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Abstract
The United States is a country of enriched diversity of languages and cultures which
stems from immigration. Children of immigrants or those that are immigrants themselves in this
country experience language development differently. In Southern California, the most prominent
language other than English is Spanish. Many children of an immigrant background either
develop Spanish as their first language or grow up surrounded by it. The public school system has
implemented various forms of bilingual education in K-12 schools to assist these students in
developing their English skills. However, the outcome of bilingual education programs is
dependent on each individual student. The original proposed study I intended to conduct
examines the effects of bilingual education programs on Latinx UCR undergraduate students and
their educational journeys. Unfortunately, due to the current pandemic, the progression in this
study was majorly affected and the interview process was unable to continue as planned. This
research will be continued further in my studies as a graduate student. Despite this, this study will
illustrate how bilingual education can influence a person's perception and use of language as well
as their educational journeys.
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Introduction
The purpose of K-12 public schools is to give access to education to all children and
prepare them for the future. However, the basis of the educational system in the United States
was formulated upon perpetuating specific societal ideologies based notably upon race, ethnicity,
gender, and language. In the United States (U.S.), a prominent ideology perpetuated through
educational policy is English language dominance. Despite the diversity of languages and
cultures in the United States, this ideology is still pushed through educational policies and
programs. In Southern California, there is a large population of Latinx people thus making
Spanish the most prominent language other than English in this region. This large Latinx
community is a result of immigration. Many children of an immigrant background either develop
Spanish as their first language or grow up surrounded by it which causes them to experience
language development differently. To help these students adjust to education in the U.S., K-12
schools implement various bilingual education programs to assist students in their English
language development. There is a spectrum of bilingual education programs that either allows
the students to develop both English and another language simultaneously through their school
career to achieve fluency in English and their native languages, or diminish the use of other
languages and have the students assimilate into “American” culture and promote the sole use of
English. English-Language-Learners (ELLs) and other students in bilingual education programs
may face microaggressions and discrimination based on stereotypes, whether racial or linguistic,
in schools that affect their self-efficacy and self-esteem, therefore affecting their outlook and
usage of language as well as their outlook on education. The purpose of this research is to
examine the relationships between bilingual education, perception of language, and one’s
educational journey.
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Research Questions
In accordance to the purpose of this research in exploring the relationship between Latinx
students experiences in bilingual education and the impact they had on their educational journeys
and perceptions of language, the following three research questions will be explored:
1. How did Latinx students experience bilingual education in K-12 schools?
2. What impact does bilingual education have on Latinx students’ educational journeys?
3. What impact does bilingual education in have on Latinx students’ perception of their
language(s)?

Background
Bilingual Education in the United States
The ideologies surrounding language and bilingual education transitioned throughout
U.S. history because of political, social, and economic events (Ovando, 2003, pp. 2). A major
turning point in U.S. history was World War I as it heightened the need for national unity and
homogeneity. This period is known as the restrictive period for bilingual education as it
emphasized monolingual English instruction in public schools (Ovando, 2003, 6). The aim at this
time for bilingual education was for assimilation, both linguistically and culturally. This
education perpetuated English dominance and ‘Americanization’ of students of minority
backgrounds. As a result of these restrictions on language and dominance over the English
language, the U.S. fell behind and became inadequate in terms of foreign languages and was
obvious as a result of World War II and was essentially for the Cold War. Therefore, in the
National Defense Act was passed in 1958 which promoted much-needed improvement in the
teaching of foreign languages after its restriction (Ovando, 2003, pp. 7). However, the teaching
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of foreign languages was not aimed at ELL students but focused its efforts towards monolingual
English speakers to teach them foreign language and continued to restrict ELL’s to English-only
instruction. It was not until the passing of the Immigration Act of 1965 that allowed more Asian
and Latinx immigration, and the Cuban Revolution that bilingual education was considered as
necessary and essentially reimplemented (Ovando, 2003, pp. 7).
