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ABSTRACT OF THE DISSERTATION 

 

 

 

 

Creating College Culture:  

A Systematic Approach to Attaining College-knowledge at an Elementary School 

 

 

 

by 

 

 

 

Maribel Garcia 

Doctor of Education 

University of California, Los Angeles, 2012 

Professor Eugene Tucker, Co-Chair 

 

Professor Wellford W. Wilms, Co-Chair   

 

 

 

This study documents the process for creating a college-knowledge curriculum in an 

urban elementary school.   Research widely recognizes the disproportionate advantage white 

middle class students have over minority students of low socio-economic status when it comes to 

college access.  Social capital amongst privileged students positions them to know the 

differences between different types of universities and colleges, understand the different 

admission requirements for colleges and universities, know the costs and resources available to 

them to help pay for college tuition, take the right classes in middle school and high school, 

understand the significance and nuances of tests leading up to college admission, and are aware 

of the skills needed to be successful in college.   
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 The aim of the study was to explicitly teach students in 1st through 6th grade 

developmentally appropriate ―college-knowledge.‖  Working with a team of teachers in an urban 

elementary school, grade level appropriate objectives beginning in first grade were created with 

the intent of establishing a foundation for college-knowledge at the elementary level.  This 

curriculum was designed to mitigate the lack of college-knowledge among students in a 

predominately minority and low-socio economic urban elementary school.  The intent was to 

explicitly teach college-knowledge as a series of objectives from first through sixth grade, with 

an understanding that each grade level, through vertical articulation, would build on the concepts 

and knowledge every year the student advances through his or her elementary education.   

 The key findings indicate that students who are explicitly taught about college show 

gains in their understanding of college entry requirements (when using a pre- and post-

assessment).  In addition, teacher‘s awareness of college-knowledge also increase (using pre- and 

post-data). These gains solidify the role that teacher play as social capital proxies of college-

knowledge for students.  Lastly, teacher interviews regarding their perceptions of this process 

show that they see the benefit of teaching college-knowledge to elementary students because it 

reinforces and contextualizes mastery of grade level standards, proficiency on state testing and 

reclassification for English Language Learners at the elementary level—all traits that lend to 

students‘ eventual attainment of college-knowledge and eventual acceptance at four-year 

institutions.  

Keywords: college access, college going culture, elementary, college-knowledge
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CHAPTER 1 
 

INTRODUCTION TO THE PROBLEM 

 

 

 

I can remember vividly the moment I knew that I was going to college…. I was in the 

third grade and I was translating for my teacher – parent conference.  My teacher would say 

short statements about my progress and wait patiently for me to translate in Spanish to my 

mother. My mother would nod with a smile at my teacher, acknowledging that she understood 

and was content with what she was hearing.  After ten minutes of discussing my spelling tests, 

progress on multiplication tables and development in learning to write in cursive, my teacher 

said, ―Your daughter is doing well in my class; I can see that she has the potential to go to 

college.‖  She paused and with the biggest smile, I turned around and repeated what she said in 

Spanish to my mother.  I remember the feeling that went through me; it was as though at that 

moment, I was given permission to dream of going to college.   My mother was so proud of me; I 

could see it in her face…. From that day on, I knew that I was ―destined‖ to go to college – I 

knew so because my teacher told me.   

My parents are immigrants.  They came to the United States with the intent of creating a 

better life for themselves and their future children.  Although I heard the message consistently – 

―do well in school, ―education is the most important achievement in life,‖ ―when you go to 

college…‖.  I never quite knew how to access the information that would put me on the path 

toward college. I did my homework every day, got good grades, listened to my teachers, and was 

never in trouble throughout my K-12 experience.  Even then, I did not have a clue—as I do, now-

-about the preparation that needs to take place in the elementary, middle school and high school 

years in order to be college bound.   
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Throughout my schooling, college going messages were sprinkled throughout the years 

depending on individual teachers.  The expectation of going to college was only directed toward 

some students – as early as elementary school.  For me, college was about luck.  I met the right 

people at the right time and I was fortunate to have the grades to go to college.   

Every student deserves the opportunity to be prepared to attend college and equally 

important needs to understand the process. It is my hope that schools develop and implement a 

culture of college that expects and prepares all students to be college bound.   

Statement of the Problem 

 

―The greatest danger for most of us is not that our aim is too high and we miss it, 

but that our aim is too low and we reach it‖  

-Michelangelo 

 

A college-going culture at a school site reflects the leadership‘s implementation of a 

belief that a college education is attainable for all students – regardless of socio-economic status 

(McDonough, McClaffferty, & Nunez, 2002).  As a result, the students‘ preparation for and 

knowledge of college requirements are developed and integrated in the day-to-day curriculum 

and school activities. Few elementary-level interventions employing a college-going culture are 

documented in the literature on college access and early interventions. However, it is known that 

most students do not ascertain college-knowledge until the end of middle school / beginning of 

high school (Cabrera & LaNasa, 2000a).  While it is never too late, research strongly suggests 

that the earlier students are made aware of college the better – yet there is little evidence of 

implementation of this recommendation.  This action research project developed a school wide 

program –that explicitly taught students and teachers the knowledge necessary to access college.  

This project was designed around existing research that documents the culture of schools that 
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assume college going expectations and employs the principles developed by McDonough et al. 

(2002), extending research to an elementary setting in an urban elementary school.   

Introduction 

 In the year 2008, 54 years after the landmark decision of Brown vs. Board of Education, 

equity continues to be on the forefront of educational reform movements:  the disparity of access 

persists.  In 2004, eight out of ten students reported that they aspired to go to college – but only 

four in ten had completed the necessary coursework in California (A-G requirements
1
) to attend 

a four-year university.  For underrepresented students, the statistics were worse – 14% of 

African-Americans and 12% of Latino high school graduates were academically prepared for 

college (EdTrust, 2004). Today‘s students and their parents have higher educational aspirations 

than ever before; 96% of 8th grade parents would like their children to attend a four-year 

university (NCES, 2003).  However, the actual college going rates are well below these 

aspirations, and college going rates for Latinos specifically are far worse.  Although college 

attendance rates are increasing nationwide, huge gaps remain between non-White and non-

affluent students and their counterparts (Gandara, 2002b).  Huber et al. (2006) highlights the 

growing disparity of under-represented students on the pipeline to college and to doctoral degree 

completion (Appendix A).  

In California, for every 100 ninth graders who entered high school in 2002, 66 graduated 

from high school in 2006, 25 of the high school graduates completed A-G requirements and 13 

enrolled in a four-year university.  For every 100 Latino ninth graders in California in 2002, 54 

                                                
1 A-G Courses - The University of California and the California State University require the following for 

admittance:   Subject "a" History — 2 years required;  Subject "b" English — 4 years of ―a-g‖ English 

required;  Subject "c" Mathematics — 3 years required, 4 years recommended;  Subject "d" Laboratory 
Science — 2 years required, 3 recommended;   Subject "e" Language Other Than English — 2 years 

required, 3 recommended;   Subject "f" Visual and Performing Arts — 1 year required, Subject "g" 

College Preparatory Electives — 1 year required. 
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graduated from high school in 2006, 15 completed A-G requirements and seven enrolled in a 

four-year-university (UCLA Institute for Democracy, Education, and Access and University of 

California All Campus Consortium on Research for Diversity, 2007).  These data are alarming 

given the fact that Latinos are the fastest growing segment in California‘s population.  More than 

50% of the newborns in California have been Latino since 2001 and 48% of all K-12 students in 

California‘s public schools are Latino (Hayes-Bautista, 2004).    

 Moreover, in today‘s global economy, about 70% of US jobs require a college degree 

(US Department of Labor, 2003).  More than ever before, educational attainment will determine 

one‘s quality of life.  Failing to prepare students to compete in a global economy does a 

disservice to the livelihood of individuals and their families as well as the local, state and 

national economy.  Recent data point to an increasing salary gap between college and high 

school graduates.  According to the US Department of Labor and Statistics, in 2003 the average 

weekly salary of a Ph.D. was $1,214; Master‘s degree, $1,174; Bachelor‘s degree, $983; 

Associates degree, $834; High School diploma $507; and high school drop-out/non-graduate 

$379.  The research strongly suggests that educational opportunities for people in general and for 

Latinos specifically are critical to the state‘s economy and to the quality of public life for all 

Californians (Grogger & Trejo, 2002).   

 Having noted the importance of preparing all students for college is imperative for the 

betterment of all: individuals, communities, the state and federal economy.  The solution I 

attempted through this action research project was to prepare all students for college access, as 

opposed to the current reality – which only prepares the chosen few.  Through this research, in 

conjunction with a team of elementary school teachers, we identified college-knowledge 
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objectives that we felt were developmentally appropriate to begin teaching students about college 

access.   

 

Building a College-Knowledge Curriculum 

According to McDonough et al. (2002) a school-wide college-going culture builds the 

expectation of postsecondary education for all students—not just the top students who are 

college bound independent of school practices. The elements of a college culture on a school 

campus motivate students to do their best by supporting students in achieving their academic 

goals and in creating an expectation of post-secondary attendance for all.  Implemented school 

wide, a college culture creates a strong message for students:  college is an expectation – not a 

privilege.   

The need for a college culture at the elementary level can be inferred from looking at the 

research on college access.  Research indicates that Latino and African-American students are 

less likely to receive college information than White and Asian students – both in school and at 

home (Oakes et al., 2006). In addition, Latino and African-American students are more likely to 

face college planning impediments because of social and language barriers, less access to 

guidance, minimal expectations from those that oversee them, little to no access to the Internet, 

and their perceived underestimation of the amount of financial help available to them (College 

Board, 2006; McDonough, 2006; Oakes et al., 2006).  Furthermore, research indicates that 

college aspirations must be fostered as early as possible (Gandara, Larson, Mehan, & 

Rumberger, 1998; Swail & Perna, 2002).   Yet, currently only 10% of early college outreach 

programs start as early as the elementary grades (Swail & Perna, 2002).   
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When should we begin to discuss college access with students?  Contreras (2004) argues 

that ―Creating a culture of high expectations, like the expectations of college attendance, has to 

start in the primary grades‖ (p. 37).  As a practitioner, I recognize that there are numerous 

attempts to expose students to college-knowledge in elementary schools; nonetheless, the 

research shows limited evidence of these practices in use. Conversely, there is a plethora of 

information, resources and programs that disseminate college-knowledge via the Internet, 

brochures, magnets, pins, stickers, pencils promoting colleges, and many other means.  However, 

unless college-knowledge is embedded in the culture of the school beginning in the primary 

grades, the effectiveness of speckled college talk and /or publicity is not enough to significantly 

impact students‘ future college attendance (Contreras, 2004). 

The premise of this study is that embedding college-knowledge curriculum in the school 

day is the most viable way to assure that all students are equitably primed for college.  College-

knowledge must be explicitly taught to all students systematically.   

What is Being Done? 

 In response to uneven playing fields and lack of college access opportunities to 

underrepresented students, state and federal government policies such as affirmative action 

(which is no longer applicable in the state of California) and the allocation of funding for college 

outreach programs such as Gear Up and Upward Bound are effective but increasingly 

endangered with budget cuts.  Additionally, colleges and universities have created and sponsored 

thousands of outreach programs, notable examples of which include the Early Academic 

Outreach Program (EAOP), I‘m Going to College, and Puente.  AVID, Posse and Project Grad 

are other prominent interventions created by teachers and organizations committed to improving 

the trajectory of minority students.  However, the majority of the college outreach models target 
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students at the secondary level – missing a critical window of opportunity to outreach to students 

in the elementary grades (Gandara, 2001).  

 When looking closely at the impact that outreach programs have had on minorities in 

getting to college, researchers note disappointing results.  To begin with, a very small number of 

underrepresented students participate in these early outreach programs – only 5.3% of Latinos 

and 11.4% of African Americans (Adelman, 2006).  Research has shown that early outreach 

models have failed to significantly impact college access for underrepresented students 

nationwide (Gandara et al., 1998).  Furthermore, most of the existing interventions target a 

selective group of students – primarily those already on a college track and already high 

achieving – leaving behind the majority of African-American and Latinos. 

 A new interest in creating college-going cultures in elementary schools is surfacing.  

Samarge‘s (2006) research underscores the importance of developing a college-going culture 

beginning at the elementary level.  Her study focused on building a fifth grade curriculum, 

embedded in California State Standards to build college-knowledge among all fifth grade 

students at a Title 1 school. Her data demonstrates an increased awareness of the college 

preparation process through the implementation of a college preparatory curriculum for both 

students and teachers.  Additionally, her findings demonstrate that college aspirations turned into 

action-oriented plans with specific goals as a result that curriculum; 95% of the students 

indicated that they wanted to attend college prior to the implementation of the project.  Another 

recent project involved parents of toddlers and infants.  Tatusui and Morales (2006) created an 

early intervention informing parents‘ postsecondary planning practices. Their findings indicate 

that through their intervention, parent aspirations morphed from vague and unfocused to an 

increased knowledge of the school system and clearly defined education and career goals for 
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their children.   Tatusui and Morales‘ study, along with Samarge‘s (2006) research emphasizes 

that the college planning process should begin as early as possible – and more importantly, that it 

is promising to do so at the elementary level.  However, that is not what is currently taking place 

at elementary schools (Cabrera & LaNasa, 2000c; Gandara, 2002a; Huber, Huidor, Malagon, 

Sanchez, & Solorzano, 2006; McDonough et al., 2002; Oakes et al., 2006; Swail, 2000).  My 

proposed project details the need for a college curriculum implemented school-wide – and 

explicitly taught at each grade level leading up to high school in order to assure that all students 

have equitable access to post-secondary education. 

Local Problem 

 El Monte is a low-income community located 12 miles east of downtown Los Angeles.  

The City is comprised of 115,965 residents of whom 73% are Latino and 53% report annual 

household incomes under $34,000 (US Census, 2000).   

 The El Monte City School district (EMCSD) is a K-8 urban district with an enrollment of 

10,574 students.  Of those students, 84% are on free or reduced lunch and 43% are English 

language learners (California Department of Education, 2008).  El Monte Elementary School is 

one of 14 schools in the district (the name of the school was changed to preserve anonymity).  El 

Monte Elementary houses kindergarten through sixth grade with a total population of 597 

students.  

Like the population of California, over half of the student population is Latino. Eighty-

seven percent of the parents at El Monte Elementary School did not attend college.   
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Figure 1.   El Monte Elementary School: Parent education levels  

 

El Monte Elementary School feeds into Local Middle School for 7th and 8th grade and 

then Local High School for 9th-12th grades.  There is no specific data that tracks El Monte 

Elementary students through middle school, high school and beyond; however, the California 

Educational Opportunity Report (2007) details the educational outcome of all the students at the 

feeder high schools.   

The Project 

In order to mitigate the disparity in college enrollment as evidenced by the research 

presented in this chapter, I worked with a team comprised of six elementary school teachers and 

two high school counselors to create a project that explicitly explored the ―how to‖ and ―why‖ 

students need to access college at the elementary level.  First through sixth grade students and 

teachers participated in a six-week project that explicitly taught elementary age students college-

knowledge. This knowledge included an  understanding of various types of colleges and 

universities, admission requirements, required tests (PSAT, SAT, etc.), financial aid 
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opportunities, A-G requirements, as well as taking the right courses and developing organization 

skills (McDonough et al., 2002; Tornatzky, Cutler, & Lee, 2002).   

 

Table 1   

Local High School College Going Patterns, 2007 

Local High School 
Dropped out 

of HS 

Graduated 

HS 

Admitted to 

CSU/UC 

For every 100 students enrolled as 

9th graders in 2002 
31 69 20 

For every 100 underrepresented 

students (African American, Latino 

and American Indian) that enrolled 

as 9th graders in 2002 

39 54 15 

 

 

The college-going activities and programming were rooted in the research on college 

culture by McDonough et al. (2002),  who identify nine-essential principles to create and sustain 

a college-going culture: (a) college talk; (b) clear expectations; (c) information and resources; (d) 

comprehensive counseling model; (e) testing and curriculum; (f) faculty involvement; (g) family 

involvement; (h) college partnerships; and (i) articulation .  Through this project, the focus was 

on college talk, clear expectations and information and resources.    

The teachers who volunteered for this project expressed two desired outcomes at the 

onset of the study:  (1) a college focus—building college-knowledge as a day-to-day explicit 

function in the elementary classroom for all students participating; and (2) changing the 

perception of college from a privilege for a few students to an expectation for all students.   
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Research Questions 

The research questions that guided the study were:   

1. What is the process for developing, implementing, and evaluating a College-Knowledge 

curriculum by an elementary school faculty?  

 

2. Based on the implementation of a College-Knowledge curriculum, what are the gains in 

students‘ knowledge regarding college? 

 

3. Based on the implementation of the College-Knowledge curriculum, what are the gains in 

teachers‘ knowledge regarding college? 

 

4. What are the teacher‘s perceptions regarding the process of developing, implementing 

and evaluation a College-Knowledge curriculum? 

 

Methodology 

This action research project was designed to create college-knowledge objectives and 

curriculum for elementary grades. Using pre- and post- data, we measured the growth of 

student‘s college-knowledge and the gains in teacher‘s college-knowledge as well as their 

perception of development, implementing and evaluation of the project.  Throughout this project, 

I worked with a team of teachers on the El Monte Elementary campus that helped to develop the 

college-knowledge objectives and curriculum.  The action research project included 

opportunities to plan, act, and reflect in order to increase college-knowledge access and analyze 

students‘, teachers‘ and perceptions about college-knowledge.   

With this study I used a qualitative approach to obtain and analyze data.  Data collection 

methods include pre and post assessments of students, pre and post interviews with teachers, 

observations from planning meetings, and program evaluations in order to gain an in-depth 

understanding of the impact that this program will have in an elementary setting.    
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 Client 

My client was the superintendent of the El Monte City School District, who is interested 

in learning how college-knowledge can be introduced and taught at the elementary grades.  It is 

an exciting time in the City of El Monte as there is much momentum and resources for college 

access through various partnerships.  It is my hope that this project will contribute to this 

momentum and more importantly, be a resource for teachers in preparing their students for 

college.   

Plan for Public Engagement 

 Since the research on elementary college-going cultures is sparse, this intervention 

program will add to the body of knowledge and provide a model for early intervention on college 

access in elementary schools.  The research project will be implemented by an elementary school 

in the El Monte City School District.  The initial findings were presented to the action research 

team and site administrators as well as district administrators. 

Research suggests that there are few programs that promote college-knowledge in 

elementary schools (Swail & Perna, 2002).  It is my hope that the findings from this project will 

be disseminated throughout the district and be implemented at all 14 elementary schools in the El 

Monte City School District.   The design, implementation and results of this project were general 

enough to be disseminated and replicated for any school that is interested in explicitly 

developing a college going culture.  I plan on sharing the objectives and curriculum with the 

hope that college-knowledge is explicitly taught to all students and college attainment becomes 

an expectation for all students beginning at the elementary level.   
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CHAPTER 2 

A REVIEW OF THE LITERATURE 

 

 

Few interventions exist at the elementary level that increase the awareness of students‘ 

knowledge on accessing college.  This action research project developed college-knowledge 

objectives and curriculum — for first through sixth grade students. The implementation of this 

study focused on identifying the information that students must have in order to access college, 

such as an understanding of the various types of colleges and universities, college admission 

requirements and costs, organizational skills, the importance of good grades and taking the 

―right‖ classes.  This curriculum was contextualized on an elementary campus that had a pre-

existing college going culture that focused on school-wide events and activities such as 

assemblies, writing contests, and college spirit days. This action research project was designed to 

systematically foster the belief to elementary school students — as an intervention advocating a 

consistent college-going message- that all students have the capacity to be college bound.   

I begin this chapter by reviewing the need for increased college access, specifically 

showing how minority and disadvantaged students lack these opportunities.  Second, I detail the 

needed college-knowledge for first through sixth grade that this study will highlight from the 

literature, as well as the principles that will be utilized to establish a college-going culture at an 

elementary school.  Third, I will establish a theoretical framework for college-knowledge.  The 

concept of ―cultural capital‖ supports the need for explicitly teaching underrepresented and 

disadvantaged elementary students cultural values and skills that schools require, such as 

planning early on in the elementary years for college access and opportunities.  Fourth, I identify 

the gaps within current outreach models in providing college opportunities for all students, 
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specifically revealing the lack of research at the elementary level.  Fifth, I investigate existing 

college-going practices and curricula that promote college-knowledge.  I conclude with the need 

for a school culture that promotes and sustains college-going aspirations school wide beginning 

at the elementary level.   

Lack of Access 

―…achieving a bachelor‘s degree or higher, has the potential to lift people from one 

social stratum to another and, for individuals from disadvantaged backgrounds, provides a 

future that is much different from the history they leave behind‖ 

-Swail, 2000 

Going to college is a reasonable expectation for all students.  In years past, it was 

possible for people to earn a decent living without much formal education.  However, in today‘s 

economy, knowledge industries – jobs that require some form of post-secondary education – are 

70% percent of all new jobs (League of Women Voters, 2006). This type of employment 

demands skills requiring an education beyond high school (Tornatzky et al., 2002).   ―American 

workers without an adequate education are underemployed, work for minimum wage, often hold 

two or three part-time jobs, or are unemployed or unemployable‖ (Barr & Parrett, 2007, p. 7).  

Failing to prepare all students for college is not only a disservice to the well-being of individuals 

– better health, longer lives, higher salaries and increased career mobility– but also the economy 

at large (Gandara, 2001; Gandara, 2002). Under-education perpetuates economic inequalities in 

our society and jeopardizes the state‘s economic power.  For every high school dropout, there is 

a life time loss in tax revenues of $200,000 to the state and reliance on welfare services (National 

Committee for Citizens in Education, 1986).   ―If the United States is to maintain a competitive 



 

15 

 

 

edge in the present era of the ‗global economy,‘ an educated workforce is more important than at 

any other time in our history‖ (Hagedorn & Tierney, 2002, p. 2).  

For over 50 years, researchers have been looking at college access for underrepresented 

and disadvantaged students.  Although more than 14 million students were enrolled in colleges 

and universities nationwide in 1996 – a twofold increase from the 1960s and tenfold increase 

from the 1940s – under representation of minority students continues (Swail & Perna, 2002).  If 

we look closer at the soaring rates of college enrollment, racial disparities become evident. In 

1996, 7.7 percent of  African American and 4.9 percent of Latinos enrolled in colleges and 

universities nationwide were recipients of bachelor degrees (Nettles, Perna, & Freeman, 1999).  

White and Asian students have higher enrollment rates than African Americans and Latinos.  Out 

of every 100 Latino kindergartners in 2002, only 11 will attain a bachelor‘s degree (EdTrust, 

2004).  Although, students today have higher educational aspirations than ever before – 88% of 

African American and Latinos plan to go to college – only 14% of African American and 12% of 

Latino high school graduates were academically prepared for college in 2002 (EdTrust, 2004).  

When looking at the data through a socio-economic lens, the disparity continues, 71% of 

students whose parents are college graduates enroll in a college or university compared to 26% 

of students whose parents have a high school diploma (Perna & Swail, 2001).   

College-knowledge 

The result is ―apartheid of ignorance‖ where education is the key factor that separates the rich 

from the poor, economic opportunity from economic despair... Those who are well educated 

have access to the richest economic system that the world has ever known.  For those who lack 

education, the door of opportunity is slammed shut. 

-Barr & Parrett, 2007 

 

What does it take to get to college?  Lack of information is by far the most important 

piece of the dilemma relevant to college access, especially for underrepresented and low socio-
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economic students (Hossler, Schmit, & Vesper, 1999; Lareau, 1989).  Students must know and 

understand the various types of colleges and universities, admission requirements, costs 

associated with post-secondary education, requisite tests, such as the PSAT and SAT, A-G 

requirements, algebra coursework beginning in middle school and organizational skills 

(McDonough et al.,2002; Tornatzky et al., 2002).  In order for college information to have 

sustainable effect amongst underrepresented and low socioeconomic students, there needs to be a 

consistent and deliberate message that details college-knowledge as early in the K-12 experience 

as possible (Cabrera & LaNasa, 2000c; McDonough et al., 2002; Swail, 2000).   However, not all 

students have equal access to obtaining this information.  Affluent students are made aware of 

this information as part of their day-to-day experiences provided by their parents and networks, 

as opposed to low socioeconomic and underrepresented students, who lack college resources and 

information in their everyday lives (McDonough, 1997).  How do we level the playing field of 

college access for low income and minority students?  Various researchers note that schools have 

the capability to make up the difference (Jencks et al., 1972).  Jencks et al. (1972) concluded in 

their seminal analysis of the Equality of Educational Opportunities
2
 data that education improves 

social equity.   

