i v i dual level fact or s

in fluencing the social climate of the college l i v i ng group

is surp r is in gly scant when compared to the number of studies

deal in g with inst it ution a l l e vel fact or s, and the re are v i r –

tu a l l y none that consider the comb in ed effects of per son and

en v i r on ment . In the absence of a more comprehens i ve

approach to the study of the college resident ial experience,

it seemed reas on able to turn to the gener a l l iter at ure on

college student development in seek in g an appropriate

the or et i ca 1 or i ent at i on for research in this are a .
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THEORE TICAL MODELS OF COLLEGE STUDENT DEVELOPMENT

Baird ( 1978) has observed that colleges and univers i

ties are complex social inst it utions; that surprising ly few

the or i es have been proposed to expla in the i r oper at i on ; and

that such the or et i ca 1 bases are needed if these environment s

are to be a de quate l y unders to od and effect i vely as sessed . He

has furt her suggested the app lic at ion of exist in g social

psycho logical models to research in this area and has

offered role the or y, or g an i za t i on a l psychology, and social

eco logical an a lys is as three possible approaches to produc

in g test a ble hypothese s a b out the effects of the college

en v i r on ment .

While it is true that rese arch in higher education has

gener a l l y ten ded to be at he or et ic a l and more or i ented to ward

e valuation than experiment at i on , | 6 || there have a l so been

not able efforts by educ at i on a l r es e a r chers to develop a more

the or y based approach to the study of college student

development (see Walsh , 1973 ) . The use of empirical ly

or i ented models may the refore be more appro p r i a tely viewed

as a depart ure from earlier concept u a lizations that have

failed to meet the criter i a for effect i ve the or izing .

Accord i ng to Walsh ( l 973 ) those criter i a should include

comprehens i veness, clarity and ex p lic it ness, oper at i on a 1

| 6 || Such man's ( 1967 ) dist inct i on between evaluation
studies and evaluation research that uses empirical
methodology in conduct in g such studies may be applied
he re.
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adequacy in measuring persons and the environment, inclusion

of empirical find i ngs, parsimony, and the generation of

empirical quest ions.

BASIC SYSTEMS MODEL : [7] As part of a large scale pro

gram of long it ud in a l research on college student development

conducted for the American Council on Education , Ast in

( 1970) proposed a model represent i ng the impact of college

in terms of student inputs , the inst it ution a l environment ,

and student outputs (see fig. 1) . The under lying schema is

relative ly clear and ex p lic i t , but an at tempt to f it it to

the exist in g data on college student l i v i ng group sat is fac

tion reveals certa in critic a l l im it at ions in both the

research , and the the or y (see fig . 2 ) .

The fact that a l l of the variables that would be placed

in the inputs category are demographic to the exclusion of

pers on a l it y variables represents a major concept ua l

short coming , while the wide range of variables that must be

a c commodated by a sing le category design a ted as the en v i r on

ment does not reflect we l l on the oper at i on a l adequacy of

the model or its comprehens i veness. Still , an in put - out put

mo de l can be use ful in that it encourages the care ful de l -

in eat ion of education a l object i v e s , and it serves to

emphasize the student 's contribution to the ind i v i dual

environment inter action.

| 7 || Miller and Rice ( 1967) have provided an effect i ve
treatment of the basic principles of systems an a lys is .
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Ast in ( 1968, p. 30 l) has gone so far as to state that :

Any obtained relationship between education a l
pract ice and student output is necessarily ambigu
ous so long as no control is exercised over d if
fe rent i a l student in put .

This observation has part i cu lar relevance for research deal -

ing with experiment a l college programs, since , as Brown

( 1972 a J has not ed , such in no v at ions tend to a t t ract a select

group of bright , adventurous , liber a 1 m in ded students and

are the refore like ly to produce results that are a typical of

colleges in gener a l .

INTEGRATED SYSTEMS MOD E L : Feldman ( 1972) deta i led a

social psycho log i ca 1 frame work in which the college 's

inter action a l sett i ngs were c on c e i ved of a s events in a

given context occur ring over time w it h the character is tics

of the gener a l society , the or g an i za t i on a l features of the

college , and the at tributes of various members of the col

lege community a l l seen as determ in in g the individual's
experience ( see fig - 3 ) . Similar ly, Benez et ( l 975) has

a d vocated an or g an i za t i on a l approach to the study of student

development that would in volve assessment of the college 's

mission ; of the ways in which it carries out its purposes ;

and of the extent to which students felt i dent if i ed with the

college in its operations as well as its purposes.

A slight ly different version of this approach was sug

gested by Per v in 's ( 1967 a J not ion of the college as a social

system in which integration was defined as comp at i bil it y
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between the values of faculty, students, and administ ration ;

between the formal learning and the student 's growth as a

pers on ; and between what goes on in the college and the

events of the "re a l world . "

Studies ( Per v in 1967b ; 1967 c ) done at Princet on and 2 l

other colleges and univers it i es provided support for the

ind i v i dual - en v i r on ment inter act i on model by using the seman

tic different i a l to me a sure percept ions of college , self ,

and i de a l self. Per c e i ved similar it y was found to be the

best predict or of sat is fact ion on an ind i v i dual level , and

for inst it utions as a who le me a n disc repancy scores tended

to show a positive relation ship to mean scores for d is sat is -

fact ion .

Likewise a study of the eat i ng clubs at Princeton ( Per

v in & Smith , 1968) found per c e i ved self - c 1 ub similar it y to

be positive ly related to sat is fact i on with the eat in g c lub

en v i r on ment , which suggests that the model may be appro p r i

at e for resident i a l groups as well . ( 8 J When it is applied ,

however , a furt her limit at i on of the exist in g l i v i ng group

data is revealed in that they pro v i de l i t t le or no in form a -

tion about the various inter actions in which students who

live to get her a re like ly to be in volved . Also the

antecedents category becomes so over loaded that the model

fails to suggest anything about the relationships among the

[8] A study by Perkins ( 1977) show in g a relationship
between room a te value similar it y and resident i a 1 sat is -
fact i on lends furt her support to this assumption.
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variables included ther e (see fig. 4) .

DUAL INTEGRATED SYSTEMS MODEL : T into ( 1975) has de v -

ised a conceptual framework for the an a lys is of factors

leading to college student drop out that can a l so serve as a

relatively elegant and emp i r ic a l l y or i ented version of the

throughput model of college impact . A dist inction between

the college 's academic and social systems constituted a

unique feature of the model , accord i ng to which a student 's

commitment to the school was expected to be equal ly depen

dent up on : 1. ) academic integration in terms of grade

a chievement and intel lectual development ; and 2 . ) social

integration in terms of successful relations with peers ,

faculty, and staff (see fig - 5 ) .

When the reported find in gs on student l i v i ng groups are

f it ted to this type of schema , the scope becomes more

comprehens i v e and the inter relationship of v ar i a bles is more

ex p lic it than would be the case with simple r models. It

might be improved , however , by including family background

as a part of the social system and consider in g it as a f a c

to r in the for mat i on of in 5 t it ution a 1 comm it ment . Pre -

college school in g should like w is e be in c luded in the

a cademic system as an antecedent to go a l comm it men t , and

inst it ution a l image as a medi at i ng variable in the relation

sh ip between student at tributes and the format ion of comm it -

ment (see fig . 6 ) .

Although T in to 's model has yiel ded a number of test a b le
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hypotheses, subsequent studies ( e. g. Bean , l 980; Pascare l l a

& Terenz in i , 1980 ) have tended to emphasize elements of the

inst it utional environment . Consequent ly, as the systems

model has become more comprehensive the relative importance

as signed to student character is tics has tended to decline .

In add it i on to producing test able the or et i ca 1 propos it ions,

a conceptual approach should , as Pace ( 1969 b ) has noted ,

give evidence of a balanced concern for individual and

inst it ution a 1 fact or 5 , if it is to a de quate ly represent the

complex it y of a "real world" system. Bess ( 1973b) has pro

vided a rare example of this kind of balanced approach in a

study of 30 academic departments in 15 American univers it i es

that used me a sures of or g an i za t i on a l effect i v en ess and in di

vidual need sat is fact i on to disc rim in a t e between high and

low qual it y departments. It is in t e rest in g to not e that the

high qual it y depart ments were found to be more effect iv e in

the i r oper at ions but no more sat is f ying to work in than

those rated as having low quality.

CONCLUSION : While systems the or y pro v i des a v i a b le

approach to the study of issues of college student devel op

ment , it would appear that a more det a i led represent at ion of

the social system is to be preferred if test a ble hypotheses

are to be generated and a b a lance d view of the fact or s

oper at i ng in a "re a l world" set t in g is to be obtained . Just

as procedural efficiency may fail to show a relationship to

in dividual need sat is fact ion in the academic departments of

univers it i e s , evaluations of student resident i a l programs
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that emphasize administ ratively defined criter i a o f effec

t i veness may fail to detect the pers on a l r eactions of ind i

w idual students that are in comp at i ble with those object i ves.

The refore , in order to develop a concept u a l model of

the fact or s that in fluence student l i v i ng group sat is f a c

tion , a two level the or y that incorporates elements of what

has been termed eco logical psychology with a psychodynami

cally or i ented view of the student 's in ter pers on a l needs

will be proposed as the b as is of the dissert at i on research .

The discussion of concept u a l development will include a

review of the relevant research in each of these are as , and

the e lab or at ion of a concept ua l schema that was synthesized

from the liter at ure review .

CONCEPTUAL DEVELOPMENT

SOCIAL ECOLOGY THEORY AND STUDENT DEVELOPMENT

ORIGINS OF THE THEORY : The field of ecological

psychology is a relative ly new one and is frequent l y ident i -

fied with the long term program of research ( Barker , 1968;

1 978; Baker & Schog gen, 1973 ) that began in 1947 with a

series of studies at St an for d University's Midwest Psycho

log i ca 1 St at i on . Barker ( 1968) states that the social eco

logical method was designed on the model of biological

research to a 1 low the study of human be ha v i or in its natural



Commitments
Family Rackground I \

Goal Commitment

Individual Attributes Pre-College Schooling
Figure5.

Institutional Commitment
AcademicSystem I-----

T]
Fs.

Grade Performance Intellectual Development

Academic Integration

Commitments

H.-->
| |

–– Peer-Group Interactions
|

_j--H–

Faculty Interactions SocialSystem

Socia Integration

ConceptualSchemaforDropoutFromCollege(Tinto,1975)

Goal Commitment Institutional Commitment
T."

Dropout Decisions
| | | | ■ | | |

—



34

environment and may be distinguished from experiment a l

psychology by its concern with events that are termed

"psychologist-free," that is to say its concern with how

people be have in cond it ions that exist out side of labora

to r i e s and c 1 in ics.

As a the or et i ca 1 post ure this work was based in part on

Bruns wik 's ( 1955) concept u a lization of the en v i r on ment -

or g an i s m - en v i r on ment (E - O - E) arc in that it was in tended to

en compass the ent i re range of E - O - E phenomen a but a l so to

ext end beyond that level of represent at i on by in c or p or at ing

the inter action of persons with objects and events in the

nonpsycho log i ca 1 en v i r on ment . It s close relation ship to

Lew in 's ( 1951 ) field the or y was a l so reflected in the fact

that eco log i ca 1 psychology was defined as including both the

psycho logical environment that Lew in referred to as the

" l if e s p a c e , " and that p reper cept u a l context for be h a v i or

that was to be termed the "eco log i ca 1 en v i r on ment . "

This de f in it i on clear ly echoed Lew in 's assert i on that a

scient if ic psychology would have to de a l with pers on and

a l so with en v i r on ment . It must be no ted , however , that

Barker and h is co-workers chose to pursue the study of so

cal led mo lar be h a v i or s r at her than the more molecular

approach of Lew in i an an a lys is , and the obser v at i on that p e o –

ple have ceased to be the on ly app a rent source of be h a v i or

variance with the in cre a sing diversity of the i r environments

seems to have provided the b as is for this choice of focus .
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Still , social ecology the or ists have drawn from Lew in 's

the or y of social equi librium states to expla in the forces

that determ in e behavior in a part icular environment as well

a 5 from He ider "s ( 1959) dist inct i on between "med ium" and

"thing" to account for the consequences of inter actions

in vol v i ng such concept u a l l y irre lated phenomena as human

be h a v i or and its physical context .

E LEMENTS OF THE THEORY : Barker ( 1968) represented the

eco logical en v i r on ment as consist in g of a structure of

st able and related parts including a set of dynamic un its

that he called behavior settings, which were self-generated

in a specific time - space locus and conta in ed a complete ly

bo unded intern a 1 p a t t e r n (see fig - 7 ) . Beh a v i or sett i ngs

were also defined a s h a v i ng both structur a l , and dynamic

at tributes and were s a i d to consist of "st and in g patterns of

be ha v i or " that occurred in a specific conste l l at ion of non

be h a v i or a l phenomen a referred to as a "m i lieu . " In add it i on

to be in g c i r cum ja cent to be h a v i or , the m i li e u was said to be

sy no morphic , that is similar in form , to the be h a v i or , and

the be h a v i or - m i lieu components were s a i d to have a greater

inter dependence than relation ship to parts of other set t in gs

(see fig - 8 ) .

The propert i e s of be h a v i or set t in g s were defined as :

l. ) having a precise position in space ; 2. ) occur ring at a

design a ted time or series of times and with a cert a in dura -

tion ; 3. ) having a de f in able population of part ic ip ants ; 4. )
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being occupied for a specifiable number of person-hours ; 5. )

having in habitants whose function a l positions could be

specified ; 6 . ) having action patterns that could be ident i

fied as a esthetic , education a l , religious , etc . ; 7. ) in vol v -

in g be h a v i or mech an is ms such as a f fect i ve or gross motor

function ing; 8.) exert ing various types of pressure on cer

ta in population groups to part ic ip at e 5 9. ) in vol v i ng fun c

tions that were influenced to varying degrees by out side

occurrences ; and 1.0 . ) cater ing to the needs of specific

population groups.

In add it i on the intern a l util it y and coerc i veness of

the be h a v i or sett i ng was said to be supported by sever a l

sources of be h a v i or - m i lieu syno morphy including the physical

arrangement s , the social for c e s encourag in g c on form it y , and

those built in physiological mech an i s m s that dict a te

responses to such features of the nonpsycho logic a l en v i r on

ment as room temperature and no is e level. Person a 1 per c e p -

tions of s p at i a l configur at ions , l earn in g processes , and the

mutual selection processes by which in dividuals be came

members of the population group in h a b it in g a given be h a v i or

sett i ng were a l so said to be import ant fact or s in mold in g

st and in g p a t t e rins of be h a v i or .

Accord in gly each behavior sett i ng was assumed to be

psycho logical ly mean in g ful for its inhab it ants and was

expected to conta in routes to go a 1s that were important to

them as individuals in add it i on to the programs of action
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that were the schedules of eco be ha v i or a l occurrences in that

part icular milieu. The continued existence of the setting

was said to be conting ent on its providing in habitants with

tra vers able routes to the i r individual goals as well as on

the extent to which in h a bit ants had a c cess to the appro p r i

at e program of a cit i on .

If in habitants per c e i ved a setting as inadequate , they

were expected to exer c is e a control ma in ten ance function

that in volved chang in g or elim in at i ng those components of

the be h a v i or set t in g that were uns at is fact or y. Such com

p on ent s m i g h t be a spects of the program of act ion or they

might be in dividual in hab it ants who were seen as jeopard i z

in g the program of a ct i on , and that control funct i on might

be located in an individual in habitant , such as a member of

the for mal author it y system , or d is tributed a mong different

in hab it ants (see fig . 9 ) .

In add it i on to maint a in i ng the integrity of the

be h a v i or sett i ng , the control system was observed to pro v i de

a basis for antic ip at i ng the act ions of an in dividual in

that set t in g . Barker has no ted that a l though the Midwest

Project began with a per son or i ented approach , it so on

became evident that some a spects of ind i v i dual be h a v i or

could be more re a dily predicted from knowledge of the

be h a v i or a l character is tics of the sett i ng in which it would

occur. Thus social eco log is ts have come to focus on the

study of contextual determ in ants, which is the approach that
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characterizes most of the research on college student l i v i ng

groups discussed in the previous section as we l l as a number

of earlier studies of the college environment that were

derived from the social eco log i ca 1 per spective .

APPLICATIONS OF THE THEORY : The most systematic

efforts to develop a field of student eco logy have been part

of a program of research ( Pace, 1979; Pace & Stern , 1958;

Stern , 1965) under taken at Syrac use University and by the

Center for the Study of Eva 1 u at i on at the University of

California 's Los Angeles. [ 9 ) Using Murray's ( 1938) concept

of need as a self-direct ing personal it y trend and of press

as an extern a l l y contro l l in g situation a 1 pressure , Pace and

Stern ( 1958) compiled the College Character is tics Index

( C C I) and the Act iv it i e s Index (Stern , 1965) as recipro ca 1

me a sures of en v i r on ment and the in dividual . The AI yiel ded

12 pers on a l it y tra its that were represented as three con

t in u o us dimensions ( in t e l l ect u a l or i ent at i on , dependency

needs , and emotion a l expression ) , and the CC I yielded l l

en v i r on ment fact or s that were reduced to two dimensions

( inte l l ectual climate and non intel lectual climate ).

When these scal e s were a dim in is t e red to a sample of

1 , 99 3 juniors and seniors from 32 colleges and univers it i es

v ar y in g wide l y in terms of size , a f f i li at i on , and type of

curriculum offered , the character is t ics of the different

| 9 || Pace and McFee ( l 960 ) have reviewed earlier st u
dies of the college en v i r on ment .
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student bodies were found to be marked ly similar to the

attributes of the i r respect iv e college programs. An a lyses

of freshman samples a l so showed each group to be quite simi

lar to upper class men in the i r inst it ution which led to the

conclusion that the colleges studied were t end in g to a t t ract

and to select a dist inct i ve type of student .

Similar studies (Ast in & Ho l l and , l 96 l ) conducted by

the Nation a 1 Mer it Scho lar ship C or p or at i on were a 1 so based

on the social eco logical not i on that much of the environmen

tal press is transmitted through other people but used an

En v i r on ment a l Assessment Technique (EAT ) to measure those

for c e s . A to t a l of 335 in st it utions were characterized in

terms of Ho l l and 's ( 1959) six v oc at i on a l types (re a list ic ,

intel lectual , social convent i on a l , enter p r is in g , art ist ic )

by class if y in g various college major s and determ in in g the

prop or t ion of students who obtained bachel or s degrees from

each school in each type of field . The to t a l under graduate

en roll ment and the mean scores of enter in g students on the

Nation a 1 Mer it Schoºl a r s h ip Qua l if y in g Test (NMS QT ) were a 1 so

considered .

When the EAT was cross-val id a ted with the CC I us in g

data from 36 of the colleges, each of its me a sures were

found to be positive ly c or related to the 30 C C I scales with

3.9% of the 240 coefficients sign if i cant at the p = , 0.5 level ,

and when the three inst it utions from the or ig in a 1 335 that

scored highest on each of the six Ho l l and 's type or i ent a
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tions were ident if i ed , the i r categories were found to be

consistent with generally held images of the schools . A

lack of information about the faculty was acknowledged as a

limitat ion of the approach , but the results were taken as

indicating that the at tributes of the student body reflected

a major port i on of the college's environment a l press.

The College and University Environment Scales (CUES)

were developed as a refine ment of these earlier scales and

tended to be less pers on a l it y or i ented than the C C L but more

so than the E.A.T. In its or ig in a 1 for m ( Pace , 1963 ) , it con

sisted of five scales that measured pract i ca 1 it y , community,

a war eness, propriety, and scholarship . Two scales were

later added ( Pace , 1969 a J that as sessed camp us moral e º and

the qual it y of t e a ch in g and faculty - student relations. It

has been widely used in research on higher education (see :

Pace , 1967; Pant ages & Creed on , l 978 ), but more recent stu

dies suggest the need for c a ution in the inter p r et at ion of

the results of some of this research .

Du ling ( 1979 ) a dim in is te red CUES to return in g juniors at

Col or a do State Col lege in Gre eley and found that various

sub groups per c e i ved the college en v i r on ment in sign if i cant ly

differ ent ways. Women tended to see the school as more

group centered , c on for m i ng , and cooper at i ve than men did ,

and students who were involved in Greek letter societies

tended to view it as more practical and group or i ented than

independents. Hamilton ( 1979 ) reported comp a rable f ind in g s
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from a study that used the CCI to compare the environment a l

percept ions of domestic and inter nation a l students at tending

the same university. The intern at i on a 1 students per c e i v ed

more academic pressure and more press to ward vocational

or i ent at i on but a l so more support from a dim in is tra to r s and

more social support from peers.

Garza and W i d 1 a.k ( 1976 ) found sign if i cant differences

in the academic and demographic antecedents of students'

percept ions of the inst it ution when they administered CUES

to 145 Anglo-Americans and 79 Mexican-Americans at t end in g a

univers it y in Texas. Anglo students who indicated a more

favor a b le view of the univers it y were older , had lower grade

point a verages, and tended to have fathers who were not as

we l l educated , where as Chic a no students who were married and

those major in g in the life sciences tended to view it more

favor a b l y. When a group of 100 Anglo students and 6 l Chi

cano students at the Univers it y of Wyoming completed CUES,

the Chic a no students were found to score higher on the scale

measuring pract ic a l it y ( Vela , 1977 ) .

CONC LUSION : While re 5 ear C her 5 in the field of student

ecology in it i a l l y proceeded on the assumption that the per -

cept ions of ind i v i dual students taken collect i vely would

provide a reas on a b ly accur a te picture of the university

environment as a who le , more recent find i ngs lend support to

the not i on of study in g specific sub en v i r on ments where homo

geneous populations of students are like ly to be found .
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Unfortunately studies such as those conducted at Stanford's

Social Ecology Lab have gener a l l y tended to follow the lead

of earlier environment a l l y or i ented researchers in concern

ing themselves mainly with what social eco log ists term pro

grams of action r at her than with the imp lic it go als that

in dividual in habitants may be expected to bring to a social

set t in g . It the refore becomes import ant to supplement such

an approach with a per spect i ve that emphasizes inter pers on a l

rel at ions and the psycho social back ground of the student .

INTER PERSONAL NEEDS THE OR Y AND STUDENT DEVELOPMENT

ORIGINS OF THE THEORY : War i O U 5 methods have been used

to study inter person a l be h a v i or (see : Gold in g & Knuds on ,

1975) , however , Schutz 's ( 1958; 1966 ) concept u a lization was

rel at iv e l y unique in rigorous ly apply in g the techniques of

scient if ic philosophy to the task of the or y build in g in the

are a . The result in g for mul at i on at tempted to ident if y the

fundament a l a spects of inter per son a l be ha v i or while making

liberal use of the psychoanalytic per spect iv e in the desig

nation of pers on a l it y types ( i. e. Freud , 1940/1949 ;

193 l / 1959 ; Fromm, 1947; Horney, l 94 3) and in de f in i ng the

relationship between person a l it y and group processes ( i. e.

Bi on , 1949 ; Leary , 1957) .

Schutz has indicated that the pre liminary development

of the the or y began in 1952 while he was in the m i 1 it a r y and

as signed to do research on the Navy's Systems Coord in at i on
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Di v is ion . The work was subsequent ly continued as part of

the Systems Analysis Project at Harvard University's Depart

ment of Social Relations where much of the refinement and

extension of the basic propos it ions was carried out draw ing

from the various student populations that were a va i lab le in

the immediate are a .

E L E MENTS OF THE THEORY : SC hut z ( 1966 ) defined in C 1 u

si on , control , and a f fect i on as the three basic needs that

were necessary and sufficient to account for the full range

of inter pers on a l phenomen a and said that they were expressed

in efforts to establish and maint a in sat is fact or y relations

in each of the three are as . The per son a l it y types as so c i

a ted with varying levels of these needs were described as

be in g : under social , over social , and social for need inclu

si on ; a b d ic r at , a uto cr a t , and democrat for need contro l ; and

as over person a l ; under pers on a l , and pers on a l for need affec

tion .

Accord in g to the post u late of relation a l continuity, an

in dividual was expected to express inter pers on a l be ha v i or

that would be similar to the be h a v i or he experienced in h is

earliest inter per son a l r el at ions. More spec if i cally, the

principle of constancy said that an adult per c e i v i ng himself

as subordinate in a relationship would be have as he had

toward h is parents ( or other sign if i cant author it i e s ) as a

child , while the p r in ciple of ident if ic at i on said that an

adult in the dominant position would be have a s h is parents
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( or other significant author it i e s ) had be haved toward him.

The less b a lanced person a l it y types were the refore seen as

result i ng from parent a l m is hand ling in the three basic are as

of need (see fig . 1 0 ) .

According to the post u late of comp at i bility, a group

composed of individuals who were comp at i ble in terms of

inter personal needs was expected to be more successful in

a chie v i ng its designated go a l than an in compatible group

would be . Using expressed and wanted dimensions of the

basic need a reas, four types of inter pers on a l compatibility

were defined : 1 . ) reciprocal comp at i bility in which Person A

expressed the amount of inclusion , control or affect i on

wanted by Person B ; 2 . ) or ig in a to r comp at i b i 1 it y in which

Person A wants more in clusion , control , or a f fect i on than he

expresses and Person B expresses more of the respect iv e need

than he wants ; 3. ) inter change comp at i bility in which an

ind i v i dual both expresses and wants the same amount of

in c 1 us i on , control , or a f fect i on as is a ct u a l l y provided in

a specific social context ; and 4 . ) need comp at i bility in

which two or more persons are main ly concerned with the same

need a re a (see fig . l l J .

While the F I R O the or y de a lit ma in ly with pers on a 1 and

in ter pers on a 1 dynamics, the social context or en v i r on ment of

be h a v i or was not to t a l l y excluded from consider at i on . Group

situations were s a i d to be defined by the i r character is tic

a mount of inter change in each need area and by the amount of
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different i at ion of or ig in at i ng and receiving behaviors

involved. High different i at i on was said to exist when each

in dividual member of a group had a dist inct and unambiguous

role with respect to the or ig in at i on of a certa in type of

be h a v i or , and the example of the frate r n it y rush week was

used to illustrate different levels of in clusion or ig in a -

tion . The prero g at iv e o f old frate r n it y members to exclude

or to include with out the possibil it y o f being excluded

themselves was described as high inclusion or ig in at i on ,

where as the position of c and i da t e s who could be included or

excluded but were unable to exclude any one was said to be a

case of low in clusion or ig in a ti on .

APPLICATION OF THE THEORY : Schutz " 5 ( 1966 ) Fundament a 1

Inter per 5 on a l Orient at ions Beha v i or s ( F I R 0-B ) Scale is one

of sever a l in struments he developed to me a sure various

a spects of inter pers on a l r el at ions. I l 0 ! The F I RO-B measures

inter pers on a l or i ent at i on based on self-reported be h a v i or 5

in the three need a reas ( in c lus i on , control , and a f fect i on J ,

and each has an expressed and a wanted dimension making six

in dependent l y scored subsc a les: In clusion Expressed ( I E ) ;

In clusion Wanted ( I W ) ; Control Expressed (C E ) ; Control

Wanted (CW) ; Affect i on Expressed (AE) ; Affect i on Want ed

(AW ) . It has been widely used in pers on a l it y research (see :

[ 1 0 || In add it i on to F I RO-B', Schutz ( 1977) has a 1 so
developed F I RO-F to measure inter per son a 1 feel ings, and
three other scales me a sur in g c oping mech an is ms , e du ca
tion a l values, and p a rent a l at t it u des re lated to in
ter pers on a l behaviors and feel ings.
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Wiggins, 1968) as well as in research on the effects of

group process (see : Smith , l 975). Of part icular interest

here are those studies in which F I R0-B has been used to

investigate a spects of the college student pers on a l it y that

are like ly to in fluence the l i v i ng group experience or gen

er a l group processes that may a l so occur in the context of a

college resident i a l program.

Gor low and Bar o c as ( 1965) an a lyzed the responses of 50

under graduates at Pennsylvania State University to F I RO-B

and a Q-sort of 63 propos it ions about ways to live and found

two "a f fect i on a l in volvement" fact or s that showed a positive

rel at i on ship to both the expressed and wanted scales for

in clusion and a fife ction ; an "ener get ic action and power"

fact or that showed positive correl at i on to expressed and

wanted contro l ; and a fact or comb in in g affect i on a l and

active in volvement that was positive ly corre lated to the

expressed and wanted affect i on scales. In a similar study

( Di Marco & Kap nick, 1974 ) conducted at a pharmacy school in

the midwest , students who scored high on a dimension

reflect in g group or i ented values a l so scored high on each of

the six F I R0 subsc a les, where as those who scored high on a

dimension de a ling with values to ward the or g an i za t i on scored

high on the expressed and wanted in c lus i on sc a les.

Bab la de l is ( 1978) conducted a study at the California

State University in Hayward in vol v i ng l 63 under graduates who

completed F I R0-B and a sex role in went or y a long with other
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person a l it y measures. Males were found to have sign if i

cant ly higher scores on expressed in clusion than females,

and those in dividuals who were typed as mascu line on the

b as is of the sex role in v ent or y ( regard less of a cit u a l sex )

had higher scores for expressed control than those who were

typed as fem in in e or as and rogynous. On the other hand fem

in in e individuals showed higher scores on the expressed and

wanted a f fect i on scales than e i t her mascu line , or and ro

gyn o us in dividuals. In a study ( Mered it h , l 976 ) exam in i ng

the inter action of sex and race, Japanese American students

in Hawaii were found to have higher control wanted scores

than Caucas i an American students, but the females of both

rac i a l groups scored higher than the males on the expressed

a ffect i on sca le.

The relevance of such find in gs to an underst and in g of

the dynamics of student l i v in g group s is indicated by a

study (Ad in olf i , l 970 ) of friends hip choice a mong fresh man

dorm it or y residents in which frequent l y chosen women were

found to have sign if i cant l y lower scores for expressed con

trol than unpopular women , and frequent l y chosen men more

often had high scores on expressed in c lus i on than the ir

unpopular counter parts. The contribution of ind i v i dual

needs to the emotion a l climate of a group is furt her sug

gested by a study (Vra a , 1974 ) in which 7 female and 1.7 male

graduate students were assigned to three discussion groups

on the basis of the i r inclusion wanted scores ( high , low ,

and mixed ) and inter act i on an a lys is was used to rate the
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levels of warmth, host il it y , and flight behavior shown in

each group . Over the course of eight sessions, the high

inclusion group tended to show more warmth and fewer flight

behaviors than the other two groups but a l so more open hos

til it y . I l l l

CONC LUSION: Despite so me inter relationship of the need

are as , the inclusion needs appears to be unique ly associated

with valu i ng formal or g an i zation and purpose ful involvement

with others. Its express i on tends to be seen as social ly

desirable for college males, and it may be important for the

development of a support i ve group climate . The control need

appears to be specific a l l y related to ener get ic activity and

to a mascu line self-ident it y , is less like ly to be a as so c i -

a ted with popular it y for college females, and may be a

source of difference in the inter pers on a l styles of students

who v ar y in terms of cultural back ground . The need for

affect ion is part icular ly related to an active ly affe c

tion a te style that is more frequent ly adopted by fem in in e

in dividuals . Taken as a who le the se studies suggest that

F I RO-B may be preferred over simple demograph ic d at a for

measuring those ind i v i dual differences that are potent i a 1

determ in ants of l i v i ng group sat is fact i on .