The 1960s-1980s were critical for the progression in bilingual education and was a major
turning point in its history. In 1965, the Bilingual Education Act was passed by the federal
government to monitor the educational journeys of ELL students. This act, along with activism
from communities and parents, bilingual and English as a Second Language (ESL) programs
across the country were implemented in schools from the elementary to secondary levels (Ovando,
2003, pp. 8). These programs revolutionized bilingual education in that they sought to address
more than the academic and linguistic needs of their students, but also their sociocultural and
emotional needs. However, there was an underlying issue with this act in that not only was the act
itself ambiguous when passed, but it, “reflected an ideological assumption that the native language
of the [Limited English Proficiency] LEP student was a problem to be overcome” (Linton, 2007,
pp. 113-114). Despite the efforts of minority communities to promote their cultures and languages,
this act only continued to perpetuate the English dominance ideology. There are two landmark
Supreme Court cases that were critical components in bilingual education: Lau vs. Nichols (1974)
and Castañeda vs. Pickard (1981). The Lau vs. Nichols decision concluded that equal treatment of
English-speaking and non-English-speaking students did not constitute equal educational
opportunity and, therefore, violated non-English-speaking students’ civil rights (Ovando, 2003,
pp. 9). The Castañeda vs. Pickard expanded on the Lau case by providing specific requirements
for schools to ensure that the 1974 decision was being maintained. To do so, the “Castañeda test”
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was made to test is the school program is based on a sound educational theory, has adequate
resources and personnel, and reflects sound practices and results, not only in language but other
main content areas (Ovando, 2003, pp. 10). As a result, bilingual education was supposed to be
more than English acquisition and emphasized more on general educational developments for ELL
students.
Bilingual Education in California
As previously mentioned, California, specifically Southern California, has a prominent
Latinx population. Tafoya (2002) states that, “[o]f the nation’s 3.4 million students identified as
English learners, 41 percent reside in California,” (pp. 2). California’s population is a result of an
influx in immigration. Some of those that have immigrated and are immigrating are families with
children, while others have U.S. born children. Either way, the influence of home language
majorly affects a child’s language regardless of where the child is born It is estimated that only
about 10% of school-age children (ages 5–17) are born somewhere outside of the U.S. whereas
over 45% have at least one foreign-born parent (Tafoya, 2002, pp. 2). To much disbelief,
children of immigrants that are U.S.-born represent the larger percentage of ELLs in California.
The prominence in the Latinx population and Spanish language in California made bilingual
education a necessity.
A major turning point in California’s history with bilingual education was Proposition
227. In 1998, Ron Unz, who was not associated in the field of Education whatsoever, led a
campaign in favor of Proposition 227 which deemed bilingual education to be ineffective and
virtually eliminated bilingual education. It replaced bilingual education programs with the
‘Structured English Immersion’ (SEI) approach, which was designed to transition ELLs into
English-Only classrooms as quickly as possible (Garrity et. al, 2018, pp. 183). There were varied
6

responses to the implementation of Prop. 227, however this proposition was only a minor setback
to the progression of bilingual education in California.
Types of Bilingual Education
There are a eight main types of programs that can be implemented in schools to assist
ELL’s in their language acquisition: submersion, pullout ESL programs, push-in ESL programs,
structured English immersion, transitional bilingual education, developmental bilingual
education, two-way bilingual education, and dynamic bi/plurilingual programs (Garcia et. al.,
2010, pp. 24-25). The programs differ based on language ideology and can be categorized in two
ways based on their overall goals: linguistic assimilation and bilingualism and biliteracy. Each of
these programs require specific time frames to achieve their goals and can range between one
year and the entire K-12 journey.
Program Goal: Linguistic Assimilation
Submersion, otherwise known as the ‘sink-or-swim’ method aimed to provide ELL
students with the exact same education and services that students who were monolingual English
speakers received (Garcia et. al., 2010, pp. 24). As inferred by its name, this method was either
pass or fail; students either succeeded or they did not. Seeing as this method was first
implemented during the ‘restrictive period’, it promoted the ideology that English is the
dominant language therefore students had to learn English without considering the possible
repercussions this method may have on the students’ education and language. Historically, the
ideology surrounding this method essentially blamed ‘language-minority’ students who failed
academically because of their language differences (Ovando, 2003, pp.6). Pullout ESL programs
provide ELL students support outside of their classroom (Garcia et. al., 2010, pp. 24). This
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pullout method disrupted the ELL students normal class time by taking them out of class to go
meet with an educator who specializes in this area (e.g. ESL teacher). This method may cause
students to feel excluded from their class because they are essentially being removed from their
classroom environment even if it is only for a specific time frame (e.g. 30 minutes – 1 hour).