The culture of a school has a compelling influence on students‘ aspirations and 

achievement (Falsey & Heyns, 1984).  Jencks et al. (1972) looked at data from the Equality of 

Educational Opportunity Study (1966) and concluded that the achievement of lower class 

students, both African American and White, was strongly related to the schools characteristics, 

rather than the school budget or resources.  McDonough et al. (2002) concur with the influence 

                                                
2 Equality of Educational Opportunities by James Coleman (1966) is the largest educational study to date, gathering 

data from 600,000 students, 60,000 teachers and 6,000 schools.  The findings emphasized that teachers could only 

impact about 10% of the effects of poverty, therefore, schools have little effect on the academic achievement of poor 

students.  This research has since been disproved.   
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that schools have on the lives of students.  Their research capitalizes on the power of schools and 

persuades school leaders to promote college for all.  ―[College] expectations must be present 

from the earliest stages of an academic career and must be communicated at every opportunity.  

This is best accomplished through a school culture…‖ (McDonough et al., 2002, p. 1).     

McDonough, McClafferty and Nunez (2002) identified ―Nine Principles Essential for a College 

Culture‖ as a framework for schools looking to develop college-knowledge by creating a 

college-going culture. The nine principles documented are:  (a) college talk; (b) clear 

expectations; (c) information and resources; (d) comprehensive counseling model; (e) testing and 

curriculum; (f) faculty involvement; (g) family involvement; (h) college partnerships; (i) 

articulation. 

Because of the nature and purpose of this action research project, I focused on three of 

the nine principles.  McDonough et al. (2000) emphasize that the nine principles need not be 

applied concurrently.  (a)  college talk (intertwining and relating college in the classroom and 

throughout the school), (b) clear expectations (establishing the expectation that all students can 

go to college), (c) information and resources (teaching college-knowledge and identifying 

resources), (d) testing and curriculum (highlighting college admission tests and test taking skills 

and knowledge of A-G curriculum), (e) faculty involvement (engaging staff members in creating 

and sustaining a college culture), (f) family involvement (engaging parents in creating and 

sustaining a college culture), (g) college partnerships (relationship between local 

colleges/universities and schools to promote the educational pipeline), and (h) articulation 

(collaborating across grade levels to build College-Knowledge curriculum).   In the following 

discussion, each of the principles addressed are detailed.     
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College Talk  

College Talk is essential to a college culture – it requires ongoing communication with 

students conveying information that specifically addresses what it takes to get to college 

(McDonough et al., 2002).  Teachers share with students their own experiences in getting to 

college, take advantage of ―teachable moments‖ in which they organically connect college-

knowledge throughout the curriculum, as well as explicitly teach college-knowledge. For 

example, when reading biographies, teachers can expand on the opportunities afforded to 

individuals who obtain a college degree.  Continuously talking to students about college fortifies 

awareness and expectations, and leads students towards a college path (Hotchkiss & Vetter, 

1987; McDonough et al., 2002).  College talk is essential to the formation of students‘ 

knowledge, but it also informs teachers of their own assumptions in their role of preparing 

students for college.  Teachers‘ messages affect a student‘s confidence and outlook (Gandara, 

2002a).   Students who are expected to do well tend to show growth and students who are not 

expected to do well tend to do less well (Gandara, 2002a).  College talk can be non-verbal 

through the display of college pendants, posters, and newsletters.  Instruction that is intertwined 

and contextualized in college-knowledge not only promotes college access but also is essential to 

building a college culture (McDonough et al., 2002).   

Clear Expectations 

Clear Expectations constitute visibly defined school goals that account for all students‘ 

preparation for higher education.  School goals should be communicated explicitly to all 

stakeholders and should be incorporated into the daily culture of the school.   What do explicit 

goals look like? School plans, as well as mission and vision statements should provide a college 

plan for all students.  Additionally, the prevalent belief that attending college is a privilege is 
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replaced with the expectation of college for all. Defining this expectation in elementary grades is 

valuable to this project because research indicates that longstanding college goals increase the 

likelihood of attending college (Alexander & Cook, 1979). Researchers cite student‘s 

educational expectations among the best predictors of college enrollment (Hossler et al., 1999; 

McDonough, 1997).    Using data from the National Educational Longitudinal Study (1972), 

Cabrera and LaNasa (2000a) confirm that students who plan to attend college by the eighth grade 

were 17% more likely to be academically qualified than their peers.   

Information and Resources 

A college going culture provides up-to-date access to details and resources related to 

college –College Talk is informed by relevant and current data for both students and staff 

members. ―For students‘ college preparation to lead to successful college enrollment, educators 

must facilitate networking to provide information early and consistently about academic 

prerequisites and the process of college admissions‖ (Bonous-Hammar & Allen, 2005, p. 169).   

Students are made aware of the various types of colleges and universities, admission 

requirements and costs, A-G courses and PSAT and SAT exams as well as prerequisite 

information. Through newsletters, workshops and college centers on school campuses, the school 

community is provided with access to the necessary information and resources.  According to 

McDonough et al. (2002): 

…Research indicates that students desperately need basic information about college 

options, particularly for more selective colleges. Moreover, they need to receive it early 

enough in their educational careers for them to enroll in appropriate classes and make 

other necessary decisions. (p. 4)   

 

Testing and Curriculum 

Multiple variables play a significant role in the college admission process; GPA, A-G 

courses and SAT scores are among several of the variables students must plan for accordingly.  
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Unpacking each of those variables down to the elementary level is essential for this project.  

Students must be knowledgeable of the requirements needed for admission and they must begin 

their preparation at the elementary level.  For example, knowing that algebra is the gatekeeper 

course, students‘ must have proficient math scores in the 5th grade in order to take the 

prerequisite classes that will lead to algebra in the 8th grade and consequently A-G classes in 

high school.  In addition, a high school diploma is not a guarantee for college admission.  Most 

school districts have their own requirements for graduation that are not necessarily aligned with 

A-G courses. Therefore, a student can earn a diploma and not be eligible to apply to a college or 

university.  Students must be knowledgeable of A-G requirements from the onset of their 

freshman year.  In addition to knowing the curriculum, students must understand the importance 

of tests.  Every year students take state tests as a means to measure their progress in school – 

these tests have high stakes for districts, schools, teachers and students. Students‘ test scores 

have the potential of influencing the courses/classes that they are assigned to; therefore, test-

taking skills are essential to college-knowledge.    

Faculty Involvement 

Staff members must be active in creating and sustaining a college culture (McDonough et 

al., 2002). Teachers have numerous responsibilities and wear multiple hats in the classroom. 

Therefore, the participation of teachers in this process is essential for buy-in.  McDonough et al. 

(2005) report, ―…our understanding of faculty involvement is not one where teachers take on an 

additional role, rather, they begin to see their existing role in a different light‖ (p. 23).  It is 

pertinent to a college culture that faculty members are up-to-date with knowledge on accessing 

college. Therefore, McDonough et al. (2002), advocate for ongoing professional development so 
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that teachers can take part in preparing students for college beginning in elementary school and 

additionally, are able to integrate college-knowledge into everyday classroom activities.  

Research indicates that teachers make a difference in the lives of students.  According to 

the National Center for Educational Statistics (1997), teachers spend more than 30 hours a week 

interacting with students.  Gandara‘s (2002a) research asserts that teachers play a vital role in 

helping students make decisions about college and preparing them for their educational futures.  

Additional research on the connection between teachers‘ expectations and student performance 

notes that teachers‘ opinions and expectations of student ability influences their students‘ 

performance  in the classroom (Alvidrez & Weinstein, 1999; Gandara, 2002a).  Although the 

research does not suggest that teachers have more influence over students than parents do, the 

premise of this study is that by embedding college-knowledge into the school day, all students 

hear the same message – promoting college access – with consistency.  It is important to note 

that most teachers rely on their instincts when deciding what knowledge and skills to develop in 

their students on college-knowledge (Conley, 2006).  Consequently, McDonough et al. (2002), 

emphasize the considerable role that teachers play in inspiring and preparing students for college 

and advocate the need for empowering teachers through professional development in order to 

maximize their role as college advisors in the classroom.  ―Students‘ early preparation and 

introduction to college-related information consists of relationships between the student and 

institutional – support and assistance of dedicated leadership and personnel‖ (McClafferty & 

McDonough, 2000). 

Family Involvement 

The research on parental involvement in college planning is extensive and conclusive. 

Parents make a difference in the lives of their children. In a nine year study, Hossler et al. (1999) 
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concluded that ―the single most important predictor of postsecondary plans is the amount of 

encouragement and support parents give their children‖ (p. 24).   Involving families in the 

college-knowledge process is essential to sustaining the long term effects of learning college-

knowledge.  Various researchers have concluded that parental support and encouragement is one 

of the strongest predictors to college aspirations (Hossler et al., 1999; McDonough, 1999).  A 

national study on college access concluded that the parents who frequently discuss college-

related matters with their children were more likely to go to college than those whose parents did 

not discuss college (Horn & Chen, 1998).   

However, the predicament of parents from underrepresented groups, who have not gone 

to college is lack of college awareness and a need for assistance with pertinent information such 

as admission requirements and process and financial aid options (McDonough, 1999).   

McDonough, McClafferty, and Nunez (2002) recommend that schools become places for 

families to access college-knowledge.  Empowering families with college-knowledge through 

college fairs and workshops on an on-going basis, families will have the much needed 

information and clarification that is necessary to promote college awareness in their homes. 

College Partnerships 

 Partnerships with local universities and colleges are vital to promoting a college going 

culture (McDonough & McClafferty, 2002).  In the last few years, P-16 movements have 

garnered a lot of attention, especially in educational circles.  Looking at the education of a child 

from pre-school to college is a holistic approach to the purpose of education.   

The accessibility of local colleges for elementary students is vital to comprehending 

college access.  College related activities such as field trips, enrichment programs and college 

fairs have the ability to foster college going aspirations.  Field trips in particular give students the 
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opportunity to gain an understanding of what college life is like and have the ability to visualize 

themselves in college (McDonough & McClafferty, 2002).    Ultimately, partnerships between 

colleges/universities and elementary schools have the potential to foster college aspirations.   

Articulation 

  Collaboration across school levels has significant benefits for students.  Kitchen et al., 

(2004) conducted a study of nine high achieving schools in low-income neighborhoods 

throughout the United States. Their findings conclude that faculty collaboration with built-in 

time to work together is a best practice, especially in low-income schools. Additionally, 

Williams et al. (2005) conducted a survey of 257 principals and 5,500 teachers in California to 

determine key factors of higher academic performance in elementary schools serving high 

populations of low socio-economic status students.  Teacher collaboration across grade levels 

was acknowledged as a vital strategy that accounted for school wide academic gains. 

Furthermore, Eaker and Gonzalez (2007) affirm in their research on Professional Learning 

Communities that schools are better served by a collaborative culture, rather than a culture of 

teacher isolation. 

Collaboration is a best practice. The culture of most schools encourages teachers to 

collaborate in their grade levels or content areas.  If we are interested in building a curriculum 

across grade levels, how do teachers plan across grade levels?  More specific to this project is 

vertical teaming – a form of collaboration.  Vertical teaming is defined as ―a small number of 

people from different levels within an organization who are committed to a common purpose, 

performance goals and approach for which they hold themselves mutually accountable‖ (Texas 

Leadership Center, 1988, p. 18).  The use of vertical teaming as a way to organize multi-year 

curriculum planning is successful strategies aimed at helping students acquire the information 
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necessary for future grade levels.  Additionally, it is a best practice, identified by teachers, that 

encourages discourse across grade levels.   In a study conducted by the Texas Leadership Center 

in 1988, 63 teachers completed an open-ended survey questionnaire on the value of vertical 

teaming towards making academic progress.  In the first year of implementation, teachers 

reported that they supported vertical teams because it gave them the opportunity to align the 

curriculum across grade levels – giving them keen insight on what their students must be capable 

of doing in order to be successful in future grade levels.  Furthermore, Robinson (2002) worked 

with a group of English teachers, aimed at preparing students for the Advanced Placement 

examination (AP).  Teachers from the 3rd grade to 12th grade ―…traced enabling instructional 

activities used by teachers in the elementary, middle school and early high school grades which 

prepared students to meet the challenge of a college level benchmark‖ (Robinson, 2002, p. 5).  

Vertical teaming serves the purpose of developing appropriate curriculum in order to 

systemically ascertain skills and content that facilitate students to be successful throughout their 

education.  McDonough et al. (2002) make the addition that  ―students should have a seamless 

experience where a college message is communicated from kindergarten through 12th grade‖ (p. 

25).  Through collaborative practices, students receive a constant message rather than fragmented 

details.  This project assumes that articulation  on college access beginning in first grade will 

create a much-needed jurisdiction, determining who is responsible for teaching college-

knowledge and when – with the intent that articulation will engage all grade levels into 

collaborative activities that encourage students to attend college.  Teachers must be clear about 

what students are expected to know about the college process and begin planning backwards – 

starting in the 12th grade and concluding in primary grades.  Vertical planning requires that 

teachers work closely together to ensure a thorough articulation for college-knowledge.   
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The eight principles detailed are the framework that I will be utilizing for this project.  

However, before creating and implementing a college-going curriculum, it is pertinent that we 

identify the differences in cultural capital amongst students, in order to understand the gap that 

this curriculum must fill.  Salient studies demonstrate that possessing social capital enables some 

students to access college, while a lack of social capital restricts disadvantaged students.   

How to Access College 

―… The path to [postsecondary education] is well paved for some students by generations of 

family members who have preceded them to college, while for others there is no  

discernible path at all‖ 

-Gandara, 2001 

 

McDonough et al. (1997) define cultural capital as ―that property that middle and upper 

class families transmit to their offspring which substitutes for or supplements the transmission of 

economic capital as a means of maintaining class status and privilege across generations‖ (p. 8). 

For the purpose of this project, I frame the problem of college access around cultural capital in 

order to study the premise that all students can acquire the advantage that some families have by 

virtue of their membership in social networks, such as alumni associations and school 

connections that lead to educational benefits.  The idea of this study is that all students should be 

taught explicit college-knowledge within the curriculum of the school day as a means of 

mitigating a lack of social capital.   

Research indicates that social opportunities are maximized by those who have direct 

access to information and essential resources because of their social standing and relationships 

with institutions – such as schools (Stanton-Salazar & Dornbusch, 1995). Direct access to 

information is evident in the Hossler et al. (1999) study in Indiana between 1986 and 1994 that 

surveyed 4,923 students and their parents and interviewed 56 students and their parents over the 
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course of nine years.  A major finding of this study reveals that students had direct access to 

information through their parents.  The researchers stated that ―parents who have gone to college 

are familiar with the experience and are better equipped to explain to their children how the 

college system is structured, how it works and how the student can prepare for it‖ (p. 26).  

Cultural capital is especially evident if a parent is a college graduate – he or she plays a proactive 

role in managing their child through the college process because of their firsthand knowledge of 

the process (McDonough, 1997; McDonough et al., 2000). 

Socioeconomic factors also have propelled students‘ access to information about college.  

Tierney (2003) concluded, using data from the National Longitudinal Study of the High School 

Class of 1972, that low-socioeconomic students‘ had less information sources than students‘ with 

high socioeconomic status.   Middle-class and affluent White and Asian parents also jump start 

college planning based on their social capital (Hossler et al., 1999; Lareau, 1989; McDonough, 

1997).  Additionally, Lareau‘s (1989) research details the advantage of middle-class students in 

school.  Middle-class parents intervene in students‘ education and path towards college at the 

elementary level; they structure experiences and opportunities that raise their college awareness 

– such as providing tutoring if needed and visiting college campuses.  Furthermore, social capital 

is conveyed by parents emphasizing good grades – particularly in the gatekeeper courses –

enrolling in the ―right‖ classes, in college talk at home (McDonough, 1997),  and in creating an 

awareness of different colleges (McDonough, 1997; McDonough et al., 2002).   

Having access to information on postsecondary options is a factor in academic 

achievement and college success (Cabrera & LaNasa, 2000a)  Students in well-off high schools 

are conditioned to develop a predisposition to attend college, search for materials and identify 

specific institutions no later than 7th grade.  This is unlike underrepresented and disadvantaged 
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students, whose parents have similar aspirations for their children but are unable to supply their 

children with the information and advice (Cabrera & LaNasa, 2000a).    

Underprivileged and working-class Latino families have a disparate experience in which 

they have fewer social resources, do not have college-knowledge from personal experience, lack 

access and potentially have additional barriers to overcome – such as language (Auerbach, 

2004). McDonough‘s (2000) research indicates that low-income and underrepresented students 

do not have knowledge of the college admission process nor do they understand the value of 

college for social mobility.  In 1988, only 144 out of a class of 1,000 low-socioeconomic eight 

graders enrolled in college (Cabrera & LaNasa, 2000b).   

Lack of college-knowledge is manifested in the findings of the Latino Eligibility Study in 

1997, which concluded that the most significant barrier to college access for Latino students in 

California is deficiency on information that details what it takes to get to college (Gandara, 

2002b; Gandara et al.,  1998).  In addition, Tournatzky et al. (2002) conducted a study that 

interviewed 1,054 Latino parents in Chicago, New York and Los Angles and conducted detailed 

case-study interviews of 41 Latino parents in the same cities.  College-knowledge was low 

among those surveyed – two-thirds of the parents interviewed gave incorrect responses to over 

half of the questions on accessing college.  Furthermore, the knowledge deficits were 

significantly more evident among parents with lower incomes and less extensive educational 

backgrounds.  

Lack of access is another barrier that unrepresented students confront.   McDonough et al. 

(2000) conducted a survey of 50 college access and parental involvement programs in California 

and concluded that although there are numerous outreach programs with the intent of leveling the 

information barrier for disadvantaged families, Latino families lack access to these programs.  
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The research suggests that low income and underrepresented students have low cultural 

capital in navigating the path towards college. Families without a tradition of college going, who 

do not have the information and social capital to access information in order to secure the 

pathway to college for their children, are at a clear disadvantage (Auerbach, 2004).   

Barriers to College Access 

Key studies indicate that even high school students have a woeful lack of college access 

information.  The Bridge Project at the Stanford Institute for Higher Education conducted a study 

from 1996 to 2002 on gauging six states‘ efforts at articulating efficient pathways between 

different levels of education. All together researchers surveyed 2000 students from 25 high 

schools in six states (California, Georgia, Illinois, Maryland, Oregon and Texas). Twenty-five 

percent of the students surveyed were White, the rest were from different racial and ethnic 

groups, and the income level was mostly middle and lower class.   

From this study, it was evident that California students had difficulty understanding 

college entrance requirements – less than 12% knew the course requirements for the university 

closest to them.  In another state – less than 3% knew the course requirements for college 

admission.  Of the students surveyed, most indicated that they gathered their information about 

college primarily from their parents and teachers.  Older siblings and friends who attended 

college were also a source for some who had those relationships.  The Bridge Project affirmed 

that students get specific information about local university requirements from both teachers and 

counselors.  The project demonstrated that college advisement from teacher to student takes 

place in the classroom and is informal – it is not a part of the curriculum – whereas counselor 

advising is a formal and structured meeting.  The Bridge Project also reported that teachers feel 



 

29 

 

 

unsure about their knowledge of college requirements, placement tests and educational costs and 

that they lack updated information.   

Students who are unaware of the course requirements to go to college are not likely to go 

to college.  The Bridge Project asked eleventh grade students about A-G requirements in order to 

measure their knowledge of the required college preparatory curriculum.  Half of the students 

knew there was a three-year math requirement for the UC system.  Researchers in this study also 

affirmed that the privileged are more knowledgeable of the college admission process – affluent 

parents become experts or they hire experts to secure a college admission (McDonough, 1994; 

1997). Contrarily, first-generation students lack the necessary guidance towards college access 

(Macy, 2000).  If we are interested in all students having the information necessary to go to 

college, then who is responsible for teaching it? 

Lack of Systematic K-12 College Curriculum  

   Increasing students‘ knowledge of what it takes to go to college requires an on- going 

endeavor by everyone involved in the K-12 continuum (McDonough et al., 2002). Researchers 

and practitioners agree that outreach efforts to increase students‘ aspirations and knowledge on 

how to access college must begin at an early age (Gandara et al., 1998; Perna, 2002).  A lack of 

collaboration between K-12 and higher education has been acknowledged as a major barrier for 

underrepresented students (Gandara, 2002a).  However, several researchers have identified and 

validated three phases of a college choice process:   (1) the predisposition stage; (2) the search 

stage, and (3) the selection stage (Attinasi, 1989; Hossler et al., 1999; Hossler & Gallagher, 

1987; Stage & Hossler, 1989).  In the first stage, students decide that they aspire to go to college. 

This stage should begin in the elementary years.  Influencing students during this stage is a 

combination of parents and school.   The second stage occurs during high school.  Students begin 
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to gather information about potential colleges of interest and are honed into the requirements for 

admission of those colleges.  In the third stage, the students submit to the application process 

(Cabrera & La Nasa, 2000c; Hossler et al., 1999; Hossler & Gallagher, 1987; Stage & Hossler, 

1989).  However, McDonough (1997) underscores the reality that high schools have few 

systemic means to make certain that all students have college-knowledge.  Additionally, the 

literature on stages in the college choice process indicate that high schools organize their actions, 

such as college advisement based on assumptions that students in earlier grades have access to 

information about college opportunities – which is currently not a systemic practice of 

elementary schools either.   

Teachers as Social Capital Proxies 

Recent studies have utilized the theory of cultural capital to explain the influence of 

school personnel in the college decision-making process of students (Ceja, 2000; Perna, 2000; 

Stanton-Salazar, 1997).   Specifically, Stanton-Salazar (1997) views social capital as the 

relationships with institutional agents that can be transformed into socially valued resources and 

opportunities.  Therefore, teachers have the capacity to stand in as proxies to students who lack 

cultural capital in order to serve as ―lifelines‖ and allocate college-knowledge.  Stanton-Salazar P 

(2001) underscores the role of teachers by acknowledging their influence ―to inculcate specific 

goals, standards of excellence, aspirations, values, norms and mores‖ (p. 14).  The Bridge Project 

(2002) confirmed the role that teachers and counselors play in getting students on the path to 

college.  However, the reality is that K-12 education is not set up so that all students benefit 

equally from counselors, parents and teachers.  The national average for counselors in public 

high schools is 1:323 students and in California it is 1:848 (McDonough, 1997). Counselors in 

the elementary and middle school grades are almost non-existent.  Therefore, relying on 
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counselors to advise students on the path to college is not a realistic solution for college planning 

in elementary schools.  

Existing College Prep Programs 

 Existing research on college preparation programs concludes that although most 

intervention programs are effective – they have increased the number of high school students that 

matriculate into colleges and universities upon graduation – many are expensive and are absent 

of evidence suggesting students show increased academic achievement (Gandara, 2001b).  In 

1997, The Policy Analysis for California Education (PACE) was commissioned by the 

University of California to inform discussions of the Outreach Task Force on strategies to 

enhance the participation of students who are disadvantaged or from groups that have been 

historically underrepresented.  The researchers summarized significant barriers that impede 

students from participating in college; lack of information about higher education opportunities 

and insufficient counseling and advising were among the most significant obstacles identified 

(Hayward, Brandes, Kirst, & Mazzeo, 1997).  In reviewing the college preparation programs in 

California, PACE concluded that there must be a focus on the timing and timeline for outreach 

programs, suggesting that best practices share essentials such as student socialization into a 

college mindset, strategic timing of interventions, and extensive integration in K-12 and program 

sustainability over time (Hayward et al., 1997).  Although researchers give emphasis to the value 

of early college awareness, few programs target the elementary level; on the contrary, they take 

place at the middle school level and high school level (McClafferty et al., 2001; Swail & Perna, 

2002; Tierney, Colyar, & Corwin, 2003).   

 The assortment of interventions designed around college access for underrepresented 

students speak to its importance. There is a plethora of outreach programs that promote college 
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access for disadvantaged students - national, state and local programs.  Yet the small number of 

students these programs seem to assist overall remains limited (Coles, 1993).   Established 

programs such as AVID, Gear-Up, EAOP, Upward Bound, and MESA are not intended to be 

implemented school wide; they are designed specifically for underrepresented students that are 

college bound.   

Current College Outreach Programs 

   College outreach programs have the intent of increasing student interest, eligibility and 

acceptance into college.  The majority of intervention programs in place begin in high school – 

58%, 32% percent begin in middle school and 10% start at the elementary level (Swail & Perna, 

2002). Research on outreach programs suggests that they increase college enrollment when 

compared to students not enrolled in outreach programs (Gandara, 2002b).  However, research 

on the effectiveness of the programs in place is sparse, if any, evaluative data are not collected or 

unavailable (Eisenberg & Martin, 2001; Gandara, 2001; Hayward et al., 1997).  When looking 

closely at the impact that outreach programs have had on minorities in getting to college, the 

results are not satisfactory.  To begin with, a very small number of underrepresented students 

participate in these early outreach programs – only 5.3% of Latinos and 11.4% of African 

Americans (Adelman, 2006).  The literature on early outreach models indicates that they have 

failed to significantly affect college access for underrepresented students nationwide.  