I l l l Since speak in g time has been found to be posi
tive ly corre lated with expressed in clusion ( Marke 1 >
Be in , Camp be l l & S h a w , 1976 ) , compet it i on for "a ir
time" may have c on tributed to the host il it y level in
the high in c lus i on group .
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MODEL OF STUDENT LIVING GROUP SAT ISF ACTION

A substant i a l amount of research on college student

living groups and on the or et i ca 1 models of college student

development has been surveyed. It the refore seems appropri

a t e at this point to recap it u late the the or et ic a l propos i

tions and relevant research f ind in g s in the context of a

proposed model for predict in g student l i v i ng group sat is f a c

tion (see fig . 1 2 ) . Each component of the model is desig

nated as an antecedent (A) , an inter action (I) , or a conse

quent ( C ) and given specific consider at i on in the follow ing

discussion , a fter which the p r elim in a r y research quest ions

are for mu lated .

FAMILY BACKGROUND (A) : T into 's model is the only one

that specific a l l y included family back ground as a variable

of interest , though p resumably it is included in what other s

h a ve la be led as character is t ics of the enter in g student .

While some research has de a lt with social back ground as s
group compos it i on effect , t he issue of whether in dividual s

of cert a in back grounds tend to be more e a si l y sat is fied with

the i r living groups regard less of composition has not been

in vest i gated . The reported studies have a l so be en silent on

the subject of the family as a social sett i ng that may

predict adjustment to the college living group experience.

PREVIOUS SCHOOL ING (A) : The term previous school in g may

be dist in guished from what is referred to in T into 's model

as "pre-col lege school ing" in that the la t t e r term suggests
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immediately preceding as in the case of enter in g freshmen

who have recent l y completed high school , where as "previous"

conveys more of the range of possible time spans involved.

It may be important to consider the possibility that stu

dents who have lived on campus in the past , transfer stu

dents, and those who have worked or trave led be fore enter in g

college will each have differ ent bases for evalu at in g the ir

l i v i ng group experiences. Although two of the studies

reviewed reported separate find i ngs for first year and upper

level students, ne it her examined sources of with in group

variabil it y that may have reduced the app a rent magnitude of

the differences .

PERSONAL IT Y AT TRIBUTES (A) : Th is term is used as a

variant of the category in T into 's model called in dividual

at tributes in or der to de not e a focus on the inter pers on a l

dimensions of the student 's l i v i ng group experience . The

effects of pers on a 1 it y at tributes on sat is fact i on with the

resident i a l group have not been direct ly in v estigated , but

cert a in types of ind i v i dual s h a ve been found to be more

so c i a l l y or i ented than o the r s and a l so much more in c 1 in ed to

continue a f f i li at i ng w it h one a not her a fter l i v i ng to get her

for a per iod of time .

THE META – ENVIRONMENT (A) : The term met a - en v i r on ment

w ill be used to refer to the w ider social and poll it i ca 1 c on

text in c luding what Feldman 's model described as the char a c

ter is tics of the society in which the education a l inst it u
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tion is a subsystem or what Per v in ( 1967 c ) called the "real

world . " It also includes such character is it ics as the for -

mal structure , over a l l climate , and demographic composition

of the college . Since the proposed model de a lis with the

sub en v i r on ment of the resident i a l group r at her than with the

college or university as a who le , these variables will a l so

be considered at the level of the living group . There is no

clear evidence from the exist i ng research about the extent

of the influence that society may exert on college student

l i v i ng group sat is fact i on , but there is some indication that

the existence of racial segregation as a broader social norm

makes it difficult for some students to adjust to in terra

c i a l l i v i ng situations in college.

Accord in g to other studies, colleges or univers it i es

set in small towns are more like ly to provide the i r students

with sat is factory resident i a l experiences than are those

located in congested urban centers , p r i v at e inst it utions are

more like ly to do so than public ones, and the size of the

surround in g community appears to be more critical than the

public-private variable. In terms of the living group

environment , low level structures seem more conducive to

sat is fact i on than high rise resident i a 1 complexes, and small

scale buildings to be more effect iv e in this regard than

larger ones, a l though criter i on dimensions have not been

specified . The possibility that support programs a i med at

community building might be used to counter the adverse

effects of over sized facil it i es has been suggested but has



59

not yet been a de quate ly investigated .

PERCE I'VED SOCIAL CLIMATE (A) : None of the the or et i ca 1

models reviewed has specific a l l y considered the enter ing

students percept ions of the inst it ution 's social climate ,

but it is reas on a ble to assume that this would be an imp or -

tant fact or in later assessment of the l i v i ng group exper i

en ce. T in to 's concept of inst it ution a 1 comm it ment and

Per v in 's version of the per son - en v i r on ment f it come c 1 o 5 est

to art ic ul at i ng this fact or , and it is imp lic it in repeated

references in the liter at ure to the fact that students seem

to be at tracted to schools and to resident i a 1 s it u at ions on

the basis of the images gener a l l y as sociated with them .

Presumably , a l l - female and coed l i v i ng groups tend to

have an image that a t t racts students who are in te rested in

creat in g a support iv e living en v i r on ment and who will prob

ably be more sat is fied in such a set t in g . This may a l so be

the case for some s or or it i e s and frate r n it i e s as well as for

other groups that are relative l y homogen e o us in terms of

pers on a l back ground or so c i a 1 or i ent at i on . In add it i on ,

a lthough researchers have yet to investigate the effects of

d is confirmed expect at ions, the re is some indication that

students who find themselves l i v i ng in an unexpected ly

ad verse situation may be in c lined to evaluate it even more

negative ly than would other wise be the case .

PERCE IV ED ACADEMI C C L I MATE (A) : The enter in g student 's

perceptions of the inst it ution 's a cademic climate are best
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represented in what T into 's model termed go a l commitment ,

since other a spects of the inst it ution 's image have been

found to be largely determined by the composition of the

student body. student. who show a strong or i ent at i on toward

the goal of a cademic or profession a l success may be more

in c 1 in ed to live with others in the i r major field of study

or else with other academic a l l y or i ented students, and such

situations have been found to be more sat is f ying for those

in vol ved.

SELECTION OF LIVING GROUP (A) : Whi le Cho ice of a Cer

t a in type of l i v i ng group is represented here as an

antecedent to the inter action phase , it may also be seen as

a consequent of the other a n tecedent fact or s. Both case

mater i a 1 , and empirical research have shown self-select i on

to be an important variable in the resident i a l experience

and a potent i a 1 determ in ant of its in fluence , but no effort

has made to compare the out comes of self - selected and

as signed groups.

SOCIAL OR I. ENTATION ( I ) : What Feldman 's mode 1 described

as the nature , frequency, and substance of inter actions and

in dividual experiences with in college set t in g s was more c on

c is ely represented in T in to 's model as the academic and

social systems. The social system consisted of inter actions

with faculty as well as with members of the peer group , and

to that may be added inter actions with a dim in is t ration and

st a f f . Living groups or i ented toward in volvement or toward
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social support and those emphasizing trad it i on a l forms of

inter action such as part i e s and dating have a l l be en found

to be more sat is fact or y for certa in groups of students.

In vol v i ng staff and/or faculty in the resident i a l program

a 1 so appears to contribute to student sat is fact i on .

ACADEMIC ORIENTATION ( I ) : In T in to 's model , success in

the academic system is defined in terms of both grade per -

for man c e , and inte l l ect u a l development . Likewise , the

a cademic or i ent at i on of the l i v i ng group may be reflected

not only in support for course related act i v it i e s , but a l so

in fostering a broader perspective on life and personal

experience. It has been shown that a cademic resident i a l

programs in crease resident i a 1 sat is fact i on for students in

such fields as engineer in g , pharmacy, and tech no logy, and

that a cademic a l l y or i ented students may be more sat is fied

when they live near other students who are similar ly

in c 1 in ed. The re is a l so some suggest i on that the se students

are more so c i a l l y or i ented in such l i v i ng situations than

they might other w is e be .

PERCE I'VED SOCIAL OR I. ENTATION ( C ) : What T in to "5 mode 1

represents as the result in g inst it ution a l comm it ment may be

viewed as an a logo us to the percept ions of the l i v i ng group 's

social or i ent at i on that a student develops as a consequence

of the inter act ions that have occur red the re. The in it i a 1

assumptions that a t t racted the student to a part i cu lar l i v -

in g group may or may not have been confirmed with the pas
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sage of time, which should lead to a more in formed set of

attitudes and expect at ions in this area . According to the

exist i ng evidence , students will be more 5 at is fied in groups

where they can ident ify with the other members , but it is

not clear that the are as of ultimate ident if ic at i on must be

the same ones that were in it i a l l y thought to be important .

PERCE I'VED ACADEMIC ORIENTATION ( C ) : The percept ion of

the academic or i ent at ion of the l i v i ng group that develops

over the course of the year may be similar ly related to what

T into 's model shows as the result i ng goal commitment. Per

ceptions of the academic or i ent a ion o f l i v i ng groups have

most of ten be en me a sured in studies evaluating a cademic

resident i a 1 programs. In one such study freshmen and upper

level students were found to focus on different a spects of

the same program in the year end as sessment , which suggests

that the i r in it i a 1 percept ions and expect at ions may have led

the two groups to have different kinds of experiences in the

program and the refore differences in the i r later per c e p -

tions.

LIVING GROUP SAT IS FACTION ( C ) : Although l i v i ng group

sat is fact i on has been design a ted as the out come of interest

for this invest ig at i on , it should be remember ed that most of

the studies reviewed did not direct 1 y me a sure sat is fact i on .

They did , however , measure responses to the social and/or

organization a l climate of the l i v i ng group , which may be

assumed to influence student sat is fact i on . Those studies
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that actually included sat is fact i on as an out come measure

deal t w it h such factors as the structural a spects of the

resident i a l en v i r on men t , special academic support programs,

separate housing by a cademic class , separate housing by sex

or r a c i a 1 group , and the in fluence of Greek letter

societies.

PRE LIMINARY RESEARCH QUESTIONS

This model of fact or s lead in g to student l i v i ng group

sat is fact i on pro v i des an or g an i z in g framework for the find

in g s that will be report ed he re. However , the actual in ves

t ig at i on evolved more gradu a l l y than this form a l present a -

tion of the concept u a l schem a may suggest . Phase I of the

research began with a p r elim in a ry study a i med at de l in eat in g

the bro a der college en v i r on ment and ident if y in g fact or s

related to student sat is fact i on the re. The research ques

tions a d dressed in that phase of study were as follows :

l . ) How did the college resident i a l community reflect the

its met a en v i r on ment of the inst it ution as a who le 2

2 . ) How did the students living the re view the resident i a 1

communit y 3

3 . ) How was a successful student l i v i ng group defined by

the students l i v i ng the re?

4. ) What fact or s were gener a l l y related to sat is fact ion or



CHAPTE R I I : PR E L I M I NARY RESEARCH

PREVIOUS STUDIES OF THE RESEARCH SETTING

DESCRIPTION OF THE INSTITUTIONAL CONTEXT

ACADEMIC PROGRAM : The Univers it y of California con

sists of a state wide network of nine campuses, and the first

six (Berkeley, Da v i s , Los Angeles, San Diego , San Franc is co,

and Santa Barbara ) had a l ready developed dist in guished repu

t at ions for spec i a lized research and graduate education when

the other three ( Irv in e º River side , and Santa Cruz ) were

established in the l 960s as primarily under graduate inst it u

tions. Accord in g to Gaff ( 1970 ) the cluster college

approach has usual ly in volved no more than two or three sub

colleges established as part of an exist in g university

campus , but UC Santa Cruz was unique l y planned to consist

ent i rely of cluster colleges with an eventual go a l of 20-30

such schools comprising the camp us . Each of the colleges

was to have its own separate st a f f and facil it i e s , an inter

disciplinary faculty, and a target population of 600-800

students (see : R in g , 1972 ) .

Co we l l was established in 1965 as a human it i e s college,

Stevens on in 1966 as a social sciences college, Crown in

1967 as a natural sciences college, Merrill in 1968 as a

college for third world and intern at i on a l studies, and a
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fifth college was opened in 1969 for students of the arts [ l

The or ig in a 1 concept of UCSC as a collegiate university was

inspired by the model used at Oxford and Cambridge and

cal led for the colleges to provide substant i a 1 academic pro

grams, so that students would use on l y lab or at or i e s and

libraries on a campus wide basis. It had a l ready become

c lear, however , by the end of the 1960s that the collegiate

plan was to o complicated and cost ly (see Tromb ley, 1970 ) ,

and a more convent i on a l form of or g an i zation had begun to

emerge in which the boards of study and the academic di v i -

s ions were chief ly responsible for approving course offer -

in gs and determ in in g degree requirements.

Ring ( l 971 ) has compiled a list of various evaluation

projects under taken during the in it i a 1 stages of UCSC's

development . Included a re a cademic planning statements of

go a lis and purposes for the camp us which ind ic at e that by

l 970 the academic primacy of the colleges had eroded to the

point where even disciplin a rºy themes were no longer favored ,

and for the first time faculty research was be in g g i v en a

higher prior it y . By contrast , an inter view survey of key

administ rat or s and selected faculty and students that was

conducted in 1970 showed a l l three of these groups ad voc at -

in g in creased a cademic responsibility and a more ind i v i dual

[ l l In 1982 this school was renamed Porter College,
but it will be referred to here as College Five , which
is how it was ident if i ed at the time of the d is sert a -
tion research and is a 1 so the name used in the reports
of earlier studies conducted at UCSC.
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approach to the colleges. Factors ment ioned in the same

survey as constra in t s on the growth and development of the

campus included : a . ) poor communication among student s ,

faculty, and staff ; b. ) the push toward cent r a lization ;

reflected in the construction of camp us wide a cademic facili

ties ; c. ) the colleges' lack of autonomy; d. , the resistance

of natural science f a culty to part ic ip at i on in college life :

and e . ) the over in volvement of students in the i r peer cul

ture . The students inter viewed part i cu lar ly emphasized the

need for greater integration of the academic and resident i a l

programs .

RESIDENTIAL PROGRAM : UC Santa Cruz is located 75 m i le s

south of the San Franc is co Bay area on a 2, 000 acre natural

preserve over look in g the Monterey Bay. The town of Sant a

Cruz has a population of approximate ly 40, 000 , and , as a

resort are a , at tracts a large number of tour is t s and tem

porary residents for the summer months. During the rest of

the year , it tends to be a center for a r t is t s , music i ans ,

profession a l psychics, and ho list ic health p r act it i on ers . In

keep in g with the general atmosphere of such a local e , the

UCSC camp us was designed to reflect a vigorous conce r n for

the natural environment . Construction was planned so that

as much as possible, the meadows and red wood for ests would

be kept in tact and in c or p or a ted in to the design (see : G re

gory, l 9 79 ) . The in dividual it y and integrity of the col

leges was a l so assured by a policy of separate arch itectural

contracts that resulted in d is t inct i vely different designs
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for each of the schools (see : Past i er , l 979 a J .

It was observed , however , in a nation a l report on stu

dent housing produced by the Education a l F a cil it i es Lab or a -

to r i e s ("Student housing , " 1972) that the arch it ecture

appeared to be "or i ented more toward the surround in g beauty

of the country side than the community spirit of the ind i v i -

dual colleges" (p. 37), and it was suggested that the

planners might have given more c are ful consider at i on to the

type of students like ly to be a t t racted to a high ly in no va

tive university. Students who lived at Cowell, Stevenson,

and Crown were provided with two or three story do rm it or ies

cal led "ho uses" that had an average cap a city of 50 students

to a building , where as Merrill and College Five were

designed with four and five story residence h a l l s that were

conside red high-rise by comp a r is on and in some cases ho used

as many as 40 students on a "double loaded" corridor. Even

the colleges with small scale structures had the regul at i on

do r m rooms and "gang baths" typical of large public inst it u

tions , and students at each of the colleges were required to

purchase food service a long with the ir ho us in g c on tract s .

The occupancy rate for UCSC's student ho us in g de c 1 in ed

from an average 98.8% for the 1965–66 school year to 86.4%

for l 969-70, which was a l most 10% below the antic ipated rate

and resulted in a serious financial de fic i t . A survey of

the l 96.9 graduating class ind ic at e d that the most frequent

reasons for leaving the residence halls were : the need to
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get away from campus (18%) ; object i on to university rules

( 1.7%) ; object i on to using the food service ( 16 %) ; the need

to get away from dorm it or y no is e ( 16%); and the desire to

save money on l i v i ng expenses ( 15% ) . Financial reasons were

also given by a substant i a l proport ion ( 18.6%) of the stu

dents request i ng release from the ir housing contracts in

1968-69 and 1969-70, but the reas on most frequently given

was simply that they were unhappy living on campus ( R in g ,

1971 ) .

STUDENT PRO FIL E : There is some evidence to suggest

that the Santa Cruz image did in it i a l l y at tract a dist in c

tive type of student . He is t and B i l or us ky ( 1970 ) compared

first year students enter in g UCSC's Stevens on College in

l 966 with those who enrolled at UC Berkeley that year , and ,

a lthough the re were no striking in te l l ect u a l differences

between the two groups, certa in pers on a l it y differences were

not ed. The Santa Cruz students scored sign if i cant ly higher

on measures of a lit r u is m , were more "pro test or i ented , " and

were more concerned about select in g the i r own courses and

be in g able to part ic ip at e in a cademic policy matters. The

reas on most of ten given ( 34%) for a t t end in g Berkeley was its

general academic or i ent at i on , where as most (88%) of the

Santa Cruz students said they were at tracted to the idea of

a close k n it college community, and a cademic reputation was

the second most (74%) frequently given reas on for at tend ing

the school .
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Ring ( 1971) compared data for a l l Santa Cruz first year

students enter in g between 1966 and 1969 with national norms

derived from the American Council of Education (ACE) surveys

and found Santa Cruz students to be we l l above a verage for

each year in terms of academic preparation and interest in

pursuing advanced degrees, but more of them were undecided

about career object iv e s and fewer were concerned about

a chie v i ng profession a l prominence or success in business.

R in g a l so reports that a survey of seniors graduating in

1970 showed students at Co we l l placing more emph as is on

expert is e and leader ship than those at the other colleges ;

Crown students as more concerned about profession a 1 recogni

t i on ; and Merrill students as primarily interested in

a chievement in the arts. On the camp us as a who le , most

students considered themselves above a verage in a cademic

ability, political liber a lism , and underst and in g o f others.

In depth in ter v i e wis with 40 UCSC students conducted in

1972 led Grant and Riesman ( 1978 b ) to conclude that the

school app ea led to students who were in te l l ect u a l l y able but

seeking less compet it iv e and less demand i ng career paths.

The students were seen as reluctant to a b and on the mater i a l

comforts a f for ded by the i r parents " status and a chievement

but were a l so said to be a mb i v a lent about "the value and

costs of the achievement ethic . " It is noted that in a sur -

vey of 1 , l 4 3 a lumn i conducted in 1974, the largest number of

respondents (72%) listed student friendships as the most

import ant fact or at the time they at ten ded UCSC , and the
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second largest number ( 6.7%) listed pass/fail grad in g and the

narrative evaluation system. The atmosphere in the colleges

was listed as important by a l most half of the total respon

dent group and by 56% of those who had been affiliated with

Co we l l or Stevens on .

SUMMA R Y : The Univers it y of California at Santa Cruz

began as an amb it ious education a l in now at i on that was to

in volve the creat i on of a system of small a uto no mous lear n

ing communit i e s on the model of the elite Br it is h univers i

ties, but a rap id pro lifer at ion of new colleges without an

effective means of coordinating the ir various programs had

led to the de - emph as is of the collegiate model by the end of

the 1960s. There were still , however , st a unch supporters of

the college system among UCSC's faculty and a dim in is t rat i on

who urged in stead a re new a l of the camp us" or ig in a l commit -

ment to resident i a l education .

The se ind i v i duals may have recognized that the bright ,

sens it i v e , non compet it i ve students who had come to Sant a

Cruz look in g for a sense of community were in c 1 in ed to a void

inst it ution a 1 forms and procedures that seemed to be in con

s is tent with the exper i ment a l image of the camp us . In any

case , supporters of the college system po inted with some

concern to the fact that , despite extensive efforts to

create a high ly stimul at in g a cademic environment at UCSC ,

former students still saw the peer culture a s h a v i ng pro

vided the i r most import ant under graduate experiences, and
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this was a problem they sought to address with fuller

integration of academic and resident i a l l if e in the col

leges .

DESCRIPTION OF THE RESEARCH SETTING

ACADEMIC PROGRAM : Kresge opened in 1970 as the

sixth I 2 liber a l arts college on the Santa Cruz camp us . It

was specifically designed as a living learning experiment

with a curriculum that emphasized the relationship between

community development and the protect i on of the natural

environment , and it began with an effort to create a college

community that was both self determ in in g and self susta in -

in g . The found in g faculty [3 J wanted to establish a part ic i

pat or y democracy with consensual de c is i on making and an

egal it a ri an approach to the development of college policy in

order to foster in students a strong sense of personal worth

and social responsibility.

| 2 | Two other colleges have since been established at
UCSC . Oakes began in 1970 a l so but was form a l l y opened
in 1972. Col lege E i g h t began in 1971 and has yet to
obtain its own physica l plant .

| 3 || Accord i ng to Grant and Riesman ( 1978 a J , the
Kresge found in g faculty consisted o f : Dr. Robert Edgar ,
a microbi o log is t who was the college 's first provost ;
Dr. Michael Kahn , a c 1 in ic a l psycho log is t and a v i d stu
dent of comp a rative liter at ure ; Dr. Henry H il gard , &

biologist special izing in medical research ; Dr. Matthew
Sands, a physicist and former v ice chance l l or for the
sciences at UCSC ; Dr . Carol Pro ud foot , a c l in ic a l
psycho log is t and student of ethics with a back ground in
social act i v i s m ; and W i l l i am Evers on , a gifted poet and
former Dom in i can monk .
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An inter d is c ip 1 in a ry core course was developed with the

t it le "Man and H is Environment , " and it in volved a comb in a -

tion of multi media present at ions, lectures, group discus

s ions , and student projects. Co l l ab or at i on between natural

and social scient is ts was a l so an important theme in the

course, and the not i on that saw in g the environment would

require new modes of human relation ship was a fund a ment a l

premise that per me a ted the ent i re program of the college .

Human ist ic approaches to the so lution of social problems

tended to be favored , and the re was a preva i ling emphasis on

the psychological processes that occur in groups (see Kahn ,

1 98 lb ) .

Kresge's gover n in g structures were large ly in spired by

the the or y and method of applied be h a v i or a l science

developed at NTL Institute. [ 4 | Sens it i v it y tra in i ng groups

similar to the ones conducted at NT L were used to enhance

inter personal awareness and communication skills, and a sys

tem of f a culty sponso red k in group s , which served as a com

munity ment a l health program for what were p resumed to be

we l l function i ng in dividuals was de v i s ed as a means of uni

fying the academic and so c i a 1 systems of the college (see

Kahn & Kroebe r , No t e l’) . Consider a ble at tent ion was a l so

| 4 || NTL Institute was established in 1946 as the Na
tion a l Tra in in g Lab or at or ies and was or ig in a l l y part of
the Nation a l Education Association, but by the 1960s it
had be come a private tra in i ng organization with an
internation a l l y known profession a l development program
and a large cl i ent e le from business and industry as
we l l as from government and social service agencies
(see Lubin & Eddy, 1972 ) .
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given to the needs of the self directed learner and a con

scient ious respect for ind i v i dual it y and diversity of op in

ion was reflected in the college's staunch commitment to

consensual de c is ion making .

In the fall of 1971 Kresge's enroll ment in creased from

40 student s p art ic ip at in g in a " Creat in g the College"

course to a to t a l of 275 student s , most of whom were

as signed to the new ly opened resident i a l facil it i e s with

little knowledge of the college 's in no v at iv e program. In

f a l l l 972 the en roll ment near l y doubled , and by the fall of

1973 the re were a to t a l of 590 students affiliated with

Kresge , although on l y 282 of them lived on camp us . The

college 's Community Aff a i r s Committee (CAC ) had be gun by

hold in g open sessions that drew 20-35 students each week ,

but there were on ly about 8 in the stable group that

a t t ended regularly . By spring 1973 the frust ration of try

in g to use a consensual process with a drop in member ship had

led to a policy of limit in g the de c is i on making group to no

more than 15 in dividuals who would self-select at the beg in

ning of each quarter and make a commitment to attend a ll

meet i ngs for that ten week period (S 1 at e r , No te 2 ) .

There was some protest from fem in is t s in the college

over the t it le of the core course, and by 1976 it had been

changed to "Our Human En v i r on ment . " The course was other —

w is e we l l received and the multi media present at ions were

part ic u larly successful . However , the time and energy
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required to produce it eventually proved prohibit i ve for the

or ig in a l devel opers , and other faculty were gener a l l y unwil

ling to become involved in such a demand i ng project. Many

of the faculty had a 1 so found themselves unsuited by tra in

ing and/or incl i nation for the task of facil it at i ng the k in

groups and t-groups ( 5 I that were in it i a l l y required , and

some became annoyed and embar r assed by Kresge's image as a

"t ouch y – fee ly" college . Further more , the grow in g pressure

to pub l is h and maint a in closer connections with the i r d is -

c ip lines tended to great ly reduce the commitment of faculty

members to the college (see Grant & Riesman , 1978 a j Kahn ,

1981 a J .

The re were a 1 so pro tests from ethnic m in or it y group

members and others who object ed to what they viewed as a

synthetic and coercive approach to community building and

favored in stead a more natural process of evolution for the

college. It was part i a l l y in response to such criticisms

that Kresge began in the s p r in g o f l 974 to develop a program

of courses that was increas in gly divers if i ed and included

such are as as communications media , Native American studies,

and women's studies. St art in g in the fall of 1974, the per -

son a l growth and community building program was offered on

an elective b as is on ly in what was termed the "Corner of the

| 5 || The terms t-group , sens it i v it y tra in i ng group ,
and encounter group have been used in ter change a b l y in
most accounts of the or ig in a 1 Kresge program. H is to r i -
cal ly, however , they have represented dist inct types of
group experience (see Kahn , 198 l c ; Schutz, l 973 ) .
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College , " with about 60 students and 6 faculty and staff

involved. Despite attempts to divers ify the curriculum , and

despite the fact that Kresge's first provost had made con

siderable effort to maint a in a work in g dist inction between

the concept of intimacy and that of community, the image of

the intimate community that became associated with the col

lege in its formative stages continued to be a major part of

it "s camp us wide reputation (see Kahn , l 98 la ) .

RESIDENTIAL PROGRAM : Kresge College was designed by

the San Franc is co based arch it ectural firm of Moore and

Turnbul l in the style of a Mediterranean v i l l age with a long

w inding cent r a 1 street lined on e i t her side by two story

a part ment b locks constructed on different angles and levels

to a void any suggest ion of regiment ed uniform it y (see : B loo

mer & Moore , 1977; Lym, l 980; Past i e r , 1979 b ). When they

were first built , the resident i a l facil it i e s were expected

to house 320 students with most l i v i ng in eight pers on

suites that consisted of four sing le and two do ub le rooms

and a small lounge, a l l open in g in to a large , inst it ution a l

style bath . The others were to live in four per son f l at s or

eight person octets that had open sleep in g are as and

resident i a l style k it chens and b at h rooms .

A l l of the apartments were equipped with light we ight

modular furn i s h in g s , and students were per m i t t e d to p a in t

and de c or a t e the i r rooms , to construct l of t s , st a i r cases ,

and inter i or walls, and to other w is e a liter the space in ways
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that met the ir needs for privacy or personal expression.

Clearly the resident i a l facil it i es at Kresge were designed

with the express intent ion of sat is f ying students. Those

who didn't like the food service or wanted to save money by

prep a ring the i r own me a lºs could live in the kitchen equipped

flats and octets. Individuals who wanted more privacy could

opt for a sing le room in a suite , and those who wanted more

communa l is m could choose to share the ir sleep in g are a with

as few as one or as many as seven other people .

The new design may have sat is fied more of the students'

needs than the other types of on camp us housing , but the

presence of clear ly v i sible a liter natives a l so tended to gen

er at e new sources of d is content . Most of the students

as signed to suites objected to us in g the camp us food service

when they saw students in near by flats or octets reap i ng the

benefits of having the ir own kitchens. The small lounge

a reas were so on converted into k it chens by a d ding refriger a -

to r s , s to ves, and suit able furn it ure . [6 | The open sleep ing

a reas proved unaccept able for many of the people l i v i ng in

flats, and the separat i ng structures that were de v i se d fre

quently failed to pass local building in spect i on codes.

Event u a l l y st and a r d dividing walls were constructed in each

of the flats making the one large sleep in g area into two

| 6 || In later years students were to compla in that
these t in y kitchens were over crowded with the result
that a wall was removed in some of the suites conver t
ing on e of the sing le rooms in to part of the
kitchen / living are a .
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double bedrooms. Likewise, residents found the eight person

open plan un its impossible to negotiate , so the number of

students as signed to them had to be reduced to six , chang in g

them to sex tets. I 7 |

When Kresge's facil it i e s were opened in January of 1972

they included a town hall for community meet ings ; a de l i -

cat ess an and laund romat that were commer c i a l l y operated , and

a recreat i on a l complex with sauna , racquetball court , and

game room that the college 's students could use free of

charge. The idea was to provide the kind of a men it i es stu

dents might find in a private a partment complex off campus.

By spring of 1973, however, the de l i had been replaced with

the student-run Idler Cafe and the Kresge Food Coop , which

students owned and operated . The sauna had been quite well

received by students, but the resident i a 1 staff housed

nearby of ten complained about the no is e o f l at e night par -

ties, and the re were structural problems that eventual ly

required that it be closed [8 The no is e level of the recrea

tion a 1 and resident i a l are as a l so made i t d if f i cult at times

for faculty conduct in g c l asses in the college .