Push-in ESL programs provide ELL students support through collaborative efforts between an
ESL teacher and the regular content-area teacher while inside of the classroom (Garcia et. al.,
2010, pp. 24). This collaborative effort allows the students to feel included in their class by
staying inside the classroom and permits the educators to develop a plan to teach the material
more effectively while helping the student to develop their English language skills. Structured
English immersion, otherwise known as sheltered English or content-based ESL, provides ELL
students support by tailoring a program specifically to these students that provides them with
both pedagogical support and scaffolding (Garcia et. al., 2010, pp. 24). It is similar to
submersion in that it forced ELL students to learn English rapidly since it was only in English
which essentially is assimilation in terms of language. Transitional bilingual education,
otherwise known as early exit bilingual education provides support to ELL students by using
their native language(s) to an extent, but still learn English as quickly as possible to put them into
“mainstream” English-only classes (Garcia et. al., 2010, pp. 24). As inferred by its name, this
program wants to get ELL students in and out of this program and learn English as quickly as
possible without necessarily considering the repercussions.
Program Goal: Bilingualism and Biliteracy
Developmental bilingual education, otherwise known as late exit bilingual education,
provides ELL students with support by supporting the acquisition of both English and further
development of their native language (Garcia et. al., 2010, pp. 24). This is a late exit bilingual
8

education program because in order to achieve fluency in more than one language, the longer the
time frame. Two-way bilingual education is a type of bilingual education program that has many
names such as two-way dual language, two-way immersion, dual immersion, or dual language. It
supports the fluency of both English and home language (Garcia et. al., 2010, pp. 25). However,
the difference between developmental and two-way bilingual education is the difference in
students that are allowed into these programs. Developmental is more ELL based, but two-way
bilingual education allows students who are English speakers and speakers of languages other
than English (LOTE) to be a part of this program. Dynamic bi/plurilingual programs provide
students support by using what Garcia et. al (2010) describes as “hybrid language practices”
which essentially, “give[s] [students] agency to negotiate their linguistic repertoires, although the
teaching, at least in a teacher-led discussion, is in English,” (pp. 25). This program not only
allows students to develop as bilinguals, but also helps teaches them to think more independently
and allows them to make their own decisions.
Impact on Perceptions of Language
Language is an integral part of our identities and impacts how we navigate through the
world and can be affected by social factors such as race, ethnicity, gender, and age. It allows us
to express ourselves, communicate with others, and influences our journey through life.
Language is a hierarchical system that, because of varying language ideologies, reflect
perceptions of various languages and even dialects of those languages. Language ideologies are
defined by Babino et. al (2016) as, “shared beliefs about language forms and practices embedded
in social conflicts over power” (pp. 21). These ideologies are perpetuated through various
mediums, such as laws, educational policies, and biases, to promote what is perceived as
dominant and subordinate. Language ideologies demonstrate what language(s) are dominant in
9

society and what is subordinate. The United States, despite its diversity in cultures and
languages, promotes the ideology that English is the dominant language and other languages,
such as Spanish, are subordinate. These ideologies can affect the ways in which communities,
such as the Latinx community, that speak languages other than English or speak both English
and another language navigate their world.
Babino et. al (2016) conducted a study of fifth grade students in a dual language school
about language use and language perception which is reflective of the opinions that many
students of a Latinx background share. The main conclusion that they made was that despite the
students’ linguistic backgrounds, they think bilingualism is important but prefer the use of
English in academic and social settings over Spanish. Many of these students are even native
Spanish speakers labeled LEPs. Based on the surveys and interviews conducted, these students
demonstrated specific viewpoints for the Spanish and English languages.