Furthermore, most of the interventions target a selective group of students – primarily those 

already on a college track. It is important to note that the majority of outreach programs take 

place after-school and are not tied to a college-going culture.   

 Outreach programs such as AVID, Early Academic Outreach Program, PUENTE and 

GEAR-UP are among the programs researched at the elementary and middle school level. AVID 
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was established in 1980 by a high school teacher with high expectations for her students.  

Although AVID is not a college outreach program, it has the intent of preparing students in the 

academic middle for four-year college eligibility. It is implemented as early as 4th grade and it 

goes through 12th grade as an elective course.  Students in AVID are taught organization skills, 

study skills and critical thinking skills.  AVID has proven to be a successful model in improving 

the college-going rates for its students (Cunningham, Redmond, & Merisotis, 2003; Gandara & 

Biel, 2001; Guthrie & Guthrie, 2002). 

 Early Academic Outreach Program (EAOP) is funded by the state of California with the 

intent of preparing students for college by meeting A-G requirements upon graduating from high 

school.  It is geared for students between 6th -12th grade and it is housed on the University of 

California campuses.  EAOP provides preparation for college entrance exams, academic advising 

and college information, particularly pertaining to A-G requirements.   

 The Puente program was established in 1981 and it serves a myriad of high schools and 

community colleges with the purpose of increasing the enrollment of educationally 

disadvantaged students into four-year colleges and universities and obtaining a degree and 

returning their community as mentors.  It is funded by the state of California and it serves high 

school and community college students.   

 Gear-Up (Gaining Early Awareness and Readiness for Undergraduate Programs) was 

established in 1999 by the Federal government as part of the TRIO programs.  Gear-Up works 

with low-income students in an after-school program in order to prepare them for college 

beginning in the 7th grade.   

 The outreach models are designed to serve students as early as 4th grade – this leaves a 

gap in increasing the awareness and knowledge of college access for students in the primary 
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grades.  In 2001, the American Youth Policy Forum concluded that effective indicators of school 

academic programs for minority and disadvantaged students should begin in the early childhood 

stage and conclude with postsecondary attainment (2001).  Because the majority of the college 

outreach models target students at the secondary level, a critical window of opportunity to 

outreach to students in the elementary grades is missed (Gandara, 2001).    

The College-Going Culture 

Start early – no later that the upper elementary grades … to introduce the idea of planning for 

pathways to college.  Reinforce basic college information often, in a variety of ways.  It takes 

time to absorb new, complex information.  Written information campaigns or annual college 

nights will have only limited impact without sustained contact. 

-Auerbach, 2004 

 

Individual classroom and school rituals and activities that promote a college education 

take place in schools every day nationwide.  However, there is no evidence in the literature of the 

impact that these practices play on promotion college-knowledge/awareness.  Specifically, there 

is a lack of research on college-going cultures at the elementary level.  However, a few recent 

studies have contributed to the research base.  Samarge (2006) looked at fifth grade student in a 

Title 1 school and developed an intervention around college access.  Her findings indicate that 

both students and teachers demonstrated a significant change in their college-knowledge and 

beliefs about college preparation after an eight-week intervention.  The college-knowledge 

topics; study skills, time management, different types of colleges and financial awareness were 

embedded into content standards.   Samarge‘s study is a springboard for this project because it 

confirms that engaging teachers in the process of creating a college–knowledge curriculum 

impacts teacher knowledge on going to college and more importantly, her study changed 

teachers‘ perception of college as a viable option for all students.  In addition, the curriculum that 
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was implemented increased students‘ awareness on college and generated action plans to prepare 

for college in the 5th grade.   

 Another study that reinforces this project is Morales and Tatsui‘s (2006) research.  Their 

intervention highlights the need for beginning the college planning process early.  They created 

an early intervention program targeting the parents of toddlers and infants – emphasizing the 

need to start early in the college planning process.  They created a series of workshops with the 

goal of informing parents‘ postsecondary planning practices.  Their findings highlight the need to 

empower parents with the actions necessary to assist their children in getting to college at an 

early age.  Specifically, they emphasize the gap between parents‘ aspirations for their children 

and parents‘ knowledge of the requirements to achieve those aspirations.  Both studies had a 

positive effect on the targeted populations they worked with.   

Conclusion 

 Structuring learning opportunities to provide all students with access to college 

information and opportunities in the school day is a key support for providing greater resources 

to students with the least social capital about college preparation.  Having clear goals and concise 

information to meet those goals increases the likelihood of college attendance.  Cabrera & La 

Nasa‘s (2000) findings indicate that eighth grade students who identified college goals were 17% 

more likely to meet the college requirements necessary by their senior year.  Yet, few 

interventions exist at the elementary level that creates a college-going culture.  Research shows 

that students do not begin to explore college until high school, and by then, it is too late for 

some.  This study was designed to build college-knowledge by implementing a relevant 

curriculum with the intent of teaching elementary students‘ information related to college access.  



 

36 

 

 

Since the research on elementary college-going cultures is sparse, this study will contribute to 

the literature on early intervention models leading to increased college-knowledge.   

 This six week study was designed to weave college-knowledge in the school day in order 

to build social capital for underrepresented and low socio-economic students.  The review of the 

literature addresses the need for increased college access, the knowledge necessary to access 

college, the need to build social capital, a historical overview of college access, gaps within 

current outreach models and existing practices and curriculum.  
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CHAPTER 3 

METHODOLOGY 

 

 

 

In spite of the numerous early intervention programs that are currently in place to 

mitigate the disparity of enrollment rates in postsecondary education between African American 

and Latino students and White and Asian students, there is still a significant discrepancy between 

the two groups (Gonzalez, 1996; Gonzalez & Szecsy, 2002; Harvey, 2001; Swail, 2003).  This 

discrepancy has persisted despite 40 years of effort from the federal and state governments and 

other groups committed to early interventions (Perna & Swail, 2001).   

Rooted in the depressed enrollment of African-American and Latino students in 

postsecondary education in California is the need to build a college outreach model that will 

sustain a college-going culture school wide, as opposed to the existing outreach models that are 

planned specifically for a small percentage of minority students that are college bound.  Studies 

show that the earlier a student begins preparing for college, the more likely he or she is to attend 

college and succeed (American Youth Policy Forum, 2001; Cabrera & La Nasa, 2001; Gandara, 

2001). Therefore, it was my intention to explicitly teach all students in an urban elementary 

school – from first through sixth grade- awareness and preparation for college access as a unique 

approach to closing the college-knowledge gap.   

This action research project developed a school wide college-knowledge curriculum for 

socio-economically disadvantaged and minority students in an urban elementary school.  For the 

purpose of this study, six teachers (one from each grade level – first through sixth grade) were 

selected to participate in a six week study, along with their students.   
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Through this action research project, I answered the following research questions:   

  

1. What is the process for developing, implementing, and evaluating a College-

Knowledge curriculum by an elementary school faculty?  

 

2. Based on the implementation of a College-Knowledge curriculum, what are the 

gains in students‘ knowledge regarding college? 

 

3. Based on the implementation of the College-Knowledge curriculum, what are the 

gains in teachers‘ knowledge regarding college? 

 

4. What are the teacher‘s perceptions regarding the process of developing, 

implementing and evaluation a College-Knowledge curriculum? 

 

Research Design 

 

 Using a qualitative approach, this action research project took place in an urban 

elementary school.  I began my research by documenting the process for developing, 

implementing and evaluating a college-going curriculum in an elementary school setting.  

Qualitative inquiry provided the in-depth details on the intricacies of creating and implementing 

a college-knowledge curriculum for elementary students, especially noting the variances between 

younger and older students (e.g., 1st grader and 6th grader).  Using pre- and post- assessments 

for students, I used a qualitative approach to collect, code and analyze data to measure gains in 

student knowledge as a result of this intervention.  Following the research cycle of plan, do, 

reflect, apply – this cycle helped elementary school teacher fine-tune the objectives and 

curriculum throughout the implementation of this intervention.  In order to triangulate the data, I 

conducted pre- and post- interviews with teachers. I participated in teacher-planning meetings, 

conducted observations, and collected pre- and post- assessments with students as data collection 

methods throughout the various phases of this study.    
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Site Selection   
 

 El Monte Elementary School (pseudonym used for anonymity) is a K-6 school in the El 

Monte City School District with a population of 597 students; of whom 58% are considered 

socio-economically disadvantaged, 83% are Latino/a and 13% are Asian. The site was ideal for 

this project for three reasons: (a) it encompasses the grade levels that I would like to target with 

this intervention (first through sixth grade); (b) the student demographics at El Monte 

Elementary School mirror those identified in the literature as underrepresented students who 

have difficulty in accessing college; and (c) according to the principal, the staff was interested in 

promoting systematic college awareness.     

Every classroom on the campus has a bulletin board dedicated to the college that the 

teacher attended.  Students are encouraged to wear a college t-shirt on spirit days.  All staff 

members wear shirts/ sweatshirts with college logos as well.  Prior to this intervention, the staff 

perceived the value in creating a college culture and has expressed to their principal a desire to 

take the next step in formalizing how they promoted college access for all.   

In addition to the teacher participants, two high school counselors volunteered to be a 

part of the team that developed the college-knowledge objectives. All the participants (six 

teachers and two counselors) have a wealth of teaching experience – they have all been in the 

teaching profession for a minimum of ten years and they all have a master‘s degree.   

I would like to also emphasize that half of the planning participants attended schools in 

the district where this research took place.  Four of the eight participants grew up in the 

community where this research took place and attended the local schools.   
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Table 2   

Teacher Experience 

Teacher 
How many years at this 

grade level? 

How many years at 

this school? 

How many years 

teaching total? 

1
st
 4 15 15 

2
nd

 12 12 13 

3
rd

 5 5 29 

4
th

 3 2 10 

5
th

 4 9 14 

6
th

 2 2 14 

HS Counselor 6 years in elementary - 13 in education 

HS Counselor 8 years in elementary - 15  in education 

 

 

  Access to the site was secured by discussing the project with the district Superintendent 

and the principal of El Monte Elementary School in the summer of 2011.  Both the principal and 

superintendent have expressed an interest in the findings and pledged their support to this project 

from the inception.  The principal met with the leadership team at the school site and identified 

teachers that were eager to support this project.  In addition, I also met with the site leadership 

team and explained to them the scope of the project as well as an overview on the literature.    

I began this project in the winter of 2012.  I attended a staff meeting and was introduced 

to the school faculty as a researcher, community member and school district employee by the site 

principal.  After sharing the purpose of this study with the staff at El Monte Elementary, I made 

myself available to answer individual questions regarding participation.  It is important to note 

that El Monte Elementary is an elementary school within the school district that I work for; 

however, I do not work at this school, nor is it a feeder school to the school where I work.    

Teachers were selected on a volunteer basis to develop, implement and evaluate this 

intervention.  I initially solicited one volunteer teacher from each grade level for the study.  

Participating teachers were asked to sign an Agreement to Participate document and an MOU 
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(Memorandum of Understanding) detailing their roles and responsibilities for participating in 

this study (Appendices B and C). There was no compensation for teacher participation.  

However, I did purchase college pennants and flags for the campus as a token of appreciation to 

the site.   

Data Collection Methods 

 

 This action research project consisted of four phases.  Phase 1 will took place in the 

winter of 2012 and it entailed the pre interview with the teachers, development of the college-

knowledge objectives and curriculum.  I began by interviewing all participating teachers prior to 

our first planning meeting. At our first planning meeting I presented the findings of our pre-

interviews as a context for what the teachers wanted to see in the curriculum.  During this phase 

we met to develop the college-knowledge objectives (see Table 4) and corresponding 

curriculum.   During Phase 2, participating students were assessed by their teacher (one 

classroom per grade level) in order to gauge their awareness of college-knowledge – pre before 

implementation of the curriculum and post after implementation.  I also observed the 

implementation of the curriculum during the six week period.  Throughout Phase 3, I focused on 

data collection and the analysis of the data.  Student assessments, interview transcriptions and 

classroom observations were coded and analyzed.  During Phase 4, I reported the findings to the 

staff and principal at El Monte Elementary School as well as the district superintendent.   
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Table 3    

Data Collection Overview 

Research Question Data Collection 
Who is 

Involved? 
Phase Time Frame 

What is the process for 

developing, implementing, and 

evaluating a College-

Knowledge curriculum by an 

elementary school faculty? 

 

Planning Meetings 

-agendas 

-tape record & 

transcribe 

planning 

-code 

Observations 

-code 

-1 teacher 

from every 

grade level 

(1st - 6th) 

-high school 

counselors (2) 

-researcher 

1 Winter 2012 

Based on the implementation of 

a College-Knowledge 

curriculum, what are the gains 

in students‘ knowledge 

regarding college? 

pre & post 

assessments 

-teachers 

-students 

 

2 March 

 

Based on the implementation of 

the College-Knowledge 

curriculum, what are the gains 

in teachers‘ knowledge 

regarding college? 

teachers? 

pre & post 

interviews 

-teachers 

-researcher 
1 & 2 

Winter & 

Spring 2012 

 

What are the teacher‘s 

perceptions regarding the 

process of developing, 

implementing and evaluation a 

College-Knowledge 

curriculum? 

pre & post 

interviews 

-teachers 

-researcher 
1 & 2 

Winter & 

Spring 2012 

 

 

Teacher Planning Meetings 

I met with six teachers from and two high school counselors for the initial planning 

sessions.  The purpose of the planning sessions was to create the College-Knowledge objectives 

(see Table 4) and develop a matching curriculum.  Based on a preliminary meeting with the 

leadership team to plan for the project, it was decided that on-going meetings would take place 
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after-school at the school site.  I attended the planning meetings, recorded & transcribed the 

discussion meetings in order to ensure that accurate details that addressed the first research 

question – What is the process for implementing and evaluating a college curriculum for first 

through sixth grade students? 

Teacher Interviews 

Teachers were interviewed in order to gauge a baseline of their beliefs regarding college-

knowledge and to gain direction on what they wanted to see as a result of this project.  The pre-

interviews took place prior to the first planning meeting and the post interviews took place at the 

conclusion of the implementation of the curriculum – six weeks later.  The meetings were 

recorded, transcribed, coded and analyzed.   Interviews were in person (at the research site) or by 

telephone.  The purpose of the teacher interviews was to gauge the teachers‘ college-knowledge 

before and after the intervention as well as their perception of students‘ change in college-

knowledge.  Interview questions are included in Appendix D.   

Student Assessments  

Students took a pre and post assessment in order to identify baseline data and growth on 

their awareness of college-knowledge.  Teachers conducted the assessments in their classrooms.  

Students were asked to use an identification numbers instead of their name in order to measure 

growth and remain anonymous to me.  The data that was generated from the assessments was 

used to answer the second research question – Based on the implementation of a College-

Knowledge curriculum, what are the gains in students‘ knowledge regarding college? 

Data Analysis Methods 

 As emphasized by Merriam (1998), data collection and data analysis took place 

simultaneously.  Doing so afforded me the opportunity to focus on the research questions with 
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precision by shifting and adjusting the collection process and coding as needed, as well as 

creating a manageable data set.   

Interviews and planning meetings were transcribed and read immediately.  I maintained 

all documents on work and excel files on my computer, as well as a hard copy of all the data, 

sorted by question.  Specifically, as the data was collected, it was read and coded based on 

frequency of response, patterns and details that were interesting and significantly relevant or 

important to the study.  

 Merriam (1998) provides important guidelines to consider when creating categories for 

data analysis.  ―Categories should: (1) reflect the purpose of the research; (2) be exhaustive; (3) 

mutually exclusive; (4) sensitizing; and (5) conceptually congruent‖ (p. 183-184).  With this 

structure in mind as well as my theoretical framework on social capital, I categorized the data 

into a manageable number of categories using the frequency of response as a pattern.   

Credibility and Trustworthiness 

 

In order to ensure credibility throughout the implementation of my action research 

project, I gathered data from various sources to try to triangulate the findings – all the while 

looking for consistencies in findings between interviews, student responses, planning meetings, 

and observations. 

Ethical Issues 

Even though I am an administrator in the district, I have no supervisory authority at the 

school.  My time at El Monte Elementary School was as researcher and from the beginning I 

emphasized the role that I would play on the campus.  I was also clear about my role when 

conducting classroom observations – the information collected was transparent to the teachers 

and was not shared with the school principal in the context of teacher evaluations. In other 
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words, only information pertaining to this study was collected and shared.  Teacher interviews 

were kept anonymous; however, they were available for teachers to review.  The school principal 

has asked that the site be anonymous in the final write-up of this project 
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CHAPTER 4 

 

FINDINGS AND DATA ANALYSIS 

 

 

 

 

 Educational attainment is vital to the livelihood of individuals, their families, as well as 

the local, state and national economy.  In today‘s global economy about 70% of US jobs require 

a college degree (US Department of Labor, 2003).  Yet, we still see a growing disparity of 

underrepresented students in the pipeline to college.  Research suggests that the earlier students 

are made aware of college-knowledge, the better the outcome for educational attainment 

(Gandara et al., 1998; Swail & Perna, 2002). However, there are few documented interventions 

that begin to teach college-knowledge at the elementary level (Swail & Perna, 2002).  This 

action research project was designed to systematically and explicitly teach college-knowledge to 

all students in 1st through 6th grades in one school.   

Overview 

The College-Knowledge objectives were created over the course of two months in the 

winter of 2012 by six elementary school teachers and two high school counselors (that had been 

elementary school teachers in the district where this research took place).  Under the umbrella of 

College Talk we focused on creating a series of college-knowledge objectives for each grade 

level and implemented simple lessons and activities that could begin to build a systematic 

approach to formally teaching college-knowledge in an elementary school setting.   

One teacher from each grade level at the research site (1st, 2nd, 3rd, 4th, 5th and 6th 

grade) participated in the planning, implementation and evaluation of the curriculum.  In addition 

to the teachers, the two high school counselors volunteered to participate in the development of 

the curriculum, having taught 1st and 3rd grades respectively, before becoming counselors.  The 
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addition of the counselors was an unexpected partnership that came to fruition as a result of 

various city and multi-district efforts taking place in the community to increase awareness, 

access and articulation regarding college.  The two counselors expressed an interest in 

collaborating with the primary teachers in order to create a seamless pipeline for college 

expectations and knowledge.  One counselor stated: 

By the time the students get to us it is too late.  What I have noticed is that students that 

know about college come in more focused and prepared than the students that don‘t know 

anything about college.  They need to be aware of many things prior to their first day in 

high school.   Realistically because we live in a community of poverty, education is the 

only way out.  The earlier you start the more likely they are to take that path.  You need 

time to convince them.  They need to be convinced….  If you are just starting to have 

conversations in 9
th

 grade, it is too late. Time is of the essence. The application process 

begins at the end of their junior year, so to think that you can fit it all in a couple of years 

is not accurate.  In order to complete A-G, you have to have a good freshmen year.  That 

means that they need to be focused on the first day of high school.   

 

Existing College-Going Culture 

In the last few years, the principal and staff at El Monte Elementary School had been 

attempting to implement a college-going culture at their site.  The principal at the school 

expressed an interest in participating in this action research project as a result of the school‘s on-

going effort to promote college access for all.  Before this project, there were several activities 

and practices in place at the school designed to promote a college-going culture on the campus in 

which the entire campus could engage:  

 Every classroom has adopted a college, and it is referenced by the college name 

throughout the school.   

 Teachers and students wear college t-shirts on spirit days.   

 Teachers are encouraged to have a bulletin board in their classroom with information on 

the college they attended and a copy of their diploma. 
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 Students gather around the flagpole on Friday mornings for the Pledge of Allegiance and 

a college chant.  

The teachers and principal at El Monte Elementary School were receptive to creating, 

implementing and evaluating a college-knowledge curriculum that was going to formalize and 

expand their pre-existing efforts.  One teacher commented,  ―I‘m kind of excited, the idea of 

having a formal curriculum to work with, I think will keep me more on track to getting and 

accomplishing some of the things that I‘ve done in the past and do more with my students.‖  

The Participants 

As noted, six elementary school teachers were part of the initial planning meetings (a 

representative from 1st through 6th
 
grade) and two high school counselors (former elementary 

school teachers that previously taught 1
st
 and 3

rd
 grades respectively).   The elementary teachers 

considered the input of the counselors to be valuable.  One teacher stated, ―It‘s been such a long 

time since I went to college.  It seems like it is so much harder for our kids these days [to get 

accepted into a college] and it is important that we are up to date with the latest information.‖  

Another teacher said, ―The high school counselors were a great resource to have in that they 

provided insight to the timeline and requirements high school students need in order to ultimately 

receive college admittance.‖  

The teachers and counselors volunteered to be a part of this action research project with 

enthusiasm.  One teacher commented, ―I want all my students to know that college is possible 

and that they will be prepared if they choose to go because we did our jobs of teaching them 

about college.‖  
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Findings 

Research Question One  

The process for developing a college-knowledge curriculum included a series of 

brainstorming sessions in February and March of 2012.  During the sessions, the author and the 

six participants collectively focused on the different activities that could frame the principle of 

College Talk in the classroom.  The initial discussion was framed around what college talk looks 

like in a classroom. We began by looking at the literature on college access to identify the 

following topics: (a) different types of colleges and universities, (b) admission requirements, (c) 

costs, (d) taking the ―right‖ classes, (e) tests, and (f) skills needed (McDonough et al., 2002; 

Tornatzsky et al., 2002).   

The initial planning meetings took place on Saturdays (three consecutive sessions) and 

lasted between four and six hours each.  Then the meetings transitioned to short (30 minutes) 

weekly meetings before the start of the school day on the elementary school campus where the 

research took place.  We began our discussion by focusing on one topic at a time and 

brainstorming potential outcomes and objectives.  Throughout this process it was difficult to 

differentiate between the college-knowledge objectives and college-knowledge activities.  While 

brainstorming we would identify potential activities for the student instead of learning 

outcomes/objectives for college talk.  The group also struggled to agree on what to expect from 

the students in primary grades (1st and 2nd).  One teacher commented:  

At the onset we started planning the matrix with the primary grades then we worked our 

way up to high school.  It was difficult to grasp how to describe what this college 

curriculum should entail at such early, young grades. It wasn't until we abandoned that 

approach and worked our way backwards from a student's senior year [in high school] 

that we were able to back track a child's educational process with college admittance 

being the ultimate goal.  
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Context for college-knowledge objectives. Using the pre-data from both the teacher 

interviews and student surveys, we determined two priorities:  (a) the teachers wanted to see 

explicit vocabulary instruction of terms associated with college-knowledge as a context for 

College Talk; and (b) the student assessments indicated that all the participating students (173) 

want to go to college.  With this information in mind, we determined that the curriculum had to 

assume that all students have aspirations to go to college as a context for the lessons; in other 

words, the lessons needed to reflect this expectation as part of the educational pipeline (after high 

school comes college), and the students would need to be exposed to a series of words 

(contextualized in the curriculum) that would help them to understand college access.   

After much discussion and backward mapping, we agreed on the objectives outlined in 

Table 4.  