STUDENT PRO FIL E : Given Kresge's or ig in a l emph as is on

ind i v i dual it y and divers it y of express i on and the fact that

the college has a l ways at tracted a large proport ion of

[7] Gudde m i ( Note 3) has provided a rich and detailed
account of the l i v i ng group culture of the sex tets.

[8] By the fall of 1977 the sauna was no longer
oper at i on a l and had be come a source of s p or a dic com
pla in t from students who wanted the facil it y reopened .
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students who knew not hing about it's academic programs but

wanted an alternative to dorm it or y living , there is probably

little valid it y in the not ion of a typical Kresge student .

Accounts of the college ' s h is to r y and development ( e. g .

Coles, 1978; Grant & Riesman, 1978 a j Kahn, 1981 a ; Lym , 1980)

have referred to a stereotypical image of counter cultural

self - in du 1 gence and a cademic i r responsibility, but the re

have a l so been ind ic at ions that Kresge students were not

appreciably different from those at other UCSC colleges. [9 |

During the fall of 1976 , a group of seven students at

Kresge conducted an inter view survey of the college's entire

resident i a 1 community that focused on education a l values and

life object i ves. Accord i ng to the survey summary ( Friedman ,

Note 4 ) , most of the estimated 250 students who were inter

viewed placed consider a ble import ance on strong work in g

relationships and on making a contribution to society, but

they also expressed concern about develop in g the i r ind i v i -

dual ab il it i e s . Most respondents admitted that coming to

school was not so much a matter of gett i ng an education as

it was a means of gett i ng a way from home 5 meet in g p a rent a l

expect at ions ; pro v i ng in t e l l ect u a l worth est a b l is h in g

in dependence ; a void in g responsibil it y ; meet in g marriage or

sexual partners ; or just be in g a ble to have fun for a while .

| 9 || It is interest i ng to note that students at other
living learn in g colleges have been similar ly character
ized , but usual ly not in such per j or at i ve terms ( see
Lee a n & Mille r , 1981 ; Lyon , 1979, Magnare l l a 1975;
1979; Thompson, 1973 ) .
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Page (Note 5) used selected ment a l health indicators to

compare a sample of 57 (26 male and 3 l female ) students who

had been l i v i ng at Kresge for at least a year in spring 1977

with 4.5 ( 2.2 male and 23 female ) students who had been l i v i ng

at Crown and 50 ( 18 male and 32 female ) students who had

been l i v i ng at College Five . The Kresge students were found

to be no more cooper at iv e and no less compet it i ve than the

ones at the other colleges. They showed no lower in c idence

of inter pers on a l stress and no fewer psycho logical crises,

and they were no more like ly to per c e i ve the college as

facil it at i ng the i r pers on a l growth or the i r inter per son a l

go a 1s. They were a l so no more sat is fied with the i r college

experience. However , the Kresge students did per c e i ve the m

sel v e s as be in g less a lien a ted from the i r college 's en v i r on

ment and reported more self d is closure to others in the col

lege than did students at Crown or Five .

SUMMA R Y : Kresge College began in 1970 as UCSC's most

radical experiment in under graduate education with what were

termed "a partment style dorm it or i e s " and recreat i on a l fac i 1 -

it i e s built in close proximity to class rooms and faculty

offices. Faculty members were a l so as signed to work close ly

with student resident i a l groups through out the school year ,

and an inter disc ip l in a r y core course was created through the

cooper at i on of f a culty in the natur a l and social sciences .

The course encouraged new ways of think in g a b out the re la -

tionship of community to en v i r on ment and used the daily

experiences of individuals living and work in g to get her in
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the college as a laboratory for social learn in g .

Organization a 1 problems so on emerged , however , as the

college's enrollment rapidly expanded during the first three

years of oper at i on , and the Kresge community was led to a

major reassessment of it 's or ig in a 1 or i ent at i on . For a

while the Corner program continued as a special effort on

the part of some of the faculty to provide a sett i ng in

which pers on a l growth and inter pers on a l r el at ionship were

st ill high ly value d . Despite the various curricular

changes , Kresge's anti - intel lectual image continued to be a

source of of unfavor a ble comment . However , its students

appeared to be quite similar to others at UCSC in the ir

st r on g or i ent at i on to ward the peer group and the ir

in s is ten c e on pers on a l express i on as an import ant part of

the education a l experience .

RESIDENTIAL SURVEY - WINTER 1978

Purpose of the W inter l 978. Survey

The dissert at i on research project evolved as an effort

to more c are ful ly assess the impact of this in no v at i ve

resident i a 1 community on the students l i v i ng the re. The

import ance of the living group as a focus of study was not

immediate ly evident when approach in g the college from the

more curriculum or i ented per spect i v e suggested by the

a c counts of its development and by the preva i ling concerns
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of the faculty and staff then affiliated with the school.

Still , the results of these p r elim in a ry studies are included

here, because they contributed in major ways to the devel op

ment of the method that was subsequently used for the

d is sert at i on research .

During the academic year l 977-78, the author under took

a survey of Kresge ' s student resident i a 1 community as part

of a one year community consult i ng intern ship that was

offered under the auspices of the provost 's of f ice . The

intern ship in volved develop in g an an a lysis of the college's

political structure with particular emphasis on the role

played by students in gover n in g and maint a in i ng the commun

ity, and the survey was a i med at assess in g student op in i on

in th is a re a . Mor a le had be come a major problem in the

resident i a 1 community and in the college over a l l as faculty

began to more clear l y est a b l is h a l l e g i a n c e s and a f f i li at ions

elsewhere. Kresge's second provost [ 10 ) took of f ice in the

f a l l of 1975, and that was a 1 so the last year that the

Corner program was offered for students who wanted to learn

a b out community building . With the support i v e presence of

the Corner faculty with drawn , the Community Assistants (CA)

program had a l so be gun to de c l in e, and in the spring of

| 10 ! This was Dr. May Diaz, an anthrop o log is t and a d
m in is tra to r who had started the Women's Reen try Program
at Berkeley be for e coming to UCSC . Grant and R i e s m an
( 1978 a J have suggested that the simult a n e o us appoint -
ment of Dr. Elliot Arons on , a prom in ent social psycho l
og is t and member of NT L , was in ten ded as a concess i on
to the Corner faculty, but by 1977-78 Women's Studies
was the on l y program still v is ible in the college.
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1977, the coord in at or who had worked with the program since

its incept i on had resigned as well. I l l J

At the beginning of f a l l quarter 1977, the student

occupancy rate at Kresge was on ly about 85% of capacity, and

less than half of these ( 4 l X) were students who had lived at

the college the previous spring . The Kresge administration

seemed to feel that w it h out the in vol v ement of f a culty and

st a f f who were comm i t t e d to the concept of a self susta in ing

community, the large number of new and un in formed students

would make it virtual ly impossible to maint a in a part ic ip a

to r y approach to the school 's policy making . It was further

a 5 sumed that most students were not re a l l y inter ested in

be coming in volved with the college , since few had expressed

a will in gness to serve on the Community Affairs Committee

(CAC) for the fall quarter , and six of the nine who did

self - select for the comm i t t e e were CAs who tended to con

sider CAC member ship as part of the i r jobs .

The issue of student empower ment was frequent ly

broached during the fall quarter CAC meet in g s , and members

of the committee of ten expressed conce r n over the fact that

they were not a represent at i v e body and did not have suffi

c i ent in for mat i on to judge the needs and preferences of the

other students in the college . Residents said the i r opp or -

tun it i e s for inter action with in dividuals out side the ir

I l l l This was Parker Page, who had first come to
Kresge in 1973 to do a doctor a l interns hip in c 1 in i ca 1
consult i ng psycho logy.
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immediate households were limited by the apartment style

living arrangements, and of f campus students complained of

being part icular l y is o lated , because they had so little

opport unity to meet and so c i a lize with other people in the

college. Even the CAs, who had occasion to make contact

with students in the i r as signed l i v i ng a reas , t ended to

express a need for more communic at i on with the resident i a 1

community as a who le (see Floyd , Note 6 ) .

Method of the W in ter l 978. Survey

Respondent Group for the 1973 Sur vey

A l l of the 26 l under graduate students who were living

at Kresge during the w in ter quarter 1978 were approached in

the i r residences and asked to part ic ip at e in an open ended

in ter view about the college. A tot a l of 258 (1.34 males and

127 females ) a greed to respond to the pro to col clues t ions.

Two of the other three students were will in g to t a l k in for -

m a l l y about the i r experiences in the college , and one stu

dent was unwil ling to t a l k at a l l . On ly the in for mat i on

provided in response to the inter v i e w pro to col was recorded

for an a lys is . The respondent group was observed to be

predom in ant l y White with an estimated 5% who were Asian ,

Black , or of L at in extract i on .

Procedure. Used in the l 973 Survey
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The author, who is a Black female and was 31 years old

at the time of the survey, conducted a l l of the inter views.

The inter view protocol consisted of eight quest ions that

were used to prompt discussion o f : 1. ) decision making

processes at Kresge ; 2 . ) the desir ability of a communit arian

emp has is for the college ; and 3. ) Whet her it Was seen as

be in g a the rapeutic community. I l 2 J These three issues were

selected be cause they represented a spects of the or ig in a l

college program that had neither been spec if i cally endorsed

by the college 's current administration, nor clear ly repudi -

a ted . As such these issues tended to give rise to confusion

and m is communic at i on through out the college , and it was

expected that this would a 1 so be evident in the responses

students gave to the se inter view quest ions .

The length of the inter view varied from about 3 m in utes

to as much as 3 hours, but the average sess i on lasted 20 or

30 m in utes. Most of the inter views were conducted in the

be droom or l i v in g area of the student 's a part ment depend in g

on the time of day or even i ng that the y occurred . Since the

sessions were not pre arranged , and it was difficult to know

when a particular student would be a va i lab le , regular rounds

were made in the resident i a 1 community between 4 p.m. and

midnight from Sun day to Thursday through out the w inter

I l 2 ) The in struments and procedures used in the
d is sert at i on research were approved by the Human Sub
jects Committee at the UC Santa Cruz camp us . Cop i e s of
this inter view pro to col and of in struments used in sub
sequent phases of the research will be found in the Ap -
pendix .
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quarter . As a result, residents became very familiar with

the project and comfor table with the researcher's presence ,

and the tone of the inter views tended to be quite open and

relaxed .

Results of the W inter l 978. Survey

Dec is i on Mak in a Processes

Although a substant i a 1 major it y (91%) of the students

who responded indicated that they be lie ved the who le college

community ( student s , f a culty, and a dim in is t ration ) should be

in vol ved in de f in in g the direct i on or rev is in g the structure

of the college, a much smaller proport ion (57%) favored the

use of part ic ip at or y democracy as a de c is i on making process.

In add it i on a l most half of those who did thought it should

in volve some type of represent at ion or self - select i on . Con

ce r n was of ten expressed that p art ic ip at or y democracy might

be in effect i v e , and some people s a i d the y would start with
full part ic ip at i on as the first stage and then reduce it to

a represent at i ve group for more det a i led work on issues,

where as some one else not ed that it might work be t t e r to have

a small comm i t t e e prep a re issues for the full community

meet in g . The source of this wide s p read reluctance to commit

to a process of ful l part ic ip at i on was probably be st

expressed by the respondent who not ed that one 's power to

change the college was "limited by the larger super structure
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and our past p r gramming" and then went on to say it would

also take more commitment to running the college than stu

dents could a f for d .

Communit a r i an Emp has is

A relative l y large major it y (83%) of the students who

responded said that they favored Kresge having an academic

emp has is that included courses on various a spects of commu

na l l i v i ng and pro v i ded cred it for students who were

in volved in maint a in i ng the college as a community. How

ever , the re were relative ly few ( 3.7% ) who expressed a per

son a l desire to be more in volved in the Kresge community.

In part , t his may be at tributed to the fact that a lithough

the re were only 32 reports of in volve ment in of f ic i a l

gover n i ng committees, I l 3 ] and these represented multiple

act i v it i e s listed by about a third as many in dividuals ,

the re were 338 reported in volvements in other a reas of com

munity service . In some cases these were a l so multiple

in volvement s , but that figure still a c counted for over h a lif

of the college 's on camp us students. Many of those who

declined more involvement may the refore have been say in g

that they were a l r e a dy quite act iv e in the college commun

ity .

| 13 J In add it i on to serving on the Community Aff a irs
Committee (CAC) and its various sub comm i t t e e s , students
were a l so serving as members of the Academic Aff a i r s
Committee (AAC) and on the college 's Judicial Commit -
tee.
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The r i Community

More than half (56%) of the students who responded said

that they felt Kresge should be a place where in dividuals in

cr is is would be supported while work in g on pers on a l or rela

tionship problems, and , while not as many ( 3.7%) viewed it as

being such a place already, a sizable number (26%) were

equivocal in the i r response with such statements as "it is

somewhat ; " " it can be for some people ; " " it is for me but

not for other people ; " " it is for other people, but not for

me ; " "yes and no ; " " in some ways it 's the rapeutic , and in

some ways it 's the opposite of the rapeutic -- emotion a l l y

damag in g . " Comments were a l so frequent l y made about the

potent i a 1 benefits and / or the psycho logical stresses of l i v -

in g so closely with such a large number of people , and some

of the respondents felt the re should be more effect iv e s up -

port services to help in de a ling with the problems that were

encountered, whereas others specific a l l y objected to the

idea of providing a the rapeutic program for every one in the

resident i a l community.

Discuss ion of the Winter l 978. Survey Results

Interpretation of the F indings

The results of this survey ten ded to suggest a pattern

of disc repancy between desired options and in tended act ions

for a number of students who felt they should have the right
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to part icipate in govern i ng the college with out having the

responsibility to do so, and , like the faculty, many of them

seemed to be struggling with the problem of divided a l l e g i

ance . Those students who seemed to be cle a rest about the ir

academic prior it i e s were a l so most like ly to dism iss

involvement in the college as impract ic a l and time consum

in g . On the other hand, students who were very active in

the college of ten expressed resent ment of those who simply

wanted a conven i ent place to eat , sleep , and study, since

they were unwill i ng to support the community in the ways

that seemed necess a ry to keep it a live .

This feel in g was part icularly strong on the part of

students who served on CAC or other such committees requir

ing long hours of tedious meet i ngs to make difficult deci

s ions about the al location of funds or the adopt ion of poli

cies for the resident i a l community as a who le. As they saw

it , they were the loyal few support in g the college single

handed l y on ly to have the i r efforts repeated ly chal lenged ,

criticized , or ignored by other students who had not even

bot he red to part ic ip at e. From the per spect i v e o f the absent

major it y , however , they too were contributing to the life of

the college in various ways , and they tended to see its for -

mal gover n in g processes as be in g to o remote and inst it ution -

a lized to warrant much of their attention. In fact, the

inter v i e w results served to high light a fund a ment a l communi

cat ions problem in the college that was structur a l l y re in

forced by its physical design.
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An o lo q i ca 1 Perspect i v

The problem may be graph i cally represented using the

data on community in volvement obtained in the survey as the

b as is of an ecological an a lys is of the type shown in Barker

( 1968) . When the syno morphic structure of the college is

represented in terms of the estimated occurrences ( 0 ) ,

estimated duration (D), and estimated population (P) . I lº l

there appear to have been a total of 9 be ha v i or settings in

which 2% or more of the resident i a l students were regularly

involved. Most of these , including the Kresge Food Coop ,

the Idler Cafe , and the Music Coop were located near the

Town Hall at the upper end of the main street and to t a l l y

out of view of the college of fices on the lower street where

committee meet in g s were gener a l l y he l d . These offices

oper a ted between 8 a.m. and 5 p.m. on week days, so meet in gs

were r a rely sche du led at other times , where as the services

at the other end of the street were in use in the after no on

and even i ng hours and of ten required week end workers (see

fig . 13 ) .

The re were on l y l 5 reports of resident i a 1 student

in volvement in college classes , and 8 of the se were of

member ship in the women's studies collect i ve. With one

except ion ( t e a ch i ng as sistant for a Kresge course ) , the oth -

[ 14 | These estimates were based on part ic i pant obser
vat ion of the college resident i a 1 community during
w inter quarter 1978 as well as on the results of the
survey .
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ers a l l seemed to be independent study arrangements. It

the refore appears that relatively few of the students l i v i ng

at Kresge were also taking courses in the college and it

seems like ly that most were a way from the resident i a 1 com

munity during the work day hours. As a result , they probably

had more exposure to the upper street act i v i ties where large

numbers of students were v is ibly in vol ved in providing vari

o us kinds of services. Thus the gover n in g committees and

the rema in der of the student resident i a 1 community held

polar percept ions of the college that c or responded to the

physical polar it y of the lower and upper streets .

It also emerged from the inter view in g process that the

l i v i ng are as were a c tu a l l y the set t ings in which residents

in vested the gre a test proport i on of the i r time and energy at

Kresge . The sign if i cance of this in vestment be came in creas -

in gly evident as residents repeated l y gave in dic at ions of

be in g so absorbed in problems related to group 1 i v i ng that

they had little or no sense of the college beyond the ir

immediate households. Given that this was the case, it is

per haps underst and a ble underst and a ble that such a large pro

port ion of these individuals were concerned about communal

living and about the need for the rapeutic community.

While the college had or ig in a l l y been intended to offer

students the advant ages of a smaller and potent i a l l y more

intimate sub environment with in the context of the larger

university, the design of its facil it i e s tended to focus
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the i r attention and energ i e s in to the still smaller sub en

w ironment of the l i v i ng group . It the refore seemed like ly

that any study of student adjustment in this residential

community would benefit from care ful at tent i on to the living

groups and to the factors associated with the i r per c e i v ed

success. It was for this reas on that student living gr O up

sat is fact i on became the out come of interest in subsequent

phases of the research .

Expected F indings for the Base line Study

Although the quest i on na i re survey that was conducted

during spring quarter 1 9 79 was more quant it at i ve in

approach , it was still so me what ex p 1 or at or y, and form a l

hypotheses would have been p remature . The find in gs from the

1978 inter view survey as we l l as part ic ip ant observation of

the residential community did, however, suggest that the

follow in g relationships would be found when the data was

an a lyzed :

1. ) Residents " percept ions of the college would be con -

s is ten t w it h the i r a t t it u des to ward group l i v i ng (e. g .

those students who valued a social l y or i ented house hold

would a l so give social reas on s for living at the col

lege ) ;

2. ) Inter personal or i ent at ions would be better predictors
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of student sat is fact ion with the living group than

demographic character ist ics, percept ions of the col

lege, or at t it udes toward group living ; and

The stability of the living group as measured by the

tendency of its members to stay to get her through out the

school year would provide a more in direct measure of

response to the l i v i ng group that was gener a l l y con

s is ten t w it h reported sat is fact i on .



CHAPTER I I I : THE BASE LINE STUDY

RESIDENTIAL SURVEY - SPRING 1979

Purpose of the Spring l 972 Survey

As a solution to the administ rative problems that had

resulted from the complex it y o f its or ig in a 1 collegiate

design , it was decided that UC Santa Cruz would undergo a

camp us wide reorganization at the end of the 1978-79 academic

year, and that the colleges would be of fic i a l l y de emphasized

in favor of the boards of study and the academic di v is ions.

In January of 1979, a special comm i t t e e o f f a culty, staff,

and students was appo inted to consider the impact that the

reorg an i za t i on was like ly to have on student life and hous

in g . In March the comm i t t e e sub m i t t e d its f in a 1 report to

the camp us community not in g that the colleges were v i t a l

centers of student growth and should be strengthened rather

than weak ened ( "Reorg an i za t i on , " Note 7). The report also

stressed the import ance of determ in in g those a spects of the

college experience that "students found to be essent i a l and

most sat is f y in g . "

Since Kresge's provost had a l so announced that her term

of service would end in June of that year, it seemed likely

that the college would be subject to a major rew is ion of its

a cademic and resident i a 1 programs at that time. The recom—

men dations of the reorganization committee on student life
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were the refore part i cu larly relevant to the situation at

Kresge and provided some of the impetus for develop in g the

d is sert at i on research the re. The author had returned to the

Kresge resident i a 1 community at the beginning of w inter

quarter 1979, six months after having completed a community

consult i ng intern ship there , and was living in a suite with

five other graduate students while work in g as a teach ing

as sistant for the Psychology Board .

During the winter quarter , a set of quest ionnaires was

developed for the express purpose of investigating factors

related to student l i v i ng group sat is fact i on at Kresge and

was pret ested on under graduate psychology students. After

conduct in g an ex p 1 or at or y pilot study early in spring quar

ter, the author under to ok a second college wide survey of the

resident i a 1 community in order to obta in the data for c or re

1 at i on a l an a lyses of variables that were expected to show

some relations hip to l i v i ng group sat is fact i on . It was a 1 so

expected that the pilot and survey studies would provide a

b as is for develop in g a l i v i ng learn in g and for test i ng the

ext ent to which the same fact or s were re lated to sat is f a c

tion with group l i v i ng in that context .

Method of the Spring l 979 Survey

Res p on dent Group s for the 1979 Sur vey

P i lot group : During the first week of spring quarter
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1979 six Kresge households that had remained largely in tact

over the course of the school year were ident if i ed , and each

was found to be a four pers on group l i v i ng in a f l at . Three

of these groups had kept the same compos it i on since the fall

quarter , and two of them had replaced a sing le member . The

other group had two of its or ig in a l members and two members

who had lived the re since the beginning of w inter quarter .

This group was included primarily be cause it was the on ly

co e d group to stay to get her for so long . Two of the groups

that had remained to t a l l y in tact were a l l female households ,

and one was a household of males. One of the groups that

had replaced a single member was a l l female and the other

was a l l male .

The members of each group were approached in dividual ly

in the i r residences and asked to part ic ip at e in what was

described as a pilot study for later research . It was in di

cated that the pilot study would in volve meet i ng ind i v i du -

a l l y with the author for a one hour session during which

they would be asked to respond to a series of quest ions

a b out group l i v i ng and about the i r pers on a l back grounds .

They were a l so to 1 d that the i r groups were of special

interest be cause they had rema in ed to get her longer than most

other households in the college. A l l 24 ( 14 female and 10

male ) students a greed to part ic ip at e in the procedure and

did so . This will be referred to as the pilot group .

Sur v e y group : Later that quarter approximately l 60
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other students were approached in the i r residences and asked

to attend a one hour group session in order to complete a

set of quest ionna i r es deal i ng with at t it udes and be haviors

related to group living . These were a l l of the residents

who could be contacted with repeated call backs at various

times of day and night rather than a true random sample,

since the ent i re population of students residing at the col

lege was of interest in this exploratory study. It was a l so

seen as des i r able to obta in as large a number of cases as

possible in order to enhance the stat is tical power of the

tests that would be used to an a lyze the data . A total of

153 (8.2 female and 70 male ) students said they would part i

cipate when contacted , and 123 (66 female and 56 students

male ) actually came to a session and completed the set of

questionnaires. This will be referred to as the survey

group .

Short form group : As a check on sample bias, additional

efforts were made to contact in dividuals who had not been

reached previously and to re contact those who had refused to

come to a session or had fa i led to come a fter a gree in g to

part icipate. Approximately 47 students were contacted , and

each was asked at that time to complete a short version of

the survey. The 26 ( 1.7 males and 9 females ) who were w i l

l in g to complete this a bb re v i a ted quest i on na i re will be

referred to as the short form group . The to t a l number of

respondents in the three groups was l 73 (8.9 females and 83

males), I l l or 83% of the estimated 212 Kresge students then

| 1 || One respondent did not indicate sex .
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living on campus.

Instruments. Used in the l 979 Survey

Four paper - and -pencil measures were used to obtain data

for correl at i on a l an a lys is . In add it i on to the Fundament a l

Inter per son a 1 Orient at ions - Beha v i or ( F I R O - B) scale and the

Percept i on of Parents (POP) rate r , the re were two other

measures developed express ly for use in the study. These

were the L i v i ng Group Quest i on na i r e ( L GQ ) and the Kresge

Resident s Survey (KRS) . There was some variat i on in the

method of administer in g these in struments to the three

group s , which will be described in the section on pro

cedures, however , the specific items included in each

instrument were the same for a l l respondents .

Fundament a l Inter personal Relations. Orient at ion

Beh a v_i or ( F I RO-B ) : This scale was developed by Schutz

( 1966 ; 1967) as a measure of inter per son a l or i ent at i on based

on self reported be h a v i or s in the three need a reas of in c 1 u

si on , a f fect i on , and control . There are scales for the

expressed and wanted dimension of each be h a v i or a rea and

these six sub scales are termed expressed in clusion (IE) ,

wanted in clusion ( I W ) , expressed control (C E ) , wanted con

trol (CW ) , expressed a f fect ion (AE) , and wanted a f fect i on

(AW ) . The follow in g are sample it em's from each of these

subsc a les:
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IEl . I try to be with other people (how often ?)

IW l . I like people to include me in the i r act i v it i es

( how of ten ?)

C E 1 . I try to be the do m in ant per son when I am with

people (how of ten ? )

CW l . I let other people decide what to do (how of ten ?)

A El . I try to be friend l y to other people ( how many

people 2 )

AW l . I like people to act friend ly to me (how often ?)

Each it em is followed by a set of six response a liter natives

rang in g from "most people" to "nobody" or from "usual ly" to

"never . " Each of the six sub scal e s is scored separate ly and

consists of n in e i t e ms arranged in a Guttman sc a le.

The the or et i ca 1 and emp i r ic a l der i v at i on of the F I RO-B

was given detailed consideration in chapter l a long with a

review of the relevant pers on a l it y and small group research

that has been conducted with college students us in g us in g

the sca les. The discuss i on that follows will the refore be

limited to consider at ion of those studies that may have

met ho do logic a l imp lic at ions for the current use and

inter p r et at i on of the F I RO-B'.

The construct valid it y of F I RO-B has been tested by

three different studies (Froehle, 1970 ; G 1 uck , 1979 ; Krame r ,
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1967) in which subjects were asked to estimate the i r scores

after completing the scales. Kramer reported rank or der

correlations ranging from r =. 33 for the IE scale to r=. 83
for the IW scale . Froehle was on ly able to replicate for

the CE scale ( r = . 49 ) , but Gluck obtained correl at ions that

ranged from r = . 87 for the CW scale to r = .95 for the AE

sc a le . Williams ( 1977 ) used l 35 Univers it y o f Norther n

Col or a do students to cross v a l i date the F I R O - B with the l 8

sc a les of the California Psycho logical Invent or y (CPI) and

found a number of sign if i cant and positive c or relations

between the two in struments for both p re-tre at ment and

post-tre at ment me a sures .

Schutz ( 1966 ) has reported a mean reproducibility co e f

f ic i ent of r = . 94 for the sub scales and a test - r et est coeffi

cient with a mean value of r = . 76 using students who were

Harvard under graduate 5. Gi l l ig an ( 1973 ) reported no r ms and

a mean reliability coefficient of r = . 69 for under graduates

at the University of Idaho , and Goodman ( 1971 ) has confirmed

Schutz's ( 1966 ) find i ng that 70% of those with high scores

f a l l in the same position when re tested , while 50% of those

in the middle rema in the same . The fact that student and

young adult populations have been used extensively in the

development and test in g of F I RO-B and that the re has been

conside rable research us in g it as a measure of pers on a 1

development or inter pers on a l comp at i bil it y was the b as is of

its selection for use in the dissert at i on research .
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Percept i on of Parent s (POP) : This rating scale was also

developed by Schutz ( l 966 ) and had been primarily used to

test his post u late of relation a 1 continuity accord in g to

which an in dividual 's inter pers on a l be h a v i or is expected to

be similar to the be h a v i or experienced in childhood family

rel at ions . The POP rater consists of p a i re d descript ions of

three d is t inct a spects of p a rent a l be h a v i or , which are

a t t ent i on , d is c ip line , and warmth . The first two pass a ges

refer to parent a l at t ent i on and be g in a s follows :

P 1 . In my home my p a rents spent relatively little time

inter act in g with me . . .

P2. In my home my p a rents centered the i r a t t ent i on

a round me . . .

Respondents are asked to indicate on a six point scale which

of the two descript ions comes closer to accur a tely

represent in g the i r family experiences as they rec a l l them .

There are six par a graphs in a l l and each pair is scored

separate ly.

Schutz ( l 966 ) reported find in g a cons is tent l y positive

rel at i on ship between scores on the POP and an earlier form

of F I RO-B that was called F I R02 and specific a l l y deal t w it h

be h a v i or in group s it u at ions. Respondents who scored high

on part ic ip at i on a l so tended to have high scores on parent a l

at tent i on ; those who scored high on a u to crat ic beh a v i or more

often showed high scores on parent a 1 disc ip line as we l l ; and
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those who scored high on person a l closen ess were a l so high

scorers on parent a l warmth . Such an instrument seemed

likely to provide a personal it y based measure of family

background that would not on ly show sign if i cant relationship

to inter pers on a l or i ent at i on , but might a l so serve as a use -

ful predict or of the in dividual 's sat is faction w it h the l i v -

ing group . For this reas on , and because it represented a

more global measure and yet was still readily quant if i a ble ,

the POP was selected for use in the dissert at i on research .

L i v i ng Group Quest i on na i re (LGQ) : Th is quest ionnaire

consisted of a list of 25 it ems that were der i ved from ind i

vidual in terviews with l 0 (6 female and 4 male ) Kresge stu

dents who were employed part time by the college as residen

t i a l community assist ants (CA's J . The inter v i e ws were c on

ducted during w in ter quarter l 9 79, and a l so represented a

part i a l follow up on the previous year 's survey , since a ll

but one of the students had participated in the earlier

study . [ 2 J On the b as is of the i r in volvement with the in di

viduals in the i r build in gs and us in g the ir own experience as

residents, the CAs were asked to indicate what they saw as

key fact or s in the success or failure of Kresge 1 i v i ng

groups. The most frequent l y ment ioned it em's and those that

were given considerable emph as is by one or two respondents

were in c luded in the quest i on na i re.

[2] These inter views and a l l of the procedures
described in the rema in der of the dissert at i on were
conducted so le l y by the author.
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Respondents were asked to indicate on a six point scale

how important it was for them to live with various types of

people . The following are sample items from the LGQ :

Ll . People who observe the same dietary practices as

you do 3

L 5. People who observe personal space and/or privacy

rules 3

Ll 0. People who accept sing in g and/or danc in g in common

l i v i ng a reas 2

Ll 7. People who are a l l the same sex 3

It was expected that in it i a 1 a dim in is t rations of the ques

tion na i re would provide a test of a gree ment between the CAs

observations and the self reported at t it u des of the student

resident i a 1 community.