The students’ viewpoints on Spanish were: that it is a subordinate language, they are less
confident to use it in the academic context, it’s rarely solely used socially, and the only time it is
really used is with Spanish monolinguals (Babino et. al, 2016, pp. 24). They do not see it as
important as English despite thinking Spanish and bilingualism is important. They have trouble
writing, reading, and speaking Spanish. They rarely speak in Spanish socially, yet use English all
the time even in school when they are not supposed to. They see Spanish as mostly only being
useful for situations where they would need to translate for someone.
On the other hand, they prefer to use English because they need it to be successful, they
are more confident in English academically, it’s socially dominant, and they need it to
communicate with teachers that are monolingual English speakers (Babino et. al, 2016, pp. 25).
One student felt as though English would make him successful because it, “makes me feel like a
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gringo, like I can have a good career,” (Babino et. al, 2016, pp. 25). This student associated
being a white man as the way that he could have a good career, thus making him successful.
They are more academically confident in English because they use it more in practice, like in
reading. English is socially dominant in the U.S. through various medium such as movies and tv
shows which children are more susceptible to watch in English since they can talk more about it
with more people. They feel the need to use English because teachers that do not speak Spanish
would not understand, therefore they will not listen.
It is not uncommon for the belief that ‘to be like a white person is to be successful’ to
exist in minority populations in the U.S.. The American Dream is a concept that may motivate
some groups to immigrate to this country in hopes of becoming successful. They believe that to
become successful they must assimilate to the dominant culture by any means. Babino et. al
(2016) suggests that, “because of political, social, and cultural attitudes toward the Spanish
language, bilingual education, and the Latino culture… there are many obstacles to supporting
Latin[x] students’ investment in Spanish.” (pp. 18) This ideology creates a tremendous feeling of
pressure for Latinx children that makes it exceedingly difficult for them to maintain their native
language. (Worthy et. al, 2016, pp. 21). Therefore, over time Latinx families show either an
intergenerational language shift and or they maintain the use of Spanish. There is either language
loss because of active or passive encouragement of English. Active encouragement of English
can stem from resentment of the language because of discrimination and stereotyping that Latinx
person may have experienced growing up because of racism towards them for not only being
Latinx, but because of their accents. To prevent the same thing from happening to others, they
may actively force their children and those they care to only speak in English and approve of
programs that are English-only, like the approval of Prop. 227 by many Latinx people. Passive
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encouragement of English can simply be not forcing children to speak or learn Spanish. On the
other hand, some families maintain their Spanish through encouragement of bilingualism by
involving their children in bilingual programs, actively speaking to them in Spanish and having
them use it as well. However, this is difficult to accomplish because of the major influences of
English in the U.S..
Language is a critical part of a person’s identity. For some, it defines who they are, while
others are ashamed of it. There are groups in the Latinx community that believe that Spanish is a
defining factor of whether a person is ‘really’ Latinx or not. They believe that those that are
Latinx but do not speak Spanish are not Latinx or they are ‘fake’ Latinx. This causes people in
that context to feel shame about themselves and they question their identity as a Latinx person.
This can either fuel motivation to learn Spanish or create confusion and resentment of the
language and possibly the culture in its entirety. The ideologies about bilingual education
impacts this aspect of a person’s identity by either encouraging it or discriminating and denying
it. In some cases, students who were ELL’s growing up may choose to stop using their native
language based on the dominant ideologies, individual resentment, or the belief that it is not
important. In other cases, students of the same background will choose to proudly use their
native language as an act of pride and resistance towards the dominant social ideologies.
Similarly, bilingual education also contributes to the definition of what identity is in terms of
being American. Lee (2006) describes that there is, “a sense of language nativism that to be
American is to speak English.,” (pp. 107-108). This ideology not only contributed the Englishonly programs for ELL students but also the was used to protect English as the dominant and
“official” language of the United States but to equate the language with Americanism.