 

Table 4     

College-Knowledge Objectives 

  

Types of 

Colleges/ 

Universities 

Admission 

Requirements 
Costs Right Classes Tests 

Skills 

Needed 

F
ir

st
 G

ra
d

e 

Know the 
K-College 

continuum 

Know that 
students have 

choices  

School is 
free  

(K-12) 

Know the K-
College 

continuum  

Do your best in 
math, reading and 

writing 

*advocate to keep 
their primary 

language 

First grade 

tests 

Why are tests 
important 

Attendance is 

Important 

S
ec

o
n

d
 G

ra
d

e 

Know the 

local 
colleges 

Rio Hondo 

College 
CSULA 

UCLA 

USC / 

Whittier 

Introduce to the 

Big 3 for 
College 

Admission: 

1. Tests 
2. Grades 

3. Activities 

(extracurricular 

& service) 

Colleges 

have 

different 
costs 

(explore 

the costs of 

local 
colleges)  

Academic 

Indicators for 
middle school 

success (reading, 

time tables, 

writing) 

What is the 

CST?  
(importance of 

doing good) 

District 

Benchmarks 

Test taking 

strategies 
(list them) 
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T
h

ir
d

 G
ra

d
e 

Know the 

difference 
between 

college/univ

ersity 

systems 
private/state

/4 yr/ 

community 
college 

Learn the Big 3 
for the different 

systems 

Students 

learn the 

different 
costs of 

systems - 

explore the 
differences 

Working hard 

pays off 

Reclassification 
(ELD) 

CST (2nd 

grade - 8th 

grade)District 
Benchmarks 

Time 
Management 

Punctuality 

& 

Attendance 
Good study 

habits 

Goal setting 

F
o
u

rt
h

 G
ra

d
e 

Explore 

different 
colleges 

around the 

state 

Know how to 

calculate GPA 

and Big 3 for 
California 

Schools (CSU, 

UC and 
private) 

Financial 
Aid 

1. Scholar-

ships 
2. Student 

Loans 

Learn about 

middle school 

system 
-Algebra sequence 

CST 

CST Writing 
Test 

CST used for 

placement 

Time 

management 

-organize 
your free 

time to do 

study, do 
homework 

and play 

(short term 

planning) 

F
if

th
 G

ra
d

e 

Understand 

the different 
degrees that 

can be 

obtained 

BA / MA/ 
PHD / JD/ 

MBA 

Specific 

coursework 

required for 
college 

admission 

College 

costs  

Know the 
different 

between 

systems 

and college 
costs 

- 

scholarship
s & 

financial 

aid 

Learn about the 
high school 

system 

(A-G requirements 

AVID 
Electives) 

Know the 

different tests 
that students 

must take for 

college 

admission. 
1. ACT (Plan 

& Explore)  

2. SAT 
(preparation 

PSAT) 

Time 

management 

-long range 

planning 

S
ix

th
 G

ra
d

e Explore 

colleges that 
match 

career 

interests 

Complete a 

college 
application for 

a college of 

choice 

Complete a  
FAFSA 

application 

Complete a 6 year 

plan (7th - 12th ) 

leading towards 
college admission 

Explore 
resources 

available for 

test prep & 
take a mock 

test 

Organization 
of Binder 

Cornell 

Notes 
(AVID like 

strategies) 

 

 

Discussion. The first issue that we encountered as a topic of discussion was the idea of 

creating a continuum from one year to the next and what it would look like in a developmentally 

appropriate curriculum.  The group of teachers and counselors felt strongly about connecting the 

topics from one year to the next; for example, when teaching about the different types of colleges 
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and universities at one grade level, the next grade level would pick up where the previous left 

off. They wanted all of the topics to be linked from year to year.  The counselors helped to 

contextualize this by explaining what the outcomes should be (for college bound students) 

working backwards from 12th grade to 9th grade.  One counselor said,  

We have to begin with the end in mind.  If we want students to go to college, then we 

have to look at what is required of them in high school in order to design lessons for 7th 

and 8th grade.  Then we have to look at what do they need to be successful in 7th and 8th 

grade in order to plan for primary exposure to college-knowledge.   

 

The second issue that the group identified as a potential weakness was beginning the 

discussion about college without providing students with a background to what comes before 

college – from the context of the local systems.  The group felt it was important to begin building 

college-knowledge by incorporating a description and understanding of the local systems 

(elementary school, middle school and high school) before introducing the college-knowledge.  

The rationale was clear amongst the group: elementary students need to learn the middle school 

system in order to be successful and on the path to college, and middle school students need to 

learn the high school system in order to be successful and on the path to college.  Because many 

of the students in El Monte are first generation students in the United States, the importance of 

understanding and navigating the educational system became a topic of discussion amongst the 

group.  We decided to create a descriptive booklet for the primary grades that briefly maps out 

the local pipeline for El Monte Elementary students – in the end, all grade levels opted to use it 

with their students.  The College-Knowledge curriculum (Appendix G) was created to provide 

the background to the local educational systems as well as to systematically teach college-

knowledge to elementary students.  The participants shared the following during our 

brainstorming sessions:  
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Many students think that high school is the end of the road.  They need to understand that 

high school is the place you go for 4 years to get ready for college.  They need to know 

what is expected of them.  [One of my students]… told me that college is where you go 

after you finish school and I told him, first you go to elementary school, then middle 

school and high school and then you go to college.  He doesn‘t quite get the middle 

school and the high school yet, but he knows that college is part of going to school.  We 

are getting there.   

 

In addition to the curriculum, the team of teachers and counselors also felt strongly about 

having a more visible college going presence throughout the campus.  With that in mind, two of 

the teachers focused on creating a list of how college talk can be fostered around the campus by 

doing simple things like adding bulletin boards with grade level specific information about 

college throughout the common spaces, among other activities that promote the topics identified 

in Appendix F. These resources were shared with all the teachers on the El Monte Elementary 

campus.   

The teachers at El Monte Elementary School were very cooperative and appreciative of 

the planning throughout this process.  One teacher said, ―You are doing us a favor by providing 

us with a wealth of information about the college process.  The binder is the piece that was 

missing for me to help my students understand the importance of what they do now matters.‖ 

Several other teachers made similar remarks; they saw a natural connection with the 

upcoming CSTs (California Standardized Test) and the college-knowledge curriculum.  One 

teacher commented:  

My students know that they have to do well on the CST, no less than 350 [scale score for 

proficiency], in order to have regular classes and not intervention classes because with 

intervention classes you don‘t get to take college prep classes like AVID in middle 

school. They will now know that it‘s not just me saying it, it is the truth. 

 

Recent professional development in the school district has identified LTELs (Long Term 

English Language Learners) as a population of students at risk for taking A-G courses when they 

get to high school if they are not reclassified before middle school.  Also, many of the students 
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that don‘t do well on the CST are tracked into intervention courses and lack the Algebra 

sequence – a must for a college prep track.  In order to mitigate this outcome, the district 

Superintendent unveiled two goals last summer in order to make sure that all students are on 

track for college prep classes in high school:  

1. Every student is to increase one level on the CELDT and to be re-classified after five 

years. 

2. Every student is to increase one band on the CST.  Once a student reaches advance 

we will look at scale scores to ensure that all students are growing. 

With these goals in mind, the teachers felt that adding college-knowledge ―lessons‖ to 

their already compact standards-based instruction day, would help students to contextualize the 

importance of what they are doing now as a catapult for college admission in the near future.  

One teacher mentioned during a planning session that this information is a validation of what she 

tells her students daily, ―I tell my [EL] students that they need to be reclassified before they leave 

El Monte Elementary School in order for them to have A-G classes in high school.‖  Another 

teacher commented similarly, ―My students know that they have to do well on the CST in order 

for them to take the right classes that will help them get to college.‖ 

Curriculum. With the recommendation of my committee, we began by looking at the 

curriculum that Susan Samarge (2006) created with a team of 5th grade teachers in another 

school district.  The teachers and counselors found the lessons to be extremely valuable as a 

starting point.  The lessons were modified in order to make them grade-level appropriate.  

Additional lessons were created to match the College-Knowledge Matrix (see Table 4) that the 

team developed together at the inception of the project.  Existing lessons and activities that the 

teachers were doing in their classrooms prior to this research project were also added to the 
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curriculum.  One teacher said, ―Having a curriculum binder legitimizes teaching college-

knowledge to the students.  We are no longer just doing activities with good intentions; we are 

all doing our part to lay the foundation for college access.‖  

After the curriculum was created, each teacher received a binder with all of the lessons.  

The binder was organized by topics (different types of colleges and universities, admission 

requirements, costs, taking the ―right classes, tests and skills needed) and not by grade level.  

Organizing the binder with this structure allowed teachers to go back and teach a prerequisite 

objective for the specific topic if needed.  For example, in order for the sixth grade students to 

complete the college application they had to know the required coursework in high school – an 

objective from a previous grade level.  We also decided unanimously that instead of making the 

lessons grade-level specific that we would make them life-span specific with this first year of 

implementation because students did not have the pre-requisite knowledge from the previous 

grade levels.  Lessons were labeled as either primary or upper grade.  Teachers liked the 

organization of everything in one place.  One teacher commented, ―Thanks for putting 

everything together for us; it makes it so easy and accessible.‖ 

Curriculum timeline. There is no particular research that recommends lessons or 

curriculum length when it comes to college-knowledge – this is new to research.  We agreed that 

the teachers would determine the length of a lesson depending on the grade level and the 

background knowledge for the particular class, with the expectation that some students would 

need more support to get through a particular lesson.  The teachers were given autonomy to 

create their own timeline to implement the lessons within a six-week time block.  During the 

final interviews with teachers, five of the six teachers noted that they needed more time than 

what they had allocated to implement the lessons.  One teacher said, ―Some students come in 



 

56 

 

 

with an awareness of college and others don‘t.  There was a college-knowledge gap from the 

very beginning.‖ 

Evaluation of curriculum. One of the questions asked of the teachers in the post 

interview was ―What was the most difficult part of this project for you?‖  All six of the teachers 

discussed at length that one of the challenges with implementation was the time allocated to 

teach the curriculum.  Four of the six teachers indicated that they would prefer to begin this 

curriculum in September and extend it through April.  One teacher said, ―Initially I was taking 

my time, but I was running out of time so I started rushing towards the end.  I needed more time.  

We need to start at the beginning of the school year.‖  As a group we had initially agreed to 

complete the lessons before the state testing window.  There was a general consensus that lessons 

took longer to implement than they had initially planned for two reasons.  The students had 

different prior knowledge on college-knowledge topic.  Some students were completely 

misinformed, others had no context for the vocabulary and objectives, and some students had 

solid background knowledge on college-knowledge.  This required that teachers extend the 

lessons by teaching prerequisite objectives and vocabulary in order to build schema for the grade 

level lesson.  The second challenge with implementation of the curriculum was the timing of this 

project.  At the same time that the teachers implemented this curriculum, they were also 

responsible for their professional duties that included deadlines to submit data to their school 

principal, school activities such as open house and the everyday responsibilities of teaching.  

Four of the six teachers expressed that they felt overextended. One teacher said, ―Let‘s not do 

this again in the spring; let‘s start in the beginning of the school year.‖ 

When asked, ―What recommendations do you have for the development and 

implementation of this type of project in the future?‖  Aside from the time issue, which was once 
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again referenced with this question, the teachers unanimously mentioned building in a parent 

component and teaching the parents the objectives and content alongside their children.  One 

teacher said, ―We need to get the parents involved.  Many of them want their kids to go to 

college but they don‘t know how to help me.‖  Another teacher said, ―If we can teach the parents 

all of these things [referencing the curriculum] then they can also help their children when it 

comes time to apply [for college].‖  

Research Question Two 

Students were given a pre and post assessment, in order to gauge student gains in college-

knowledge as a result of participating in the implementation of the curriculum.  The teachers 

administered the pre and post assessment in their classrooms.  Students were asked the following 

questions (Appendix E) in an open-ended format: 

1. What is college? 

2. Who goes to college? 

3. How do you get to college? 

4. Why do you want to go to college? 

5. Is college free? 

6. How much does it cost? 

7. What college do you want to go to? 

8. What can you do now to prepare for college? 

Overall, the data show that students demonstrated a deeper understanding of college-

knowledge as a result of the implementation of the curriculum.    

Student participants. The make-up of the student classrooms was an unexpected 

variable because the ratio of boys to girls was significantly disproportionate in third, fifth and 

sixth grade; the number of boys in those classes outnumbered the girls significantly.    

Student responses. The student responses were coded based on frequency of the answers 

given.  Using John Creswell‘s (2003) guidelines for coding data, I began by transcribing all the 

data by question.  In an excel spreadsheet I listed the question and I typed every student‘s answer 
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for each question by teacher.  The first, second and third grade teachers were generous with their 

time by correcting and clarifying inventive spelling that some students used when answering the 

questions.  This was a time saver for coding and analyzing the data.  Their corrections were 

listed right above the word that students attempted to spell out; therefore, I was able to see what 

the students wrote as well.  After reading all the student responses for each question, I began to 

identify the most common responses that students provided for each question.  In some cases, 

there were outlier answers that were not related to the question. For example, one student‘s 

response to ―What is College?‖ was ―a store.‖  I can assume that perhaps this student has seen 

college wear or logos in stores and made a connection.  However, for the purpose of this study, I 

coded answers at face value (please see Chapter 5 – Limitations of Study for recommendations 

on working with first and second grade students).  In addition to outlier answers, there were 

several students absent for the pre and the posttest.  Because of teacher time constraints, students 

that were absent did not have the opportunity to make up the assessment.  Both outlier responses 

and absent students are reported alongside the data.  Lastly, it is important to note that every 

grade level had different objectives and lessons and every teacher had a different approach to the 

curriculum.  It is not plausible to compare one grade level with the next; the analysis of the 

findings is focused on looking at individual grade level gains in college-knowledge.   

Question #1: What is college? The responses that students provided to this question were 

coded around the three most common responses: (1) college is a school; (2) college is a school 

that you go to after high school; and (3) college is a place/school that students go to get a degree 

or to get a good job.  Some of the outlier responses for this question: ―College is a place to get 

free stuff,‖ ―College is a store‖ and ―College is nice.‖  Overall, the student responses for this 

question indicate that the students‘ understanding of ―What is college?‖ gained depth across all 
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grade levels as a result of the lessons, activities and classroom discussions.  The data indicates 

that there is a shift in responses from the simple explanation of college being a school to a more 

complex definition of college – this shift occurred at every grade level.   

 

Table 5   

Student Demographics 

 
Boys Girls 

Free / Reduced 

Lunch 
Total 

First Grade 13 15 21 (75%) 28 

Second Grade 14 18 25 (78%) 32 

Third Grade 21 11 22 (69%) 32 

Fourth Grade 14 14 17 (61%) 28 

Fifth Grade 17 9 20 (77%) 26 

Sixth Grade  17 10 21 (80% 27 

 

 

 

Table 6   

What Is College? 

 
1

st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 
Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) a school 19 12 18 6 15 7 1 0 3 0 6 0 

2) a school 

after high 

school 

0 11 6 22 4 11 3 2 2 1 5 2 

3) a school 

that you go 

to after 

high school 

to get a 

degree  or 

a good job 

0 3 0 3 7 14 19 24 18 25 12 25 

outlier 

responses 
6 1 8 1 2 0 4 2 0 0 0 0 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 
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 One third grader responded on the pre-assessment for this question, ―College is a giant 

confusing school.‖  For the post assessment, the student‘s response was ―The highest level of 

school and a place to reach your goals‖ – a significant improvement in his understanding of what 

college is.   

Question #2: Who goes to college?  The most common responses for the second 

question were as follows:  (1) people that study hard, get good grades, and listen to their teacher; 

or any other variation of doing your best in school; (2) responses associated with pipeline: where 

you go after high school, the next grade; (3) people that want a good job; or a response that 

indicated improving the quality of life (live in a house, have a car, travel, etc.); (4) rich people: 

this response was prevalent in 2nd grade during the pretest; and (5) college is for everyone.  For 

the pretest, there were a significant number of students that responded with answers related to a 

member of their family, such as ―my mother,‖ ―my father,‖ ―my brother,‖ etc. There were also a 

significant number of outlier responses for this question, especially in 1st, 2nd and 3rd grades, 

especially during the pretest.  Some of those responses were: ―a boy or a girl‖ and ―tall people.‖  

The findings from this question indicate that with implementation of the college-knowledge 

curriculum there was a significant shift in answers, especially in 1st and 6th grades where 

students indicated that college is for all.  Students in 2nd grade went from predominantly giving 

outlier answers to indicating that students that study and listen to their teacher go to college.  The 

second grade teacher commented, ―I emphasized over and over, especially leading up to the CST 

test the value in doing their best everyday in school.‖  It is to be noted that in second grade, 

students take the state assessment for the first time, and the teacher for this grade level indicated 

that she emphasized the link between assessments and college access through the 

implementation.  In 3rd grade there was also a shift in responses. On the pre-assessment six 
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students responded with the three most common responses: doing your best, having goals in 

mind with college access and an understanding of college in the continuum of schooling. On the 

post assessment this number increased to 22 students.  Similar to 3rd grade, 4th grade also saw a 

shift in answers from pre and post, and 5th grade stayed the same, only having five students 

indicate that college is for everyone on the post assessment as a significant change.  Once again, 

it is important to note that because the lessons and the teacher‘s approach to the lessons (see 

Limitations in Study in Chapter 5) were distinct for every grade level; therefore, the differences 

and variations between grade levels was not a surprise.   

 

Table 7  

Who Goes To College? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) people 

that study 

hard, get 

good grades, 

listen to 

their 

teacher 

2 5 4 9 1 7 8 10 11 13 12 5 

2) The next 

grade, after 

high school 

0 1 0 5 4 7 4 0 3 0 8 0 

3) people 

that want a 

good job 

(also 

mentioned 

house, car, 

& travel) 

0 2 0 7 1 8 5 12 7 8 7 8 

4) rich 

people 
7 0 6 0 0 0 1 0 1 0 0 0 

5) college is 

for everyone 
0 9 3 4 0 5 3 6 0 5 0 14 

6) named a 

relative 
9 2 7 4 7 1 0 0 1 0 0 0 

outlier 

responses or 

left blank 

7 8 13 3 5 4 6 0 1 0 0 0 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 
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The individual responses for this question were exciting to read.  A second grader wrote 

on the pre assessment, ―big kids go to college‖ and on the post assessment wrote, ―People that 

work in fancy places such as teaching or good jobs.  Those people study hard so they can go to 

college and live a fancy life, like my teacher.‖  A fifth grade student indicated on his post 

assessment, ―The kind of people who go to college are people who want to have a successful life 

and want to make something of themselves – everyone has the same chance.‖  A fourth grader 

wrote, ―Anyone can go to college to learn, it doesn‘t matter who it is.‖  

Question #3:  How do you get to college? This question generated many responses; the 

most common on the pre-assessment were: (1) success in school (grades, behavior, etc.); (2) after 

you complete high school; (3) referenced the application process; (4) either indicated that they 

don‘t know or did not answer the question; and (5) some mention of sports and being recruited to 

play in college.  With the post assessment some students, especially in 5th and 6th grade 

combined success in schools and awareness of the application process, making that the 6th 

option that I used to code the student responses.  Outlier responses for this question included, ―by 

signing something,‖ ―in a car,‖ ―by going inside,‖ and ―I think an airplane.‖  The data indicates 

that in 1st grade there was a shift in answers from predominantly blank responses to students 

indicating that success in schools and high school completion help you get to college.  In 2nd 

grade the most significant change, similar to 1st grade, was the number of students that indicated 

they didn‘t know or left the answer blank, 12 on the pre assessment to one on the post 

assessment.  In 3rd and 4th grade the significant change was the addition of students that 

indicated on the post assessment about the application process as part of how you get to college: 

3rd grade had an increase of nine students and 4th grade had increase of 19 students.  Both 5th 
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and 6th grade had similar pos-results – the majority of students responded that success in school 

and awareness of the application process will help them get to college.   

 

Table 8  

How Do You Get To College? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) success 

in school 

(grades, 

behavior, 

etc.) 

4 12 15 19 14 18 15 4 19 3 17 1 

2) you 

have to 

complete 

high school 

0 11 0 7 8 3 5 1 1 0 3 0 

3) go 

through an 

application 

process 

0 0 0 3 0 9 3 21 3 4 2 1 

4) don’t 

know/left 

blank 

17 3 12 1 3 0 3 0 0 0 1 0 

5) play 

sports 
0 0 0 0 0 0 0 0 1 0 4 1 

6)success  

in school 

and 

application 

process 

0 0 0 0 0 1 0 2 0 19 0 24 

outlier 

responses 
4 1 5 2 3 1 1 0 0 0 0 0 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 

 

 

A 2nd grader wrote on her post assessment, ―Getting to college is easy.  Have good 

grades and study hard, if you study hard enough the next thing you know you are going to the 

university.‖  A 6th grader indicated that ―getting good grades is a start, you have to also focus on 

your personality so when you are writing essays and filling out your application you have a lot of 

great things to say about yourself.‖  
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Question #4:  Why do you want to go to college? Students provided an array of answers 

for this question that were actually very insightful.  The most common responses: (1) to get a 

good job or work towards a degree; (2) any response associated with money (to buy a house, car, 

travel, good paying job); (3) to accomplish their goals; (4) to play sports, and (5) to learn. In the 

post assessment the student responses were not as clear; they combined the first three responses 

(indicated above) in their response.  For coding purposes, anytime a student mentioned two of 

the first three common responses it was coded as such.  This was only evident in 4th, 5th and 6th 

grade.  Outlier responses to this question included: ―Because it is fun and they have recess,‖ 

―Because my teacher told me I have to go‖ and ―Because it is cool.‖  

 The data for this question indicates that students had a good sense of why they want to go 

to college; this was one of two questions that there wasn‘t an ―I don‘t know response‖ or the 

question was left blank – all students responded.  The responses in 1st and 2nd grade were very 

similar; they shifted from the majority of the students indicating that they wanted to go to college 

to learn to the majority of the students acknowledging that they wanted a degree or career.  Third 

grade students initially indicated that they wanted to get a degree or a good job; however, the 

majority of the students responded on the post assessment with an answer related to money and 

acquisition of material things.  The 3rd grade teacher indicated in the post interview that her 

students really enjoyed talking about how much more money people make with an education.  As 

an activity, she had students create vision boards with the money they would make as college 

graduates. This was not a lesson that we included in the curriculum, but something that she 

created as an extension to the curriculum and shared with me during the post interview.  In 4th, 

5th and 6th grade, students initially indicated that they were interested in going to college to get a 
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degree or described a job they aspired to be that required a college education.  On the post 

assessment, their answers shifted, most giving multiple reasons to go to college.   
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Table 9 

Why Do You Want To Go To College? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) to  get a 

degree and 

a good job 

4 13 7 16 21 5 20 5 17 4 23 0 

2) related 

to money 

(good 

paying job, 

house, car, 

etc.)  

0 9 3 9 4 18 3 6 3 6 3 0 

3) to 

accomplish 

your goals 

0 1 0 7 1 7 3 6 1 7 0 14 

mentioned 

2 of the 3 

responses 

above 

(1, 2 & 3) 

0 0 0 0 0 0 0 11 0 8 0 12 

4) to play 

sports 
1 0 0 0 1 0 1 0 3 1 1 1 

5) to learn 14 3 18 0 0 2 0 0 0 0 0 0 

outlier 

responses 
6 1 4 0 1 0 0 0 0 0 0 0 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 

 

 

The student responses to this question were exciting to read.  A 3rd grade student said on 

the pre assessment, ―I want to go to college because you can stay there overnight and learn cool 

and interesting things.‖ A fourth grade student said on the post assessment, ―I want to go to 

college because I want to get a good job and to get an education too.  I want to know how college 

feels.‖  A sixth grader said, ―I want to go to college because I want to get a great education and 

do something useful in my life.  I want to get paid well.  College is a way to change someone‘s 

life from poor to rich.‖  Another 6th grader said in the post assessment: ―I want to go to college 

because I want a good life and career.  I also want to go because many people say that I am not 
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the brightest student, so I want to go to college to prove them wrong, to prove that I am smart 

enough to go to college.‖  

 

Question #5: Is college free? When asked if college is free, the majority of the students 

responded on the pre assessment that college is not free.  When asked the same question for the 

post assessment, the majority of the students indicated that it wasn‘t free, and in 3rd – 6th grade, 

the majority of students gave examples on how you can access either loans or scholarships to 

help pay for college.  There was one outlier response for this question (on the pre assessment); a 

student in 3rd grade said, ―unless you get a career.‖ My assumption is that this student was 

referring to people that enroll in continuing education programs (certification programs for 

technical careers) where employers offer to pay for the tuition.   

 

Table 10  

Is College Free? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post
- 

1) yes 3 9 9 7 1 7 3 0 0 0 3 0 

2) no 7 13 18 12 23 3 11 4 11 0 8 0 

3) 

referenced 

scholar-

ships, 

grants or 

loans 

0 0 0 12 5 22 13 24 13 26 16 27 

left blank or 

I don’t 

know 

15 5 5 1 3 0 0 0 0 0 0 0 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 

 

 

―College is usually not free and it costs a lot of money.  If you have financial problems 

the college will pay for everything you need‖ said a 5th grade student on the pre assessment.  On 
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the post assessment he said, ―College is not free.  Some people have to pay or borrow money.  

Some people fill out paperwork and the government pays for you or you get scho larships.‖  A 

3rd grade student said, ―No, it costs more than a house‖ and on the post assessment said, ―No, it 

is not free, unless you try your best in school, it‘s called a scholarship.‖  

Question #6: How much does college cost? This question generated many responses, 

however, for the purpose of coding, I determined the following categories: (a) I don‘t know; (b) a 

guess – the number was random but they attempted to give a dollar amount; (c) gave an 

approximate dollar amount; and (d) referenced a differentiation in costs depending on the college 

attended.  In 1st grade there was no significant change in student responses from the pre to the 

post assessment, and in 2nd grade there was an insignificant change: four students referenced 

different costs but guessed on the actual costs.  However, in 3rd – 6th grade there was a 

significant change with more students indicating that different colleges have different costs.   