Kresge Res ident s Sur vey (KRS) : This brief survey

in strument or ig in a l l y consisted of a check list of ten rea

sons for living at Kresge and was obtained from the w inter

l 978 survey in which the 2 l 5 students who said they favored

a communit a ri an emph as is for the college were asked to in di

cate why that was the case. Per us a l of the i r responses had

yielded sever a l frequent l y ment ioned statements about the

a dvant ages of such a resident i a l set t in g . The follow in g are

examples of it em's from the K R S :

K 1 . L i v i ng at Kresge pro v i des a rare opport unity for
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communa l l i v i ng in this society.

K4. L i v i ng at Kresge makes it easier to form close

rel at ionships ?

K9 . Living at Kresge is a good way to a void using the

food service 3

In its f in a 1 form the K R S also included demograph ic items

and quest ions about the respondent 's l i v i ng group history

including the follow in g two it em's :

How sat is fied a re you with your current l i v i ng group 2

(SC)

How happy are you with your current l i v i ng group 3 (H.C.)

Each of these was to be answered on a six point scale rang

in g from "very sat is fied" to "not at a l l sat is fied" and

"very happy" to "not at a l l happy."

Pre t e s t in q t he in strument s : The F I R 0-B ; L GQ, and POP

were p r et ested on 19 students recruited from a large under

graduate course in human experiment a l psycho logy that was

taught at UCSC during w inter quarter 1979. A Q-s or t t e ch–

nique using color coded cards for each of the in strument s

was devel oped by the author as a means of adm in is t e ring them

in dividual l y in order to a l low observation of response p a t

terns. Most in dividuals found the items on LGQ easier to

interpret than those on the the F I RO-B', and comments were

frequent l y made to the effect that it was d if f i cult to f it
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the i r experiences in to the POP passages that referred to

patterns of discipline. It was noted , however, that every

one was able to complete the procedure with a reas on able

amount of speed and no apparent d is comfort .

Procedures. Used in the l 979. Survey

P i lot Group : A one hour session was conducted with

each of the pilot group students in a faculty of f ice located

in the college administ ration building at the lower end of

the Kresge street. They were asked to complete the LGQ, the

FIRO-B and the POP using the Q-sort technique that had been

developed for pre-test in g the in struments. In dividuals were

then asked to do a per son a 1 rank or der in g of the ten it em's

in the K R S and to project how the community as a who le would

rank or der the same it em's . During the rema in der of the ses

si on they were asked to t a l k about the ir family relations

and about the dynamics of the i r l i v i ng groups. The session
ended with a series of demograph ic quest ions and a request

for feedback about the procedure . The comments were gen

er a l l y positive , but it was not ed that some respondents had

had strong emotion a l r eactions to the POP, which tended to

facil it at e discussion of the family back ground but suggest ed

that it might be an in appropriate instrument for large group

a dim in is t ration . It was the re for e o m i t t e d from the survey

group procedure. Each resident was paid $2.00 an hour for

part ic ip at i ng in the pilot study . [3]



10 7

Survey group : Paper-and-pencil quest ionnaires were

given to groups of approximately 20-25 students at a time in

a small class room located in the center of the college

resident i a 1 community. The author began each session by

explain ing the purpose of the study and the source and

nature of the quest ions that would be asked . The LGQ was

adm in is tered first , followed by the F I R 0-B and then the K R S .

The it em's on each in strument were read a loud at a moder a tely

slow pace and c lar if ic at ion of the intent or word in g of

it em's was provided if requested . There were , however , few

quest ions or requests for c lar if ic at i on . When a l l of the

items had been read and everyone in the group had completed

the quest i on na i r e s , they were collected . Payment forms were

then circulated and be fore leaving each person was paid

$ 2.00 for having part ic ip a ted in the study. I 4 | Each of the

sessions lasted an hour, and a total of six sessions were

he 1 d during the last two weeks of the quarter p r i or to the

st art of f in a l exam in at ions.

Short form group : These in dividuals were asked to take

time when contacted to f i l l in the L GQ and the K RS. In most

cases the forms were completed in a b out five m in utes , and

quest ions or request 5 for c lar if ic at i on were quite in fre

quent . Respondents were thanked for the i r cooper at i on but

were not p a i d , s in c e they did not part ic ip at e in the more

| 3 || All part ic ip ants were paid from a research grant
pro v i ded by the Nation a l Fellow ships Fund .

| 4 || Survey group part ic ipants were paid with a grant
from the University of California Pat ent Fund .
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time consuming procedure required to generate a full set of

data .

Results of the Spring l 979 Survey

Demographic Analys is

As indicated in the demographic analysis (see tab. 1 ),

the s p r in g 1979 survey group was more female than male , and

the re were more 1.9 year olds ( 2.2% ) than any other age group .

The distribution by class level was rough ly equal with

juniors some what over represented and seniors some what under

represented , and about half (5 l X) of a l l of the respondents

had on l y been enrol led at UCSC since the beginning of that

a cademic year . A great major it y of the respondents were of

European descent , and most said the ir fami li e s were e i t her

middle or upper middle class and of Protestant background.

The short form group did not differ sign if i cant l y in any of

these are as , ■ 5 and part icipant observation of the residen

tial community suggested that the survey sample was in deed

represent at i v e o f the college over a l l .

Attitudes and Percept ions

| 5 || Since the test for sample bias consisted of com
p a ring the results obtained from the survey and short
form group s , it will be discussed a fter the data for
the survey group has been presented .
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Table l
Demographic Analysis of Spring 1979 Survey Sample

Selected Variables Per cent of Respondents

Sex 99
Female 57
Male 42

A ge 1 00
l 7 - 18 years old 19
19 - 20 years old 36
2 l years old or over 45

University Class St and in g 1 00
Fre s h m an 27
Sop ho more 22
Junior 33
Senior 18

Quarters At t end in g UCSC 100
1 – 3 6 7
4 – 6 24
7-9 6
10 or more 3

Ethnic Background 97
African ( Black ) 2
As i an 2
European ( Wh i t e ) 9 1
L at in 2

Socioeconomic Background 98
Lower Class l
Work in g Class ll
Middle Class 50
Upper Middle Class 35
Upper Class l

Religious Background 96
Catholic 21
Jewish 9
Prote stant 4 1
Other 5
Comb in at i on 5
None 15

Note. The to t a l 5 ample n = 1 2 3
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As a test of the view that percept ions of the college

would tend to be consistent with attitudes toward group liv

ing, canonical correlation analysis was used to determine

the degree of relationship between responses to the KRS and

to the LGQ. War wick (1975) has described can on i ca 1 c or rela

tion an a lys is as a technique in which two presumably related

sets of variables are reduced to pairs of linear comb in a

tions called can on i ca 1 variates that are an a logous to the

principal components derived from a sing le set of variables

in fact or an a lys is . The first pair is selected to have the

highest possible inter correl at i on , and each successive set

accounts on ly for residual varian c e , so that a l l pairs are

un corre lated with one a not her .

SPSS sub program CANCO RR (N i e , Hull , Jenk in s , Stein

brennner , & Bent , 1975) was used to compute can on ic a l vari

a t e s from the survey group 's responses to the L GQ and the

KRS. (6 l War i able means and standard de v i at ions were a l so

gener a ted a long with the correl at i on matrix . One sign if i

cant variate pair was extracted that had an eigen value of

. 48 and a can on ic a l correl at ion of r = . 69. While this sug

gested a relative ly high degree of relationship between the

two measures , the fact that less than 50% of the varian c e in

one part of the can on i ca 1 p a i r was a c counted for by the

| 6 || The St at is t ic al Package for the Social Sciences
(SPSS ) is an extensive collection of computer i zed st a -
t is ti ca 1 procedures express ly designed for social sci
en c e research . It was used for a l l of the major sta
t is tical an a lyses that were done in the dissert at i on
research .
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other was taken as an indication that continued use of both

instruments would be just if i ed . .

In order to determine the substant i we meaning of this

can on ic al variate , structure coefficients were computed

using SPSS subprogram PEARSON CORR. Accord in g to Cooley and

Lohne s ( 1971 ) , the se coefficients may be interpreted in

terms of the relationship between the can on i call variate of

one set and the individual variables comprising the other

set . The LGQ variate showed sign if i cant positive correl a

tions with six it em's from the K R S suggest in g what may be

termed a l i v i ng learn in g motive for choosing the college .

The K R S v ar i a te showed sign if i can t c or relations with four

LGQ items that were positive and two that were negative sug

gest in g an involvement vers us control dimension in living

group values (see tab . 2 ) .

The assumed positive relationship between percept ions

of the college and a t t it u des to ward group 1 i v i ng did appear
to be substant i a ted by the find in gs. The it ems that showed

a positive relationship to the can on i ca 1 v ar i at es suggest ed

that students who per c e i ved the community as a place to work

on social and emotion a l development a l so ten ded to value

intimacy and in volvement in the l i v i ng group and to be less

conce r n e d about homogene it y in terms of age or no is e to le r

ance. The fact that the correl at i on between percept ions of

the college and at t it udes toward the living group was found

to be relative ly moderate was taken as an indication that
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Table 2
Canon i ca 1 Correl at ion of Kresge Resident s Survey (KRS)

And L i v i ng Group Quest ionna ire ( L GQ )
Spring 1979 Survey

It em's Included in K RS Variate I a

L i v i ng at Kresge makes it possible to :

K 1.0 work on emotion a l problems
K2 learn how to keep a household
K6 learn how communit i e s work
K4 for m close relation ships
K5 pursue a cademic interests
K9 a void the food service

It em's Included in L. GQ Variate [ b )

It is important to live with people who :

L 15 accept hugging and k is sing
L6 cooper a t e in de c or at in g
L 2 e a t me a lis to get her

Ll 2 accept open emotion a l release

It is not import ant to live with people who :

L 8 s h are level of no is e to le rance
Ll 8 are close to the same age

[ a J C or relations ranged from . 25 to . 4.1 ( p < . 0 1 )
[b ] Correl at ions ranged from .22 to .27 ( p < . 0 l )

both the LGQ and the KRS should be used in subsequent stages

of the research .

In ter pers on a 1 0 r i ent at i on and Sat is fact i on

As a test of the assumption that in ter pers on a 1 or i ent a

tions would tend to be the best predict or s of living group
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sat is fact i on , d is criminant an a lys is was used to determ in e

the relative contributions of sex, age , socioeconomic back

ground (SES), F I RO-B', LGQ, and KRS scores to reported sat is -

fact i on and reported happ in ess with the living group .

Because it was assumed that there was a critical dist inction

to be made between those students who were likely to be

sat is fied or happy and those who were not , ( 7 | d is criminant

an a lysis was used rather than multiple regress i on . It also

seemed likely that an inter vention a imed at improving stu

dent response to group living would show different i a l

effects depending on which of these categories might apply.

Accord in g to Kleck a ( 1975) disc rim in ant an a lys is may be

used to dist in guish between the or et i cally defined groups on

the b as is o f l in ear comb in at ions of disc rim in at i ng variables

and may be viewed as a form of can on ic a l correl at i on

an a lysis in which the groups represent a set of dummy v ar i

ables to be correlated with the set of predic to r s . The max -

imum number of disc rim in ant functions that can be der iv e d is

the refore one less than the number of groups or equal to the

number of disc rim in at i ng variable s , which ever is sma l l er .

The mathem at ic a l assumptions under lying disc rim in ant

an a lys is a re as follows : 1 . ) The re must be two or more

groups; 2. ) There must be at least two cases in each group ;

3. ) The number of d is crim in at in g variables must be at least

| 7 | As a test for response bias in the out come meas
U res , the inter - c or r el at ions of items were obtained .
The results of this an a lysis will be discussed in the
follow in g section .
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three less than the total number of cases ; 4 . ) The d is crim

in at i ng variables must be measured at the inter w a l l eve l ;

5. ) No discriminating variable may be used that is a linear

comb in at ion of any of the others ; 6 . ) Special for mul as must

be used if the covar i ance matrices are not approximate ly

e qual ; and 7. ) Each group must be drawn from a multivariate

normal d is tribution of the disc rim in at i ng variables . It was

furt her not ed that the method tends to be fair ly robust and

is like ly to to le rate some viol at i on of the assumption of

mult i v ar i at e normal d is tribution ( Kleck a , 1980 ) .

Reported sat is fact ion with the current l i v i ng group was

reco ded as sat is fied (sca led responses l - 3) and not sat is

fied (sc a led responses 4 - 6 ) for the survey group data . SPSS

sub program DISCRIMINANT (Hull & N i e , 198 l ; N i e , Hull , Jen -

k in s , Steinbrenner , & B ent , 1975) was then used to compute

d is crim in ant scores for the two groups by a step w is e s elec

tion of the disc rim in at in g variables based on Wilk's lambda ,

which reflects both differences between groups, and with in

group cohesion ( Kleck a , 1980 ) . Means and st and a r d de v i a -

tions were a l so gene rated for a l l variables a long with the

c or relation a l structure matrix , and Box 's M was computed as

a test of the equality of the group cow a ri ance mat rices.

Given two groups, on ly one disc rim in ant function could

be derived . This function had an eigen value of . 50 and a

can on ic a l correl at i on of r = . 58. There were l 4 of the or ig i -

na l 46 d is criminating variables included in the function .
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The co variance matrices appeared to be equal ( m = 1 32. 77

p = . 23), and inspection of the structure matrix of pool ed

with in group correl at ions of the function and the predict or

variables showed five sign if i cant c or relations. The highest

was with the IE scale , but two it em's from the K R S and one

from the LGQ showed similar coefficients, and SES showed

sign if i cant c or relation to the function as we l l (see tab .

3 ) .

Those in the sat is fied group seemed to be more social ly

or i ented and more in c l ined to see the college as a good

place to for m close relationships. They were a l so more c on

ce r n e d about a void i ng the camp us wide food service and placed

more import ance on cooper at i on in de c or at in g the common l i v -

ing a reas. They placed less import ance , however, on living

with people who shared the i r class st and in g in the univer -

sity. On the average , students in the sat is fied group had

described the i r socioeconomic back grounds as slight ly above

middle class , where as those in the not sat is fied group had

described the i r families as s light ly be low middle class .

Reported happiness with the current l i v i ng group was

an a lyzed in the same manner and produced a function with an

e i genvalue of . 73 and a can on ic a l correl at ion of r = . 65 that

included 19 of the 46 disc rim in at in g v ar i a b les. The covar i

ance matric e s appeared to be equal ( m = 2.75. 75 p = . l l J , and the

matrix of pool ed with in group correl at ions showed seven

d is criminating variables that were sign if i cant ly corre lated



l 16

Table 3
Canon ic al D is criminant Function

For Sat is fact i on with L i v i ng Group
Spring 1979 Survey

It em's Pred ict i ng Sat is fact i on Regress i on Coeff. I a l

SES socioeconomic status 0. 50
L 3 use or not use drugs 0 - 20
L 6 cooper a t e in de c or at in g 0. 44
L 9 sh are taste in music 0.29

L 20 sh are a cademic interests 0. 28
L 25 four more other people 0, 30

K2 learn to keep household – 0 , 38
K4 for m close relationships 0. 57
K8 possible to live co ed 0. 3 1
K9 a void using food service 0 . 44
IE Expressed In clusion 0. 54
IE Wanted In clusion – 0 , 2 3
CE Expressed Control –0 . 20

It em's in Structure Matrix Correl at i on Coeff .. 3

IE Expressed In clusion 0. 32
K 4 for m close relation ships 0. 3 1
K9 a void using food service 0.29
L 6 cooper a t e in de c or at in g - 0 . 26

SES socioeconomic status 0 , 24

[ a JDue to direct ion of sca ling on the
indicated by a negative sign .load in g is

36 p < . Ol

to the function (see tab . 4 ) .

per c e i ve the college as providing a rare opport unity for

LGQ positive

The happy group tended to

communa l l i v in g and as a good place to learn about communi

t i e s , but they were less like ly to describe

pursue a C a

happy a l so placed more

demic interests.

it as a place to

In dividuals who said they were

import ance on l i v i ng with people who
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Table 4
Canon ic al D is criminant Function
For Happ in ess with L i v i ng Group

Spring 1979 Survey

It ems Predict in g Happ in ess Regress i on Coeff. [ a

AGE age in years 0.29
L 2 eat me a lis to get her - 0 . 4 3
L4 use drugs to get her 0. 18
L5 pers on a 1 s p a c e / privacy 0 , 44
L 7 cooperate in cle an ing - 0. 34

Ll 2 accept open emotions -0 . 49
L 1.3 converse regular ly 0. 50
Ll 4 comfort a ble to uch in g 0. 42
Ll 6 w ill in g to have sex 0.24
Ll 9 same university class - 0 , 35
L 23 sh are ses background 0.4 l

Kl communa l l i v i ng – 0 , 27
K2 learn keep house hold 0.27
K5 pursue a cademic s 0.23
K6 learn communit i es - 0 - 30

K 1.0 work emotion a l problems - 0 , 22
IE Expressed In clusion – 0 . 32
IW Wanted In clusion 0 , 24
CE Wanted Control 0 . 37

It em's in Structure Matrix Corre 1 at i on CO eff. 36

L 1.3 converse regularly 0. 30
K5 pursue academics – 0 , 27

Ll 4 comfort a ble to uch ing 0. 27
K 1 communa l l i v i ng 0.26
K6 learn communit i es 0 - 25

AGE age in years 0.24
L 1.9 same university class – 0 , 23

[ a JDue to direction of sca ling on the LGQ positive
load in g is

% p < . 0 1

conversed with one another regular ly,

indicated by a negative sign.

people who were comfort able to uch in g one another ,

and on l i v i ng with

but were
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less concerned about living with others who shared the ir

class standing in the university. They were also a year

younger on the average than those who said they were not

happy with the i r l i v i ng groups.

In general , residents who were sat is fied seemed to

place greater importance on self expression and involvement

than those who were not sat is fied , and happy residents were

more communa l l y or i ented than those who were not happy. On

the other hand, individuals who indicated d is sat is fact i on

with the i r living groups were more likely to value a homo

geneous house hold than those who were sat is fied , and respon

dents who said they were not happy with the l i v i ng group

seemed to be more a cademic a l l y or i ented than those who said

they were happy. The assumption that inter pers on a 1 or i ent a -

tion would be the best predict or of student living group

sat is fact i on did appear to be just if i ed on the b as is of the

result s , but on ly for expressed in c lus i on , which suggested a

In O re specific focus on that subsc a le for the next phase of

the research . It was a l so clear , however , that other vari

a bles were like ly to make import ant contributions as well

and that students " percept ions of the college community and

the i r at t it u des to ward group l i v i ng ten ded to be of greater

import ance in predict in g h app in ess with the living group

than any of the measures of inter pers on a l or i ent at i on .

I ests. For Response B i as
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Correl at ions between respondents' rating of the i r pre

vious and the ir current living groups were in spected as a

check on response b i as . The sat is fact i on ratings were found

to show a low but sign if i cant c or relation ( r = . 26 p < . 0 l) ,

where as the happiness ratings did not approach sign if i cance

( r = . 1 1 p > . 1 0 ) . This was taken as support for the assumption

that the students were being select i ve in the i r assessments

of the l i v i ng group . SPSS sub program CROSS TABS was run for

the reco ded sat is fact i on and happ in ess scores , and the

results showed that 4 1 % of the students who indicated that

they were not happy with the living group said that they

were sat is fied with it , and 23% of those who described the m

sel ves as not be in g sat is fied with the l i v i ng group still

reported that they were happy with i t .

Group Stability and Sat is fact i on

The data collected from the pilot group were used to

test the assumption that stabil it y o f the l i v i ng group would

provide a use ful measure of sat is fact i on . Act u a l r at in gs of

sat is fact i on and h app in ess with the l i v i ng group were not

obtained for these ind i v i duals. This om is si on result ed

part ly from the fact that the pilot study was conducted at

the beginning of the quarter and the survey at the end ,

which meant that the ratings would not have been strict ly

comparable if they had been obtained a long with the other

data . It would have , of course, been possible to re contact
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these individuals at the end of the quarter , but it seemed

that they had a 1 ready been subjected to more scrut in y than

was entirely comfortable for some of them, so year end

evaluations of the i r living groups were not requested . I 8 |

There were , however, more qual it at i v e assessments that

tended to emerge from each member 's discussion of the l i v i ng

situation . In dividuals frequent l y stated that they felt the

group 's reasons for stay in g to get her were not particularly

good ones. Sever a l people said they were to o lazy or too

fear ful to seek out a better arrangement for themselves .

There were a l so signs of power struggles in at least two

group s where a member or members had refused to be "driven

out" by the others .

When SPSS subprogram T-T EST was run to determ in e mean

differences between the pilot and survey groups on L GQ

it em's , F I R O - B scale scores, and selected demograph ic vari

a bles, the on l y sign if i cant difference found was for it em

L 25 ( t = 3.92 p < . 001). Living with four or more other people

was less import ant for the pilot group , which was consist ent

with the fact that every one in the pilot group lived in four

pers on f l at s , and suggest s that they were gener a l l y sat is -

fied with the small group a spect of the l i v in g a r rangement .

As an add it i on a 1 check on the possibility that the re would

be a relation ship between stab i 1 it y and sat is fact i on for the

| 8 || It also seemed very likely that the i r year end as -
sessments would have been strong ly in fluenced by part i -
c ip at ion in the pilot study.
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survey group , subprogram PEAR SONCORR was run to determ in e

the extent to which reported sat is fact i on and reported hap -

p in ess were c or related with duration of residence or the

number of people lived with for periods of time rang in g from

one quarter to more than three quarters . None of the c or re

1 at ions were found to be sign if i cant .

War i a b lies. Related to Percept ion of Parents

When t-tests were used to compare the pilot group's

scores on the POP with the i r responses to the LG Q and the

F I RO-B', in dividuals who rated the i r parents as having been
rel at i vely in a t t ent i v e were found to have scored sign if i

cant ly higher on the IE scale ( t = 2.05 p = . 05) and to be less

conce r n e d about l i v i ng with people who shared the i r a cademic

inter ests ( t = 4. 17 p < . 00 l) than were those who said the ir

p a rent s p a i d a good de a l of a t t ent i on to them . In dividuals

who described the i r p a rents as offer in g little or no gui

dance placed more emph as is on l i v i ng with four or more other

people ( t = 2. l 6 p < . 0.5) than did those who said they had

received strict er d is c ip line. In add it i on ind i v i duals who

said the i r p a rents wer more a f fect i on a t e were found to place

greater import ance on l i v i ng with people who shared the ir

level of no is e to le rance ( t = 2.87 p < . 0 1 ) and the i r a cademic

interests ( t = 2. 64 p = . 0 1 ) than those who said the i r parents

were more reserved .

Since that in dividuals in the survey group who had
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higher scores on the IE scale were more like ly to report

sat is fact i on with the i r living groups, and the pilot group

showed a higher mean IE score for those who said the ir

parents had been in attent iv e , it appeared that parent a l

attent ion would a l so show an in verse relationship to

res ident i a l sat is fact i on . However, this seemed counter in

tu it i v e and would also have been quite in cons is tent with

Schutz's ( 1966) post u late of relation a l continuity. Given

that individuals who had not actually accepted the ir

p a rent s' in a t t ent i on might continue to express a relative ly

high need for inclusion , it was assumed that the pilot group

represented a less p a rent ident if i ed sample and the refore

did not express a level of in c l us i on that was consist ent

w it h the type of treat ment they had received . The high

in c idence of reported conflict with in the i r households, how

ever , suggested that what were per haps compens at or y efforts

in this direction were not ent i r el y successful .

The find in g that pilot group members who had received

less parent a l attent ion were a l so less interested in having

an a cademic a l l y- or i ented house hold may have in dic a ted that

such in dividuals were more conce r n e d about social inter a c

tion with the ir house mates as a consequence of the lack of

early a t t ent ion in the family. It is a l so conce i v able that

they experienced less pressure to do we l l academical ly,

be cause they had viewed the i r parents as be in g un conce r n ed

about the i r be h a v i or in the past . Like w is e , the tendency of

those who had lacked p a rent a l disc ip line to f a v or larger
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living groups may be a c counted for by the possibility that

parent a l per miss i veness had led to more in volvement with the

peer group and/or greater ent husiasm for the kind of lifes

tyle that was positive ly valued by the peer culture .

The connection between no is e to le rance and p a rent a l

a f fect i on was more difficult to inter p r et . It might h a ve

meant that in dividuals from warm , inter active families liked

to make more no is e , that they tended to be more sens it i ve to

other people 's no is e, or both . The ir tendency to prefer an

academic house hold was a l so puzzling in that it seemed they

would be more like the communa l l y or i ented students in the

survey group who were gener a l l y less interested in such a

l i v i ng a r rangement . In may be , however , that in dividuals in

the pilot group were more conce r n e d about contro l l in g the ir

sociable tendencies, since they saw themselves as ( and were ,

in fact , ) more a cademic a l l y- or i ented than the rest of the

resident i a l community. In any case the se results seemed to

in dic at e the need for furt her in vest ig at i on in to the in f l u

ence of family back ground on the l i v i ng group experience .

I ests for Sample B i as

T -t ests of me a n difference were used to comp are the

survey group 's responses to the L G Q and the K R S with those

obtained from the short form group . Sign if i cant differences

were found on four of the LGQ items with the survey group

placing greater importance on each of them than the
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short form group, and three of these were critical d is crim

in at i ng variables (see tab. 5).

Table 5
Comparison of Mean Item Rat i ngs
For Survey and Short form Samples

Spring 1979 Survey

It em's Show in g Sample Group t 36
Sign if i cant Me an Sur V (n = 1 2 3) SF ( n = 26 )

Difference Me an S. D. Me an S. D.

L3 Drug use 3. 19 1 .. 58 4 . 04 1 .. 5 l -2. 51

L5 Person a l space 1 .. 79 1 . 1 7 2. 50 l. 6 1 - 2 - 15

Ll 2 Open emotions 2. 30 l. 46 3. 20 1 .. 4 7 -2. 80

L 22 Same religion 5. 21 1 . 15 5. 6.3 0.77 - 2. 19

No t e . To t a l sample n = 1 49
% p < . 0.5

The proport ion (58%) of the short form group report in g sat is -

fact i on with the l i v i ng group was a l so found to be sign if i

cant l y less than the sat is fied proport ion (80%) for the sur -

vey group (ch i s quare = 6. 0.8 p < . 0.5 ) . The prop or t ion ( 6.2% ) who

said they were happy with the i r living groups was less than

the survey group 's ( 72% ) but not sign if i cant l y so .

It would appear that so c i a l l y- or i ented students were

over represented in the survey group . However , the lower

r at e o f sat is fact i on reported by those in the short form

group (who tended to be less a va i lab le and less will in g to

de vote a t t ent i on to the issues of group 1 i v in g ) seemed to

furt her confirm the relationship between in v o 1 v ement and
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l i v i ng group sat is fact ion obtained for the survey group . It

was the refore concluded that an an a lys is based on the survey

dat a might reasonably be applied to the resident i a 1 commun

ity as a who le and would certa in ly be valid for that popula

tion of students who would choose to part ic ip at e in a course

deal in g the issues of group l i v in g .

Discussion of the Spring l 972 Survey Results

The F ind ings. App lied to the The or et ic al Mode 1

The results of the s p r in g 1979 survey are d is cus sed

be low in terms of the the or et ic a l model o f l i v i ng group

sat is fact i on presented in chapter l ( see fig . 14 ) . The

imp lic at ions of these find in g s for the in ter vent i on phase of

the research will be discussed in the follow in g section .

Flam i l y back ground (A) : In dividuals who reported satis
fact i on with the l i v i ng group ten ded to be from a slight ly

higher socioeconomic back ground , and those who said they

were happy with the l i v i ng group were a year younger on the

a verage than those who said they were not . [ 9 J Although the

evidence was less than conclusive , the re seemed to be an

in dic at i on in the pilot group data of a relationship between

| 9 || Since age related be h a v i or s may be viewed as cul
tur a l l y, social ly, and economic a l l y determ in ed , the
student 's age when l i v i ng on camp us was viewed as a fam
ily background variable .
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parent a l at tent i on and l i v i ng group sat is fact i on that might

a l so have been mediated by expressed in clusion .

Person a l it y a t t r_i but e s (A) : Inter person a l orient at ion

toward express in g social in clusion was found to be posi

tively associated with l i v i ng group sat is fact i on .

So c_i a 1 or i ent a t i on (I) : The measures of the resident i a 1

group 's so c i a l or i ent at i on were in direct , but results from

the survey sample suggested that students who placed impor

tance on cooper at i on in de c or at in g common a reas were more

like ly to be sat is fied with the i r l i v i ng groups, and those

who placed more importance on living with people who con

versed regular ly and were comfort a ble to uch in g one an other

were more like ly to be happy with the i r l i v i ng groups .

A c a de m i c or i ent at i on (I) : For the pilot group , the re

was a positive relation ship between p a rent a l affection and

in te rest in an a cademic a l l y - or i ented house hold , but in d iv i

duals in the survey group who were less in te rested in l i v i ng

with people who shared the i r class st and in g in the univer -

sity were more like ly to say they were happy with the i r l i v -

ing groups.

Per c e i ved so c i a l or i ent at ion (C) . By the end of the

school year, residents in the survey group who viewed the

college as a place to form close relationships and l i v i ng

there as a good way to a void using the food service were

more like ly to say they were sat is fied , and those who saw
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the college as an opport unity for communa l l i v in g were more

likely to say they were happy with the i r living groups.

Per c e i ved a cademic or i ent at i on (C) : Students in the

survey group who said at the end of the year that they saw

l i v i ng at the college as a good way to learn about communi

ties were more like ly to report happ in ess with the i r l i v i ng

groups, but those who said it was a good way to pursue the ir

a cademic interests were less likely to say they were happy .

L i v i ng group sat is fact i on (C) : Sat is faction and happi

ness with the l i v i ng group were found to be dist inct ly d if

fe rent constructs for a sub stant i a l number of resident s , and

sat is fact i on was more of ten reported than happ in ess.

C on c 1 us ion : Over a l l the results obtained in this in i

t i a l phase of to the research tended to lend support to some

a spects of the the or et ic a l an a lys is developed in chapter l .

In dividual level determ in ants of student l i v i ng group sat is -

fact ion were found to be of consider a ble import ance , and

inter personal or i ent at i on as measured by the F I RO-B

expressed in clusion scale was found to be a major fact or in

sat is fact i on , though not in happ in ess with the l i v i ng group .