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Impact on Educational Journeys
A person’s educational journey is a compilation of experiences in education that have
affected their identity and their path through life, academically and otherwise. This journey is
affected by various social factors such as race, ethnicity, gender, and language. As a result of a
person’s individual experiences in education, the outcome of their education in terms of the level
of education they aspire for and attain, and perceptions of education differ. A young child of a
minority background may aspire to go to school and go into a specific field, but their experiences
in K-12 schools may push them to continue or make them rethink their paths.
Lee (2006) conducted a study on students from multiple middle schools that offer a
bilingual education program, in Southern California. Through this study, they were able to
conclude that most students (90%) in bilingual education believed that their experiences in
bilingual education have made positive contributions to their educational experiences (Lee, 2006,
pp. 16). They believed that bilingual education has contributed to their cognitive and affective
well-being, which includes self-esteem and self-confidence. Schools play a large contributing
factor to the development of a person’s identity and well-being. If a student feels supported in
their environment, they will feel reaffirmed in terms of their identities and levels of self-esteem
and self-confidence.
A student’s educational journey is majorly influenced by standardized ideologies in
education, in this case language ideologies. As reiterated multiple times, the U.S. uses schools to
perpetuate the English dominance ideology. This causes some to believe that to be successful in
this country, English is necessary and is the most important language to know.
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A student’s educational journey is also majorly influenced by biases, both implicit and
explicit. Implicit biases are biases that people have without being aware that they have them.
They are biases that are learned and socialized in a way that result in automatic responses by
means of their choice of words and actions. Explicit biases are biases that people are fully aware
of. These stem from varying perceptions of social factors; Latinx students tend to experience the
repercussions of biases based on their race and ethnicity. These biases are both implicitly and
explicitly shown in the educational system by means of educational policies and through the
practices of educators in schools.
An example of the educational policies that reflect biases based on standardized
ideologies is Prop. 227. As discussed previously, this proposition defined bilingual education to
be ineffective. Policies like this in education are unfortunately generally been made by
politicians or the community at large based on influences from specific groups, “whose primary
interest may not be the pedagogical value embedded in bilingual education but one based on
adherence to a partisan social ideology—protecting English,” (Lee, 2006, pp. 109). Attitudes of
educators, ranging from teachers to school administrators, affect the educational journeys of their
students as well. If a student does not feel welcome or supported in the classroom, that student
may begin to feel excluded and develop a feeling of resentment towards the subject of that
specific class, or education. This contributes to the drop out rate of minority students. Lee (2006)
mentions how Latinx students may have a higher drop out rate as a result for the, “lack of
language and cultural support in the schools attributes to the unusually high percentage of
Latin[x] students leaving schools,” therefore bilingual education contributes to lesser Latinx
students who are ELL from dropping out of schools (pp. 109). Bilingual education may help to
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lessen drop out rates, however, the experiences of Latinx students in K-12 may continue to push
them into a certain path.
Schools perpetuate specific standardized ideologies which are used to push students in
certain directions. For example, the STEM field is a heavily male-dominated field therefore
some may try to defer women from those fields while pushing men into the field. In the case of
Latinx students, schools may use tracking to place these students into specific classes, such as
vocational classes, or in lower academically achieving classes. These are based on the perception
that Latinx folk should work in vocational areas and if they are ELL, they must be achieving at
lower levels academically because of their lack of understanding in English. Students that
experience tracking may feel pressure to follow those paths and/or their perceptions of the
educational system and education in general may change. There are many students, regardless of
race or ethnicity, that feel pressure from school to achieve academically at a certain level and if
they fail to do so, their self-concept in academics falters so they may choose to not continue with
their education after K-12.
Conclusion
Bilingual education is a critically influential component to the lives of ELL students that
affects their perceptions on language and education. The experiences of students in these
programs determines whether these students will assimilate to the dominant culture and language
or challenge these ideologies by proudly using their native language(s). It also contributes to how
they perceive education and whether that student will continue with their education in the long
term. This study aspires to start the conversation of how bilingual education can influence both
language use / perception and educational journeys as there is a lack of research of how both of
this factors contribute to the experiences of Latinx students.
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