 

Table 11 

How Much Does College Cost? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) I don’t 

know 
4 1 14 4 2 2 3 0 2 0 6 0 

2) guessed 21 26 17 12 24 3 12 2 15 0 8 2 
3) 

approximate 

costs 
0 0 1 4 2 14 5 4 3 7 4 1 

3) knows the 

difference 

between 

college costs 

0 0 0 0 0 13 7 22 4 19 9 24 

absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 

 

 

A 5th grader responded to this question on the pre assessment by writing ―College costs a 

lot of money, especially private colleges. I think it costs probably millions of dollars.‖  On the 
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post assessment wrote, ―College costs about $12,000 a year if you go to Cal State Fullerton.‖  A 

student in 6th grade said, ―The cost depends on the college that you go to and how many 

scholarships you get.  You have to subtract it and then you know how much it will cost you.‖  

 

Question #7: What college do you want to go to?  Knowing that all the classes at El 

Monte Elementary School have adopted a college, I was curious to see how the students would 

respond to this question.  The most popular choices throughout the grade levels were both UCLA 

and USC.  The second most popular response was the adopted college for the respective 

classroom.  On the pre assessment, 34 students left this response blank or indicated that they 

didn‘t know and on the post assessment every student listed a college and in some cases provided 

several options.  Prior to the implementation of this curriculum only one student in 3rd grade 

named a community college (Mt. Sac); after the implementation, 14 students listed a community 

college – the majority listing Rio Hondo College (the local community college).  The responses 

were coded as follows:  (a) named a university, (b) named a community college, and (c) said 

they didn‘t know or did not answer.    

 

Table 12  

What College Do You Want To Go To? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 
1) named a 

university 
15 27 24 24 21 31 23 24 20 25 23 30 

2) named a 

community 

college 
0 0 0 3 1 2 0 6 0 2 0 1 

3) don’t know 5 0 3 0 9 0 7 0 7 0 3 0 
absent 

students 
3 1 0 0 4 0 1 0 2 0 0 0 

 

 



 

70 

 

 

Additional colleges listed by students on the post assessment: University of Chicago, UC 

Irvine, Stanford, Harvard, Yale, University of Hawaii, Arizona State, Claremont Colleges, La 

Verne, and Cal State LA.   

 

Question #8:  What can you do now to prepare for college? The last question that was 

asked of students was ―What can you do now to prepare for college?‖  The responses given on 

the pre assessment were predominately about doing your best in school, listening to your teacher 

and having good behavior.  For the post assessment, students wrote responses that described 

several of the college talk themes – this complicated the coding. As a result, this question was 

coded differently than the rest; instead of coding student‘s responses as one, the content of the 

response was coded.  This allowed me to see the college talk that resonated most with the 

students after the implementation of the curriculum.  For example, if one student mentioned that 

he could do his best in school, save money and learn about different colleges, each of those 

responses was coded individually.   

 

Table 13 

What Can You Do Now To Prepare For College? 

 1
st
 Grade 2

nd
 Grade 3

rd
 Grade 4

th
 Grade 5

th
 Grade 6

th
 Grade 

 Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- Pre- Post- 

1) do your best 

in school 

(study, listen to 

your teacher, 

pass tests, etc.) 

17 21 24 27 16 24 13 17 19 26 18 25 

2) learn about 

different 

colleges   
0 0 0 0 0 2 0 5 0 7 0 14 

3) take specific 

courses 

(algebra in 8
th

 

gr., AVID,  

0 0 0 0 0 0 0 4 0 11 0 12 

4) save money 0 0 0 0 0 2 0 8 0 14 0 17 
5) get involved 

(sports &  

activities) 
0 5 0 0 1 0 4 0 0 0 0 0 
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Once again, student responses were very insightful and exciting to read.  With few 

exceptions, the responses in the pre assessment were simple and one dimensional.  For example, 

a 5th grader wrote, ―I will be super good in Mrs. Stanton‘s class.‖ A 3rd grader wrote, ―I can 

listen to my teacher and do all my homework and school work and don‘t forget to turn it in‖.  A 

2nd grader wrote, ―By getting good grades‖.  In the post-assessment the responses, were much 

more complex , a 6th graders wrote, ―I can start by getting good grades, saving money for 

college and looking on Californiacolleges.com every year to pick a school that I want to go to.‖  

A 3rd grader wrote, ―I can work hard and go through all the grades.  Then I can pass all my tests 

so I can get good classes.‖  Another 3rd grader wrote, ―I am going to start saving money.  Also 

you have to have good grades and behave in school.‖  A 4th grader wrote, ―I can do research 

online to see what I need to know about the college I like.  I am going to ask relatives what they 

do in college so I can start early.  I want to go to Harvard so I have to save a lot of money.‖  

Research Question Three 

I interviewed the six teachers before beginning (pre) this intervention and after 

completing (post) it.  The interviews lasted between 20 to 40 minutes and they took place at the 

school site where the research took place or on the phone.  The interviews were recorded and 

later transcribed.  The pre interview was designed to gauge teacher knowledge around college 

access. This information was used to create the curriculum and also to gauge the teachers‘ 

understanding of the role they play in providing the college-knowledge information in the 

classroom as a social capital proxy in an elementary school comprised of minority and low 

socioeconomic students.   
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When asked ―When do you think schools should begin preparing students for college?‖ 

six of the six teachers indicated in the pre interview that the earlier the preparation, the better.  

Teachers responded, ―at the elementary level,‖ ―as early as possible,‖ ―beginning in 

kindergarten,‖ and ―If we can begin in head start or preschool, we should.‖  All teachers 

indicated that early preparation would be beneficial for students and also in the elementary 

school setting, giving students purpose for the outcomes they are asked to produce in the 

elementary grades (reclassification of English Language Learners, proficient on the CST and 

increase their Lexile score in reading).  One teacher commented, ―It might be one more thing for 

us to do, but it is aligned to what we are trying to do – get kids ready for the real world.‖  

Another teacher commented:  

College planning should start early.  You need to start planning right away.  You need to 

understand all the opportunities and expectations in middle school then high school.  It is 

always easier for kids that have older siblings and they tell them what to do.  But many of 

our kids are the first in their family to go to middle school or graduate from high school.  

They don‘t know what to expect. 

 

When asked, ―Has developing and implementing this college curriculum changed how 

and when you think schools should begin preparing students for college?  How so?‖  The 

teachers‘ responses didn‘t change much from the pre interview.  Six of the six teachers indicated 

that preparation should begin as soon as possible.  However, they affirmed that being a part of 

this process helped them to brush up on their own college-knowledge, and they acknowledged 

the contribution of the high school counselors, that their participation in this project gave them 

resources that they can access to stay up to date.   

Teachers were asked in the pre interview, ―What do you think you can do to prepare 

students for college?‖  Their responses varied from actual college information to that of a 

motivator in the classroom.  One teacher said, ―It‘s getting them excited about it, obviously, and 
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putting that little bug in their ear, for lack of better wording, that they can do it.‖ Six of the six 

teachers indicated that teaching students the vocabulary associated with college-knowledge was 

essential.  One teacher noted, ―Teaching them [the students] the vocabulary is the first step to 

leveling the playing field for our kids.  Some hear words like scholarships, GPA and professors 

at home and others have no idea what those words mean.‖   

Four of the six teachers had attended public schools (elementary school through college) 

and two teachers had attended private school (elementary school through college).  An 

unexpected finding from the participant interviews was the differences in expectations between 

participants that who had gone to public schools compared to those who had gone to private 

schools.  When asked ―What are the essential components in a college-knowledge curriculum?‖ 

the four teachers that had gone to public school referenced A-G requirements, financial aid and 

knowing the different options (colleges, universities).  The two teachers that had gone to private 

school stated that it is essential that students are ―excited about college‖ and ―discover their 

passion‖ early on so they are matched to the right school. 

Similarly, teachers were asked in the post interview, ―Are you thinking about preparing 

students for college in a different way now that you have created and implemented this college 

curriculum?‖  One teacher said:  

The value of this program is that it teaches children, our students, at a young age the 

importance of higher level education. Many schools wait to introduce the concept of 

college until the later grades; however, that is our greatest disadvantage as an educational 

system. We need to empower our students so they know that they are capable of 

succeeding in school, beginning in the primary grades and all the grades leading up to 

college admittance.  Children live up to what we expect of them. And they should know 

we expect success at an early age.  

 

Six of the six teachers referenced the college-knowledge objectives (Table 4) in the post 

interview as guidelines for how they are willing to approach preparation of their students for 
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college.  One teacher commented, ―If we all do our part, every student will know how to get into 

college, but we all have to do it, not just one class.‖     

Teachers were asked what their students knew least about college.  Their pre-curriculum 

responses were all distinct: ―requirements for college admission,‖ ―application process,‖ ―the 

community college path,‖ ―knowing schools other than UCLA or USC,‖ and ―how to pay for it.‖  

Their responses were aligned to what the research says college talk should describe (McDonough 

et al., 2002; Tornatzsky et al., 2002).  The teachers all responded similarly when asked what they 

thought their students knew about college: college sports and the value of going to college - 

which makes sense given the pre-existing college-going culture at El Monte Elementary. One 

teacher‘s comment summarizes the teacher‘s attitudes about college access for their students, 

―It‘s not a question of do you want to go to college, but when.‖  

Teachers were also asked before and after the implementation of the curriculum, ―How 

do you think your students would describe college to you?‖  Teachers responded differently on 

both occasions.  During the pre-interviews, teachers indicated that their students would describe 

college as ―a big and scary place,‖ ―a place you go to after high school,‖ ―a school,‖ and ―an 

exciting opportunity.‖  When asked the same question after the implementation of the 

curriculum, teachers responded, ―My students can now say that college is a place that provides 

opportunities for them and they can also tell you what they need to do from now until high 

school to get to college.‖  Another teacher said, ―They can give you detailed information about 

colleges.‖  She went on to describe the virtual tours that she did with her students using her 

laptop and projector.  Every week she took her students on a virtual fieldtrip and exposed them to 

a different university outside of California.  She told me, ―If I could do it all over again, I would 

have gone away to college, but I didn‘t know, I thought Cal State LA was my only option.‖   
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When asked, ―What does college talk look like in your classroom and what is the 

frequency of college talk on a weekly basis?‖ teachers were descriptive about their pre-existing 

efforts (before the curriculum) on how they engaged in college talk: ―Education is the best 

equalizer, emphasizing the importance of a college education; especially related to how much 

more money they will earn with a college degree is a motivator.‖  ―Education is the best thing to 

rely on as you get older.‖  ―With a degree you get more money.  You will be able to have a car 

and a home – you will be able to be secure in life.‖  Six of the six teachers reported that they 

talked about college on a weekly basis (at the minimum).  Three of the six reported talking about 

college between two to three times a week.  When asked the same question during the post 

interview, teachers‘ responses changed significantly – six of the six teachers indicated that the 

frequency of college talk increased to daily.  Also, college talk became much more tangible. One 

teacher emphasized the following, ―Instead of saying when you are older and you go to college, I 

started saying this is what you need to do now to prepare for college right now.‖  Their responses 

indicated a significant increase in college talk in the classroom.   

Research Question Four 

 During the post interview, teachers were asked regarding their perceptions in developing, 

implementing and evaluating the college-knowledge curriculum.  Specifically, they were asked 

several questions regarding their perceptions.  The first question was, ―Based on the college 

curriculum, what do you perceive to be the changes in knowledge and expectations of your 

students regarding access to college?‖  All the teachers expressed overall gains from their 

students with the implementation of this curriculum.  They individually shared stories related to 

how they witnessed the gains.  One teacher shared, ―My perception is that students did learn and 

they are also excited about going to college.  I just hope that it stays with them and they 
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remember all this information.‖   Another teacher commented, ―My students now know that 

college is an expectation for all of them.‖  And another teacher said, ―They know more about 

college now then when we first started to talk about college.  Even the students who have an 

older sibling in college or have parents that went to college, they learned too.‖   

 Teachers were asked, ―How have you grown in your own knowledge about the college 

process?‖  All six teachers acknowledged having learned something new about the college 

process as a result of this intervention; A-G requirements or specific classes (Algebra sequence) 

and financial aid were the most common responses.  They also acknowledged the role of the 

counselors in the initial planning phase and the knowledge they imparted to the group.  One 

teacher said, ―We are asking them [students] to know a lot of information … there is a saying 

that says, the more you know the more you know you don‘t know.  I think that is true about 

college-knowledge.‖  

Another question asked regarding their perception was, ―How have you grown in your 

own commitment to this being an important role for you as the teacher?‖  The teachers 

responded similarly to this question. Their commitment remains the same; however, they do 

acknowledge that their role has changed.  One teacher commented, ―I feel responsible for doing 

my part so they can make it.‖ Another teacher said, ―My role has changed, I feel like I need to be 

a college counselor in my classroom.‖  As the researcher I would like to add that my observation 

of this group of teachers is that their commitment is admirable and impeccable; they are to be 

commended for their dedication to their students.  I was so impressed throughout this process 

with their enthusiasm, commitment, generosity (with their personal time and classroom 

resources), and more importantly willingness to do ―whatever it takes‖ for students.   
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Lastly, ―How did this process change if at all your beliefs about what students know or 

what they need to know at this level?‖  The teachers felt confident, from the beginning, that they 

knew what their students know and don‘t know about college.  This insight played a keen role in 

the development of the objectives.  However, they acknowledged feeling better equipped with 

the objectives and lessons to teach college-knowledge as a result of this project.  One teacher 

said, ―I have always told my students that they have what it takes to go to college; now I will 

teach them what it takes to get into college.‖   

At the conclusion of the post interview, I asked teachers if they wanted to add anything to 

our interview.  One teacher said:   

One of my greatest privileges as a teacher is to make hope available to my students. 

 Hope in the form of everyday "teachable moments" to greater hope of becoming the next 

doctor, lawyer, businessman, author ... teacher for their generation.  Teaching the 

project's objectives affords me the resources I need to teach my students the importance 

of investing in their future, now. The most vital component of this project is that it sees 

no race, no gender, and no limits.  All children are presented with the same information, 

guidance and resources towards college awareness. As a teacher it makes me proud to 

participate in a project that I am certain addresses all my students, not just a chosen few. 
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CHAPTER 5 

DISCUSSION 

 

 

Research shows that lack of educational attainment for Latino students is becoming a 

public policy issue, especially when we frame the discussion around the state of our current 

economy.  Grogger and Trejo‘s (2002) research prompt us to look at the divergence in salaries 

between those with a high school degree and those with a college degree – the differences are 

stark.  Therefore, given the precarious state of our economy, we can no longer leave to chance 

the attainment of college access.  According to the Public Policy Institute of California (2009), 

41% of California workers will need a Bachelor‘s degree by 2025.  In spite of that, college 

admissions are still polarized, with minority and low income students not proportionally 

represented in the admission numbers (UCLA Institute for Democracy, Education, and Access 

and University of California All Campus Consortium on Research for Diversity, 2007).  

Research shows that a predominant barrier in educational attainment is lack of information for 

underrepresented and low income students (Hossler et al., 1999; Lareau, 1989).  In the final 

analysis – our approach to college access for low socio-economic and minority students doesn‘t 

make sense.  Latinos are the fastest growing segment in the California population and the least 

prepared for college (Hayes-Bautista, 2004).  It is time we examine how college-knowledge is 

imparted and begin to look at solutions that prime all students for college with information.     

The purpose of this qualitative study was to create college-knowledge objectives and a 

matching curriculum for students in first through sixth grade with the intent of systematically 

teaching college-knowledge to socio-economically disadvantaged and minority students in an 
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urban elementary school.  The desired outcome was to initiate a relationship between the school 

and students, where teachers become proxies for social capital in explicitly teaching students 

what they need to know about college access – similar to the social capital structures that middle 

class families impart to their children around the dinner table or within their networks (Hossler et 

al., 1999; Lareau, 1989; McDonough, 1997).   

Overall, the implementation of this College-Knowledge curriculum shows that students‘ 

awareness and understanding of college grew as a result of this intervention; both the teachers 

and the students described in their responses a change and growth in awareness of college-

knowledge.  However, the most significant conclusion was the creation of the College-

Knowledge objectives for each grade level.  Although the objectives were organic to the research 

site, it is my hope that the objectives or this study can serve as a model to other elementary 

school sites, with the goal of systematically teaching elementary school students what they need 

to know to access college – college-knowledge.    

In this final chapter I will discuss the summary of findings, the significance of the 

findings, the limitations of this study, and directions for future research and conclude with my 

reflections on this project.   

Summary of Findings 

The aim of the study was to explicitly teach students in 1st through 6th grade 

developmentally appropriate college-knowledge.  Working with a team of teachers in an urban 

elementary school, we created grade level appropriate objectives beginning in first grade with the 

intent of creating a foundation for college-knowledge at the elementary level.  Along with the 

objectives, we produced and modified from a pre-existing curriculum, (Samarge, 2006) a series 

of lessons designed to teach students the college-knowledge objectives over the course of six 
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weeks.  The method of data collection was in the form of teacher pre- and post- interviews and 

student pre- and post- assessments.  

There are three significant findings as a result of this study.  The first finding is related to 

the process for developing a college-knowledge curriculum; in order to create meaningful and 

developmentally appropriate grade level objectives for college-knowledge, backward mapping is 

essential.  We must understand the requirements for college access, starting with college 

admission in the 12th grade and defining objectives all the way down to first grade.  The second 

most significant finding was that both students and teachers gained college-knowledge as a result 

of this intervention, as measured by the pre- and post- assessments and interviews.  The third 

finding was regarding teacher perception.  The context for this added curriculum was perceived 

by teachers as beneficial. Teachers reported that college-knowledge reinforces mastery of grade 

level standards, proficiency on state testing and reclassification for English Language Learners at 

the elementary level.   

Backward Mapping 

The first grade is not too early to begin meaningful discussions about college.  Not when 

you begin to plan backwards and look at all the detailed information that students must know 

about college admissions.   The process for creating college-knowledge objectives for 

elementary grades was initially scattered and lacked an alignment of purpose for the group.  

However, working with two high school counselors, we engaged in a meaningful discussion of 

what students should know about college access beginning in 12th grade and worked backwards 

to identify objectives for each grade level.  For the purpose of this study we documented the 

objectives we wanted to focus on for the elementary grades.  This was a significant finding 

because the curriculum was framed around the objectives.  More importantly, curriculum can be 
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adapted, updated and all together recreated, so the most important document from this study 

becomes the college-knowledge objectives for 1st through 6th grade students.   

Student and Teacher Gains 

 Based on the results of this action research project, it appears that exposing students to 

college-knowledge, regardless of their age, has a positive effect towards producing and 

enhancing students overall college awareness.  Both the students and teachers reported an 

increased awareness regarding college-knowledge.  The student voice in the pre and post 

assessments was powerful – the depth in gains of knowledge was dominant in most student 

responses.  The teacher gains related mostly to information, and their perceptions and awareness 

of student understanding of college-knowledge remained almost the same.  I do want to 

emphasize that the teachers unanimously reported that their own college-knowledge was updated 

to reflect current standards for college admission and some of the nuances related to the 

application process.   

Context for College-Knowledge in the Elementary Grades 

The qualitative interviews with the teachers show that even though teachers struggle 

(with time) to fit in all the content standards for each grade level which in turn inform a myriad 

of district and state assessments, teachers indicated that teaching students college-knowledge, 

even as early as first grade, helps in providing a context, and more importantly solidifies the 

purpose of elementary grades as preparation for middle school, high school and eventually 

college access.  It is also important to note that during this intervention, even though the 

elementary school had practices in place to promote a college going culture, the ownership and 

relevance of when to teach students about college-knowledge became evident to the elementary 

school teachers that participated in this project. It was no longer about the earlier the better; 
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instead, it was about specifics that students need to know at each grade level.  One teacher said it 

best, ―I have always told my students that they have what it takes to go to college, now I will 

teach them what it takes to get into college.‖ 

Significance of Findings 

The College-Knowledge objectives are new to the body of research related to college 

preparation for elementary students. Other than Samarge‘s (2006) work, my study is a pioneer 

attempt to begin to identify what college-knowledge looks like at the elementary level. It is my 

hope that this project will be used as a template for other schools or districts to either engage in 

the process of creating their own objectives, or fine-tune objectives already in place.  

Additionally, data from this study suggests all elementary age students at the research site 

aspire to go to college.  Therefore, it is our (school systems) responsibility to systematically 

provide all students with the information necessary, and not just for those students that are high 

achieving or in specialty designed programs to promote college access.  Both teachers and 

students reported the value of this content; teachers in particular reported that this was not ―one 

more thing to do‖ but ―the context for what they do.‖  College going culture should not be about 

wearing college t-shirts or random bulletin boards on a campus. It must be a combination of 

explicitly college awareness and academic preparation so that students have the right tools and 

skill sets to go to college.    

Limitations of the Study 

There were four significant limitations for this study:  (a) number of participants – both 

teacher and students; (b) time period for implementation; (c) parental component; and (d) 

assessment of younger children.  In addition to the limitations of this study, there is an 
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underlying discussion that merits mentioning: the academic preparation of students as an 

assumption to this project.  

The first limitation was obvious during the implementation of the curriculum, the number 

of students and teachers participating were limited.  Given the opportunity, I would have 

recruited several teachers from each grade level in order to give them the opportunity to come 

together and work collaboratively with a colleague.  Even though there were six teachers from 

the same school participating, they each teach a different grade level and therefore did not have 

the opportunity to collaborate with colleagues at the same grade on the lessons during 

implementation.  Specifically in the El Monte City School District, the district where this 

research took place, there has been a significant investment in training teachers to work in 

Profession Learning Communities – a model that encourages collaborative practices.  With this 

model, the six teachers worked collaboratively to create the college-knowledge objectives; 

however, when it came to the actual implementation, they worked in isolation, contrary to the 

school and district practice.  

It is also important to recognize two additional factors with the participation of teachers.  

The first being that teacher implementation was also a limitation in itself; some teachers invested 

much more time and attention to detail than others. Having multiple teachers at the grade level 

would have neutralized this effect.  The second was that the six teachers that were a part of this 

study volunteered to do this.  They were equally as passionate about the dissemination of 

college-knowledge as I am. I recognize that this open attitude might not be the norm at other 

elementary school sites.  

Given the opportunity, I would also include additional students to this study.  Even 

though there was a lot of data to look through, having more students at each grade level would 
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have been more insightful when looking for trends and patterns, especially with the younger 

grades, first and second grade specifically.   

The second limitation involved allocation of time; the teachers indicated that they would 

like to see this curriculum extended over the course of the year.  Six weeks to implement the 

lessons was not enough time, especially for 5th and 6th grade since their lessons were much 

more complex and required prerequisite information and background knowledge to complete 

most of the activities.  The teachers recommended starting the lesson in the beginning of the 

school year and continuing with additional lessons (developing more lessons) leading up to the 

dates of the state assessment.  Stretching out the curriculum throughout the course of the year 

would require the addition of lessons, especially for first and second grade.   

 The third limitation involved the parents.  Although all the research indicates that parents 

play a significant role in the lives of students (Hossler et al., 1999), I intended for this project to 

be implemented within the school day independent of parent participation (or lack of), assuring 

that ALL students receive the same information about college access.  Even though the original 

design of the action research did not involve parents, the value of parents learning information 

alongside their children was consistently brought up by the teachers.  Having the opportunity, I 

would have offered a parent workshop during the implementation of the curriculum as an 

engagement piece to support the college-knowledge curriculum.   

 The fourth limitation was the assessment of the younger children, specifically in first 

grade.  Even though students were encouraged to use non-linguistic representations or inventive 

spelling to complete the assessment, focus groups or interviews would have been much more 

appropriate for this particular group.  There were significantly more outlier responses for these 
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two groups of students than any other grade levels.  Given the opportunity, I would have liked to 

probe these two groups in order to have a better understanding of their college-knowledge.   

 Lastly, I want to acknowledge that this project does not advocate the implementation of a 

college-knowledge curriculum or creation of a college going culture in isolation of a culture of 

high academic achievement as a solution.  College access requires that students are academically 

prepared to meet the rigorous academic requirements for college admission.  It has been my 

assumption all along that both systems co-exist (college-knowledge systematically taught to all 

students and rigorous academic preparation) and are implemented simultaneously.   

Directions for Future Research 

Early interventions are key, yet there are few interventions at the elementary level that 

explicitly teach students college-knowledge in a systematic way.  Research shows that the earlier 

we begin to teach students about college access, the better (Swail & Perna, 2002).  Yet, the 

majority of interventions programs in place begin in high school (Swail & Perna, 2002).   

According to McDonough, McClafferty and Nunez (2002) a school-wide college-going 

culture builds the expectations of postsecondary education for all students – not just for high 

achieving students tracked into college courses and programs.  This project offers an attempt at 

mitigating the current reality. Prior to this intervention, there was no formal curriculum or 

framework for explicitly teaching elementary school in 1st through 6th grade as continuum 

college-knowledge.  It is my hope that this project is the catalyst in formalizing a discussion and 

approach to teaching college-knowledge to elementary school students.   