In add it i on , f ind in gs from earlier studies, which suggest ed

that students living in situations character i zed by social

inter act i on , in volvement , and in ti macy would t end to be more

sat is fied appeared to be supported in that in dividuals who

described the college in such terms and who valued that kind
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of living environment were more like ly to report sat is fac

tion or happiness with the i r living groups .

Earlier studies had pointed up the importance of the

peer group for students who were attracted to the UCSC

campus as well as for those who came to this part ic u lar col

lege, and it appeared that this was still the case as Kresge

approached the end of its first decade of operation . Social

inter actions were found to play a major role not on ly in

sat is fact i on with the living group , but a l so in over a l l per

cept ions of the resident i a l community as a desirable place

to live. Further more , it appeared that the CAs and other

students who were inter viewed had been quite accur at e in

the i r ident if ic at i on of the issues that were like ly to con

tribute to the success of the l i v i ng group , a l though some

fact or s p r oved to be more import ant than others.

Imp l ic at i on 5 for the Course Inter vent i on

Based on the results of the phase I research that was

conducted during the per iod from w in ter 1978 to spring 1979,

a l i v i ng learn in g program was designed for the fall quarter

of 1979. It was to include some emph as is on the family

experience as a fact or in the dynamics of the l i v i ng group

and was expected to provide an opport unity for more c are ful

in quiry into the relationship between pers on a l back ground

and l i v i ng group sat is fact i on . It was a 1 so designed to pro

mote the kind of concern with social involvement and
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inter personal intimacy that had been expressed by students

who said they were sat is fied or happy with the ir living

groups .

Since students who stayed to get her did not appear any

happier or more sat is fied with the i r living groups than

those who did not , it was decided that a programmatic inter

vent i on designed to enhance living group sat is fact i on should

emphasize among other things, appropriate techniques for

creat in g and susta in in g new relationships. This was a lso

suggested by the higher expressed in clusion scores for stu

dents who were sat is fied with the i r l i v i ng groups. The fact

that various types of inter per son a 1 skills tra in in g h a ve

been shown to a f fect inter person a l be h a v i or (see Hart man ,

1979 ; Lieber man , 1976 ) was taken as furt her support for

adopt in g such a method of inter vent i on .

In h is review of control led studies on the effects of

sens it i v it y tra in i ng , Smith (1975) reported that 8 out ot 1 1

studies using F I R O - B as an out come measure showed sign if i

cant changes in part ic ip ants of groups that ranged from 20

hours to 3 days in dur at i on . On ly one of the se studies

found changes in expressed in c lus i on , however , and these

were in the direct ion of in creased congruence with want ed

in clusion . Presumab ly the brief dur at i on of the groups

a c counted for the fact that expressed in clusion was so

r a rely affected .

In any case, a high degree of inter correl at i on has been
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found for the in clusion and affect i on scales (Schutz, l 966 :

Wie demann , Waxenberg & Mone, 1979), which would suggest that

inclusion and a f fect i on may actual ly constitute a more gen

er a 1 warmth dimens i on r at her than two dist inct need are as ,

and studies de a ling with or i ent at i on to ward a f fect i on may

the refore have implications for inclusion be ha v i or as we l l .

The re is a l so evidence from other research ( i. e. Harr is on ,

1965; Harr is on & Lub in , 1965; Schutz, l 96 l ) in dic at in g that

in dividuals may be expected to show greater behavior change

if they are stimulated by the experience of being in a group

with others who have a different inter pers on a l or i ent at i on .

Th is not i on appears to have been supported by Reddy's

( 1972) study of a five day sens it i v it y tra in i ng program in

which two groups that were composed of ind i v i duals with d is -

t in ct ly differ ent scores in the affect i on need are a changed

sign if i cant ly more on the Person a l Or i ent at i on I n vent or y

(POI) in both inner directedness, and feel in g react i v i t y

than those in two r and om ly composed groups. Smith and L in -

to n ( 1975) also found sign if i cant in creases on the inner

directedness and feel in g react i v it y scales of the POI for

members of three groups in a five-day human r el at i on 5 tra in

ing program that were he terogen e o us in terms of F I R O - B

a f fect i on needs , and Pol lack ( l 97 l) found more be h a v i or and

a t t it u de change in t-groups that were heter og en e o us in terms

of expressed and wanted control than in those that were

homogen e o us ly composed .
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Given that sat is fact i on with the l i v i ng group and hap

p in ess with it appeared to be dist inct ly different con

structs for a number of the students who responded to the

spring 1979 survey, it was assumed that the out comes might

be more appropriately concept ua lized as ranging from "sat is -

fied and a l so happy" to "ne it her sat is fied , no r happy." This

led to an assumption that students who would be at tracted to

such a course would be mainly of two types : l . ) Those who

were gener a l l y we l l adjusted individuals and would probably

end up being happy with the i r l i v i ng arrangement in any case

but would be more sat is fied in a l i v i ng learning program

that in t e g rated the academic and resident i a l experiences ;

and 2 . ) Those who were not so we l l adjust ed and were like ly

to be n e it her sat is fied, no r happy with the i r l i v i ng groups

with out some assistance in the i r social development . It was

further assumed that such a program would have different i a l

effects on these two types of students and that those who

were less so c i a l l y compet ent to be g in with would show sub

stant i a l gains after having part ic ip a ted , where as in dividu

a ls who were a l ready capable in this a re a would be expected

to show little or no improvement due to the like ly existence

of "ceiling effects. "[ 1 0 )

Jacobs on and Smith ( 1972) have reported find in g such a

patter n of results for 20 San Diego State College students

| 1 0 1 Feldman and Newcomb ( 1969 p. 63) and Ast in ( 1970)
have discussed the ways in which such effects may in
crease the l i k l i hood of type II errors in studies of
college student development .
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part icipating in a week end encounter group and also for 20

professional people attending a week end group at the Center

for the Study of the Person . In both groups low scorers on

expressed in c lus i on , expressed affect i on , and wanted a f fec

tion in creased the i r scores , where as high scorers rema in ed

the same . These f indings were attributed to the possibility

that low score r s would be have in ways that were more

d is crepant from the norms of an encounter group and would

the refore be confronted more of ten about the i r be h a v i or . In

the terms of eco logic a l an a lys is , this might be seen as the

in hab it ants of a sett i ng exer c is in g a control ma in ten ance

function in order to change the be h a v i or of other in h a bi

tant s ano were seen as jeopard i z i ng the exist in g program of

action It seemed reas on able that such mechanisms would a l so

oper a t e with in the context of an experiment a l l i v i ng lear n

in g program where so me a t t it u des and be h a v i or s were clear ly

defined as more appropriate than others .

Hypo the ses for the Inter vent i on St u dy

The disc rim in ant functions derived from the s p r in g 1979

survey group data were used to class if y a group of residents

who responded to these same quest i on na i r es at the beg in n ing

of f a l l quarter l 979 accord in g to the l i k l i hood that they

would be sat is fied or happy with the i r l i v i ng groups. Since

these students had not yet formed the i r l i v i ng group s when

they responded to the quest i on n a i r e s , the class if ic at i on was
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in terms of the pre disposition reflected in the ir responses

to the d is criminating variables r at her than an actual rating

of their resident ial arrangements. The two groups that were

ident if i ed by apply ing the sat is fact i on function were the re

for e referred to as probably sat is fied (PS) and probably not

sat is fied (PNS) and the two that were ident if i ed by app lying

the happ in ess function as probably happy (PH ) and probably

not happy (PNH) with the i r l i v i ng groups. The follow ing

hypotheses were to be tested using data collected during the

fall 1979 course inter went i on study :

Parent al Attent i on and l i v in a Group S at is faction

1. ) It was predicted that students' ratings for the POP

it em de a 1 in g with p a rent a 1 at tent ion (RPA ) would be

positive ly related to probable sat is fact ion (PS) ; and

2 . ) That r at in g s for p a rent a l at tent ion (RPA ) would a 1 so

show a positive relationship to scores on the F I R O - B

Expressed In clusion (IE ) scale .

Changes in Inter personal Orient at i on

3. ) After a quarter in the l i v i ng learn in g program it was

expected that the probably not sat is fied (PNS) group

would have in creased the i r s c or es on the IE scale so

that the re would be no sign if i cant difference between

the i r scores and those of the probably sat is fied (PS)
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grO up .

Changes in living Group. Attitudes

After a quarter of part ic ip at in g in the program , it was

expected that the PNS group would have changed the ir

r at ings of L GQ items related to sat is fact i on so that

the re would be no sign if i cant difference between the ir

a t t it u des and those of the PS group ; and

The probably not happy (PNH ) group would have changed

the i r r at in gs of L G Q it em's related to happ in ess so that

the re would be no sign if i cant difference between the ir

a t t it u des and those of the probably happy (PH) group .

Changes in Percept ions of the Col lege

It was a 1 so expected that the PNS group would have

changed the i r s elect i on of it em's on the KRS related to

sat is fact i on so that the re would be no sign if i cant

difference between the ir percept ions and those of the

PS group ; and

The PNH group would have changed the i r s election of

it em's on the KRS related to happ in ess, so that the re

would be no sign if i cant difference between the i r per -

c ept ions and those of the PH group .
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Probab 1 and Reported Outcomes

8 . ) It was further predicted that by the end of fall quar

ter the re would be no sign if i cant difference between

the PS and PNS groups in the i r r at in gs of sat is fact i on

with the current l i v i ng group (RSC) ; and

9 . ) There would be no sign if i cant difference between the PH

and PNH groups in the i r r at in gs of happ in ess with the

current l i v i ng group (RHC) .



CHAPTER IV : THE INTERVENT I ON STUDY

LIVING LEARNING PROGRAM - FAL L. l 9 79

Purpose of the F a l l l 979 Inter vent i on Study

UC Santa Cruz under went camp us wide reorganization dur
ing the summer of 1979 as planned . At that time most of the

faculty were removed from what had been inter d is ciplinary

a r rangements in the various colleges and re aggregated by

boards of study. A l l but two of the colleges ceased to

offer any formal academic program , I l l and , in some cases,

the faculty of fic e s were reas signed for use by the boards of

study or by the academic d i v is ions. The women's studies

program continued to be located at Kresge , and the American

studies program was moved the re from Merril 1 . The graduate

programs in liter at ure and h is to r y of consciousness were

moved to the college that summer as we l l , and , in the fall

of 1979, Kresge's third provost took of f ice . ( 2 )

With so many major changes occur ring at once , it seemed

to be a less than idea l time for test in g the effects of any

one inter vent i on . Yet , the tum ultuous state of the camp us

during that period also made it some what e a si e r to obta in

I l l Oakes and College Eight were a l l owed to continue
as they were due to the special nature of the i r pro
grams (see "The Colleges , " No te 8 ) .

| 2 | This was Dr. He lene Mogl un, a scholar in the
field of women's studies, who also held the position of
Dean of the Human it i es D i v i si on .



1 38

the necessary support for an experiment a l l i v i ng learn ing

program . Despite the fact that the reorganization involved

an attempt to create a more centralized university, efforts

were a l so be ing -ed. to ensure the continued v i a b i 1 it y of

college life at UCSC . The inter vent i on study was the refore

under taken with full a war eness of the limits to met ho do log i -

cal rig or imposed by the circumstances and was ma in ly

intended as a test of the applicab il it y of the spring quar

ter find i ngs. I 3 ] In add it i on , it was expected to provide

some ind ic at i on of the changes that part icipants in a living

learn in g program would under go , even though the use of a

non experiment a l design meant that any obtainable effects

would not be clearly at tributable to the program.

Method of the F a l l l 979 Inter vent ion Study

Resp on dent Group s for the 1979 Inter vent i on

At the beginning of the fall quarter , p recourse me as

ures were obtained from 52 UCSC under graduates who had

expressed in it i a l interest in taking an upper d i v is i on

course offered by the environment a l studies board and taught

by the author . A total of 4 l students actually enrolled in

| 3 | Campbell and Stanley ( 1963) have noted that every
experiment i ; like ly to be less than perfect and that
the researcher work in g in a natur a l set t in g should
design the best possible study and then go a head with
experiment and in ter p r et at i on , fully a war e o f the
points on which the results are equivocal .
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the course, and there were 9 who did not enro l l but part ic i

pated in the communal living project that was set up at

Kresge in conjunction with the course. The group of 40 who

completed the post course quest ionna i res included 3 of these

students from the l i v i ng project who were not enrol led in

the course (see tab . 6 ) .

Table 6
Comp a r is on of Pre and Post test Respondents

F a l l l 979 Inter vent i on Study

Selected Groups Per cent of Respondents
Pre (n = 52 ) Post (n = 40 )

Kresge Students 78. 8 77.5

Course Enro l l ed 6 1 .. 5 70 - 0
Female 32. 7 32. 7
Male 28. 8 32. 5

Not Course En ro l l ed 17. 3 7. 5
Female 1 1 .. 5 5. 0
Male 5. 8 2. 5

Other Student 5 21 .. 2 22. 5

Course En ro 1 led 17. 3 22 - 5
Female 7. 7 1 0 . 0
Male 9 . 6 12. 5

Not Course enro l l ed 3. 9 0 - 0
Female 3. 9 0. 0
Male 0. 0 0. 0

Note. Figures for Kresge and Other Students
categories to t a 1 1 00%

Procedures. Used in the l 979 Inter vent i on

Communa l l i v in g group : All under graduate students
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request i ng residence at Kresge for fall quarter l 979 were

red quire to complete housing of f ice quest ionna i res. Included

was an item a sking them to indicate whether they would like

to take a course called "Utop i an i s m and Communal L i v i ng . "

They were a l so asked if they would be will ling to change

their prior it i es for the type of apartment they wanted in

or der to live with others in the course . With the coopera -

tion of the college bursa r , I 4 | a building of four suites

designated as R-6 29 residents who wanted to live communally

while en ro 1 led in the course and a CA, who would be as signed

by the college. In add it i on to the 19 ( l l male and 8

female ) in dividuals who said they de f in it ely wanted to par -

tic ip at e in the project , a not her l 0 ( 7 females and 3 males )

were selected from among those who had expressed tent at i ve

interest . Since a l l l 0 had in dic at ed a preference for suite

l i v i ng , it was a ssumed that they would not object to living

in R-6 even if they decided not to take the course .

Late in August of 1979 in for mat i on about the communal

l i v i ng project was ma i led to the prospect i v e part icipants

a long with a course out line , read in g list , and a brief

descript ion of the dissert at i on research . They were asked

to a r rive on the first day if they w is he d to part ic ip at e in

the living project , and approximate ly half of the selected

ind i v i duals did arrive on that day. They met as a group

[4 Alan H i r omura held this position as the college's
chief financial of ficer throughout the period of the
dissert at i on research and provided as sistance on more
than one occasion .
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that even i ng to complete the quest ionna i res. A l l but one of

the others arrived the following day and met to complete the

instruments at that time. The same procedure that had been

used for the spring 1979 survey group was used for these

respondents with the except i on that they were not paid for

part ic ip at in g in the study. There were 28 duest i on na i r es

completed in these two sessions.

Course interest group : During the spring of 1979, the

author submitted a fall quarter course proposal that was

accepted by the Environment a l Studies Board at UCSC , and ,

although it was too late in the year for the course to be

included in the regular list ings, it was public i zed in the

course offer ings add end a . Typical ly at UCSC the first class

meet in g of the quarter was de voted to providing an over view

of the course for the benefit of students who were the re to

see if they actually w is he d to enroll . The duest i on na i r es

were a dm in is t e red at the end of the first course meet in g

a fter those students who were main ly shopp in g and those who

had a l ready completed them for the communa l l i v i ng project

had been given an opport unity to leave . It is the refore

like ly that a l l of the in dividuals who rema in ed had cons i d

era b le interest in taking the course as it had been

described , a l though two of them later decided not to enroll .

The same procedure that had been used for the communa l l i v -

in g group was used for the course interest group , and the re

were 24 quest i on na i r es completed in that session .
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Post course group : All of those students who had

enrolled in the course and who attended the last class meet

ing, and those part icipants of the communal living project

who had not enrolled in the course but were will in g to

attend the last class meet i ng , were asked to complete a

second set of the quest ionna i r es at that time. Since every

one in v o 1 v e d was presumably famil i a r with the instruments by

that time , the in dividual items were not read a loud, but the

author was a va i lab le during the entire session to answer

quest ions and provide c lar if ic at i on . There were no ques

tions or re quest s for c lar if ic at i on . A total of 40 ques

tionna i r es were completed during the session .

Design of the living learning Course

Go a l s : The course which served as the basis of the 1979

inter vent i on study was ent it led "Utop i an i s m and the In ten

tion a 1 Community" and was designed to :

1 . ) Provide an experience that would he lip students to more

fully integrate the i r a cademic and social lives ;

2 . ) Enhance pers on a l development by encourag in g students to

more clearly define the i r individual needs as well as

potent i a 1 me ans of self-fulfill ment .

3. ) Promote l i v i ng group sat is fact i on by assist in g students

in the i r efforts to improve the i r inter personal
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effect i veness ;

St r u c tur e : The course met once a week on Thursday even

ings from 7:30 to l l ; 30 p.m. The first two hours were gen

er a l l y de voted to various maintenance act i v it i es followed by

a lecture present at i on . After a l 5 - 20 m in ute break , the

class would rec on vene for a large group discussion of the

read ings and lecture mater i a l s , and , during the last hour or

so , students frequent l y had the option of part ic ip at i ng in

st ructured exercises a i med at enhanc ing the i r communication

skills. A major requirement for enroll ment in the course

was that the in dividual be l i v i ng in some kind of group

arrangement , and the students were expected to meet once a

week in 7 or 8 per son as signed groups to discuss the i r l i v -

ing group experiences. [ 5 J

C on ten t: The course was designed to provide hist or ic a l ,

sociological , and psycho logical per spect i ve on nonsect a ri an

intent i on a 1 communit i e s . Brook Farm of the 19th century and
Twin Oaks of the 20th century were used as comp a r is on cases

for sociological an a lysis (see Kant e r , l 972 a J , and the re la -

tion ship of the or y to so c i a l planning and pract ice was drawn

from comp a r is on s of Walden (Thore a u , 1854 / 1971 ) , Walden Two

(Skinner , l 94.8/l 976 ) , and the Walden Two experiment that was

conducted at Twin Oaks ( K ink a de , 1973 ) . The un conscious

| 5 || In add it i on to the 32 students l i v i ng at Kresge,
the re were 4 who were l i v i ng in a student coop at Mer
r ill call led PAD , 3 l i v i ng in of f camp us group s , l l i v i ng
on a dorm floor at Crown , and 1 was a married student
l i v i ng of f camp us with his family.
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processes operating in group life were also explored with

lectures and readings ( i. e. Freud, l 9 l 8/1962; 1921 / 1975;

Grant & Riesman, 1978 a ; Kanter, 1973; S later, l 963 ) , and

students were asked to develop some of the themes that were

articulated in a series of one or two page paper s de a ling

with issues that were occurring in the i r living groups.

The weekly discussion groups were with out designated

leadership and functioned as a peer support system rather

than as a for mal program of sens it i v it y or in ter person a l

skills tra in in g (see Levy, 1976 ; Lieberman , 1975) . However ,

lectures. [6 l and course read in gs on various a spects of

creat in g and maint a in i ng a sense of community were possible

sources of per spect i ve on the process of l i v i ng in a group ,

and the re were a l so regular opport un it i e s for directed group

act i v it y during and a fter class meet in gs. In add it i on ,

techniques designed to enhance sensory a war eness as well as

verb a l and no n verb a l communic at i on were used on sever a l

O C C a 5 i on 5 ( 5 e e Mor r is & C in n a mon, 1974 ; 1975; Pfeiffer &

Jones , 1975) .

E v. a 1 u at i on : At the end of the course , each student was

expected to write a fin a l p a per in which key issues from the

on go i ng process of the l i v i ng group were abst racted and then

e lab or a ted in terms of the the or y and case mater i a 1 found in

| 6 || Rich a r d Fair field was guest presenter for one of
the class sessions and provided first h and a c counts of
a number of American communes of the 1960.5 in c luding
Tw in Oakes (see Fair field , 1970 ; 1971 ) .
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the readings. Since competent performance of this task was

likely to require both inter person a l sens it i v it y, and the

ability to adopt an object iv e view of the situation , it was

conside red to be a de f in it i ve expression of the student 's

success in integrating the social and a cademic experiences.

Progress in such are as as inter personal effectiveness and

pers on a l growth was , in some cases, noted in comments on the

final paper but was not specific a l l y referred to in the for -

mal evaluation that each student received up on sat is factory

complet i on of the course . [ 7 )

Development of the Communa l l i v i ng Proie c't

Schutz ( 1958; 1966 ; 1973 ) has defined three basic stages

in group development that correspond to the fundamental need
are as of in c lus i on , control , and a f fect i on . The in clusion

st age is said to be g in with the formation of the group and

to involve a focus on issues of commitment. Once the group

has be come more est a b lished , it is said to move to the con

trol phase where struggles for leadership are evident , and

f in a l l y , when these have been resolved to some extent , the

group enters the affect i on stage and feel ings of in t im a cy

may be free ly expressed . The form a l inter act ions that

occurred between the author and members of the communa l l i v -

| 7 | UCSC had come close to abandon i ng the narrative
e valuation system during the 1977-78 academic year .
However, the faculty voted by a narrow marg in to con
t in u e providing students with written as sessments of
the i r work r at her than letter grades.
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ing project during fall quarter l 979 strongly suggested such

a thematic progress i on . [8 l

The in c lus i on phase : When 28 of the individuals who

were selected for the communa l l i v i ng project had arrived ,

a two hour even i ng meet i ng was held for the purpose of

a l l owing them to organize themselves into four living

groups. This was done through a spont an e o us ly generated

process of mutual selection and negotiation that was facili

t a ted by the author us in g a technique that consisted main ly

of providing in for m at i on as requested with out offer ing

direct i on . [9] Once the groups had been formed , the inter

group process of decid in g who would live where in the build

in g was made easier by the fact that two of the four suites

had been converted to seven-pers on units by the removal of

the wall between one of the sing le rooms and the k it chen

are a . Since the re was on ly one group with eight people (the

group that included the CA) , the seven member group that

a greed to take an eight pers on suite was given first choice

of the two un its and the option of select in g the per son who

would replace the male student who had decided not to come .

The re were two in dividuals (one male and one female )

| 8 || The follow in g discussion draws he a v i ly from
psycho an a lytic systems the or y , which proved high l y use -
ful a s a means of concept u a li z in g the se covert
processes (see B i on , 1959 ; Durk in , 1972; Gibb a r d, 1974 ;
Kle in , 1959 ; R i och , 1975 b : S 1 at e r , 1968 ) .

[9] A similar process had been used successfully dur
ing the previous spring quarter when the author facili
t a ted the for mat i on of the PAD student coop ho used at
Mer r i l l .
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who had expressed an interest in participating in the pro

ject after arriving on campus and learning of its existence.

A two hour meeting was held to decide which of them would

move into the vacancy, and , once a ga in , the author facili

tated the session in a non directive manner. Although part i -

c ip at i on was limited to the members of the household in

quest i on and the candidates for select i on , other R-6

residents were a l l owed to form an out er circle of obser vers.

The woman was eventually selected after a long and serious

process that in volved an extensive discussion of personal

needs and v a lues. Every one (even the obser vers ) seemed to

feel exhilar a ted at the end of the session , but , when a

female member in one of the other groups decided to leave

school after the first few days , that household was unwil -

ling to under go such a process, and she was not replaced .

The contro 1 p has e : About a week after the selection

meet i ng , a not her two hour session was scheduled to facili

t at e the process of members beginning to accept more respon

sib il it y for the l i v i ng project. A number of them seemed to

be find i ng it difficult to relinquish the idea of the author

as primal agent, which tended to interfer e with the i r cap a

city for a u to no mous function in g . This was stated by the

a uth or early in the session , and group members were asked to

express the ir views a b out the situation . Two of the men

a dopted open ly critic a l stan c e s to ward the author , and one

of the m ch a l l enged her to a wrest ling match but then act ed

as though he was unable to get the best of her despite an
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obvious size advantage. Another who happened to be the CA

for the building, expressed d is trust of her motives but was

not will ing to engage in a more direct discussion of his

fears or to deal with issues related to his own ability to

exercise authority in the group .

Sever a 1 of the women expressed a desire for more per -

son a 1 support or an interest in develop in g a closer rela

tionship with the author but seemed to be confused about how

to a chieve such closeness. No attempt was made at that time

to discuss the transfer en c e processes that seemed to under ly

these state ments of confront at i on , but the fact that the

group tended to di v i de a long gender lines in expressing hos

til it y and affect ion was pointed up . Toward the end of the

session it was proposed that they act out the process of

be coming both in dependent , and inter dependent with a series

of collective body sculptures , which were created and then

discussed. A feel i ng of increased communication and mutual

support was evident at the end of this a cit i v i ty, and most

part ic ip ants showed signs of feel in g more confortable w it h

one a not her and with the author .

The affect i on phase : Halfway through fall quarter ,

sever a l members of the R 6 community requested that the

a uth or conduct a sens it i v it y tra in i ng group that would

as s is t t he m in de a ling with the d if f i cult dynamics that were

beginning to emerge in the ir house holds. A ten member group

made up of five females and five males self - selected to par -
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ticipate in a total of six sessions over the course of a

single weekend and a followup session that would be held a

week and a half later . Each of the sessions was to be three

hours long .

Short l y be fore the tra in i ng group was to take place ,

however , the author was in v i t e d to a "p in k party" or g an i zed

by one of the women in the building . The re were eight or

n in e members of the communa l l i v i ng project in at ten dance at

this a l l - female event , which began as a parody of a baby

shower and ended in a group ritual of self d is closure. I l O J

The author was app a rent l y the guest of honor and part ic i

pated fully in the shar in g with the result that strong teel
in gs of warmth and in t imacy were generated during the course

of the even in g . When the t-group to ok place a few days

later , some of the part ic ip ants seemed to find it d is a p

point in g by comp a r is on .

Each session began with a m in i- lecture on group theory

that was followed by a period of free process, which to ok

the form of group d is cussion . During the first two sessions

the author assumed the role of a psycho an a lytic a l l y - or i ent ed

group process consult a nt (see Rio ch , l 975 a J } for the second

two sessions that of a trad it i on a l t-group tra in er (see Tan

nenbaum , Wesch ler & Mass a rik , l 970 ) ; and in the final ses

s ions that of a pers on a l growth or i ented encounter group

| 1 0 1 Gudde m i ( Note 3) has provided a more detailed
descript ion of similar Kresge r it u a 1s.
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leader (see Schutz, 1973 ) . Two of the male members and one

female member declined to talk at a l l during the first phase

of the group in what seemed to be both a mimick in g of , and a

protest against the un in volved process consultant . the ir

silence also appeared to represent a group fantasy of the

author as part of a paired relationship , but efforts to

interpret this phenomen on were met with various forms of

d is confirmat i on .

Once the author became more inter active , there was also

a tendency for every one else to t a l k more free ly, and some

members began to express fears of intimacy and concerns

about loss of self in the collect i ve ident it y . Sexual fan

t as i e s were part i cu lar ly preval ent during this phase , and

one of the males who had been silent in the first two ses

s ions began to talk about his at tract i on to some of the

women in h is living group . The problems encountered in coed

l i v i ng became the focus of discussion , and a t t ent ion was

specific a l l y directed to the situation of men and women who

were s h a ring double rooms "w it h out benefit of a sexual rela -

tionship . " The v i o lation of trad it i on a 1 male prero g at i v e s in

in it i at in g sexual relations was a 1 so an issue that surfaced

in the course of the discussion .

In the last two sessions the author became more direc

tive , moving the group toward v is u a lization and fantasy work

on an in dividual level while encouraging them to explore the

fear of intimacy as a fear of self . After the fir 5 t of
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these sessions the member who had first raised the issue of

inter pers on a 1 at tract i on to 1 d the author that he was

experiencing sexual at traction toward her and expressed con

fusion about how to act on these feel in g . She responded

with some of her own concerns about sexual it y and ment ioned

the role c on f l ict that furt her comp I ic at ed her relationship s

with other members of the college community. She also sug

gested that the se issues be raised at the next session , so

that others might benefit from the i r d is cussion . This

appeared to be an uns at is fact or y response , since he chose

in stead to drop out of the group . H is absence seemed to

in spire a deep sense of loss in the other group members , and

at the end of the t-group they gave signs of greater emo

tion a 1 distance from one a not her as well as more detachment

from the author . I l l J

C on c 1 usion : Th is series of structured and semi

structured encounters constituted the ful l extent of the

I l 0 || One of the major obstacles to effect i ve use of
sens it i v it y tra in in g techniques with college students
may be the tendency of in dividuals who have yet to
resolve the development a l issues of late a do le scence to
equate in ti macy with sexual it y . The bound a ry between
sens it i v it y and sexual inter course has been defined in
terms of tra in er et h ics (see Morris & C in n a mon, 1976 ) ,
but the more subtle issues of seduct i on and control
that may a rise in any type of education a l r el at ionship
have yet to a de quate ly addressed .

[ l l l The feel in g o f sadness was not simply at tribut
able to the loss of a member , since the man who had
left the group continued to live in the communal build
in g and to attend the class meet i ngs. It more like ly
represented a shared sense of hope lessness about pros
pects for continuing intimacy with in the context of the
t – group (see Bi on , 1959 p. 15 1 – 152 ) .
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author "s formal inter action with those in dividuals in the

communa l l i v i ng project who were not enrol led in the course,

but each of these experiences gave clear indications of haw -

ing considerable impact on every one involved , including the

a uth or . It should a l so be no ted that while the re was more

emp has is on resident i a l concerns and less on a cademic

issues, the goals in form in g the communa l l i v i ng project were

much the same as those de line a ted for the course . That is

to say , these inter vent ions were also in tended to promote :

l . ) integration of the academic and the social experience ;

2. ) sat is fact ion with the l i v i ng group ; and 3. ) the personal

development of the student . The course and the living pro

ject were the refore viewed as closely inter-related treat

ment cond it ions, and both were expected to contribute to the

over a l l effect of the l i v i ng learning program. I l 2 )

Results of the F a l l l 979 Inter vent i on Study

Demographic Analysis

The group of 52 students complet i ng the pre course me as

ures was striking l y similar to the spring quarter survey

group in terms of the demographic variables that were con–

I l 2 l If more separat i on had been possible between the
course and the communa l l i v i ng project , compar is on of
the out comes for the se two groups might have proved
useful . As it was lº of the 17 residents of the living
project who completed the end of the quarter measures
had a l so been enrol led in the course.
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sidered (see tab. 7). Once a ga in there were more females in

the sample than males and more l 9 year olds (21%) than any

other age group. The distribution by class level was also

similar , but senior s were even more under represented than

they had been in the survey group , and more that half (58%)

of the respondents were new to UCSC that quarter . As in the

survey group , almost a l l of the respondents were of European

descent , and most said the i r families were middle or upper

middle class and Protest ant .