After analyzing the data from this study, two critical questions arose and need to be 

examined in further detail. First, ―What are the long term effects of college-knowledge 
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retention?‖ Second, ―How can school districts, especially those that serve low-income and 

minority students, teach college-knowledge systematically to elementary school students?‖ 

 In regards to the first question, it is my recommendation that a longitudinal study be 

conducted with students that are exposed to college-knowledge. This would truly identify if the 

gains in student knowledge were not only retained but put into practice over time.  Data from a 

longitudinal study would also help to align the college-knowledge objectives with more precision 

to college preparation in high school.   

 ―Students should have a seamless experience where a college message is communicated 

from kindergarten through 12th grade‖ (McDonough et al., 2002, p. 25).  One possible answer 

for the second question posed is to provide schools and teachers the resources to be the proxies 

for social capital for low socio-economic and minority serving schools. Various researchers note 

that schools have the capability to make up the difference for students that lack college resources 

and information (Jencks et al., 1972).  It is my recommendation that school districts create or 

adopt college-knowledge objectives and provide professional development on college-

knowledge to all teachers at the beginning of the school year along with the resources and tools 

to teach the college-knowledge skills and information.   

Reflection 

 College access is a topic that I have been passionate about since I first started teaching 13 

years ago.  Reflecting on my own experience and that of my peers and family members led me to 

believe that I was ―lucky‖ because I was given the opportunity to participate in college access 

programs in high school.  With so much at stake, (the livelihood of individuals and future of the 

California economy), we cannot rely on ―luck‖ as a descriptor for students admitted to well 

intentioned, but limited college access programs.  Unfortunately, our school systems have a 
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tradition of tracking students, beginning at an early age, and many students are not given the 

opportunity to participate in college preparation courses or programs (Oakes, 1996).  In order to 

mitigate this reality, I strongly encourage school systems to consider teaching students to be 

advocates for themselves. By teaching them college-knowledge, we are informing and 

empowering students with the information they need to know in order to be on the path to 

college:  (a) different types of colleges and universities; (b) admission requirements; (c) costs; 

(d) taking the ―right‖ classes; (e) tests; and (f) skills needed.  It is my commitment to 

continuously develop college access awareness and ultimately create a system so that all 

students, regardless of social economic standing, have the ability to advocate for themselves and 

navigate the school systems on the path to college access.   
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APPENDIX A  

THE U.S. EDUCATIONAL PIPELINE, BY RACE/ETHNICITY AND GENDER, 2000. 

 

 
 

Note: The first number in each box represents females; the second, males.  

Source: Huber et al. (2006). 
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APPENDIX B 

CONSENT TO PARTICIPATE IN RESEARCH 

 

Creating a College Culture in Elementary School 

You are asked to participate in a research study conducted by Doctoral candidate Maribel Garcia, under 
the guidance of faculty sponsor Eugene Tucker and Wellford Wilms from the Graduate School of 
Education and Information Studies (GSEIS) at the University of California, Los Angeles (UCLA). 
You were selected as a possible participant in this study because you are a classroom teacher at El 
Monte Elementary School in the El Monte City School District (EMCSD).  Your participation in this 
research study is voluntary. 

PURPOSE OF THE STUDY 

The purpose of this study is to provide all students at a Title I school the information and resources 
needed to begin preparing for college, so that as the students continue their way through secondary 
schools they have and use the correct information to eventually gain college access. The team of 
teachers (1

st
 – 6

th
), in collaboration with a research student from UCLA will create a six-week, 

developmentally appropriate college curriculum to develop the expectations, skills and behaviors of 
students to eventually access college. 

PROCEDURES 

If you volunteer to participate in this study, we would ask you to do the following: 
• Participate in a tape-recorded, pre-curriculum project interview in your class or location of your 

choice for approximately 1 hour in duration to discuss your perceptions of a college culture 
for your students 

• Participate in a series of three tape-recorded curriculum development meetings for a duration of 
one and one half to three hours each (for a total of 4 1/2 to 9 hours of curriculum planning) at 
El Monte Elementary 

• Participate in observed monthly hour long meetings during your school's PLC meetings for the 
duration of the project.   

• Participate in implementing the six-week college curriculum.   
• Provide copies of the student pre-and post-curriculum assessments (student work will always 

remain anonymous to the UCLA researcher; the work will be coded with an identification 
number known only to you) 

• Participate in a tape-recorded, post-curriculum project interview in your class or location of 
your choice for approximately 1 hour in duration to discuss your perceptions of a college 
culture for your students after the curriculum implementation 
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POTENTIAL RISKS AND DISCOMFORTS 

The researcher does not anticipate any risks to the participants. The only discomfort you might have is 
in being tape-recorded. You may ask for the recording device to be turned off at any time. Further, you 
do not have to share any information that you consider confidential or potentially damaging to the 
children in your classroom. 

POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY 

Your participation in the research will result in a college curriculum that you may continue to use 
beyond the scope of this project. Further, you will have a research base to support your decision to 
create a college research project for your students.  

PAYMENT FOR PARTICIPATION 

Participants will receive no payment for your participation. 

CONFIDENTIALITY 

Any information that is obtained in connection with this study and that can be identified with you will 
remain confidential and will be disclosed only with your permission or as required by law. 
Confidentiality will be maintained by means of: 

• You will self-select a personal identification code (Alternative Name selected by you) that the 
UCLA researcher will use on all identifying documents 

• Any images of you will be blurred before data are published or presented at conferences, unless 
specific permission is given to use actual photos in presentation or print 

• Voices of participants will be masked before data are published or presented at conferences, etc, 
unless specific permission is given to use clear audio quality tapes in presentations 

• Any information obtained in connection with this study, including data collected on your 
classroom, grade level team, or school that can be identified with you will remain confidential 
and will only be disclosed with your permission, or as required by law 

• All data, support materials and recorded information will remain with the researcher and will 
not be disclosed unless permission by you is first granted 

 
♦NOTE: All participants in group meetings will be asked to keep what is said during the group session 
confidential. However, complete confidentiality cannot be guaranteed. 

PARTICIPATION AND WITHDRAWAL 

You can choose whether to be in this study or not. If you volunteer to be in this study, you may 
withdraw at any time without consequences of any kind. 
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IDENTIFICATION OF INVESTIGATORS 

If you have any questions or concerns about the research, please feel free to contact: 

Researcher: Maribel Garcia (626) 926-
6428 

Faculty Sponsor: 
Eugene Tucker & Wellford Wilms 
UCLA Graduate School of Education and Information Studies 

RIGHTS OF RESEARCH SUBJECTS 

You may withdraw your consent at any time and discontinue participation without penalty. You 
are not waiving any legal rights because of your participation in this research study. If you have 
questions regarding your rights as a research subject, contact the Office for Protection of 
Research Subjects, 2107 Ueberroth Building, UCLA, Box 951694, Los Angeles, CA 90095-
1694, (310) 825-8714. 

 

 

SIGNATURE OF RESEARCH SUBJECT 

I understand the procedures described above. My questions have been answered to my satisfaction, 

and I agree to participate in this study. I have been given a copy of this form. 

Name of Subject 

Signature of Subject Date 

SIGNATURE OF INVESTIGATOR OR DESIGNEE 

In my judgment the subject is voluntarily and knowingly giving informed consent and possesses the 
legal capacity to give informed consent to participate in this research study. 

Name of Investigator or Designee 

Signature of Investigator or Designee Date 
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APPENDIX C  

MEMORANDUM OF UNDERSTANDING 

 

The following are the parties involved in this accord: 

El Monte Elementary  
El Monte City School District  
School Principal 
One teacher from each grade level (1st – 6th grade)  

Researcher, Educational Leadership Program 
Graduate School of Education and Information Studies (GSEIS) 
University of California, Los Angeles (UCLA) 
Maribel Garcia, Doctoral Candidate 

Articulation of Collaboration: 

The teaching team, in collaboration with a research student from UCLA will create a six-week, 
developmentally appropriate, college curriculum to develop the expectations, skills and 
behaviors of students to eventually access college. The purpose of this collaboration is to 
provide all students the information and resources needed to begin preparing for college, so that 
as the students continue their way through secondary schools they have and use the correct 
information to eventually gain college access. 

Description of Site: 

El Monte Elementary School is a Kindergarten through Sixth grade elementary school serving 
685 students in the El Monte City School District (EMCSD). El Monte Elementary is one of 
sixteen Title I elementary schools in EMCSD, as 84% of its students receive free or reduced 
lunches, indicating their families qualify for economic assistance. The demographics of El 
Monte Elementary include 75% Latino students, 18% Asian, 5% Caucasian, 1% Other. 

The Principal and teaching staff from El Monte Elementary School have indicated a high interest 
in developing a college-knowledge curriculum for all students. The staff at El Monte Elementary 
have welcomed the collaboration with this UCLA researcher to develop and implement a 
developmentally appropriate college curriculum for all students at El Monte Elementary, so a 
college culture is created at the site. 
 
Obligations of the Researcher 
The UCLA researcher will provide the research base for the validity of creating this type of 
curriculum based project. Additionally, the researcher will collaborate with the teaching team to 
develop and produce the developmentally appropriate college curriculum and lesson series. This 
will ensure that the researcher meets the needs of El Monte Elementary, ensure that the 
intervention curriculum meets the needs of the students, and that the entire process is 
documented so it can be replicated again. Additionally, the researcher will ensure that the 
intervention curriculum is sensitive to students in the areas of culture, literacy, socio-economic 
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status, and language. The researcher has the obligation to give the El Monte Elementary staff a 
copy of all intervention materials and findings/analysis at the conclusion of the project. The 
researcher will assist teachers in the development and administration of the lesson series, 
conduct the pre and post interviews, classroom observations and analyze the findings and 
collaborate with the El Monte Elementary staff throughout the project. In addition, the researcher 
agrees to give a presentation to report findings to the school administration, grade-level, school 
and if interested, the district school board members. 

Description of Project: 

The project will have four components: 

1. Interviews, Collaboration and Design 

• Interview all participating teachers prior to the planning meetings 

• Present research findings to the team of teachers and principal 

• Discussion about college-knowledge principles, curriculum and activities, and timeframe 
• Finalize curriculum  
• Development of timeline, based on needs and interests of the school 

Timeframe: Winter, 2012 

 

2. Implementation of a College-Knowledge curriculum 

• Assess students (one classroom per grade level) prior to the start of the curriculum 
• Delivery of College Knowledge curriculum  

 

• Progress-monitoring lesson plans through grade level team meetings 

• Interview all teachers after the completion of the curriculum 

• Assess students (one classroom per grade level after the completion of the 
curriculum 
Timeframe: Late Winter, 2012  
 

3. Data Collection and Analysis by Researcher 

• Student assessments coded and analyzed 

• Interview transcriptions coded and analyzed 

• Classroom observations coded and analyzed 

• Triangulate data to determine basis for student change in behaviors and skills based on 
college curriculum 

Timeframe: Spring, 2012 

 

4. Report Findings  

• Report findings back to El Monte Elementary teachers and administrators 

• Report findings to El Monte Elementary School community (if desired) 

• Report findings to El Monte City School District Board of Education (if 

desired) & Superintendent 

Timeframe: Spring, 2012 

Flexibility with Project Timeline 
By collaborating with UCLA Researcher, El Monte Elementary staff can request changes in the 
date services will be administered. 
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Product of Project: 

• College-knowledge curriculum (1st – 6th grade) 

• Set curriculum to be replicated by teachers in future years 

• Interview questionnaires 

• Articles developed as necessary based on the findings and needs of the project 

Confidentiality 
The researcher will maintain confidentiality of the identity of all participants for all 
documents related to this project unless prior written notification is obtained by the 
participant. 

"This Memorandum of Understanding is agreed to by the undersigned. Amendments to this 
document must be in writing and signed by all original signatories." 

 

 

El Monte School 

 

Site Administrator Date: 

Teacher Date: 

Teacher Date: 

Teacher Date: 

Teacher Date: 

Teacher Date: 

UCLA Researcher 

Researcher Date: 

 



 

95 

 

 

APPENDIX D 

TEACHER INTERVIEW QUESTIONS 

 

Pre –  

 

1. When do you think schools should begin preparing students for college? 

2. What do you think you can do to prepare students for college? 

3. In thinking about creating a college curriculum for your students, what do you think are the 
essential components to teach at the elementary school level? Why? 

4. What do you think your students have the least knowledge about regarding college? 

5. What do you think your students have the most knowledge about regarding college? 

6. How do you think your students would describe college to you? 

7. Do you speak of college to your students? If so, how do you describe college to your 
students? 

8. What do you want your students to walk away with when they have completed this 
curriculum? 

 

9. Is there anything else you would like to share? 

 

 

Post –  

 
1. Has developing and implementing this college curriculum changed how and when you think 

schools should begin preparing students for college? How so? 

2. Are you thinking about preparing students for college in a different way now that you have 

created implemented this college curriculum? If so, how? 

3. Having completed this curriculum, what do you now think are the essential components of a 
college curriculum for students at the elementary school level? Why? 

4. What was the most difficult part of this project for you? 

5. What recommendations do you have for the development and implementation of this type of 
project in the future? 

6. After using this curriculum, what do you think your students still have the least knowledge 
about regarding college? 
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7. After using this curriculum, what do you think your students have the most knowledge 
about regarding college? 

8. Now how do you think your students would describe college to you? 

9. Based on the college curriculum, what do you perceive to be the changes in knowledge and 
expectations of your students regarding access to college? 

10. Did students have any information they shared with you that demonstrated their learning or 
understanding of college? For instance, any statements students made that indicated a 
change in thinking or learning? If so, what are the examples? 

11. Do you now speak of college to your students more frequently? If so, how often do you 
discuss college, and how do you describe college to your students? 

12. Have your own attitudes and practices regarding college changed throughout this process? If 
so, how? 

13. Is there anything else you would like to share? 
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APPENDIX E 

STUDENT ASSESSMENT 

 

 

1. What is college?   

2. Who goes to college? 

3. How do you get to college? 

4. Why do you want to go there? 

5. Is college free? 

6. How much does it cost? 

7. What college do you want to go to? 

8. How can you start preparing for college now? 
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APPENDIX F 

COLLEGE-KNOWLEDGE 

 

The following topics have been identified in the research as information that students must know 

about accessing college (McDonough et al., 2002; Tornatzsky et al., 2002)   

 Different types of colleges and universities 

 Admission requirements 

 Costs 

 Taking the ―right‖ classes 

 Tests 

 Skills:  Test-taking skills and organization skills 

 

Different types of colleges & universities 

 Private 

 Public 

 4 year / 2 year 

 community colleges 

 Local  

 Ivy league 

 Small vs. Large 

 Liberal Arts 

 Highly selective schools 

 

Admission requirements 

 Web based applications 

 Test scores 

 GPA 

 A-G (Honors classes) 

 Application process 

 Letters of recommendation 

 Extra-curricular activities 

 Timeline / deadlines 

 Internships 

 

Costs 

 Financial aid 

 Work study 

 Loans  

 Scholarships 

 AB540 

 FAFSA 

 CSS Profile (FAFSA for private schools)  

 Harvard/Stanford free tuition for students with income under 45K 
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―Right‖ classes 

 Algebra (gatekeeper) 

 A-G (college prep electives) 

 Writing 

 Avid / Puente 

 Second language fluency 

 

Tests 

 STAR (used to place students in middle & high school) 

 AP Exams  

 CAHSEE – High School Exit Exam  

 PSAT 

 SAT  

 SAT 2 – Subject Matter Test 

 ACT  

 

 

 

 

 

 

 

Skills: test taking & organization 

 Test prep courses (Kaplan, Princeton Review, etc.)  

 Cornell notes 

 Time management – agendas/planners 
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APPENDIX G 

CURRICULUM 

Primary and Upper Grade 

College Talk Activities 

 

Objective:   Participating in the following activities students will learn about the importance of study skills, 

academic success, school wide commitment to success and how these school components ultimately lead to 

college/university admittance. 

  

Time:  Activities can range from 20-60 minutes in length.  

 

Activities/Action Steps:  Activities listed below can be done in any order as well as modified by teachers to 

meet the needs of their individual students. 

 Staff members wear college/university t-shirts (hats) as part of the teacher dress code 

or Friday wear.  

 collect a list of where each staff member attended college - announce the school, 

city, and state of 

1-3 staff members per week 

 highlight/discuss a university of the week 

 mention the school mascot from a particular school and play "name that university" 

 play a fight song from a particular school 

 invite siblings currently in college to be guest speakers in the classroom 

 have students announce the school they are planning to attend 

 announce college trivia questions each morning 

 have a "University of the Week" - students that have a teacher who went to a 

particular university get a free HW pass for the week, ice cream, pizza, pencils, et 

cetera. 

 to recite the "Learner's Creed" - with the added reference to college: 

 

 

Learners Creed 

 

I believe in myself and my ability to do my best at all times. 

Just for today-I will listen. 

I will think. I will speak. 

I will reason. 

I will read. 

I will write. 

I will do all these things with one purpose in mind, to prepare myself for college, 

to do my best and not waste this day, for this day will come no more. 
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 Much like the Notre Dame Football program, as students enter the school - they would be 

encouraged to touch the metal sign ... each and every student, each and every time! 

 college walls or murals in the school buildings 

 teachers dress up like characters from different careers ... maybe even a parade in the 

hallway 

 students dress up like characters from different careers and have a parade in the hallway 

(each 

student carries a sign saying which school they will attend). 

 creating rivalries between elementary campuses between the Aggie teachers/student fans 

and the 

UT teacher/student fans 

 make a large quilt for the school hallway that is made from university/college shirts 

 use university/college names in the spelling words for the week (grades 2-5) 

 name each hallway in the building (with signage) after a university/college 

 name the tables in the cafeteria after a university/college - place that school's logo on the 

table. 

 have a "wall of fame" in the school hallway. Photos of famous people would be posted 

with the name of the college/university that they attended. 

 assign each student in the 4th and 5th grades a university/college to research and report 

back to the class on (sports, activities, how to apply, grades needed, tuition assistance, 

etc). The librarian can help the students use the web to access information. 

 mini-career fair for 5th graders (10-30 guests to share careers with the students) 

 have 5th grade students take a tour of a local college or university  

 Teachers place college flags from their Alma Mata in their classrooms 

 make "top 10" t-shirts for 5th graders: 

 

Top Ten Reasons I'm Going to College 

1. I deserve the best future for myself! 

2. My brain still has so much room to grow and learn 

3. I love school cafeteria food 

4. I can get help with tuition 

5. Higher learning ... higher potential 

6. A mind is a horrible thing to waste 

7. Because I can 

8. I've got skills 

9. Smart people attend school 

10.  Because my momma' said so 
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 make school university shirts for 5th graders - i.e. UCLA (on front) Future College 

Graduate (on back) 

 conduct a scavenger hunt across the school or play area for school logos, names, mascots, 

etc. 

  on President's Day have one student from each class announce a former president and the 

school he attended 

 divide the class/school into groups named after colleges - foster competition between 

these groups 

  have students wear "pledge pins" on their shirts or backpacks that they will attend 

college. 

 college contracts - signed promissory notes (pledges) by students to attend college 

  at grade level awards assemblies do a college chant or cheer such as: 

College Bound - A Rhythmic Chant 

College Bound 
College Bound 

I am college bound 
Yell it out 
To the roof 

With a mighty sound 
Set my goals 

Work hard at school 
Ready for the test 

College dreams for me 
Come true if I do my best 

 At the bottom of all parent or student communication letters from the school/PTA there 

would be simple sound bites: 

a. Are you thinking of college? College is thinking of you. 

b. Higher education fits EVERYONE 

c. Education helps you discover who you REALLY are 

d. Whatever you chose, be the BEST with education 

e. If you like yourself, you will educate yourself-there IS a way! 

f. Higher learning ... higher potential! 

g. "I am graduating from college!" 

 The writing of a short column each month for a "College Corner" in the Elementary PTA 

newsletters to keep parents interested. 

 At one general assembly parent meeting - the guest speaker would be a representative 

from a local college, career counselor, and/or college planning financial advisor. 

 Advertising university logos and motivational slogans like "You CAN go to college," 

"You CAN afford to go to college," "I am graduating from college!" "I'm a future college 
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graduate!" or "Which college are YOU going to?" on the back of the seats on school 

buses, school hallways, and cafeteria tables. 

 Career fairs - at district level or at school level. 

 Posting large banners in front of the schools or administration building that reads "Free or 

Affordable College: Contact XXXXXXXX" 
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Learner’s Creed 
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Primary Grades-Types of Colleges: 

Our Colleges 

 

Objective:  Students will learn about the local colleges and universities; Rio Hondo College, CSULA, UCLA, 

USC, Whittier, etc.; students will focus on various college/university mascots as a way to introduce them to 

each establishment 

 

Time:  30 – 45 minutes  
 

Materials:  Teacher copy of college/university information spreadsheet; picture copy of different 

college/university mascots (to match those on the spreadsheet) 

 

Action Steps: 

 

1. Use the attached college/university informational spreadsheet  to introduce the different types of 

academic establishments 

2. focus on the mascots of each college/university 

3. divide students into small groups 

4. provide each group a different picture of a particular mascot; each small group will be ―identified‖ 

as that mascot for the week, i.e. the UCLA Bear table/group 

5. as an extension activity each table/small group can color their own picture of their pertaining 

mascot 
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UCLA Coloring Book 
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Upper Grade – Colleges 

“My” College Poster 

 

Objective: Students will conduct an internet research; students will use an internet search engine to gather 

information on a college of their choice; students will create a ‗College Poster‘ to display the different 

information they obtained from their research. 

 

Time:  3 days, 45-60 min. each day. 

 

Materials:  internet access; students will need to buy/borrow materials for their ‗College Collages/Poster‖. 

 

Action Steps: 

 

1. Provide students with a list of local and nearby state college/universities 

2. Allow students to choose a college/university  

3. Give students time to research and gather information on the chosen college/university 

4. Explain how you would like students to display their ‗College Poster‘ (poster display style/type up 

to teacher discretion) 

5. Students present their ‗College/University Poster‘ to either their small group, ―Reading Buddies,‖ 

whole class, etc. 
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Upper Grade – Colleges 

“My” College Poster 

 

Objective: Students will conduct an internet research; students will use an internet search engine to gather 

information on a college of their choice; students will create a ‗College Poster‘ to display the different 

information they obtained from their research. 

 

Time:  3 days, 45-60 minutes each day. 

 

Materials:  Internet access; students will need to buy/borrow materials for their ‗College Collages/Poster‖. 

 

Action Steps: 

 

1. Provide students with a list of local and nearby state college/universities 

2. Allow students to choose a college/university  

3. Give students time to research and gather information on the chosen college/university 

4. Explain how you would like students to display their ‗College Poster‘ (poster display style/type up 

to teacher discretion) 

5. Students present their ‗College/University Poster‘ to either their small group, ―Reading Buddies,‖ 

whole class, etc. 
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 Primary Mascot Pictures 
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 Primary Grades-Types of Colleges 

College Fight Songs 

 

Objective:  Students will become familiar with university ―fight songs‖; students will listen to and attempt to 

learn university ―fight song‖ chant as a motivator to learn about college 

 

Time:  30 – 45 minutes. Teacher can teach this lesson over a period of 1-3 days 

 

Materials: Teacher selected university fight songs, i.e. UCLA, USC, Cal Fullerton, etc.  

  

Lesson Procedure: 

 

1. Teacher will play self-selected college/university fight song/chant students listen to 

various fight songs/chants throughout the week. 
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Primary Lesson - The Different Types of Colleges and Universities 

Higher Education 

Objectives:   Students will understand the different types of Higher Education; Students to be able to 
state reasons why the systems are different. 

Time:  1 hour 

Materials:  College Information and Fact Sheet, Pencils. 

Lesson Procedure: 

1. Explain that today students are going to learn that there are different types of 
universities/colleges in the United States of America. 

2. Hand out to students the "Higher Education Opportunities" sheet. 

3. Give students a few moments to look over the sheet. Then ask students to play a game with you 
where you call out information, and students have to determine which type of 
university/college you're referring to: 
 
a. I'm looking for a school type that costs me less than $ 1000 a year to 

attend in California (Community College!). 
b. I'm looking for a school type that will let me go all the way up to getting 

into law school (University of California or a Private University). 
c. I would like a school to be able to offer me some type of Financial Aid. 

4. Break students up into small groups to review "sample" schools and have them make a guess 
as to the type of college/university the school is. 

5. Break students up in to no more than 4. Give each group a "sample" school with no actual 
name. Give students a grid sheet that asks them to fill in essentials (fees, financial aid, etc..) 
and then at the bottom guess the type of college they were studying (community, private, 
public, state, vocational, etc.). 

6. Have students reveal and share out loud to the class their guess AND THE REASON 
WHY they picked that type of school - share answers. 
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Sample School #1 

There are only 23 of these schools in California I have the chance to earn a Bachelor's Degree I can 

get financial aid I can go to school in California or in another State 

We guess this is a _________________________________________  

Because: 

Cost:______________________ 

Degrees Available: ________________________________________  

School Example __________________________________________  
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Sample School #2 

There are more than 600 of these Nationwide 

I can get a Bachelors or Master‘s Degree 

It costs anywhere from $12,000 to $30,000 a year to go to this school 

I can get financial aid even if it is expensive 

I can go to school in California or in another State 

We guess this is a __________________________________________ 

Because: 

Cost: _____________  

Degrees Available:__________________________________________ 

School Example: ___________________________________________ 
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Higher Education Opportunities 
 

 
Community 
or Junior 
College 

State College 
Public University 

(University of 
California) 

Private or 
Independent 

College 

Number 
of 

Campuses 

1157 
Nationwide 
107 in 
California 

429 
Nationwide 
23 in 
California 

More than 2500 
Nationwide 
10 in California 

More than 645 
Nationwide 
77 in California 

Cost 

$1,518 
Nationwide 
$432 in 
California 

$10,000 
Nationwide 

$2,500 in 
California 

$12,000 
Nationwide 
$4,300 in 

California 

$27,00 Nationwide 

$12,000-$30,000in 
California 

Available 
Degrees 

Associate's 
Degree (AA) 

♦Bachelor's 
Degree 
(BA/BS) 
♦Masters 
Degree 
(MA/MS) 

♦Bachelor's Degree 
(BA/BS) ♦Master‘s 
Degree (MA/MS) 
♦Doctorate Degree 
(PhD) 
♦Professional 
Degrees(medical, 
dental, law) 

♦Bachelor's Degree 
(BA/BS) ♦Master‘s 
Degree (MA/MS) 
♦Doctorate Degree 
(PhD) 
♦Professional 
Degrees(medical, 
dental, law) 

Years to 
complete 

Usually 2 
years 

Usually 4 
years 

Usually 4 years Usually 4 years 

Financial 
Aid 

Available! Available! Available! Available! 

Examples 
of Schools 

Las Vegas 
Community 
College 
Santa 
Monica 
College 

Florida State 
Cal. State 
Northridge 

University of 
Nevada, Las Vegas 
UCLA 

Duke University 

use 
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California College Choices 
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Primary/Upper Grade – Colleges 

Different Colleges/Universities Systems  

and 

Different Degrees  

 

Objective: Students will use the ‗Higher Education Opportunities‘ spreadsheet to learn about Different 

Colleges/Universities systems and the different degrees that can be obtained at each type of 

college/university. 

 

Time: 45-60 minutes 

 

Materials:  ―Higher Education Opportunities‖ spreadsheet. 

 

Action Steps: 

 

1. Provide each student the ‗Higher Education Opportunities‘ spreadsheet 

2. Students start in their small group/table groups 

3. Each member of the table group is assigned a different number, 1-4 

4.  All the ―1s‖ then  ―Jigsaw‖ (gather together) to form college/university expert groups  

 

 

 

 

 

 

Each group will focus on one particular type of college/university; i.e. the 1s will focus on 

‗Community or Junior‘ college, 2s will focus on ‗State College‘ and so on 

 

5. While in their expert groups, they will write down information of their assigned college/university off 

of the spreadsheet; information can be written down in the form of a thinking map, list form, etc. 

6. Each member will then return to their original table group and report the information gathered during 

their expert group breakout session 

 

 

 

 

 

 

Community 

or Junior 

College 

State College 

Public University 

(University of 

California) 

Private or 

Independent 

College 
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Higher Education Opportunities  

 

Community 

or Junior 

College 

State College 

Public University 

(University of 

California) 

Private or 

Independent 

College 

Number 

of 

Campuses 

1157 

Nationwide 

107 in 

California 

429 

Nationwide 

23 in 

California 

More than 2500 

Nationwide 

10 in California 

More than 645 

Nationwide 

77 in California 

Cost 

$1,518 

Nationwide 

$432 in 

California 

$10,000 

Nationwide 

$2,500 in 

California 

$12,000 

Nationwide 

$4,300 in 

California 

$27,00 Nationwide 

$12,000-$30,000in 

California 

Available 

Degrees 

Associate's 

Degree (AA) 

♦Bachelor's 

Degree 

(BA/BS) 

♦Masters 

Degree 

(MA/MS) 

♦Bachelor's Degree 

(BA/BS) ♦Master‘s 

Degree (MA/MS) 

♦Doctorate Degree 

(PhD) 

♦Professional 

Degrees(medical, 

dental, law) 

♦Bachelor's Degree 

(BA/BS) ♦Master‘s 

Degree (MA/MS) 

♦Doctorate Degree 

(PhD) 

♦Professional 

Degrees(medical, 

dental, law) 

Years to 

complete 

Usually 2 

years 

Usually 4 

years 
Usually 4 years Usually 4 years 

Financial Aid Available! Available! Available! Available! 

Examples of 

Schools 

Las Vegas 

Community 

College 

Santa 

Monica 

College 

Florida State 

Cal. State 

Northridge 

University of Nevada, 

Las Vegas 

UCLA 

Duke University 

use 
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Upper Grade Lesson Plan –Types of Colleges 

 Essential Questions 

Objective:      Before students can have the goal of picking and getting in to a college, 

they need to think about Essential Questions they should always take of consideration before deciding 

where to go. 

Time:     30 minutes 

Materials:       EQ about colleges worksheet; pencils, pens  

Action Steps: 
 

1.  Teacher Discussion: "Today, we're talking about your "Essential Questions" for college. These 
Essential Questions will be the basis for you to have in mind while you're thinking about 
college. 

2. Hand out to each student the Essential Question Building worksheet. 

3. Give students time to complete the worksheet independently - students may choose to 
work together if you think this is necessary. 

4. When finished have students share in table groups. 

5. You may then choose to use an overhead or whiteboard to record answers for the whole class. 

6. While recording try to determine if there are any similarities and differences. 

7. Ask students what they notice about what is recorded - to see if they see the similarities and 
differences. 

8. Remind students that as you continue to work together through the remaining of the year you 
will be able to refer back to their questions to see if they can be answered. 
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Name _______________________________________  

College Essential Questions 

 1. Write a question you have about the cost of college 

2. Write a question you have about college locations 

3. Write a question you have about what activities you can do at college 

4. Write a question you have about what it takes to get in to college 

5. Write any questions you might have about college 
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Upper Grade Lesson Plan –Types of Colleges 

 Using Resources to Develop College-knowledge 

Objective:   To have students understand that colleges and universities are ever-changing, and that 
they can use different resources to find out information about their interests. BUT that they HAVE to 
keep using them! 

Additionally, the success (or failure) of any report (or study) can sometimes 
be directly linked to the quality of the resources or information used for 
research. 

Time: 30 minutes 

Materials: A copy of each type of resource, the "box" of college resources - the 
brochures, etc. 

  

Action Steps: 

1.   Remind students of the importance of their essential questions or problem. Tell them to keep that 
in mind as they review resources. 

2. Discuss the various types of resources: 

• Books: Be sure to check for more recent publication dates to insure up-to-date information. 

• Newspapers and Magazines: Many libraries carry past editions of newspapers on microfilm 
and many newspapers offer searchable databases online. Your librarian can also help you use 
indexes to magazine articles by topic in print and online. 

• People: Personal interviews are often overlooked as a source of information, yet can sometimes 
yield some of the best material for your report. 

• The Internet: Learn proper methods for searching and choose a search engine that is reputable. 
Carefully evaluate any information found online. 

• Encyclopedias: Print versions are sometimes dated. Look for CD versions or online versions 
of the printed counterparts- these are constantly updated and thus contain current 
information. 

 

3. Ask students to think of at least three people who could be used as a good resource. Have students 
share that out loud with the class so that you have a "bank" of people to whom students can go for 
information about college or how to find out about college. 

4. Have students look at one brochure "packet" for a college. Have students use the brochure to find 
"key facts" about the school - also have them look to see how "useful" the brochure is in terms of 
assisting them with information. 
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5. Have students ready to share out an "interesting" fact they learned from the brochure and have 
them rate the school brochure/packet with a "Thumbs up", "Thumbs flat (neutral)" and "Thumbs 
down" so future students can see how useful the information will be for them. 
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Name: ________________________        Room: ______________________  

The College Brochure Hunt - How Useful is it as a Resource? 

1. The college I researched is: __________________________________  

2. This school is located in (city and state): 

3. This school has information about: 

□ Students who are at the school        

□ How much it costs to go there D What kinds of classes they have       

□ What other activities they have 

□ Places to live while at college  

□ The kinds of groups to join 

□ Other: ______________________________________________  

 

4. The school website is: 

5. Something interesting I learned about this school is: 

6. Overall, I would give this brochure/ packet of information a: 

Thumbs Up, the information was very helpful 

Thumbs neutral, the information was interesting, but not always useful 

Thumbs down, the information was not useful 

7.  
□ I would recommend this brochure 

□ I would not recommend this brochure 
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 Upper Grade Lesson Plan – Types of Colleges 

Research Paper 

Choosing A Topic 

Objective:  Students will write a research paper  

Time:  Approximately an 1 hour - depending on student questions. 

Materials:  Essential Questions Worksheet, pencils, white board with markers 
 *Overhead if you choose to do an example of the beginning  

Action Steps: 

The process of a written research paper will be divided into easy to complete steps and by providing 

detailed information to help complete each step, this will make writing a paper a less intimidating task.  

During the next few weeks, you'll scaffold the students through the process of creating a research paper. 

While the focus of the project is the creation of a research paper, the step-by-step instruction for 

completing the report focuses on the writing process. 

1. Introduction of the Research Paper: 
Begin the lesson with a discussion of research papers. Explain that a research paper is a piece 
of writing that reports facts, data, and other information on a specific topic. It's called a 
research paper because you research your subject before writing your paper. 

2. Next, discuss the steps of the writing process and activities involved with each step. 

3. The first part of the process is Pre-Writing. The pre-writing activities actually fall 

under four different headings. Take a moment to talk about each one: 

• Choose a topic 

• Locate Resources 

• Take Notes 

• Organize and Outline 

4. Discussing Choosing a Topic: 
Remind students that we have chosen researching colleges for this first research report. In the 
future, they'll have opportunities to select the general topic as well as the specific information. 
For this project we have selected the topic, but they'll work on the essential questions. 

*Once you decide on a general topic, try to narrow it down or refine to a specific aspect of the 
general topic. This can be considered the "Essential Question" for the Research Report. 

For example, instead of writing a paper on World War I, write a paper that covers Pearl Harbor. 
Once you've chosen a topic, state it in the form of a question or as a problem to be solved- this 
is sometimes referred to as the "essential question" For example, What was the result of 
Japan's attack on Pearl Harbor? 
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Today, finish the lesson by talking with students about their "Essential Questions" for college. 
These Essential Questions will be the basis for the research paper. Remind them that as they 
get older, Essential Questions will provide them opportunities to research ideas that interest 
them. 

Hand out to each student the Essential Question Building worksheet they previously 
completed. 
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Upper Grade Lesson Plan – Types of Colleges 

Research Paper 

 

Creating an Outline 

Objective:  Once students have had a chance to think about their essential questions, 
and have determined a place to resource, they have to determine the best way to 
research. This involves creating an outline. In this case, students have a general body of 
knowledge they will need to gather, so the outline will be fairly basic. In the future they 
can create and develop their own outline. 

Time:  Approximately 1 hour - depending on student questions. 

Materials:  Essential Questions Worksheet, pencils, white board with markers. 
*Overhead if you choose to do an example of the beginning.  

Action Steps: 
 

1.   Explain to students that they will have a chance to develop the outline that will allow them to 
gather information about college. 

2. Pass out to students a basic outline and show them the parts they will fill in about college. 

3. Do an example with the class. Demonstrate that they might have information that is missing 
from the brochure or the paperwork that they have. They may need to locate another resource. 
Explain and demonstrate that they can skip information as long as they note where they are 
missing information. 

4. Give students a sample outline and pamphlet/brochure to practice with so they can prepare to 
do their own research. 

 
5. When completed, students can move on to independent information. 

You can remind them of the following (feel free to use or delete as needed): 

• Skim through your source before you start writing. As you read, you'll see that some 
information may not pertain to the focus of your paper. Use bookmarks or sticky notes 
to mark pages you want to read more carefully and take notes on. 

• Start a detailed Source Sheet that lists each resource you use as you take notes. This 
will come in handy when it's time to name your sources. 

• Assign each source a code or abbreviation. This will keep you from having to write 
out the entire name on every note or note card. 
• Use the same type of note card or paper for each note you take. 

• Always identify the source of the information and page number at the top of your note 
card or paper- use the code for each source if possible. 

• Be sure to include the page number(s) where you located the information. This makes it 
easier to go back and recheck or get additional information. 

• Only write on one side of the note card or paper. This will help when it comes time to 
organize and write your outline. 
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• Only write a small amount of information on each card. Keep your notes concise and to 
the point. 

• Use your own words. It's illegal to plagiarize. 
• If you must use the author's words, limit the number of direct quotations you use. 
• Write neatly. You don't want to waste time later trying to decipher your own scribbles. 
• Don't take notes on information that doesn't pertain to your topic. It's easy to get carried 

away and end up with lots of information you can't use. 
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College Outline 

I.      Location 

i. State: 

ii. City: 

iii. Type of College: Urban (in the middle of a large city) 

      Suburban (outside of a city) Rural (Far away from a city) 

iv. Distance from home: 

v. Ways to get to the school: 

II.    Factual Information 

i. Type of School: Community (2-year college) Public State (4-year college) Public University      

    (4-year college) Private/Independent (4-year) Vocational School 

ii. Student numbers (size) _________________________________________  

iii. Student to professor ratio (how many students are usually in one class?)  ___  

iv. Large university or a small college? ______________________________  

III.   Academics 

i. Majors offered: 

ii. Average length of time to graduate: 

iii. Support Services: ______________________  

IV.   Extracurricular Activities 

i. Activities you can do on campus: 

ii. Sports Activities: 

iii. Clubs or groups: 
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 Primary – Upper Grade 

Admission Requirements 

Activities 

 

 

Objective:  Participating in the following activities students will learn about the importance of study skills, 

academic success, school wide commitment to success and how these school components ultimately lead to 

college/university admittance. 

 

Time:  Activities can range from 20-60 minutes in length. 

 

Activities/Action Steps:  Activities listed below can be done in any order as well as modified by teachers to meet 

the needs of their individual students. 

 Focus on Graduation 

Have students contribute to a classroom bulletin board that focuses on graduation. Students might 
bring a graduation photograph or picture of a family member or friend to display. Images may 
include graduation from pre-school or kindergarten, high school, college, or training programs.   
Students may list words, write sentences or write a paragraph explaining why graduations are so 
important. 

 Graduation Pictures 

Use a large piece of cardboard or poster paper to create an adult-sized drawing of a college graduate 
in a cap and gown holding a diploma. The drawings can be modified to indicate the name of 
specific colleges or universities. Cut out a hole where the face would go. Have each student stand 
behind the drawing so only his/her face shows. Then take a "graduation picture" of each student. 
Students may list words or write a paragraph describing how they or their family will feel on their 
graduation day. 
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Primary – Upper Grade 

Admission Requirements 

Types of Colleges 

Objective:  Participating in the following activities students will learn about the importance of study skills, 

academic success, school wide commitment to success and how these school components ultimately lead to 

college/university admittance.  

 

Time:   Activities can range from 20-60 minutes in length.  

 

Activities/Action Steps:  Activities listed below can be done in any order as well as modified by teachers to 

meet the needs of their individual students. 
 

 College Tours 

Use a computer with internet access and an LCD projector to give students a virtual tour of colleges 
or universities. Use a search engine to locate the website for the college or university. Select two-
year and four-year, public and private institutions. Also select schools in different parts of the state 
or country. Have students create a T-chart in which they list information about the college or 
university on the left column and write reflections, questions, or observations in the column on the 
right. 

 College Comparisons 

Use a computer with internet access and an LCD projector to give students a virtual tour of colleges 
or universities. Use a search engine to locate the website for the college or university. Select two-

year and four-year or public and private institutions. Select schools in different parts of the state or 
country. Tell students to create a Venn diagram to compare and contrast the institutions. 

 Careers/Colleges Web (or Cluster) 

Place students into pairs or groups of three. Allow each group to select a letter from the alphabet. 

Challenge students to create a web (or cluster) of careers or colleges that begin with the selected 

letters. 

 Focus on Careers 

Have students cut pictures from magazines of people in different occupations. Ask students to select 
a career they would be interested in pursuing from the assortment of magazine pictures. Use a 
digital camera to take a picture of each student. Have students superimpose their face over the face 
in the magazine picture. Have students write sentences or a paragraph explaining why they selected 
that particular occupation or explaining how that occupation contributes to the community. 

 Alphabetical Careers or Colleges 
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Place students into pairs or groups of three. Have students make a list of careers and/or colleges 
beginning with the letter "A" through "Z." 
 

 College Geography 

Give pairs of students an outline map of the United States and a high school or college dictionary. 
Tell students to use the list of colleges and universities found in the appendix of the dictionary to find 
at least one college or university for each state. Challenge upper grade students to list institutions 
other than state colleges and universities. 

 Book Mark Art Project 

Provide students with construction paper, magazines, glue, scissors, markers or crayons. Have 
each student create a bookmark highlighting a college or career. The bookmarks may be 
displayed on a bulletin board or used for the classroom library. 

 Getting There 

Ask students to use a map of the city to plot out the route to three colleges or university in the area. 

 College Search 

Inform students that there is a college that will support almost every interest or career goal that a 
student has. Encourage individual students or pairs of students to use a computer in the classroom, 
library or computer lab to identify two colleges that might be of interest based on career goals, 
favorite subjects, geography, class size, etc. 

Websites: 
www.collegeboard.com 
www.collegebound.net 
www.collegeview.com 
www.embark.com 
 
 
 

http://www.collegeboard.com/
http://www.collegebound.net/
http://www.collegeview.com/
http://www.embark.com/
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Primary – Upper Grade 

Admission Requirements 

Skills Needed 

Objective:  Participating in the following activities students will learn about the importance of study skills, 

academic success, school wide commitment to success and how these school components ultimately lead to 

college/university admittance. 

 

Time:   Activities can range from 20-60 minutes in length. 

  

Activities/Action Steps:  Activities listed below can be done in any order as well as modified by teachers to 

meet the needs of their individual students. 

 College-Ready Attributes and Activities 

Explain to students that the good habits and self-discipline needed for success in college and in 
careers develop early in life. Tell students to brainstorm a list of personal attributes and activities 
that could help someone become college-ready. 
 

Example: Makes list of things to do 
Follows directions 
Reads every day 

 Door Decorating Contest 

Ask grade level members to decorate classroom doors to focus on what elementary school students 
must do to prepare for college. Doors may be judged for originality, amount of information 
provided, visual appeal, impact or other criteria. Door designs and student designers may be 
acknowledged in a display case or centrally-located bulletin board. 
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Primary – Upper Grade 

Admission Requirements 

Right Classes 

Objective:  Participating in the following activities students will learn about the importance of study skills, 

academic success, school wide commitment to success and how these school components ultimately lead to 

college/university admittance.  

 

Time:   Activities can range from 20-60 minutes in length.  

 

Activities/Action Steps:  Activities listed below can be done in any order as well as modified by teachers to 

meet the needs of their individual students. 

 Focus on the Future 

Tell students to select a career that they might want to pursue in the future. On an 8 Yi* X 11 * sheet 
of paper, students are to a) draw a portrait of himself/herself in that career, b) list the school subjects 
needed to excel in that career, and c) list the specialized skills and abilities needed for the career. 

 Help Wanted Ads 

Remind upper grade students that each semester they actively participate in school's program 
provides information and experiences the students will need for their future. Ask pairs of students to 
search through the classified section to find an ad that lists the job title, qualifications, and salary for 
a specific job. Have the students tape the ad to a sheet of paper and then list "what I will need to 
know and be able to do" to fully qualify for the position. Students may include personal qualities, 
academic knowledge, skills and abilities. 

 Time Log 

Explain to students that the good habits and self-discipline needed for success in college and in life 
develop early in life. Ask students to record how they actually spent their time during any designated 
three days in College Month. Students are to:  
 

a. Make a check in the College/Career column if their activity can prepare them for 
college/career. 

b. Share how they spent their time with a partner or small group.
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Dates May, 2012 May, 2012 May, 2012 

Time 
How I spent my 

time 
College/ 
Career 

How I spent 
my time 

College/ 

Career? 

How I 

spent my 

time 

College/ 

Career? 

4:00 pm       
4:30 pm       
5:00 pm       
5:30 pm       
6:00 pm       
6:30 pm       
7:00 pm       
7:30 pm       
8:00 pm       
8:30 pm       
9:00 pm       
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Application for Admission  

I'm Going to College 
 

 
APPLICATION FOR 

ADMISSION 
 

Name: __________________________________________________________________ 

Street:_____________________________________________Apt:__________________ 

City/State/Zip:____________________________________________________________ 

Telephone Number:________________________________________________________ 

A visit to college is very important now, because one day I'm going to college. 
 
I am a student at _____________School in the city of_______________. Even though I am in  

the  ____ grade, I want to go to college someday. This will be after I graduate from high school in  

___________.  To be admitted into college, I need to stay in school and have good_________.  

Good _________ are also important, and by doing my                               I can do my best in class. 

__________________________ and _________________  are important subjects and will help 

me do well in college. I am applying for admission to                                                                       

for a day. This will help me to see what college is like. 

 

 
I want to go to college 

because: 
 

 

1 
 

 

2
.

. 

3 
 
 
 
 
 

Student's Signature                                                                                         

Date 
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Calculate Your Grade Point Average (GPA) 

Objective:  Students will learn how to calculate their GPA; students will understand that their 

GPA plays a vital role in college admittance. 

Time: 45-60 minutes. 

Materials:   ―How to Calculate Your Grade Point Average (GPA)‖ information and Example 

Student Transcript  

Action Steps:   

 

1. Use the attached Example Student Transcript to introduce the concept of calculating GPA 

2. Provide each student/partner group or project whole glass a copy of the Example Student 

Transcript 

3. As a class, discuss the example student‘s grades 

4. Using the formula below calculate the example student‘s GPA 

5. As a culminating activity or a day after, provide each student with their grades from the 

previous trimester report card 

6. Students can then use the How to Calculate Your Grade Point Average (GPA) formula to 

calculate their own GPA 
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How to Calculate Your Grade Point Average (GPA)  
 

Your grade point average (GPA) is calculated by dividing the total amount of grade points 

earned by the total amount of credit hours attempted. Your grade point average may range from 

0.0 to a 4.0. 

For example: 

A = 4.00 grade points 

A- = 3.70 grade points  

B = 3.00 grade points 

B+ = 3.33 grade points 

B- = 2.70 grade points 

C = 2.00 grade points 

C+ = 2.30 grade points 

C- = 1.70 grade points 

D = 1.00 grade points 

D+ = 1.30 grade points 

D- = 0.70 grade points 

 

WF/F=0 grade points 

 

P/NP (Pass/No Pass) courses are not factored in the student's GPA  

I (Incompletes) and W (Withdrawals) do not receive grade points and do not have an 

effect on the GPA 

 

Example Student Transcript 

Course Credit 

Hours 

Grade Grade Points 

Biology 

Biology Lab 

English 101 

Mathematics 

3 

1 

3 

3 

A 

B 

C 

F 

12 

3 

6 

0 

10 Total Credit Hours Attempted 21 Total Grade Points 

To get the example student's GPA, the total grade points are divided by the total credit hours 

attempted. 
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Total Grade 

Points 

 

Total Credit 

Hours Attempted 

divided by 

21 

 

 

10 

= 2.10 

You can total your current semester courses and credits with our online GPA Calculator (above). 

To calculate your cumulative G.P.A., total the credit hours and then the grade points from all 

semesters. Divide the total grade points by the total credit hours. 

If you want to raise your GPA, an additional calculator helps you determine how many credit 

hours and what grade average you will need to raise your current GPA.  

 
 

http://www.back2college.com/raisegpa.htm
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(18) Upper Grades 

Admission College Application 
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Upper Grade Cost  

(Dream Act Application) 
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Primary Grades- Cost  

Financial Aid 

 

Objective: Students will learn how much it costs to go to college; students will learn how they can pay 

for their education; students will learn the definition of financial aid. 

 

Time:   45-60 minutes. 