St at is t ic a l comp a r is on s of those who enrol led in the

course with those who did not reve a led on ly one sign if i cant

difference . The prop or t ion (78%) of the course enro l l ed

students who had been raised in one of the three major reli

g ions ( i. e. Catholic is m, Judaism , or Pro test ant is m ) was sig

n if i cant l y larger than the prop or t ion (27%) of the students

not enroll in g who had had that type of up bring in g . Since

in dividuals in dic at in g one of these three religious back -

grounds had to t a led 72% of the spring survey group , the

course group a l so appeared to be quite similar to the base -

line sample in that regard .

Group Class ification Procedure

Pre l im in a ry to test in g the hypotheses that had been

for mu lated , SPSS sub program DISCRIMINANT ( Hull & N i e , 1981 )

was used to output group co variance matrices from the spring

1979 survey data for both the sat is fact i on , and happ in ess
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functions . I l 3 ]. These mat rices were then applied to the fall

1979 pre course data with the result that 71% of those who

had responded were class if i ed as having a high probability

of being happy with the i r living groups. Although a larger

proport ion (80%) of the spring survey group had said they

were sat is fied , the difference was not sign if i cant , and the

proport ion (72%) of the spring sample ind ic at i ng that they

were happy had been a l most the same . There was , however, a

sign if i cant difference in the proport i on of happy but not

sat is fied students obtained by these two met hods with this

response p a t t e r n at tributed to a larger proport ion ( 21 %

versus 5% ) of the fall quarter group (ch i s quare = 1 2.70

p < . 00 l) .

P a rent a 1 At t ent i On a n d S F, t i 5 f 3 C t i On

R at in g of p a rent a 1 at t ent i on ; Due to the some what evo

cat i ve nature of the POP items and to the fact that group

a dim in is t rations were a ga in used in the fall quarter study,

the POP had been om i t t e d', and no me a sure of early parent a 1

a t t ent i on was obtained p r i or to the course. Students in the

course were , however, asked to write essays on the ir family

back grounds , which were used to de rive more quant it at i ve

estimates of p a rent a l at t ent i on . A to t a l of 38 ess a ys were

submitted by 2 1 females and 17 males. Most were about 600

[ l 3 ] Tau stat is tics calculated from the spring data
showed & value of . 6 1 for both the sat is fact ion , and
the happ in ess functions.
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Table 7
Demographic Compar is on of Spring 1979 Survey

And F a l l l 979 Inter vent i on Samples

Selected Variables Per cent of Respondents by Sample
S 79 (n = 1 2 3) F 79 (n = 52 )

Sex 99 100

Female 57
-

58
Male 42 42

Age 100 100
17 - 18 years old 19 23
l 9 - 20 years old 36 35
2 l years old or over 45 42

University Class St and in g 100 100
Freshman 27 27
Sop ho more 22 3 1
Junior 33 33
Sen i or 18 9

Quarters At t end in g UCSC 1 00 100
1 – 3 67 92
4 – 6 24 6
7 – 9 6 2
10 or more 3 0

Ethnic Background 9 7 96
African (B 1 a C k ) 2 0

As i an
-

2 l
European ( Wh i t e ) 9 1 94
L at in 2 l

Socioeconomic Background 98 1 00
Lower Class l 0
Work in g Class l l 1 3
Middle Class 50 52
Upper Middle Class 35 35
Upper Class l 0

Religious Background 96 98
Catholic 21 16
Jewish 9 20
Prote 5 tant 4 1 3 1
Other Den 0 m in at i on 5 5
Comb in at i on 5 9
None 15 1 7

Note . Total sample n = 1.75 including repeated measures

words in length , and , a lithough they tended to vary a good

deal in terms of content and style, a l l of the essays seemed
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to provide a reasonably good sense of the individual 's fam

ily experience .

Four content rate r s were hired to convert the essays to

sca led values using the POP descriptions of a t t ent iv e and

in at tent i ve parents. They were a l so asked to rate each

essay in terms of how sat is fied and how happy the writer

seemed to be with her or his family experience on six point

sc a les that ranged from "very sat is fied" to "not at a ll

sat is fied" and from "very happy" to "not at a l l happy."

SPSS sub program R.E LIABILITY was run to obtain a standard i zed

a lip h a stat is tic for each of the four sets of r at ings . The

inter-rater reliabil it y coefficient for parent a 1 attent i on

was a = . 84 , and for the rat in gs of sat is fact ion ( a = . 9 l ) and

happ in ess ( a = . 89 ) with the family experience this index of

a greement was even higher .

Two of the rate r s were graduate students in sociology

at UCSC , and two had been under graduates the re. Two were

male , and two were female . A l l four had had enough exposure

to social science research methods to be reas on a b ly comfort -

able with the task of r at i ng the mater i a 1 . One had been a

Kresge student and had part ic ip a ted in the w inter 1978 sur -

vey, the CA inter views conducted during the w inter of 1979,

and the spring l 979 survey. She had not , however , been

involved in any way with the l i v i ng learn i ng program that

was conducted during the fall of 1979, and the other raters

gave no indication of having had any contact what so ever with
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the college. Still , the passages were typed and as signed

code numbers in order to protect the an on y mity of the writ

ers before they were given to the group of raters. A l l of

the rating was completed in one after no on session with the

author present to provide instructions and c lar if i cat i on as

needed. There were , however, relative ly few quest ions or

requests for c lar if i cat i on . Each of the raters was paid

$ 12.00 an hour. I l 4 l

Contrary to the or et i ca 1 ly derived expect at ions, results

from the spring quarter pilot study had suggested the poss i

bil it y of a negative relationship between parent a l at tention

and living group sat is fact i on . An effort was the refore made

to test not only the degree of association between parent a l

a t t ent i on and predicted sat is fact i on , but a l so the effect of

the student 's at t it u de to ward the family as an inter ven i ng

v ar i a b le. As a test of Hypo the s is # 1 , that the re would be a

pos it i ve relationship between probable sat is fact ion (PS) and

the rat i ngs of p a rent a l at t ent ion (RPA ) , a Pears on c or rela -

t i on coefficient was computed for R PA by PS. The hypothes is

was confirmed in that there was a sign if i cant positive rela

tionship ( r = . 40 p < . 05) between RPA and P.S.

Part i a 1 correl at ions were a l so computed contro l l in g for

rated sat is fact i on with the family (RSF) and for rated hap –

p in ess with the family ( R H F ) . The correl at i on between RPA

[ 14 | The raters were paid with a research grant from
the University of C a 1 if or n i a 's Pat ent Fund .



158

and PS was found to be even higher for students who were

high on RSF ( r = . 6 1 p < . 0 l) and for those who were high on RHF

( r = . 63 p < . 0 1 ), where as there was no significant relationship

between RPA and PS for students who were low on RSF and none

for those who were low on R H F. As a test of Hypothes is #2 ,

that individuals who had higher scores for parent a l at ten

tion (RPA ) would also tend to have higher scores for

expressed inclusion (IE) , a t-test was run comparing the

a verage I E scores of the high and low RPA groups . The

hypothes is was confirmed in that there was sign ificant mean

difference between the IE scores of the high and low RPA

groups ( t = -2. 47 p < . 05).

The app a rent l y positive relationship between early

p a rent a l a t t ent i on and expressed in clusion was seen as pro

viding support for Schutz's ( 1958; 1966) post u late of rela

tion a l continuity. The obtained relationships for parent a l

a t t ent i on and probable sat is fact i on under differing cond i

tions of sat is fact i on with the family experience were a l so

cons is ten t w it h the the or y in that expressed in clusion had

been an import an t d is crim in a ting variable in the function

used to predict sat is fact ion with the living group , and

the se find in g s were furt her viewed as an in dic at i on that the

ind i v i dual 's experience of the parent a l treat ment was like ly

to be a critical fact or in determ in i ng the effect that it

would have on adjust ment in this a rea . Apparent ly those

students who responded favorably to having a good deal of

at tention from the i r parents were more in c lined to express a
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relatively high level of inclusion behavior, and were the re

fore more likely to be sat is fied with the i r l i v i ng group

experiences.

Changes in Inter person a l Orient at ion

At the beginning of the fall quarter , the probably

sat is fied (PS) group showed a sign if i cant ly higher mean

score on the F I RO-B In clusi on Expressed ( I E ) scale than the

probably not sat is fied (PNS) group ( t = 2. 52 p < . 05). In order

to test Hypothes is #3, that by the end of fall quarter the

PNS group would have in creased the i r I E scores to the level

of the PS group , a second t-test of mean difference was run

comparing the post course scores of the two groups. Paired

t-tests were a l so used to determ in e the pattern of change ,

and , as a means of elim in at i ng the potent i a l l y con found in g

a f fects of st at is t ic a l r egression , the differences between

the difference scores for the two groups were tested r at her

than simply comp a ring the sign if i cance of the pre and

post course differences for each groups (see Camp be l l and

Stanley, 1963 p. 23 ; Hays, l 97.3 p. 408) .

Although the re was no sign if i cant difference between

the PNS and PS groups in the i r I E scores at the end of the

quarter , the hypothes is was not confirmed in that the pre

and post est comp a r is on s did not show the expected p a t t e r n of

st a b le scores for the PS group and higher scores for the PNS

group (see fig . 15) . In stead the PS group showed
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significantly lower IE scores on the post test ( t = 2.09

p : . 05), and the IE scores of the PNS group showed showed no

significant change. Comparison of the IE scores for the PS

group a the beginning of the fall quarter with those of the

group that had reported sat is fact i on in the spring 1979 sur

vey also revealed a significant ly higher mean for the fall

quarter group ( t = - 3. 46 p < . 0 l) . It the refore appeared that

in dividuals in the PS group may have started the school year

with an in c 1 in at i on to express more than the optimal level

of social in clusion for this part icular college resident i a 1

environment . Accord i ng ly, the i r lower I E scores at the end

of the fall quarter may have reflected the fact that high ly

social be ha v i or was found to be in consistent with meet i ng

other demands of the l i v i ng situation , such as a cademic sur -

vival .

Changes in L i v in a Group Attitudes

At t it u de 5 re lated to sat is fact i on : At the beginning of

f a l l quarter , the probably sat is fied (PS) and probably not

sat is fied (PNS) groups had shown sign if i cant me a n difference

on three of the five LG Q it em's that were in c 1 u de d in the

sat is fact i on function . Drug use ( L 3) and sh a red taste in

music ( L 9 ) were in it i a l l y less important and de c or at in g com

mon a reas ( L 6 ) was in it i a l l y more import ant for those in the

PS group (see tab . 8). In or der to test Hypo the s is # 4 , that

by the end of f a l l quarter the PNS group would have changed
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Table 8
Compar is on of Pretest Me an Item

And Scale Rat ings for Predicted Groups
F a l l l 9 79 Inter vent i on Study

Pretest It ems Group Pred icted
Related to Sat (n = 28) Not Sat (n = 1.2 ) t

Sat is fact i on Me an S. D. Mean S. D.

L 3 Drug use 3, 27 1 .. 6.8 2. 00 0.94 2. 2.6%

L 6 Dec or at in g 2 . 67 1 - 09 3. 40 0. 97 - 1 , 8.9%

L 9 Taste in music 3. 30 l. 12 2. 50 0. 71 2. l l 36

IE In clusion 5, 20 1 .. 50 3. 90 l. 10 2. 52%

Prete 5 t It em.5 Group Pred icted
Related to Hap (n = 30) Not Hap (n = 1 0 ) t

Happ in ess Me an S. D. Me an S. D.

L 4 S h a ring drugs 3. 57 1 .. 53 5. 0.8 1 . 1 7 -3 . 0.6%. 3%

Ll 6 H a v i ng sex 3. 86 1 .. 56 4 . 83 1. 27 — 1 . 9 1 %

Note. To t a l sample n = 40
% p < . 0.5

%36 p < . 0 1

the i r r at in gs of these it ems to c on form to those of the PS

group , t-tests were run comp a ring the post test r at in gs of

the two groups , and paired t-tests were used to determ in e

the patter n of change .

Although the re was no sign if i cant difference between

the PS and PNS groups in the ir post test rat i ngs of the

items, the hypothes is was not confirmed in that the paired

t-tests f a i led to show the predicted pattern of stable

scores for the students in the PS group and conform ing
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scores for those in the PNS group (see fig . 16 ) . The PNS

group did show lower mean scores for L 3 and L9 and a higher

mean score for Lé at the end of the quarter, but the pre and

post scores were not sign if i cant ly corre lated for any of

these it ems. The PS group had sign if i cant ly correl at ed

scores but , contrary to expect at i on , showed lower mean post

test scores for each of the three items. Further more , the

difference between the difference scores was not found to be

sign if i cant for L 3 or L6, and was in the opposite direct i on

from the predicted effect for L 6

( see tab - 9 ).

At t it u des related to happ in ess : At the beginning of

the fall quarter , the probably happy (PH) and probably not

happy (PNH ) groups had shown sign if i cant mean difference on

two of the ten L. GQ items included in the happiness function .

Shared drug use ( L 4 ) , and will in gness to have sex (L. l 6 ) were

in it i a l l y rated as more import ant for those in the PH gro.up

(see tab . 8). In order to test Hypothes is #5, that by the

end of f a l l quarter the PNH group would have changed it 5

r at i ngs of these it ems to con form to those of the PH group ,

t-tests were run comparing the post test rat i ngs of the two

group s , and paired t-test s were used to determ in e the p a t

tern of change . This hypot he s is appeared to be confirmed in

that the PNH group showed a sign if i cant in crease in the ir

mean scores for both of the disc rim in at i ng items by the end

of the quarter , and the i r pre and post scores were sign if i —

cant l y corre lated for both items (see fig. 17). The pre and
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post scores for the PH group were significant ly corre lated

as well and showed no sign if i cant difference on either it em.

Also as expected, the differences between the difference

scores were sign if i cant for both of the items. (see tab .

9 ) .

The two differ ent find in g s conce r n in g at t it u de change

were per hap s p art l y at tributable to the fact that a large

proport ion (80%) of the Kresge students had been new to the

college and to the resident i a l community at the beginning of

the year and would , no do ubt , have required a period of

adjust ment be for e some of the i r l i v i ng group at t it udes had

st a bilized. However , the ir views on such issues as the

social use of drugs or the import ance of sexual relation

sh i p's may have shown the predicted effect in spite of the

newness of the s it u at i on , because they reflected more deep

seated values . In fact , judging from from the " p in k party"

and the t-group , and from the course p a pers , issues of

in ti macy and social in volvement were high ly s a li ent for

the se students and a 1 so a major motiv at i on for in volvement

in the l i v in g learn in g program .

Changes in Percept ions of the Co l l e ge

Percept ions re lated to sat is fact i on : At the beginning

of the fall quarter , the probably sat is fied (PS) and the

probably not sat is fied (PNS) groups had shown a sign if i cant

difference in the i r responses to one of the five K R S items
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Table 9
Compar is on of Pre and Post test Me an Item Rat ings

For L i v i ng Group At t it udes of Predicted Groups
Fall 1979 Inter vent i on Study

Pre test It em's Group Pred icted
Related to Sat (n = 28 ) Not Sat (n = 1 2) D if f .

Sat is fact ion t r t r t

L 3 Drug use — 1 . 38 0. 50%. 3% — 1 . 27 – 0 . 15 - 0. 62

L 6 Dec or at i ng –2. 69 0. 4 4 × - 1 - 10 – 0 . 07 2. 67%

L 9 S h a red music - 1 - 36 0 - 4 4.3% –2. 29% 0. 54 0 . 6 1

Pre test It em's Group Pred icted
Related to Hap (n = 30) Not Hap (n = 1 0 ) D if f .

Happ in ess t r t r t

L 4 S h a red drugs - 0.94 0 - 4 3.3% 2.80% 0. 70% 2. 19%

L 16 Having sex - 1 . 28 0.40% 1 .. 88 0. 6.3% 2. 0.2%

No t e . Total sample n = 40
% p < . 0.5

%3 p < . 0 1

included in the sat is fact i on function . At that point coed

l i v i ng ( K8) was more of ten l is ted as a reas on for l i v i ng in

the college by the PS group (see tab . 1 0 ) . In order to test

Hypothes is # 6, that by the end of f a l l quarter the PNS group

would have changed its responses to this it em to c on form to

those of the PS group , cross t a bul at ions were done on the

post course d is tribution of responses by group and on the

separate pre and post course d is tributions of each group .

Although the re was no sign if i cant difference in the

proport ion of the PS and PNS groups that were interested in
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Table l 0
Compar is on of Pretest D if ferences in Proport ions

For Perceptions of College by Pred icted Groups
Fall 1979 Inter vent i on Study

Pre test It ems % Group Predicted
Related to Sat (n = 28) Not Sat ( n = 1.2 ) Phi

Sat is fact i on Yes No Yes NO

K8 Coed l i v i ng 52 ... 2 47. 8 12. 5 87.5 0.35%

Pre test It em's % Group Pred icted
Re lated to Hap (n = 30) Not Hap (n = 1 0 ) Phi
Happ in ess Yes No Yes No

K5 Academic pursuits 26 . 1 73. 9 75. O 25 . 0 0.44%

K 1.0 Emotion a 1 work 43. 5 56 . 5 0 . 0 100 . 0 0 . 4 1 %

Note. Total sample n = 3 l
% p < . 0.5

coed living at the end of the quarter , the hypothes is was

not confirmed in that the predicted pattern of change was

not obtained. Less than a third of the Ps group had act u

a l l y been stable in the i r pre and post responses to the

item, and the proport ion of the PNS group that changed the ir

post test responses in the direct ion of con for m i ng to the

pretest responses of the PS group was similar l y low .

Percept ions re lated to happ in ess : At the beginning the

fall quarter , the probably happy (PH) and the probably not

happy (PNH ) groups had shown sign if i cant difference in the ir

responses to two of the five items included in the happ in ess

function . Academic pursuits ( K5) was less often listed as a
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reas on for living in the college and emotion a l work ( K 1 0 )

was more of ten l is ted as a reas on by the PH group at that

point (see tab. 10 ) . In order to test Hypothes is #7, that

by the end of fall quarter the PNH group would have changed

its responses to this it em to con form to those of the PH

group , cross t a bul at ions were done for the post test distribu

tion of responses by group and for the d is tribution of pre

and post test responses of each group .

Although the re was no sign if i cant difference in the

proport ions of the PH and PNH groups who listed academic

pursuits as a reas on for l i v i ng in the college by the end of

the quarter and a 1 so no sign if i cant difference in the pro

port ions of each group list in g emotion a l work as a reas on ,

the hypothes is was not confirmed in that the predicted

change pattern was not obta in ed. Although the post test

responses of the PNH group did show the antic ip a ted a mount

of s h if t in the direct ion of con for m i ng to the prete st

responses of the PH group , on l y a small proport i on of the PH

group had been stable in the i r pre and post responses to

each it em.

The fact that percept ions of the resident i a 1 community

did not tend to show the expected pattern of change was seen

as reflect in g not on l y the adjust ment process of the stu

dent , but a l so the fact that the college as a who le was

under go i ng a major trans for mat i on of w a lues during that

period as we l l . The in dividuals who did not l is t c oed l i v -
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ing or emotional work as a reason for living in the college

and those who did list academic pursuits, may actually have

been more accurate in the i r in it i a l impress ions of the

school , given the prior it i es of the in coming administ ration .

Probable and Reported Sat is fact i on

In or der to test Hypo the s is # 8, that by the end of f all

quarter the probably sat is fied (PS) and probably not sat is -

fied (PNS) groups would show no sign if i cant difference in

the i r reported sat is fact i on with the current l i v i ng group

( RSC ) , a t-test was run comp a ring the mean r at in g s of RSC

for the PS and PNS groups. The hypothes is was confirmed in

that the re was no sign if i cant difference in the mean r at i ngs

of the two groups. As a test of Hypo the s is # 9 , that by the

end of the fall the probably happy (PH ) and probably not

happy (PNH ) groups would show no sign if i cant difference in

the i r happ in ess with the current l i v i ng group ( R H C ) , a t

test was run comp a ring the mean r at i ngs of RHC for the PH

and PNH groups . The hypot he s is was confirmed in that the re

was no sign if i cant difference in the mean RHC r at in gs of the

two groups.

However , despite the fact that the antic ip a ted results

were obtained for the se tests of the relation ship between

in it i a l predict ions and subsequent self - report , the re was

st i l l the quest ion of inter p r et at i on . Find in g no sign if i

cant difference between these design a ted groups by the end
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of the fall may have meant that changes had occurred leading

to a reduction in in it is l differences , or that no in it i a 1

differences had actually existed. In the absence of pretest

measures of sat is fact i on or happ in ess with group l i v i ng , the

accur acy of the funct ions used to predict sat is fact i on and

happ in ess with the living group could not be direct ly deter -

m in ed. However , given that nine of the disc rim in at i ng vari

a bles showed sign if i cant pre test differences for the fall

sample, and none of them showed sign if i cant post test differ -

en c e s , it seemed reas on a ble to assume that the college

environment and the events of the quarter had been influen

tial to some degree .

Summary of Hypothes is I ests

The re were n in e correl at i on a l hypothese s to be test ed

by the data from the fall 1979 in ter vent i on study, and five

of the nine appeared to be confirmed :

Hypo the s is #1 Early parent a l at tent ion (RPA ) showed a

positive relation ship to probable sat is fact ion (PS) ;

Hypo the s is #2 : Early parent a l at tent ion (RPA) showed a

positive relationship to expressed in clusion (IE ) ;

Hypo the s is #5 : In dividuals in it i a l l y classed as not

like ly to be happy (PNH) with the i r living groups showed the

predicted p a t t e r n of change in the i r l i v i ng group a t t it u des

( L GQ ) over the course of the quarter ;
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Hypo the s is #8 ; Probable sat is fact ion (PS) showed no

sign if i cant relationship to reported sat is fact ion (RS) at

the end of the cluarter ;

Hypo the s is #9: Probable happiness (PH) showed no sign i

fi cant r el at i on ship to reported happ in ess ( R H ) at the end of

the quarter .

The other four hypotheses did not appear to be con

firmed by the find i ngs :

Hypo the s is #3 : As expected , the re was no sign if i cant

rel at i on ship between probable sat is fact ion (PS) and

expressed in clusion (IE) by the end of the quarter , but the

predicted p a t t e r n of change was not obtained ;

Hypo the s is #4 : As expected , the re was no sign if i cant

rel at i on ship between probable sat is fact ion (PS) and l i v i ng

group a t t it u des ( L GQ ) by the end of the quarter , but the

predicted patter n of change was not obtained ;

Hypo the s is #6 : As expected , the re was no significant

rel at i on ship between probable sat is fact ion (PS) and per c e p

tion of the college (KRS) by the end of the quarter , but the

predicted patter n of change was not obtained ;

Hypo the s is #7 : As expected , the re was no sign if i cant

rel at ionship between probable happ in ess (PH) and percept i on

of the college (KRS) by the end of the quarter , but the

predicted pattern of change was not obtained .
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Conc lus i on ; Judging from the results of the hypothes is

tests, the spring 1979 survey results did have a certa in

degree of applicab il it y for the individuals who chose to

part icipate in the fall quarter l i v i ng learn in g program , and

they were useful in predict i ng some of the changes that par -

ticipants would undergo over the course of the quarter.

Programmatic emph as is on the relationship between family

back ground and adjust ment to the l i v i ng group a l so appeared

to be quite appropriate , but it was not clear that the use

of techniques a i med at enhancing the student 's ability to

create and susta in new relationships was to t a l l y successful .

Individuals who were predicted to be less well adjusted did

show evidence of changes in the direct ion of seek in g more

social in volvement and most assessed the i r l i v i ng situations

in favorable terms at the end of the fall quarter . However ,

those who were expected to be more we l l ad just ed a l so showed

some change in the opposite direction, which raised impor

tant issues about the actual nature of the change process

that was involved.

Discuss ion of the F a l l l 979 Inter vent i on Results

he Process of Change

At the beginning of fall quarter 1979, the two groups

that had been ident if i ed as probably sat is fied (PS) and

probably not sat is fied (PNS) using the sat is fact ion function
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derived from the spring survey data showed sign if i cant

differences in the i r levels of expressed in clusion , and in

the i r concern about drug use , t as t e in music , de c or at ing

common l i v i ng a reas, and coed l i v in g . They also tended to

show sign if i cant differences in the amount of p a rent a l

a t t ent i on they had received in those cases where the re were

ind ic at ions of a favor a ble at t it u de to ward the family.

By the end of the quarter , these differences were no

longer evident , and the re was a l so no difference in the rate

of reported sat is fact i on with the current l i v i ng group for

the in dividuals who had been in it i a l l y classed as probably

sat is fied or probably not sat is fied. However, the probably

sat is fied group , which was expected to be relatively stable ,

had actually shown considerable change in inter personal

or i ent at i on and in the at t it udes and percept ions that had

previous ly be en re lated to l i v i ng group sat is fact i on .

The two groups that had been ident i fied as probably

happy (PH) and probably not happy (PNH) using the happiness

function derived from the spring data showed sign if i cant

differences in the i r at t it udes concern in g shared drug use,

and sexual in volvements as well as in the emph as is they

placed on emotion a l development and academic pursuits. By

the end of the quarter these differences had a l so ceased to

be evident , and the i r rates of reported happiness with the

current living group were found to be comparab le. Further

more , comp a r is on s of in it i a l and f in a l r at in g s for a t t it u des
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related to happiness showed the predicted pattern of stable

ratings for the probably happy group and con form it y for the

probably not happy group . However, the probably happy group

also showed an unant ic ip at ed a mount of change in the i r per

cept ions of the college during this period.

Over a l l the results of the inter vent i on study were seen

as suggest in g the oper at ion of certa in con form it y processes

that may or may not have been enhanced by in volvement in the

living learn in g program. Conce i vably the program served to

facil it at e some of the processes of at t it u de and be havior

change that were reflected in the find i ngs by bring in g a

number of students in to more regular and intimate contact

with one a not her than might other w is e have been possible .

These changes may have occurred in any case , given that most

of the students were living in such close proxim it y to one

another. I l 5 J From a social ecological per spect iv e º students

who were coming to get her to form new households were like ly

to be function in g large ly in the ma in ten ance channels of the

social en v i r on ment (Barker , 1968 ) . In it i a l be h a v i or that

was consist ent with the expect at ions of other l i v i ng group

members would tend to be supported , where as de v i ancy would

be "countered" or "vetoed" (see fig. 9 ).

| 15 ) While sens it i v it y tra in i ng has been criticized
as a con form it y in duc ing education a 1 technique e. g . Ar
y gy r is , l 972; Old i r one , 1970 ; Pages, 1969 ) , it has a 1 so
been noted by other researchers ( e. g. Brown , 1972 b ;
Newman & Newman , 1978; Stern , 1962) that the residen
t i a 1 college offers considerable opport unity for peer
influence regard less of the nature of the curricular or
extra curricular program .
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Since about a quarter of the students was in it i a l l y

classed as not likely to be sat is fied with the i r living

groups, and the same proport i on was classed as not like ly to

be happy, they may have been in the minor it y in the i r l i v i ng

groups as well as in the program as a who le , and the pres

sure to con form may have been quite strong . At the same

time, there seemed to be social pressures exerted by the

wider inst it ution a l environment that were operating to

counter the kind of communa l l y or i ented values that had been

character is t ic of the resident i a l community in previous

years. Consequent ly, students who were primarily interest ed

in social inter action or valued intimacy and in volvement

more than academic pursuits may have found themselves in the

m in or it y with in the new ly reorg an i zed college , which could

have a c counted for the fact that a converg in g patter n of

responses was obtained for the l i v i ng learn in g g roup as a

who le r at her than the predicted p at t e r n of un i later a l change

for those in dividuals who were less like ly to be satistica
or happy with the i r l i v i ng groups.

I m ic at ions for the Fol low up Study

Harr is on ( 1970 ) has not ed that the out comes of v ar i o us

types of human relations and sens it i v it y tra in in g groups may

be expected to show variat i on over time and should the refore

be me a sured at more than one point in time . He has out 1 in ed

a three stage change process in vol v in g : 1 . ) the un free z i ng

effect of the tra in in g program ; 2 . ) the change process
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during which high activity levels and considerable in con

sistency may be observed ; and 3. ) refreezing into a more

"steady state" pattern of be ha v i or . In the study of F I RO

score c on form it y in heter og en e o us groups that was cited e a r -

1 i e r , Jacobs on and Smith ( 1972) found not able differences in

the de la y o f effect for the two groups that were compared .

The encounter group made up of profession a l people showed

change on both the post group , and the follow up measurements,

but the group made up of college students showed more change

on the follow up than immed i a tely after the group .

An additional study was therefore under taken in order

to determ in e whether the find in gs obtained from the fall

quarter post test represented change that was still in the

process of occur ring , or a more end ur in g p a t t e r n of

responses. This follow up was a l so viewed as a part i a 1

rep lic at ion of the correl at i on a 1 study that was made us in g

the s p r in g l 9 79 survey data and that had provided the b as is

for the fall quarter program inter vent i on . The 1980 survey

was a i med at ident if y in g :

1 . ) The relationship between p a rent a l a t t ent i on and

reported sat is fact i on at the end of the school year ;

2 . ) Factors related to reported sat is fact ion with the l i v –

ing group by the end of the school year ;
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. ) Factors related to reported happiness with the living

group by the end of the school year ; and

Factors related to part ic ip at i on in the fall quarter

l i v i ng learn in g program .



CHAPI E R V : THE FOLLOW UP STUDY.

RESIDENTIAL SURVEY - SPRING 1980

Purpose of the Spring 1980 Survey

During the 1979-80 academic year Kresge's new faculty

and adm in is t rat i on made various efforts to re define the col

lege a long more tradition a l l ines. In the campus wide hous

in g bro chure that had been ma i led to in coming students, the

resident i a l community was described as "mature , varied , and

highly verbal," and it was suggested that Kresge students

would have a good deal of per son a l freedom in a community

that was "self-contained and self-reliant . " Students arr i v -

in g on camp us in the fall of 1979 found the Idler Cafe had

been converted to a commer c i a l rest a urant special i z in g in

g our met Schezuan dinners , the Food Co-op had been moved to

the rear lower level of one of the resident i a l building s ,

and some of the red wood trees had been cut down in the

course of construct in g an add it i on a l park in g lot for faculty

and staff.

In add it i on , the Community Affairs Committee (CAC ) had

been e liminated a long with its various sub committees, and

the students who were employed as Community Assist ants (CAs)

were no longer expected to de vote time and energy to act i v i -

ties specific a l l y a i med at promoting a sense of community in

the college. While most of the se changes had been
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contemp lated long before the reorganization , return in g stu

dents tended to view them as an arro g at ion of a ut hor it y on

the part of the new provost and as a v i o lation of Kresge's

trad it i on of student part ic ip at i on in college policy making .

As one resident noted in a year end survey conducted by the

new ly established Hous in g Advisory Committee ( Note 8) ; I l J

A l l Kresge's past sense of community and its her i
t age have been dest royed by cert a in reorg an i za t i on
personnel changes. A sense of continuity is lack
in g , result in g in general Kresge a pathy to wards
build in g community. This is n 't a community ( any
more ) , t his is a n ice resident i a l are a w it h
part i e s : " [ s ic )

There were a l so ind ic at ions that the fall quarter l i v -

ing learn i ng program , which was expected to ease the trans i

tion , had actually he ight ened the conflict between "old

Kresge" and "new Kresge" values. It the refore seemed

appropriate to a l so obta in me a sures of the at t it udes and

percept ions of students in the w ider resident i a 1 community

as part of assess in g what appeared to be development a l

trends for those part ic ip at i ng in the exper i ment a 1 program.

The spring 1980 follow up study was designed for this purpose

and was a l so intended as an opport unity for further in west i –

gation of fact or s that were found to be re 1 a ted to sat is fac –

tion or happiness with the l i v i ng group in the spring of

1979 .

I l l Liz Slusarz, who be came the Kresge Housing Coor
d in at or that year provided the author with access to
the results of this survey and a l so estimates of the
occupancy rates in the college from f a l l l 977 to spring
1980 .
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Method of the Spring l 980 Survey

A total of 172 (87 female and 83 male ) under graduates

l i v i ng at Kresge during spring quarter l 980 were approached

in the i r residences and asked to complete a set of quest ion

naires concern i ng the i r living group at t it udes , personal

backgrounds and percept ions of the college . These were all

the in dividuals who could be contacted with repeated c a l l -

backs at vario us times of day and n ight rather than a sta

t is ti cally random sample of the college resident i a l commun

it y . A l l of the students who were contact ed a greed to com

p let e the quest i on na i r e s , which were left with the under

st and in g that the author would return the next day to col

lect them. Completed quest i on na i r es were collected from 1 34

( 69 female and 6.3 male ) [2 ) residents, including 22 ( 1.2

females and 10 males ) who had part ic ip at ed in the fall quar

ter l i v in g learn in g program . The respondent group as a

who le represented 6 l 24 of the estimated 220 under graduate

students then l i v i ng in the college .

Instruments. Used in the Spring l 980 Survey

Each rep on dent was a sked to complete the LG Q , the POP,

| 2 | There were two individuals who did not in dict at e
5 e X •
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and the KRS. Since they would be respond i ng to the ques

tionnaires in relative privacy rather than in a group

administration, it was assumed that an emotional response to

the POP items was is.. like ly to be a problem. In add it ion ,

this more direct measure of early parent a l at tent i on would

be used to test the concurrent valid it y o f the results

obtained from in dependent rat in gs of the family experience .

However , the F I R O - B scales were omitted from the spring 1980

survey in the interest of having a more manageable set of

in struments and one that students would be will in g to com

p let e . This de c is ion seemed to be furt her just i fied by the

fact that expressed in clusion , the on l y sub scale that had

shown a sign if i cant relationship to sat is fact i on in the ear -

lier study, had a l so been positive ly corre lated with paren

t a l at tent i on .

Results of the Spring l 980 Survey

Demograph ic An a lys is

The spring l 980 respondents were quite similar to the

1979 survey group in sever a l r espects (see tab . l l ) . There

was less difference between the number of females and the

number of males in the l 980 sample, but on c e a ga in more

females had responded. There were other similar it i e s to the

previous year 's sample as we l l ; The proport i on of 19 year

olds was larger than for any other age group ; fresh persons
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were over represented , where as seniors were under represented ;

and a little over half (53%) of the respondents had on ly

been at UCSC since the beginning of the academic year.

Aga in a large major it y of them were of European descent with

middle or upper middle class back grounds, and most said they

were raised as Pro test ants. Still , there were not able

differences between the two samples. The proport ion of mid

d le class students in the 1980 group was sign if i cant ly

smaller (ch i s quare = 8. 88 p < . 0 1 ) , and the proport ion of upper

middle class students was larger , though not sign if i cant ly

so . The proport ion of students from Pro test ant backgrounds

showed a sign if i cant de c 1 in e in 1980 (ch i s quare = 5.50

p < . 0.5 ) , and the re was a sign if i cant ly higher proport i on that

had been exposed to more than one religious in fluence (chi

square = 9.03 p < . 0 1 ) . It was not clear whether these differ -

en c e s reflected a cit u a l s h if t s in the demograph ic make up of

the college resident i a l community, the limit at ions of the

samp ling technique that was used , or the effects of varia -

tion in the data collect i on procedure. [ 3 ] The test for sam

p le bias used in the l 979 study showed no sign if i cant

difference between the survey and short form groups on any of

these variable s , and the prop or t i on of the estimated

resident i a 1 population respond in g in 1979 (58%) had been

similar to the 1980 prop or t ion ( 6 1 % ) . The possi b i 1 it y that

the sett i ng in which the quest i on na i re was completed tended

to in fluence response to these part icular items could not ,

however, be ruled out .
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Table l l
Demographic Compar is on of Spring and F a l l l 979

With Spring l 980 Survey Sample

Selected Variables Per cent Of Respondents By Sample
S 79 (n = 1 2 3) F 79 (n = 52 ) S80 ( n = 1 34 )

Sex 99 1 00 98
Female 57 58 51
Male 42 42 47

A ge 1 00 1 00 1 00
17 - 18 years old 19 2 3 13
19 - 20 years old 36 35 50
2 l years old or over 45 42 37

University Class St and in g 100 100 100
Fresh pers on 27 27 32
Sop ho more 22 3 1 25
Junior 33 33 30
Senior 18 9 13

Quarters At t end i ng UCSC 100 100 100
1 – 3 6 7 92 68
4 – 6 24 6 27
7–9 6 2 3
10 or more 3 0 3

Ethnic Background 97 96 95
African ( Black ) 2 0 l
As i an 2 l l
European ( White ) 9 1 9 4 89
L at in 2 l 4

Socioeconomic Background 98 1 00 99
Lower Class l O 0
Work in g Class 1 l 1 3 8
Middle Class 50 52 3 136
Upper Middle Class 35 35 46
Upper Class l 0 4

Religious Background 96 9 8 99
Catholic 2 1 16 18
Jewish 9 20 1 7
Pro test ant 4 l 3 1 26%. 3%
Other 5 5 7
Comb in at i on 5 9 1.8%
None 1 5 1 7 1 3

No t e . To t a l sample n = 309 in c luding repeated me a sures
% p < . 05

* 3: p < . 01
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Parent a l Attent i on and Sat is fact i on

When the concurrent valid it y o f the independent rat i ngs

of parent a l at tent ion (RPA) that had been derived from fam

ily histories written in the fall (RPA ) and the students'

own rat in g s ( PA ) was tested by comput i ng the Pears on C or re

1 at i on coefficient for RPA by PA, the two measures were

found to be high ly corre lated ( r = . 70 p = . 00 l) . In add it i on ,

cross t a bul at i on showed l 0.0% agreement in the ratings of stu

dents whose parents were relative ly in attent iv e as compared

to 67% a greement for those who said the i r parents had been

more at t ent iv e to them as children.

In or der to test the relationship of early parent a l

a t t ent ion ( PA ) as me a sured by the POP to students " report ed

sat is fact i on with the l i v i ng group in the year end follow up

study (FSC) , a Pears on c or relation coefficient was computed

for PA by FSC . The two me a sures were not found to be sign i

f i cant l y corre lated for the to t a l sample of 1 34 , but part i a 1

c or relations control ling for part ic ip at i on in the fall quar

ter program did show a sign if i cant relationship between PA

and FSC for the 2 l respondents who had been program part ic i

pants ( r = .59 p < . 0 l ) , and cross t a bul at ions in dic a ted that a l l

of those who said the i r parent s h a d been a t t ent iv e reported

sat is fact i on with the l i v i ng group , while only h a l f of those

whose parents had been in a t t ent iv e s a id they were sat is fied.

No relation ship was found between PA and FSC for students

who had not part icipated in the l i v i ng learn in g program.



186

It the refore appeared that the individuals who had

chosen to be in the living learning program differed from

other students in the college in terms of the importance of

early family experiences for the i r adjust ment to the group

l i v i ng situation . It also seemed possible that these stu

dents were influenced by the i r experience of the program in

some way that made the family experience more s a li ent . How

ever , given the higher degree of c or respondence between

in dependent and student ratings for those whose p a rents had

been relative ly in a t t ent iv e and the i r lower rate of reported

sat is fact i on , it would appear that these students were using

the family history task , and perhaps the program in gener a l ,

to de a l w it h the i r concerns in this a re a . It also seemed

like ly that these issues were related in some way to living

group adjust ment .

Variables Re lated to Program Part ic ip at i on

The L G Q, POP, and KRS it em's , and students' r at in gs of

sat is fact i on and happ in ess with the l i v i ng group were used

to disc rim in a t e between students who had part ic ip at ed in the

l i v i ng learn in g program and those who had not . The funct ion

that was derived had an eigenvalue of . 29 and a can on ic a l

c or relation of r = . 47 with l l of the 40 v ar i a b lies in c 1 u de d .

The co varian c e matric e s appeared to be equal ( m = 86.58

p = . 37 ) , and the structure matrix of poo led with in group

c or relations showed eight variables that were sign if i cant ly
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corre lated with the function . Program part ic ipants were

more interested in learning about communit i e s , more or i ented

toward living with people who shared the i r a cademic

inter ests, and more concerned about l i v i ng with people who

sh a red the i r level of no is e to le rance . They were less con

ce r n e d about living with people who were will in g to have sex

w it h one a not he r , and they were less interested in living

with people of the same age or class st and in g in the univer -

sity. In dividuals who had part icipated in the program also

tended to say that they had received less discipline from

the i r p a rents when they were grow in g up (see tab. l.2 ) .

Since on l y 68% of the or ig in a l group of program part i

cipants were st i l l l i v i ng in the college resident i a 1 commun

it y by the time the s p r in g l 980 survey was conducted , the re

W a s 5 O in e avestion as to whether the se students were

represent at iv e o f the part ic ipants as a who le. T-tests were

the refore run comp a ring those who responded to the s p r ing

quarter survey with those who did not in terms of the ir

demograph ic character is tics, l i v i ng group a t t it u des and per -

cept ions of the college resident i a 1 community at the begin –

ning of the fall quarter . No sign if i cant differences were

found in the i r r at in gs of the L G Q and K R S items , but the

students who had per sisted in the resident i a 1 community

tended to come from families of lower socioeconomic status

and had a higher class st and i ng in the univers it y .

These results seemed to pro v i de furt her evidence that
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Tab 1 e 12
Canon i ca 1 D is crim in ant Function

For L i v i ng Learn in g Program Participation
Spring 1980 Survey

It em's Pred ic it in g Part ic ip at i on Regression Coeff. I a l

L 1.3 converse regular ly 0. 57
L 1.5 comfort able hugg in g/k is sing – 0 , 51
Ll 6 w ill in g to have sex 0.63
L 20 sh are a cademic interests 0.26
L 22 sh are religious background – 0 . 39
L 24 no more than three others 0 - 4 7

PA P a rent a l At t ent i on –0. 45
PD Parent a l D is c ip line — 0 , 38
PW Parent a 1 War mt h 0.64
K 4 for m close relations hip s - 0 . 3 1
K 6 learn communit i es 0. 52

It em 5 in Structure Matrix Corre 1 at i on CO eff. 36

L 24 no more than three others 0. 39
K 6 learn communit i es 0. 3.5

Ll 6 w ill in g to have sex 0.23
L 20 sh are a cademic interest s – 0 , 2 3

L 8 sh are no is e to le rance - 0 , 2 3
L 18 close to same a ge 0. 22
Ll 9 same univers it y class 0. 22

PD P a rent a l D is c ip line – 0 . 20

[ a JDue to direct ion of scal in g on the LG Q positive
load in g

% p < . 0.5
is in dic at ed by a n e g at i v e sign .

the l i v i ng learn in g program may have at tracted a dist inct ly

different type of student and may have served to susta in

so me of the differences de s p i t e counter in g

exerted by the gener a l student community.

in fluences

Further more ,

a l though the fall quarter program part ic ip ants were similar

to the s pring l 979 survey group in terms of demograph ic
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profile and in terms of the i r or i ent at i on toward community,

they were found to be more r at her than less a cademic a l l y

or i ented than other residents by the end of the school year .

The program may the refore have been relative l y successful in

promoting in t e g ration of the so c i a l and a cademic experi

en c e s .

Variables Re lated to Sat is fact ion

Disc rim in ant an a lyses were per formed on the spring 1980

survey data using sex , a ge, socioeconomic status (SES) as

we l l as the POP', the L GQ, and the K R S to ident if y variables

related to reported sat is fact i on and reported happiness with

the current l i v i ng group . The sat is fact i on funct i on that

was derived had a n e i genvalue of . 42 and a can on i ca 1 c or re

1 at ion of r = . 54 with 13 of the 4 1 v ar i a b lies in c 1 u ded . The

co varian c e mat rices appeared to be equal ( m = 1 33. 6.5 p = . 20 ) ,

and the structure matrix of po o led with in group correl at ions

sh owed four it em's that were sign if i cant l y correl a ted with

the function . Those in the sat is fied group tended to place

less import ance on privacy and pers on a l space and were less

concerned about l i v i ng with people of the same age or class

st and i ng in the university, but they were more concern ed

about 1 i v in g with people of the same ethnic back ground and

more in c l in ed to see the college as a place to for m close

relationships (see tab . 13 ) .

The happiness function had an eigen value of . 46 and a
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Table l 3
Canon ic al D is criminant Function

For Sat is fact i on with L i v i ng Group
Spring 1980

It emis Pred ict in g Sat is fact i on Regress i on Coeff. I a l

AGE age in years – 0 , 26
L5 cooper a t e in de c or at ing 0.94
L 7 cooper at e in cle an ing - 0. 42
L8 sh are no is e to le rance - 0. 3 1
L 9 sh are taste in music 0. 56

Ll l accept me d it at in g 0 . 37
Ll 2 accept open emotions 0.46
Ll 3 c on verse regularly - 0 . 40
Ll 4 comfort a ble to uch in g – 0 , 35
Ll 9 same university class 0. 54
L 2 l sh are ethnic back ground – 0 , 6.8

K 4 for m close relationships 0 - 28

It em 5 in St r u C tur e Matrix Correl at i on Coeff. 36

L5 per son a l space / privacy 0. 39
K 4 for m close relation ships 0. 28

L 18 close to same a ge 0.25
Ll 9 same university class 0 . 2 l
L 2 l sh are ethnic back ground –0 . 19

[ a l Due to direct ion of sca ling on the LGQ positive
load in g is indicated by a negative sign .

% p < . 0 1

canonical correlation of r = .56 with 10 of the 41 variables

included . The co varian c e mat rices were app a rently equal

( m = 8 l . 20 p = . 1 0 ) , and the structure matrix of po o led with in

group correl at i on s showed seven it em's that were sign if i

cant ly corre lated with the function . Students who were

happy with the i r l i v i ng groups tended to place more imp or -

tance on eat in g me a lis to get her and on cooper at i on in
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cleaning the common a reas . They were more in c lined to live

with at least four other people, but they were less con

cerned about living with people who shared the ir taste in

music , people who accepted sing in g or dancing in the common

are as , or people who were comfort a b le with open d is play of

emotion . On the average students who said they were happy

with the i r l i v i ng situations were about seven months younger

than those who said they were not (see tab . l 4 ) .

Although ethnic group homogene it y seemed to be more

import ant for the 1980 resident s , and certa in forms of

so c i a l inter act i on tended to be more at issue , it still

appeared that the values of that year 's residents were not

ent i r el y different from those of students who had lived

the re earlier , since an interest in for m i ng close relation -

sh i p's was positive ly corre lated to resident i a 1 sat is fact i on

for both the 1979, and the 1980 samples. [ 4 || Shar i ng me a lis

w it h in the house hold was more import ant for sat is fied

residents in 1980, and a lithough percept ions of the college

as a community or as a place for communa l l i v i ng no longer

d is t in guished those who were happy with the i r 1 i v i ng groups

from those who were not , it was still the younger students

who were most like ly to report happ in ess.

Happ in ess and Sat is fact i on

[ 4 | The results of the spring 1979 d is criminant an a
lyses were summarized in chapter 3 (see tab . 3 & 4) .
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Table 14
Canon ic a l D is criminant Function

For Happ in ess with the L i v i ng Group
Spring 1980

It emis Pred ict in g Happ in ess Regress i on Coeff. I a l

AGE age in years – 0 , 52
SES so c i o economic status 0.26

L 2 eat me a lis to get her 0.46
L5 pers on a l space/privacy - 0 , 44
L 7 cooper a t e in cle an in g 0. 77
L 9 sh are t as t e in music - 0 , 6.3

L 1.0 accept sing in g/danc ing - 0. 47
Ll 2 a c cept open emotions –0. 3 1
L 25 four or m or e o the rs 0. 39
K 1.0 work emotion a l problems - 0 , 26

It em.5 in Structure Matrix Corre 1 at i on CO eff. 34

L 1.0 a c cept sing in g/ danc ing – 0 . 32
L 9 sh a re t a ste in music — 0 , 30
L 2 e at me a lºs to get her 0.27
L 7 cooper a t e in cle an ing 0.21

A GE age in years 0.2 l
L 25 four or m or e o the rs 0 . 2 l
Ll 2 a c cept open emotions - 0 . 21

[ a Due to direct i on of scal in g on the L GQ positive
load in g is

% p < . 0 1

Chi-square comp a r is on s of the per cent age of students

in dic at ed by a n e g at iv e sign .

in

the s p r in g 1979 and s p r in g 1980 samples who said they were

sat is fied or happy with the l i v i ng group with the per cent a ge

of program part ic ip ants in dic at in g sat is fact i on or happ in ess

at the end of the fall and spring quarters showed no sign i

fi can t d if fe rences. The re were a l so no sign if i cant differ -

en c e s between the se obtained rat i ngs of house holds and the
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predicted ratings for the fall quarter group that were gen

erated by apply ing the spring l 979 functions to the fall

pretest data . On first consider at i on , such results did not

appear to be ent i r el y commens u rate with the object i v e s of

the l i v i ng learn in g program. However , the find in g that

the re were a l so no sign if i cant differences in the obtained

r at i ngs of the ind i v i duals who were predicted to be sat is -

fied or happy and those who were not may have indicated that

the program had a positive impact for those students who

were p r one to adjust ment problems in such a resident i a 1 com

munity.

Discuss ion of the Spring 1980 Survey Results

Findings. Applied to the The or et ic a l Model

The results of the follow up study are discussed be low

in terms of the the or et i ca 1 model of student l i v i ng group

sat is fact i on first presented in chapter 1 (see fig . 18) :

Fami l y back ground (A) : Students' ratings of early

p a rent a l at tent ion were positive ly related to reported

sat is fact ion with the l i v i ng group , but on ly for those who

had part ic ip at ed in the l i v i ng learning program. Age when

l i v i ng on camp us was a 1 so related to reported happiness with

younger students more often say ing they were happy with the

l i v i ng group.
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Soc i a l or i ent at ion (I) : Valuing privacy and want ing to

live with other people of the same age were found to be

negatively related to sat is fact i on , where as want in g to live

with others of the same ethnic background was positive ly

related to sat is fact ion with the l i v i ng group . A high value

on eat i ng me a 1s to get he r , cooperation in cleaning, and l i v -

in g with four or more other people was positively related to

reported happ in ess, while an emph as is on shared taste in

music and want in g to live with people who accepted sing ing

or dancing in common a reas was negative ly related to happ i -

ness with the living group .

A c a de m i c or i ent a t i on (I) ; Want in g to live with others

who shared the same class standing in the university was

negative ly related to reported sat is fact i on with the l i v i ng

grO up .

Per c e i ved Soc i a l Or i ent at i on (C) : Students who said at

the end of the school year that they viewed the college as a

good place for for m i ng close relation ships were more like ly

to report sat is fact i on with the i r l i v i ng groups that those

who did not .

L i v i ng Group S at is fact i on ( C ) : Sat is fact i on and happi

ness were a ga in found to be d is t inct though related con

structs with sat is fact i on reported so me what more of ten than

happ in ess .

Con c 1 us i on : The results of the follow up phase of the
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research were generally similar to the earlier find ings in

that individual level factors and the quality of social

interaction that characterized the residential environment

were a ga in found to be important determ in ants of student

sat is fact i on or happ in ess with the living group . For those

students who had chosen to part ic ip at e in the living lear n

ing program, one a spect of the family inter personal dynamic ,

early parent a l attent i on , proved to be a major contributing

fact or as we l l .

The re a l so appeared to be differences in the type of

social inter actions favored by students who said they were

sat is fied , which may have reflected the various changes that

were inst it uted in the college during the per iod between the

1979 and 1980 surveys. The different variables that emerged

from the two years' an a lyses may , however , have result ed

from other fact or s such as self - select i on in to the residen

t i a 1 community or the respondent group , or they may have

been spur i o us l y or a r t if a c tu a l l y produced . Still , the data

st r on gly suggest that students living in the college contin -

ued to assess the i r resident i a l arrangements in terms of

social and inter pers on a l consider at ions r at he r than a cademic

or p r of ess i on a l go a l s.



CHAPI ER VI: SUMMARY AND CONCLUSION

RATIONAL E AND THEORY FOR THE RESEARCH

Over 250 l i v i ng learn i ng programs and as many as 9 l i v -

ing learn in g colleges were created on American campuses dur

ing the late 1960s and early 1970s with the expect at i on that

they would contribute in some positive way to students "

a cademic achievement , pers on a l growth , and/or sat is fact i on

with on camp us living . Few systematic efforts have been

made , however , to determ in e the effect i veness of such pro

grams, and those evaluations that were under taken have not

usual ly been in formed by psycho logical the or y. The research

reported in this dissert at i on was the refore in tended as a

the or y-based in v estigation of the processes by which a l i v -

ing learn in g program might be expected to influence college

student development . Sat is fact ion or happ in ess with the .

l i v i ng group was selected as the out come of interest ,

because it was directly measurable and might be a precond i

tion for a chie v i ng other programmatic go a lis.

Prior research on the effects of the college student

l i v i ng group had focused main ly on inst it ution a l l e vel f a c

to r s and suggested that groups with a favorable so c i a l . . i -

mate were more often found on private camp uses or at state

schools located in small towns. It had a l so been found that

residents of low level or small scale dorms and un its with
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fewer single rooms more often developed sociable households ;

that groups made up of individuals with comparable academic

ability, students who had the same major , or those who were

in the same field of study tended to be more sat is f ying ; and

that opport un it i es for faculty contact served to further

insure sat is fact i on with such l i v i ng a r rangements. It

appeared , however , that lower division students and ind iv i

duals major in g in the more so c i a l l y or i ented fields of study

were most like ly to be sat is fied with a cademic a l l y or i ented

resident i a l facil it i e s .

The few studies that considered the influence of indi

vidual level fact or s on the so c i a 1 c 1 im a t e o f the l i v i ng

group tended to emph a size the relation ship between homo

gene it y and sat is fact i on . Groups composed of students from

similar socioeconomic or r a c i a l back grounds were found to be

less social ly a lien at in g . A l l - female groups were a l so found

to be more so c i a l l y or i ented and were app a rent l y more sat is -

fying for upper d iv is ion women when they were separated by

class level as we l l . Coed group s were found to be more

social l y or i ented than those made up ent i rely of males, and

when in tu it i ve type males were as signed to get he r , they

tended to be more sociable than groups made up of males of

other pers on a l it y types .

By draw in g from the more gener a l body of research on

college student adjustment and development , a dual systems

mo de l of fact or s re lated to student l i v i ng group sat is fac –
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tion was developed to integrate these various inst it utional

and individual level find ings. The antecedent variables

considered in the model included the student 's family back

ground , personal it y at tributes, and previous school ing as

we l l as the met a - en v i r on ment of the living group , student 's

in it i a 1 perceptions of the social and academic climate of

the resident i a l en v i r on ment , and selection of the living

group . The actual social and academic or i ent at ion of the

l i v i ng group were represented as inter action variables and

the student 's subsequent percept ions of the social and

a cademic or i ent at ion of the resident i a 1 sett i ng were

included a long with reported sat is fact i on and happiness with

the l i v i ng group as consequent or out come variables .

This model was tested using a three-phase program of

research that began in the w inter of 1978 and ended in the

spring of 1980. The research sett i ng was the resident i a l

community of an experimental college that had begun with a

l i v i ng learn in g curriculum but was evolving to ward greater

separation of the academic and resident i a l components during

the time that the in vestigation was conducted . A review of

previous studies of the set t in g and its met a en v i r on ment

indicated that the college had been express ly designed to

offer many of the features that might be expected to enhance

the social climate of student l i v i ng groups. Among other

things, it offered small scale and low level structures, a

high proport ion of shared sleep in g arrangements, and the

close proximity of academic and resident i a l facil it i es .
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PHASE I – PRE LIMINARY STUDIES

An inter view survey of the entire student residential

community conducted during the winter quarter of 1978 showed

a large major it y of the students end or sing the idea of par

ticipat or y democracy and a communit arian emphasis for the

college but a substant i a l l y smaller proport i on who were wil

l in g to be directly involved in running the college as a

community. Although a relatively large number of students

endorsed a view of the college as a the rapeutic community,

others insisted that living so closely with so many people

was more stress ful than the rapeutic , and the need for

improved support services was frequently pointed up during

the course of the inter views.

Inter views with the college 's Community Assistants

(CAs) conducted the follow in g w inter suggested that , in this

part icular resident i a l community, successful living groups

were conside red to be those that managed to rema in to get her

throughout the school year, and that such groups were usu

a l l y composed of individuals who held similar at t it udes

to ward various a spects of group living or those who shared

similar social backgrounds. However , the results of a pilot

study of six groups that had remained relatively in tact by

the s p r in g quarter of 1979 did not tend to support the

assumption that these students had stayed to get her because

they were sat is fied with the i r households . A quest i on na i r e

survey of the resident i a 1 community conducted later that
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quarter a l so revealed that this pilot sample did not differ

sign if i cant ly from the other residents in terms of the ir

l i v i ng group at t it u des or percept ions of the college as a

community, a l though they did appear to be more reluctant to

r is k for m i ng new relation ships by chang in g house holds.

Disc rim in ant an a lys is of the s p r in g l 979 survey results

yielded sever a l predic to r s of sat is fact i on or happ in ess with

the l i v i ng group , including a spects of the student 's family

back ground , pers on a l it y at tributes , so c i a l and a cademic

or i ent at i on to ward the l i v i ng group , and year end percept ions

of the social and a cademic or i ent at ion of the residential
community. More spec if i ca 1 ly , students who said they were

sat is fied or happy were younger and from families of higher

socioeconomic st at us . They scored higher on expressed

in clusion and placed more value on l i v i ng with people who

cooperated in de c or at i ng , conversed regular ly, and were com

for t able to u ching one a not her . They were a l so more in c 1 in ed

to see the college as a place to for m close r el at i on ships,

to live communa l l y, and to a void using the camp us wide food

service . On the other hand , these student s p 1 a ced less

import ance on l i v i ng with others who had the same class

st and i ng in the university and were less like ly to say liv -

in g in the college made it easier to pursue the i r a cademic

interests.

PHASE II — THE PROGRAM INTERVENTION
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On the basis of these find ings, a one quarter living

learn i ng program was developed for the purpose of promoting

student resident i a 1 sat is fact i on , and the second phase of

the research consisted of a study of this inter vent i on ,

which was conducted during the fall quarter of 1979. The

functions der iv e d from the d is crim in ant analyses Of the

spring survey results were used to class ify prog am part ic i

pants as probably sat is fied or not sat is fied and probably

happy or not happy at the beginning of the fall quarter , and

it was assumed that on ly those in dividuals who were not

like ly to be sat is fied or happy with the i r living groups

would show sign if i cant change on the disc rim in at in g vari

a bles by the end of the program . Five of the nine

hypotheses that were for mu lated in terms of antic ip at ed

differences in these groups appeared to be confirmed , and

four did not .

It was expected that those individuals whose parents

had been relatively at tent i ve to them as children would be

more like ly to express a high level of social in clusion and

would a l so be more like ly to make a sat is fact or y adjust ment

to group l i v i ng in college . It was furt her assumed that

a fter part ic ip at i on in the l i v i ng learn in g program , those

students who were in it i a l l y less likely to be sat is fied with

the i r l i v i ng groups would express a higher level of

expressed in clusion and would show at t it udes and percept ions

that were more consist ent with those of the students who

were in it i a 1 ly expected to be sat is fied with the i r living
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groups. As a result , it was predicted that there would be

no difference between the two groups in the i r actual rates

of reported sat is fact i on at the end of the fall quarter .

Although p a rent a l at t ent ion was found to be positive ly

related to expressed in clusion and to probable sat is fact i on ,

the probably sat is fied group did not maint a in the i r re la -

tive ly high scores for expressed in clusion over the course

of the quarter . As hypot he sized , the re was no difference in

the r a t e s of reported sat is fact ion for those who were

predicted to be sat is fied and those who were not , but the

a t t it udes and percept ions that were assumed to be related to

sat is fact i on with the l i v i ng group showed unexpected changes

for the group that was predicted to be sat is fied , and the

result i ng patter n of converg in g scores that was obtained

seemed to reflect mutual con form it y r at her than the antic i

p a ted un i later a l in fluences.

This was a 1 so the case for those percept ions of the

res ident i a l community that were assumed to be related to

happiness with the living group . However, a t t it udes related

to happiness did show the hypothesized pattern of stable

sc or es for the group of ind i v i duals who were p red icted to be

happy and con form it y for those who were not . L i v i ng w it h

people who shared in the use of drugs and were will i ng to

have sex with one a not her had app a rent l y be come as important

for the students who were in it i a l l y less likely to be happy

as for those were expected to be happy with the i r residen
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tial experience. I l l

PHASE III — THE FOLLOW UP STUDY

The resident i a l survey that was conducted in the spring

of 1980 constituted the third and final stage of the

research and served as a follow up in west ig at ion of the at t i

tudes and per cept ions of the wider college community, which

appeared to provide an important frame of reference for par -

ticipants in the living learn in g program. The study a l so

pro v i ded an opport unity to furt her test the relationship

between early parent a l attent i on and college living group

sat is fact i on , and the relationship was a ga in found to be

positive , but on ly for those in dividuals who had part ic i

p a ted in the fall quarter l i v in g learn in g program . D is crim

in ant an a lys is a l so showed program part ic ip ants plac in g more

value on community and on group l i v i ng and that they were

less concerned about having a l i v i ng group that was homo

ge n e o us in terms of age or one in which the members were

w ill in g to have sex w it h one an other .

| l l There is some evidence to suggest that drug use
is typical ly higher among college students ( Bachman &
Johnst on , 1979 ) , and among high school students who are
he a v i ly involved with the peer group ( Bach man , Johnst on
& O "Ma l l ey, 1981 ) . App a rent l y students in the PH group
tended to f a 1 1 in to this latter category since they
were more conce r n e d about s h a red drug use even be for e
l i v i ng in the college. The tendency of the college en
w ironment to influence p remar it a l sexual standards has
a l so been not ed in other research (e. g . Jurich , 1979 ;
We is & S los n e rick , 1981 ) .
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When d is criminant an a lyses were run for sat is fact i on

and happiness with the living group , the spring 1980 sample

appeared to differ somewhat from the students who had lived

in the college the previous year , but the re were a l so some

po in ts of common a l it y . Family back ground , social and

academic or i ent at i on toward the living group , and per c e i v ed

social or i ent at i on were related to reported sat is fact ion or

happ in ess for students in both samples , and in both samples

it was the younger students, those who were not concerned

about l i v i ng with others who shared the i r class st and in g in

the university, and those who saw the college as an easy

place to form close relationships who were most likely to

make favor a ble assessments of the i r l i v i ng groups.

LIMITATIONS OF THE RESEARCH

THE OR ET ICAL LIMITATIONS

The concept u a l framework that was used in conduct in g

the dissert at i on research was discussed in some det a i 1 in

chapter l . It in volves a systems the or y approach and com

b in e s elements of sever a l models that have been proposed as

the basis for research on college student development . In

add it i on , it draws from social ecology the or y and inter per

son a l needs the or y, which have both been frequently applied

to research in th is area . The result in g schema is in tended

a balanced represent at ion of the inst it ution a l and
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individual level determ in ants of college student living

group sat is fact i on and has proved use ful as a means of del -

in eat i ng the total field of oper at i ng variables from which

hypotheses may be derived. However, due to the exploratory

nature of this research , the model has yet to be a de quate ly

tested , and it rema in s for future emp i r ic a l studies to

demonstrate its fruit ful n e s s and pract ic a l r elevance .

It would appear from this in it i a l in west ig at i on that

college resident i a l group in g s may be appropriately concept u

a lized as behavior settings in which students are encouraged

by the structure of the social environment to a dopt certa in
approved ways of function in g . It also appears that the re

are import ant in dividual differences in suscept i b i 1 it y to

en v i r on ment a l in fluence that may be tra c e able to the early

family experience of the student or to p at terns of inter per -

son a l be h a v i or associated with that experience. What

remains to be ident if i ed , however , a re the concept u a l l ink

ages that may determ in e more specific a l l y why one student

a dapts to the demands of the resident i a 1 set t in g while

a not her per sists in import in g an inter per son a 1 or i ent at i on

that is clear l y in effect i v e .

METHODO LOGICAL LIMITATIONS

It should be not ed that this in v estig at i on was con

ducted so le ly as a dissert at i on research project and was

limited to a sing le college sett i ng . That college was
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relatively unique in terms of both its curriculum , and the

design of its resident i a l facil it i e s , and it is conce i v able

that the results of research deal in g ma in ly with inst it u

tion a l l eve 1 fact or s would have limited a pp lic abil it y else -

where . It is assumed , however , that the in tra pers on a l

processes related to living group sat is fact ion w ill be simi

lar in other college resident i a 1 sett i ngs where students

maint a in such households , and may also apply to some extent

for students living in groups of f camp us .

A l l three of the major studies reported here were

correl at i on a 1 . The fall 1979 study involved a planned

in ter vent ion in the form of the l i v i ng learn in g course but

was no nexperiment a l ; since no true control group was desig

nated . Three fact or 5 in fluenced the choice of a no - control

design : 1 . ) The inter vent i on in volved an elect iv e course

offered on an open enrollment b as is , which technic a l l y meant

that every student who indicated an interest in taking it

that quarter had to be admitted ; 2 . ) Even if it had been

possible to deny or de fer enroll ment for some random group ,

the very fact that they were in it i a l l y denied access to the

course might have resulted in un in ten ded a d verse effects :

3. ) There was a l so no reas on to assume that a group of stu

dents who did not choose to enro l l in the course would be

strict ly comp a rable to the group who did .

The fall inter vent i on focused instead on comp a r is on s of

sub groups with in the course and at tempted to assess the
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extent to which different i a l changes were evidenced by these

groups of students after part ic ip at in g in a living learn ing

program. It is not assumed , however, that the obtained

effects were ent i r el y or even ma in ly the result of part ic i

pation in the program. In add it i on , a lithough the research

spans two academic years ( 1978-79 and 1979-80 ) , no long term

follow up was conducted . The results may the refore be taken

as indicative only of the short range development a l

processes that students appear to undergo in the course of

an academic year .

RE LIABILITY OF THE FIND INGS

The disc rim in ant functions that were generated from the

spring 1979 and s p r in g 1980 survey results served as a means

of de l in eat i ng not on ly fact or s that were related to student

l i v i ng group sat is fact i on , but a l so the changes that stu

dents might be expected to under go during a one quarter l i v -

in g learn in g program . Consequent ly, the fact that the reli

abil it y of these functions has yet to be tested represent ed

a serious met ho do logic a l l im it at i on of this work . Ne it her

of the survey groups was , however, large enough to perm it a

half-sample reliability check, I 2 ) and comb in i ng the two

I 2 | Huberty ( 1975) has described a method for test in g
the reliabil it y of d is crim in ant functions when s p 1 it -
t in g the sample is not feasible . SPSS does not per form
such a test , but the re is a computer program that will
(see Dixon & Brown , 1979 p. 718 ) . The co 5 t of convert -
in g the data to the appropriate for m at did not , howev -
er , appear to be war r anted in this largely exploratory
stage of the research.
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samples for that purpose did not prove feasible , since the re

was considerable difference in the disc rim in at in g variables

that predicted sat is fact i on and happiness for each year's

sample. In future studies, the use of a larger sample or a

test - r et est design would a l so provide an opport unity to

determ in e whether one of the survey groups was more similar

to students living in other types of resident i a l communit i es

or more represent at i v e o f the gener a l college student pop u

lation .

VALIDITY OF THE FIND INGS

INTERNAL VALIDITY: Campbe l l and Stanley ( 1963 ) have

pro v i ded a thor ough de l in eat i on of the critic a l threat s to

in tern a l and extern a l valid it y that are like ly to a r is e in

the type of pre - exper i ment a l r es earch that was under taken as

the b as is of this dissert at i on . The in ter vent ion study was

concept u a lized as a compar is on group design with pre and

post me a sures and no true control group . The students who

were predicted to be sat is fied and those who were p red icted

to be happy were expected to serve as base l in e or reference

groups that would not be app reciably affected by the pro

gram. It was the students who were not like ly to be sat is -

fied or happy with the i r l i v i ng group s for who m sign if i cant

changes were expected to occur over the course of the quar

ter.

Since this dist inct i on and did not in vol v e actual
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separation of the groups, a l l of the students received the

same treatment be fore , during , and a fter the course, and

certa in threats to internal valid it y may the refore have been

m in imized . Test in g and in strument at i on effects were assumed

to be the same for a l l respondents . Matur at i on and selec –

tion would not be c on found i ng factors, because they had been

defined as independent variables, and the groups were

expected to show in it i a 1 differences on them. In add it i on ,

the effects of statist ic a l r egression were control led by

comparing the differences between pre and post test ratings

r at her than merely evalu at i ng post test differences .

Still , the results suggested that the re were major

differences in the impact of what Campbell and Stanley

( 1963 ) referred to as "co-occur in g h is to r i ca 1 events . "

Those residents who were predicted to be sat is fied showed

more a t t it u de and be h a v i or change in the direct ion of con

form it y with the wider college community than those who were

not expected to be sat is fied with the i r l i v i ng groups. The

result i ng pattern of convergent ratings the refore suggest ed

the influence of peer pressure more than programmatic inter

went ion and raised quest ions about the feasibil it y o f induc –

in g similar out comes for groups that differ in it i a l l y on a

set of criter i on measures .

In fact, it was not ent i rely clear from these find ings

that certa in students were likely to be better adjusted than

others when they entered the college resident ial community.
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It appeared that adjust ment in one are a could just as well

be construed as ma lad just ment in an other , since the goals

and values of resident i a l l if e tended to be in compatible

with those of the academic program. I 3 ] St ill , regard less of

which set of w a lues students began by espo using , many of

them seemed to be drawn to ward the opposing view by a gen

er a l open ess to pers on a 1 change that was perhaps charac

ter is tic of this part i cu lar student population .

When a design that in volved comp a r is on of program par -

ticipants with a none quivalent control group was used in the

follow up study , students who had been in the program were

found to differ sign if i cant ly from those in the wider col

lege community in terms of program related variables, even

though the rates of reported sat is fact ion or happiness with

the l i v i ng group did not show sign if i cant difference . By

comb in i ng the two designs it was possible to as certa in not

on ly the patter n of changes for the in it i a l l y diver gent

group s , but a l so the extent to which the program may have

in fluenced the change process. Random as signment to both

treat ment , and control group s would , of course , be prefer -

a ble to this type of "p a t c h-up" design but would have been

in comp at i ble with the student 's right to choice . The design

| 3 || Accord i ng to Le v i ne ( 1980) education a l in no va
tions are most like ly to be successful when they are
function a 1 ly comp at i ble with the parent inst it ution .
Similar ly, if the l i v i ng learn in g program represents a
sub en v i r on ment in which the values and go a lis of the
meta- inst it ution are not supported , its ultimate effec
t i v en ess will un doubtedly be limited
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might still have been improved, however , by the add it i on of

a pretest for the wider college community as well as by more

extensive followup efforts for individuals who left the

resident i a 1 community be fore the end of the year .

EXTERNAL VALIDITY : Despite the problems of intern a 1

valid it y that it raised , the use of a post test on ly design

for the survey samples helped to rule out the inter action of

test in g and treatment as a threat to external valid it y , and

comparis on of the base line and follow up samples was help ful

in reducing the threat of interaction between selection and

tre at ment , since the base line and inter vention samples

proved quite similar in terms of the program related v ar i

a b les. However , the react i v it y of the measures and the

inter action of multiple "treat ments" represented major con

found in g in fluences that were recognized but could not be

a de quate ly control led in the present design , given the

choice of a natural is tic setting and the limited resources

in terms of fund in g and personnel that were a va i lab le.

The obtained results suggested the oper at i on of

processes of mutual in fluence in vol v in g not on ly groups of

in dividuals with in the program , but a l so part ic ipants and

nonpart icipants as members of the same resident i a l commun

ity. However , early family experiences seemed to be more

critic a l to the resident i a l adjust ment of students who had

participated in the living learn in g program , and , by the end

of the year, the re were ind ic at ions that the program may
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have helped to maint a in what were probably in it i a l differ -

ences associated with self-selection into the course and/or

the communa l l i v i ng project. [4]

By comb in i ng the roles of instruct or , consultant , and

researcher, the l i k l i hood of inducing the obtained relation

sh ips and effects through person a l r at her than programmatic

influence was no doubt great l y increased . In future stu

dies , the first two functions might be more appropriate ly

reserved for members of the faculty and staff respective ly

leaving the in v estigator to de vote ful ler time and at tent i on

to research related tasks. It would a l so be important to

determ in e whether the same or similar effects would be

obtained in other types of college settings through the

a dopt ion of an exper i ment a l l i v i ng learn in g program .

In this case the inst it ution a l set t in g was part of a

recent ly developed and comparat i vely small state supported

univers it y located in a Northern California resort to wr, and

had been express ly designed to promote close social in ter a c

tion with in the college community. Con c e i v a b l y students

l i v i ng in such an en v i r on ment are encouraged to see social

rel at i on ships as an import ant part of the co l l e g i a te experi

ence and develop the i r expect at ions of the l i v i ng group

accord in gly. Likewise the living learn i ng program that was

[4 ) The contribution of the student 's inter pers on a 1
relationships with parents and peers to college adjust -
ment has been pointed up in previous studies ( e. g.
Lundgren , & Schwab 1979; Rust , 1960 ) , but deserves
furt her research a t t ent i on .
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offered may have served mainly to bring students to get her in

a large group context that would not otherwise have been

available given a partment style living and the absence of

Greek letter societies, organized at h let ics, or a college

wide student union .

It may also be that what contributed most to the ir

sat is fact i on and happiness with the living situation was the

w a lid at i on of being to 1 d that inter pers on a l issues were

important , d if f i cult to man age we l l ; and worthy of formal

a t t ent i on in an academic set t in g . Accord i ng ly, the in it is l

a t t it u des and percept ions of in coming students appeared to

under go some re v is i on as they were c on front ed by the fact

that the academic requirements of the university tended to

c on f l ic t w it h the more social demands of the l i v in g arrange

ment .

Although a major it y of the students who responded to

the quest i on na i r es said they were sat is fied or happy, the re

i5 5 t i l l the matter of the other one third of the student

resident i a l population who did not choose to respond . Judg -

in g from the short form sample collected in spring 1979,

these were the students who were most like ly to register

d is 5 at is fact ion with the i r l i v i ng situations . It would a l so

be help ful to have comp a r is on r at i ngs for students l i v i ng in

other types of college sett i ngs and to know more about the

possible uniqueness of the sample that was obtained on this

part icular school . [ 5 |
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IMPLICATIONS OF THE RESEARCH F INDINGS

The over a 1 1 pattern of the results suggests that cer -

ta in factors were cons is tent l y related to living group

sat is fact i on in the experiment a l college that was studied .

However , some fact or s (e. g. interest in communa l l i v i ng or

learn in g about communit i e s ) were on l y predic to r s of sat is -

fact i on when students were provided with programmatic sup

port in these are as , whereas others (e.g. or i ent at i on toward

social inter action and inter per son a l involvement ) continued

to be reliable ind ic at or s even in the absence of program

matic support .

Although the actual effects of the l i v i ng learn in g pro

gram could not be determ in ed with the design that was used ,

it did appear that the program at tracted a dist inct i ve type

of student in terms of family back ground , in ter pers on a l

or i ent at i on , and interest in communa l l i v i ng . Since both

the course , and the communa l l i v i ng project emphasized

a war eness of self and others and a l so the process of creat

in g and maint a in in g group relation ships , it seems reas on a b le

to assume that part ic ip ants were in fluenced to some degree

in these are as , if on l y in terms of reta in in g more of a

| 5 || There is reas on to assume that the Kresge sample
was not actual ly that unique in the i r strong social
or i ent at i on , s in c e Bach man and Johnst on 's ( 1979 ) survey
of fresh men enter in g various colleges in the fall of
1979 showed inter personal relations as the top prior it y
for most respondents. A good marriage and family life
was rated as extreme ly import ant by 79% and strong
friendships by 69% of those respond in g .
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group or i ent at ion over the course of the year.

College faculty and administrators with an interest in

living learn in g have tended to focus on issues of environ

ment a 1 and curricular design and have seldom considered the

personal character is tics of students who may choose to par

ticipate in such a program. However, the find ings reported

in this dissert at i on point up the import ance of ident if y in g

student needs and expect at ions in order to maximize the l i k

l i hood that they will be e i t her met , or appropriate ly mod i

fied in the course of the l i v i ng learn in g experience .

In it i a l l y some students will be seeking intensive expo

sure to the peer group , while others will be more conce r n ed

about parent a l replacement . For some the program will be

seen as an opport unity to susta in or develop community

values , while , for other s , it will be more of a means of

a c q u i r in g in ter person a l skills in or der to enhance the ir

success in d at in g or mat in g . With out an a war en ess of such

motiv at ions and a t t ent i on to the in dividual p a t t e r n s or

experience that they reflect , the growth go a lºs of part ic i

pants may not be a de quate ly met , and other program go a lis may

suffer as we l l .

It remains to be determ in ed in future studies whether

the re is a part i cu lar type of pers on a l it y p r of i le and / or

family experience that leads students to opt for a l i v i ng

learn in g arrangement . The results of this research indicate

that such students may be high l y or i ented to ward so c i a 1



2 1 7

involvement but also quite concerned about academic success.

Accord in gly the dual emphasis of the program can be come a

source of he ight ened stress rather than improved function ing

if these students are not as sisted in such are as as values

c lar if ic at i on , c on f l ict resolution , de c is i on making , and

time management .

Although program part ic ip ants tended to describe the ir

p a rents as having been strict and relative ly in a t t entive to

them as children , contrary to what might be expected given

the concept of ident if ic at i on , they were themselves in i

t i a l l y in c 1 in ed to express relative l y little control over

o the r s and wanted very much to be in volved with the people

a round them . Over the course of the fall quarter , the

be h a v i or a l or i ent at ions of most in dividuals appeared to

sh if t more in the direct ion of exerc is in g c on trol and limit -

ing involvement in social relationships. It would be useful

to know to what extent such changes are facil it a ted or in hi

b it ed by involve ment in a l i v i ng learn in g program.

The results a l so show that the assessment of devel op

ment a l trends and long term effects can provide a more mean

ing ful picture of the process by which members of a living

learn in g community appear to move from mutually in fluencing

one an other's at t it udes and be ha v i or s to mutual l y support ing

one another in resist ing the in fluence of norms and values

that characterize the wider college or university en v i r on

ment . Future research focus in g on the nature of social con
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form it y in living learning communities as dist inct from

other types of college resident i a l sett i ngs would represent

a valuable extension of the current work.
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LIVINGGROUPPRACTICES
&

PREFERENCES
Howimportant
isitforyoutolivewith:

(1is

mostimportant
-6isleastimportant)

-:

:

:

:

:

:

10. 11. 12. 13. 14..

Peoplewhoobservethesamedietary
.

Peoplewhoeatsomeoralloftheir
.

Peoplewhouseordonotusecertaindrugs
.

Peoplewhousecertaindrugstogether?
.

Peoplewhoobservepersonalspaceand/or
.

Peoplewhocooperate
in
decoratingthe

.

Peoplewhocooperate
in
cleaningthecommon

.

Peoplewhoshareyourlevelofnoise
.

Peoplewhoshareyour'tasteinmusic?practices
asyoudo? mealstogether? (example:alcohol,marijuana,tobacco,etc.)? rulesof

privacy? commonlivingareas? livingareas? tolerance? Peoplewhoacceptsingingand/ordancing
in commonlivingareas? Peoplewhoacceptmeditating

incommon livingareas? Peoplewhoacceptopencryingorsimilar emotionalrelease? Peoplewhoconversewithoneanother regularly? Peoplewhoarecomfortabletouchingone another?

(1is

LIVINGGROUPPRACTICES
&

PREFERENCES Howimportant
isitforyoutolivewith:

mostimportant
-6isleastimportant

-:

:

.

:

:

:

15. 16. 17. 18. 19. 20. 21. 22. 23. 24. 25.

Peoplewhoarecomfortablehuggingand/or kissingoneanother? Peoplewhoarewilling
tohavesexual relationswithoneanother? Peoplewhoareallthesamesex? Peoplewhoareclosetoorthesameage? Peoplewhohavethesameclassstanding

in the
university? Peoplewhoshareyouracademicinterests? Peoplewhoshareyourethnicbackground? Peoplewhoshareyourreligiousbackground? Peoplewhoshareyoursocio-economic background?

Nomorethanthreeotherpeople? Nolessthanfourotherpeople?
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1.Itrytobewithotherpeople.
1.Ilikepeopletoincludemeintheir

■ howoften?)activities.

■ howoften?)

2.Ijoinsocialgroups.
2.Ilikepeopletoinvitemetothings.

■ howoften?)■ howoften?)

3.Itendtojoinsocialorganizationswhen
I3.Ilikepeopletoinvitemetojointheir havean

wºrtnº.
2)

activities.
■ h2)

howoften:ownºren:

4.Itrytobe
included
in
informalactivities.
4.Ilikepeopletoinvitemeto
participate
in

■ howoften?]theiractivities,
2)

horoffen:

5.Itrytoincludepeopleinmyplans.5.Ilikepeopletoinvitemetothings.

2

■ howoften?)■ howmanu■people?)

6.Itrytohavepeoplearoundme.6.Ilikepeopletoinvitemetojointheir

■ howoften?)activities.
■)

howmanu■people?

7.Whenpeoplearedoingthingstogether
I
tend7.Ilikepeopletoincludemeintheir tojointhem.

■2)
activities.

(ho2)

howoften:
•manupeople:

8.Itrytoavoidbeingalone.8.Ilikepeopletoaskmeto
participate
in

■ howoften?]theiralsº
J

howmanu■people?

9.Itryto
participate
ingroupactivities.
9.Ilikepeopletoinvitemeto
participate
in

■ howoften?)theiractivities.

■ howmanupeople?)
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1.Itrytobethedominantpersonwhen
Iam1.Iletotherpeopledecidewhattodo.

withpeople.
-

■ howoften?)

■ howoften?)

2.Itrytotakechargeofthingswhen
Iam2.Iletotherpeopledecidewhattodo.

withpeople.■ howmannneon/e?)

■ howrawpeople?
:

3.Itrytohaveotherbjé*::::::::
I
want
|
3.Iletotherpeopletakechargeofthings. done.

:

ho"saw,peop/e?)

■ howo■ ten?)

4.Itryto
influencestronglyotherpeople's
4.Iletotherpeoplestronglyinfluence
my

actions.actions.

■ howoften?)■ howmanyoeople?)

5.Itryto
influence"tºn■ ;otherpeople's

5.Iletotherpeoplestronglyinfluence
my

actions.actions.
(k2)

■ howmanuoeople?onoften;

6.Itrytohaveotherpº■ s*■ l,theway6.Iletotherpeoplecontrolmy
actions. Iwantthemdone.■ h*ren?)

■ howoffen?)owofTert:

7.Itrytohaveotherpeopledothingstheway7.Iameasilyledbyotherpeople. Iwantthemdone.
-

howoften:

(*owsawoeople?)

8.ItakechargeofthingswhenI'mwith8.Iletotherpeoplecontrolmyactions. people.■ hownavypeople?

■ howoften?)

9.ItrytotakechargeofthingswhenI'm9.Iameasilyledbypeople. withpeople.%.navipeople?)

■ howoften?)
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.I
trytobe
friendly
topeople.

howmanupeople?)

1.Ilikepeople

to

act

friendlytowardme. (howwarulnoon/e?)

2.My
personalrelationswithpeopleare2.Ilikepeopletoactcoolanddistant coolanddistant.towardme. ■ howoften?)

■ howmanupeople?)
ordofrest

.I
actcoolanddistantºthpºis.
3.Ilikepeopletoactdistanttowardme.

■ how•avypeople?)
w
often:

.I
trytohavecloserelationshipswith4.Ilikepeopletoactcoolanddistant people.towardme.

■ howoften?)■ howmanypoon/e?)

.I
trytohaveclosepersonalrelationships
5.Ilikepeopletoactdistanttºwardme, withpeople.howmanunoon/e?)

■ howoffen?)

.I
trytohavecloserelationshipswith6.Ilikepeopletoactclºsetowardme,,, people.howmanynoon/e?)

■ hownavipeon/e?)

.I
trytogetcloseandpersonalwith7.Ilikepeopletoactcloseandpersonal people.

■ how*asu■peon/e?)

.I
trytohaveclosepersonalrelationships withpeople.

■ honmarvtneon/e
2)

.I
trytogetcloseandpersonalwith people.

■ howoften?)

withme.
8.Ilikepeople 9.

withme. I
likepeople

to to

act act

■ howoften?) closeandpersonal ■ howmanupeople?) closetowardme. ■ howoften?)



PERCEPTION
OFPARENTS Eachofthefollowing

isapairof
statementsaboutcertainaspectsofthe homelifeof

children.Pleasereadeachsinglestatementcarefully
tosee howitfitsyou.Insomecasesthestatementmaynotdescribeexactlyhow youfeelandact,sotryto

estimatewhichanswercomesclosestto
describing yourcharacteristicbehaviorandhowyourhomeactuallywasasyouwere growingup:

1

2

PERCEPTION
OFPARENTS

5

6

Inmyhomemyparentsactuallyspent relativelylittletimeinteracting withme.
I

didn'thavethefeeling veryoftenthattheywereverymuch interested
inwhat
I
wasinterested

in.Theydidn'tspendmuchtimejust playingwithmeinsteadofdoingwhat theywantedtodo.Asa
result,
I

reallydidn'tgettoknowmyparents verywell.Thatis,I'dneversee theminverymanysituations
sothat I'dgettoknowhowtheyactandfeel inalargevarietyof

circumstances.

Inmyhomemyparentscenteredtheir attentionaroundme.Assoonasthey werehometheywouldplaywithmeand talktomeandtake
a
greatinterest

in
whatever
I
wasdoing.We'dinter actunderallsortsof

conditions
so thatI'dseemyparentslaughandcry andgetangry,be

delighted,andfeel fearful.
Asaresult
I
gottoknow themverywellsothat
I
feel
I

under standthemthoroughlyandeverything
Idoisofgreatintersttothem.

Myhomewasveryreservedand
unemotional.
Myparentsrarely expressedaffection

tome.They reallydidnotbelieve
indis playingemotions.

Itwasmore
a

matter-of-factbusinesslike atmosphere.Expressions
of

affectioneithersimplynever aroseorelsewereactively discouraged.

Therewasa
greatdisplayoflove andaffection

inmyhome.Intheir ownwaysbothmyparentsexpressed theirloveformeveryopenlyand withoutreservation,
sothat
I

alwayshadthefeeling
I
wascom pletelylovedformyselfalone. Therewas

a
greatemphasis
on

expressingaffection.

MYHOMEWASMYHOMEWASMYHOMEWAS MUCHMORESOMEWHATSLIGHTLY LIKE
1
THANMORELike
1
MORELIKE
1 ITWASLIKETHANITWASTHANITWAS 2

LIKE
2
LIKE
2

3

MYHOMEWASMYHOMEWASMYHOMEWAS SLIGHTLYSOMEWHATMUCHMORE MORELIKE
2
MORELIKE
2
LIKE
2
THAN THANiTWASTHANITWASITWASLIKE LIKE

1
LIKE
11

4

Myhomewasoneinwhichtherewas strictdiscipline.
Myparents decidedwhatwasbestforthechild renandenforcedtheirdecision.

If wedidn'tcomplywewerepunished forit.Therewasverylittle effortmadetoteachmehowtodo thingsonmyownortomakeme
independent.

Therewasno
guidance
inmyhome.
I
wasalwaysgivencomplete independence

todo
whatever
I

wanted. Evenasaveryyoungage
I
wasonmy ownandhadtodothingsformyself. Therewashardlyeveranyonearound toshowmehowtodothingsorto tellmewhatwasrightandwhatwas wrong.

MyHOMEWASMYHOMEWASMYHOMEWAS MUCHMORESOMEWHATSLIGHTLY LIKE
3
THANMORELIKE
3
MORELIKE
3 ITWASLIKETHANITWASTHANITWAS 4

LIKE
4
LIKE
4

MYHOMEWASMYHOMEWASMYHOMEWAS SLIGHTLYSOMEWHATMUCHMORE MORELIKE
4
MORELIKE
4
LIKE
4
THAN THANITWASTHANITWASITWASLIKE LIKE

3
LIKE
33

MYHOMEWASMYHOMEWASMYHOMEWAS JMUCHMORESOMEWHATSLIGHTLY LIKE
5
THANMORELIKE
5
MORELIKE
5 ITWASLIKETHANITWASTHANITWAS

6
LIKE
6
LIKE
6

MYHOMEWASMYHOMEWASMYHOMEWAS SLIGHTLYSOMEWHATMUCHMORE MORELIKE
6MORELIKE6
LIKE
6
THAN THANITWASTHANITWASITWASLIKE LIKE

5
LIKE
55

COMMENTS?



PleaseindicatewhichofthefollowingareimportantreasonsforyoutoliveatKresge atthispoint(checkasfeworasmanyasapply): 10..

LivingatKresgeprovides
a
rareopportunity
for

LivingatKresgeprovides
as
opportunity
tolearn howtokeep

a

household.
.

LivingatKresgemakesiteasiertomeetpeople.

\

LivingatKresgemakesiteasiertoformclose relationships.
-

LivingatKresgemakesiteasiertopursueacademic interests.
.

LivingatKresgeisagoodwaytolearnhowKRESGESURVEY
communallivinginthissociety. communitieswork. LivingatKresgemakesiteasiertobehavein

unusualandsociallyunacceptableways. LivingatKresgemakesit
possible
toliveco-ed. LivingatKresgeisagoodwaytoavoidusingthe foodservice. LivingatKresgemakesit

possible
toworkon
emotional problemsandvariouskindsofselfhealing.

KRESGESURVEY Classstanding:freshpersonsophmorejunior Quartersenrolled
atUCSC:
1234567

QuarterslivingatKresge:
1234567

Quarters
atcurrenton-campusresidence:
123

Quarters
as
previouson-campusresidence:
123

senior
89101112 89101112

Howmanyofthepeoplethatyoulivewithnowhaveyou onequarter
?

Howmanyofthepeoplethatyoulivewithnowhaveyou twoquarters? Howmanyofthepeoplethatyoulivewithnowhaveyou threequarters? Howmanyofthepeoplethatyoulivewithnowhaveyou morethanthreequarters? Howsatisfiedareyouwithyourcurrentlivinggroup?
134

(verysatisfied) Howhappyareyouwithyourcurrentlivinggroup?
1234

(veryhappy) Howsatisfiedwereyouwithyourpreviouslivinggroup?
1234

Howhappywereyouwithyourpreviouslivinggroup?
1234

Age:Sex: Ethnicbackground:

livedwithfor livedwithfor livedwithfor livedwithfor
56

(notatallsatisfied
56

(notatallhappy

56 56

Religiousbackground: Socio-economicbackground:
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