 

Materials:  Cost descriptors to introduce the concept of college cost; financial aid worksheets: ―‗Help! 

Financial Aid Match‘ and ‗More Help! Financial Aid Word Search‘‖ 

 

Lesson Procedure/Action Steps: 

 

1. Teacher will use the following cost descriptors to introduce the concept of college cost. 

 

A. How Much Does It Cost To Go To College? 
That is a very tough question to answer because colleges have different costs. Some 

colleges are more expensive than others. Below are the sorts of things you will have to 

pay for when you go to college. 

 

B. Tuition And Fees 

College is not free like elementary/middle school. You will have to pay to go to college. 

The amount you pay is called tuition. 

 

C. Room And Board 

If you won't be living with your family while you go to college, you may want to rent 

an apartment by yourself or with friends, or live at the college in special rooms called 

dorms. Food is also something you will need to buy. Food, housing and living expenses 

are called room and board. 

 

D. Books And Supplies 

You have to buy books and supplies for your classes. Books are not free in college. 

 

E. How Can I Pay for My Education? 
There are many ways to pay for your college education. Some of the most common 

ways are listed on the next page. Even though college can be expensive, there is 

money available that can help you pay for it. This money is called financial aid. 

Financial aid is money that helps you pay college costs. 

Besides getting financial aid, many students work hard at jobs while they are in school. 

The money they earn helps pay their college costs. 

 

On the next page are the types of financial aid that are available to help people go to 

school. 
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F. Savings Account 

It is never too early for you and your family to start saving for college. You can even open 

your own bank account with some help from an adult. Then you can add money to your 

account as often as you like. Even though you may not have much money now, the amount 

you save can really add up by the time you're ready for college. 

 

G. Grants 

Grants are money from the government and college that is free. There are many grants for 

college, and some are worth thousands of dollars. 

 

H. Scholarships 

Scholarships are money given to students who have shown certain abilities. Most 

scholarships are given to students with good grades and students who participate in extra 

school activities. Scholarships are an honor to receive. 

 

I. Work-Study 

Work-study is the chance to work and earn money to help pay for school. 

 

J. Loans 

A loan is money you borrow that you must pay back. Usually, you do not have to repay 

loans until after you finish school. 

Remember, you can apply to any college you want, even if you think your family 

cannot afford it. Financial aid is available to help so you can go to the college you 

choose. 

Even if your grades are not great, you can still get financial aid. Most scholarships require 

good grades, but most financial aid does not. 

When you are a senior in high school, you will be asked to fill out an application for the 

college you want to attend and an application for financial aid. There will be counselors 

and college advisors to help you fill out these applications. 

Now that you know what is available and how to apply, the most important thing to 

remember is that when you make your decision to go to college, there is money available 

to help you out. 

 

2. Introduce worksheet activities which will reinforce the context during the lesson and help 

students learn about the different types of financial aid available, as well as the expenses 

college students may have to pay. 

 

a.    Pass out the attached ‗Help! Financial Aid Match‘ activity and financial aid word 

search worksheet, ‗More Help! Financial Aid Word Search‘ 

b.      Students will follow directions on the worksheets to complete the activity 
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Help! Financial Aid, Money Help Match 

 

Draw lines from the pictures to the words that match. For school cost items, draw red lines. For 

financial aid items draw green lines. If you have extra time when you are finished, you can color 

the pictures. 

 

Rent Savings Food Books Scholarships 
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More Help!  

Financial Aid Word Search 

DIRECTIONS 

Find the following words in the puzzle, and mark them with your pencil. You may have to look carefully as 

some words may be written backwards. 

1. Budget 5. Scholarship 9. Tuition 

2. Deadline 6. Work-study 10. Savings 

3. Money 7. Student loan 11. Planning 

4. Grants 8. Application  

p N J T E N 1 L D A E D 

1 P A M D M 0 N E Y G V 

H Z Y 0 P K A 1 W J V 1 

S A P P L 1 C A T 1 0 N 

R U T M A T X Z Y 1 F G 

A N K X N B N D U Z U S 

L G R A N T S E J 0 L T 

0 Z J B 1 H B U D G E T 

H W 1 N N X J K L U N 0 

C P Q S G N 1 V A S T Q 

S Y D U T S K R 0 w Q S 
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Financial Aide and Scholarship Application 
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Check  
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 Upper Grade Lesson – Costs 

Saving for College and the Future 

Objective:  Students will understand the cost incurred at college; students will understand the various 
ways to pay for college; students will understand there is a way to pay for college-always. 

Time:   45 minutes 

Materials:  Saving for College Sheet, pencils 

Action Steps: 

1. The cost of college is something that worries, and can even scare people at all 
economic levels of society. 

2. Students need to understand that college can be paid for, whether they are attending a 
community college or an out of state private college. It is important that students understand 
there are different ways to pay for college 

3. Give students the Financial Aid Choices Game Sheet to try independently. 

4. Once completed, have students share their answers with a partner. 

5. Share out loud with the class and then give students the completed copy to put in their College 
Folders to keep for the future. 
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Financial Possibilities 

This is where you work while going to college. 

This usually means you work on campus where 

you go to school. You can use the money you 

earn to pay for anything you need. Usually you 

work part-time so you can still go to school. 

 

Grants 

 

This is money given to students who usually 

receive good grades, and participate in activities 

outside of school. Sometimes students apply for 

these, but sometimes schools recommend 

students. You can get as little as $100, or get all 

of school paid for you. The better your grades, the 

better chance you have of getting this. 

 

Loans 

This is money you borrow. When you borrow it, 

you promise to start paying it back after you 

graduate from college. You can almost always 

get this, but be careful because you definitely 

have to pay it back! 

 

Savings Accounts 

This is an easy way for your family to start 
getting ready to pay for college right now! You 
can get this at a bank, and you can put in as much 
money as you want. You can start now and put 
money in all the way through college! 
 

Work Study 

This is money from the government that you don't 
have to pay back. This money can be used to pay 
for tuition, books, supplies and living expenses. 
Usually the government looks at how much 
money your parents already make to help decide 
how much the government will give you. 
 

Scholarships 
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Upper Grade Lesson – Costs 

Learning to Budget 

Objective:  Students will understand the difference in potential income is based school completion; 
students will use mathematics as a way to understand budget. 

Time:   1 hour  

 

Materials: Budgetary Sheet 

 Income Potential Sheet 
 Budgetary Information Cards 

 Calculators 
 Pencils 

 

Action Steps: 

 
1. It's easy to say we can live off of any amount, but oftentimes it's a lot more difficult to 

live on a restricted budget. 

2. Today students will work with different income amounts and lifestyle issues to determine how 
much they need in order to live comfortably. 

3. Pass out to students the "Prospective Income Sheet" based on school level 
completion. 

4. Review the amount of money students can make based on their completed school level. 

5. Then notify students that they are going to play a game with money! Today, they have to create 
a budget based on the income level they have achieved due to their level of school. 

6. Pass out the Monthly budget sheet based on their annual income. 

7. Have students pull the type of income level they will pretend to have for this game. 

8. Then pass out the "info cards" that allow each person to select what type of information they 
can use to complete their budget. 

9. Give students time to work with the information to come up with a "possible budget." 

10. Notify students that they might share out to the class their budget and personal choices. 

11. Have students then pick their own income choice and give them another blank worksheet to 

complete for homework. 
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12. Conclude with the reason for this activity. The difference between how we like to live and 

how we HAVE to live depends on the income we make each year. This is often dependent 

on the type of schooling we have completed. This is something to think about as they plan 

for their futures. 
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FAFSA  
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College Bound - A Rhythmic Chant 

College Bound 
College Bound 

I am college bound 
Yell it out 
To the roof 

With a mighty sound 
Set my goals 

Work hard at school 
Ready for the test 

College dreams for me 
Come true if I do my best 
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Upper Grade Lesson Plan - Right Classes 

Middle School  

Called the Middle for a Reason! 

Objective:  For students at the elementary school level to be able to understand the similarities and 
differences between elementary and middle school; and also how they both prepare students for the 
future.  

Time: 45 minutes 

Materials:  Whiteboard, Overhead, Overhead transparency, student worksheets  

Action Steps: 

1. Explain to your class that next year they will be in Middle School. Middle school is an 
important part of our education because it helps prepare us for the next level of education. 

2. Ask students to brainstorm what they think the SIMILARITIES and 
DIFFERENCES are between Elementary and Middle School. 

3. Use a Venn Diagram (attached, or do own on white board) to have students separate out the 
similarities and differences they find between Elementary and Middle School. 

4. Once you have enough examples for each part of the circle, have students return to their seats 
to fill out a worksheet with the similarities and differences, based on the class reflection (and any 
other examples they can think of). 

5. Have students complete their worksheets individually, then pair share their answers 
and be ready to share out with the whole class. 

6. At the end of the class have students share out. Record (and tally) questions students 
have for other middle school students - we will see if we can get them answered by 
students (maybe in AVID) at the Middle School. 
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Similarities and Differences  

 Elementary and Middle School 

 

Please think about the diagram your class just completed, and then answer the questions below: 

 

1. Elementary school and Middle school are similar in some ways, and different in others. Fill in the 

box to show how they are different:  

In Elementary School I... But in Middle School I will... 

Stay in one class all day long  

 Have 1 teacher for each subject 

Go outside to recess for a break  

Have a subject just called "Math"  

 Keep my supplies in lockers 

 

2. I am most excited about ________________________ in the middle school because 

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________ 

 

3. I am most nervous about ________________________in the middle school because 

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________ 

 

4. If I could ask a middle school student a question about middle school it would be:  

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________ 
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Similarities and Differences between Elementary and Middle School 
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Upper Grade Lesson Plan - Right Classes  

Preparing for College 

Objectives:   Students will understand the different levels of education: Elementary to College.  
Students will understand what they need to take at each level to pass successfully on to the next 
level.  Students will understand A-G requirements. 

Time: Approximately 1 hour. 

Materials:  Pencils, Educational Ladder Worksheet, School Completion Sheet. 

Action Steps: 

1. Explain to students that in order to be successful in the future, we need to start planning now. 
Since students can't leave class at the age of 11 and get a job to support them, their current 
option is school. So we'll review the best way to become successful through school. 

2. Hand out "The educational Ladder of Success" to students (1 per table group) -it will be 
partially completed. Students need to work in a group to try and determine the correct steps to 
become successful. 

3. Then work as a class to complete the ladder. 

4. Once completed, discuss with students where they currently are on the ladder, and where they 
need to go in order to feel successful in the future. 

5. Then ask students to individually fill in the sheet that asks them what they need to do in 
Elementary school to get ready for middle school, the column for middle school to high school 
and the column for high school to college. 

6. When they have completed the sheet, ask students to share out loud what they need to do at 
each level - write answers on chart paper (an enlarged version of the handout) -put tally 
marks next to repetitive answers. 

7. In the end look across all 3 columns to see if there are any similarities. If so, point them out. 
Make sure to point out answers that are consistent with what students actually need to 
accomplish at each level. 

8. Finally, hand out the A-G requirements that are needed in high school for students to be 
accepted into college. Have students look over the sheet and notice anything interesting 
(i.e. high school is 4 years, and you need to take English for 4 years). Remind students they 
don't HAVE to remember all of this now, but it might be a good idea to keep it somewhere 
so they can pull it out later if they think they're not getting the right classes. 
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What do I need to do at each level to be prepared for the next level? 

Elementary School Middle School High School College 
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A - G Requirements in High School 

4 years of English 

4 years of Math 

2 years of US History/Government 

2 years of Science 

2 years of Foreign Language 

(like Spanish, French, Latin) 

1 Year of Visual and Performing Arts 

(like orchestra, chorus, photography) 

1 year of a College Preparatory Elective (you'll get choices in high school) 

You need to take (and pass!) all of these classes in order to be considered ready to apply for college. 
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The Educational Steps to Success 
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 Upper Grade Lesson Plan- Right Classes 

High School - It Really Is a Requirement! 

Objectives:  For students to see the amount of time they need to take for each subject. For students to 
understand that they will have choices to make in high school that will affect their chances of getting in to 
college. For students to understand that courses may be recommended for them, but they have the right to 
also make decisions - but those decisions can be hard. 

Time: 1 hour or more: ****This is a tough lesson for students - you may need to take more than 
one day, or you may need to alter the lesson for your students. It requires a lot of reading as well as 
thinking. 
 
Materials:  A High School Plan for each student, a list of Local High School Course requirements, 
overhead of the classes if the teacher wants.  

Action Steps: 

1. Review the last two days with students - we've discussed what we do for elementary school 
and middle school to prepare for the next level. What is the next level? High school! 

2. Talk about how most of our students will be going to Local High School. Ask if anyone has 
family who has gone or is going to Local High School. Do they remember any of their 
classes? If so, which ones and have they talked about how hard or easy they are? 

3. Today we're going to pretend like we're planning our high school classes. We have to think 
like we want to go to college (or at least be READY to go to college). Remind students of the 
A-G requirements we had from before. 

4. If you want - use an overhead to show the "High School Plan" and the schedule of classes 
for perhaps the first year. 
 

5. Students will need to look at the classes for 9
th
 grade they need to take (if there are "X's", that 

means they do not take that class that year). 

6. Then they will look over the list of classes and read the descriptions. They need to decide 
which classes they want to take. There are some differences: 
 

a. P = Preparatory - that means this class is designed to prepare students at 
a BASIC level for college. 

b. HP = Honors Preparatory - these classes are more difficult. BUT they 
prepare students more fully for classes they might see at college. They 
might be harder, but colleges also like to see these, because it means 
students are challenging themselves. 

c. AP = Advanced Placement - these basically ARE college classes. This is 
the toughest class to take, BUT colleges will actually GIVE CREDIT for 
students if they have taken these classes, so some of their college classes 
will be taken off their list. 
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7. You might want to point out on the overhead where students will see the 
differences on the course sheets and if there are any "prerequisites" for taking 
the class (like getting a good grade in the previous class). 

8. If you have time, students can do one grade and then compare with other students about what 
classes they want to take and why. 

9. IF YOU WANT - you could do a tally about how many students want to take P versus HP 
classes - do it anonymously so as not to embarrass anyone, but then discuss why students 
might choose one class over another. 

10. In the end it would be a great thing to talk about it being "okay" not to take ALL HP classes, 
but that it's not okay to ONLY take P classes if you're doing well in them. The idea is to 
challenge ourselves so others see how hard we work and how much we can accomplish. 

11. If you do this all in one day, have students share with one another. 

12. You may choose to do 1-2 grades each day, to make it less intense. 

13. At the end, you can put up the "Local High School" recommended schedule and have 
students compare their schedule to what Local High School would recommend. 

14. Ask students at the end to share what they've learned about high school and "choosing" 
classes. 
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High School Plan 

Below are the requirements you need to complete high school and be PREPARED to enter college. Your job 
is to go through and fill in the classes you want to take in high school based on the classes available to 
you. 

♦Remember, you have to look at ALL the REQUIREMENTS (things you must do) and PREREQUISITES 
(things you have to do BEFORE taking the class) to make sure you can take the class! 

 

Classes 9
th
 Grade 10

th
 Grade 11

th
  Grade 12

th
  Grade 

English 
MUST Take 4 years 

REQUIRED REQUIRED REQUIRED REQUIRED 

Math 
MUST take 3 years, 

4 years are 
recommended 

REQUIRED REQUIRED REQUIRED 
RECOMMENDED 

FORUC 
SCHOOLS 

Science 
Must take 2 

years, 
3 years are 

recommended 

REQUIRED REQUIRED 
RECOMMENDED 

FORUC 
SCHOOLS 

ELECTIVE 
CHOICE 

Humanities REQUIRED XXXXXXX XXXXXXXX XXXXXXXX 

Social Studies 
Must take 2 

years, 
3 years are 

recommended 

XXXXXXX REQUIRED REQUIRED 

RECOMMENDED 

FOR UC 

SCHOOLS 

Foreign 
Language 

Must take 2 
years, 

3 years are 
recommended 

REQUIRED REQUIRED 
RECOMMENDED 

FOR UC 
SCHOOLS 

ELECTIVE 
CHOICE 

Physical Ed. REQUIRED REQUIRED XXXXXXXX XXXXXXXX 

Art/Music XXXXXXX XXXXXXX REQUIRED 
ELECTIVE 

CHOICE 
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Primary Grades-Skills 

Getting Ready for College 
 

Objective:  Students will know the importance of obtaining good grades; students will learn what subjects will 

help them get ready for college. 

 

Time: 30-45 minutes 

 

Materials:  Teacher copy of skills description; ―Getting on Track to College‖ activity worksheet. 

 

Lesson Procedure: 

 

A. Use the attached skills description to inform students of the skills needed to prepare college 

B. ‗Getting on Track to College‘ worksheet 
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1. Getting Ready for College 

Although college seems pretty far away, there is a lot you can do now to begin getting ready. 

Many colleges want you to have good grades and test scores, or they will not let you attend. 

Also, there are certain subjects that can make college work easier if you study hard and do well 

in them before you go to college. 

2. How Important are Good Grades? 

Good grades are important, but you don't have to be super smart to get them. Most students 

get good grades by studying hard. Sometimes this means you can't go out and play if your 

homework is not done. Students get good grades by working hard and not giving up. Having 

good attendance in school, practicing good study habits, and doing your homework on time 

will put you on the right track for college. 

3. What Subjects Will Help? 

Reading and writing are important skills that are needed to do well in school and also for your 

future job. Your college will require you to take tests to see how well you can read and write. 

You can learn to read and write well by reading as many books and stories as you can. Also, 

writing stories, letters, reports and essays will give you the practice you need to become a 

good writer. 

Along with good test scores, colleges will want to make sure you have taken certain classes in 

high school. If you tell your high school counselor that you are going to college, he or she can 

help you pick the classes that you will need to take. 

Remember, now is the time to start getting ready for college by: 

■ Doing your homework every day. 

■ Reading as much as you can. 

■ Working to improve your writing skills. 

■ Having good attendance at school. 

 

 

By doing all these things, 

you will be on the right track for college! 
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Getting on Track to College 

Color the boxcars that will help you get to college. 

 

 

 

C7 

 

 

 
 

PLANNI

NG 
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 Primary and Upper Grade- Study Skills  

College Bound - A Rhythmic Chant 

Objective: Students will learn the College Bound Chant to promote appropriate study skills and 

college/university admittance  

Time:  25 min. 

Materials: Copies of College Bound - a Rhythmic Chant 

Action Steps: 

1. teach students the definition of a chant 

2. as a class discuss chants students may already know  

3. give each student a copy of the College Bound Chant 

4. give students time to learn the chant in small groups 

5. invite volunteer groups to say the chant in front of the whole class 

6. as a whole class recite the chant 

7. revisit the chant daily/weekly  
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Primary and Upper Grade- Study Skills 

Learners Creed 

Objective:  Students will learn the ‗Learners Creed‘ to promote appropriate study skills 

Time:  25 minutes 

Materials:  Construction paper for brainstorming notes, markers, highlighters, copies of the ―Learners 

Creed‖. 

Action Steps: 

1. Divide students into partner or small groups 

2. Give students time to brainstorm appropriate, ―good‖ study skills (i.e. doing your homework, 

listening in class, organizing your backpack, etc.) 

3. Conduct  a class discussion based on the ideas students compiled during their small group time 

4. Give students a copy of the ‗Learners Creed‘  

5. In their small groups have students highlight words they see on the creed that they wrote down on 

their brainstorming construction paper 

6. Read the ‗Learners Creed‘ as  class 

7. Revisit the creed daily/weekly 

Learners Creed 

I believe in myself and my ability to do my best at all times. Just 

for today-I will listen. I will think. I will speak. 

I will reason. 

I will read. 

I will write. 

I will do all these things with one purpose in mind, to prepare myself for college, 

To do my best and not waste this day, for this day will come no more. 
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Primary-Upper Grade-Study Skills 

Read to Succeed 

 

Objective:  Students will learn that reading is fundamental to success in school and college; 
students will know that success in life involves learning to read with excellent comprehension and 
learning to read for a variety of purposes 

Time:  Daily reading log. 

Action Steps:  

1. Reiterate the importance of reading 

2. Remind students of the importance of reading various genres  

3. As they read they complete a reading log to document their participation. 

 

Title of Book: Author:  

Date 
Minutes 

Read 
Pages 

Read 
Something I learned A question I still have 
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Upper Grade – Skills 

Setting Goals for Myself 

Objectives:  Students will understand how to set measurable goals; students will recognize short-
term and long-term goals. 

Time:  1 hour 

Materials:   Pencils, pens, star, short and long-term goals. 

Action Steps: 

 

1. Begin by asking student, "What is a goal?"  

2. Explain that it is an objective or target they are trying to achieve within a period of time. 
Remind them (or ask them) of goals they have set and achieved in the past: doing well on a test; 
running the mile at school; finishing a soccer game, etc... 

3. Give an example of short and long term goals: 

a. ♦Short: can be accomplished immediately or very soon (i.e. finishing a book, visiting a 
place, do well on a test, etc...) 

b. ♦Long: They are accomplished in a longer period of time (usually more than 6 months 
away) like going to college, buying a car, etc. 

4. Ask students for steps to complete a short and long term goal (write steps on board). 

5. Ask students to give multiple examples for kids their age to achieve short and long-term goals - 
write down on board. 

6. Pass out short-term and long-term worksheet. 

7. Give students 10 minutes to think of short- and long-term goals for themselves. 

8. Create a "whole class" chart for short and long term goals. 

9. Students look at the list and think of 1 short or long term goal for the class to plan on doing 
together. 

10. Do the "Goal Setting Contract" for the whole class: "My Goal is. ...Steps I need to complete to 
accomplish this goal....Who can Help me Accomplish My Goal and How They can Help 
Me..." DO the whole example sheet. 

11. Then have students pick their own sheet (short or long term goal) to determine steps and who 
can help accomplish the goals. 

12. At the end, students can edit one another for correct written language - so student work can be 

posted. 
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Goal Setting Contract for ___________________ 

 

My goal is: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________ 

My goal is:        Short-Term              Long-Term 

Steps I need to take to Accomplish my goal: 

1. ________________________________________________________  

2. _______________________________________________________  

3. _______________________________________________________  

4. _______________________________________________________  

5. _______________________________________________________  

 

Who can help me accomplish my goal?: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________ 

How they can help me accomplish my goal?: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________ 
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I will try to accomplish my goal by: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________
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Upper Grade – Skills 

Study Skills 

Objectives:  Students will affirm how they best study; students will comprehend the importance of 
successful study tips and create a homework plan. 

Time:  1 hour 

Materials:    Pencils, Study Tips, Homework plan, individual square to put on chart, How Do You 
Best Study? Chart for students to chart.  

Action Steps: 

1. Talk about how studying effectively makes a difference in a student's life. 

2. Ask students to talk about their current study habits - how do they study so they are 

successful in school? 

3. Ask the following questions: 

a. Why is it important to have good study habits? 

b. How can you develop good study skills? 

c. What do you do at home to study for tests/projects? 

4. Have students talk about their thoughts regarding the reasons and ways someone can learn to 

study well (Chart responses). 

5. Pass out How do you study best? Have each student individually complete the sheet. 

6. Have students then take their personal square (with name on it) and place it on the chart in one 

of the 4 different ways - this is so we can see a visual of how the class feels they best study. 

7. When finished have students go to the "Four Corners of Studying" - have them pick the way 

they study best. 

8. Have them go into groups of 4 at each section to talk about giving the top 3 reasons they 

picked this type of studying - they're going to need to share it back out with the rest of the 

class. 

9. Have students share out to the class the top 3 reasons they selected this choice. 

10. When finished sharing out, have students return to their own seats. At the bottom of the sheet, 

there will be a section entitled, "Now what will you try?" Have students say one new way 

they'll try studying and one reason why. 

11. Talk with students about upcoming projects, tests, etc.. .where they can try this different study 

habit. 
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How Do You BEST Study? 

Studying is an important part of school. When you study hard you get better grades. But people 
sometimes study in different ways!! 
 
Think about the last time you got a really good grade on something... .How did you study in order to 
get that good grade? Think about the way YOU best study.  

Put an X by the 
best way YOU 
study 

I study best by....  Because... 

 Studying Alone  

 Studying with a grown up at home  

 Studying with a teacher  

 Studying with a friend  

You have had a chance to listen to why other people think studying in a different manner works 

better for them. Now that you've heard their reasons, which way are you going to try that is 

different than the one you selected before...  

Put an X by the 
way you're 
going to TRY 

I will try to study by.... Because... 

 Studying Alone  

 Studying with a grown up at home  

 Studying with a teacher  

 Studying with a friend  
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Upper Grade- Skills 

Time Management Strategies 

Objectives:  Students will recognize the importance of time management; students will produce a 
weekly and daily task list/calendar.  

Time: 1 hour _  

Materials:   Pencils, Task List and Getting Organized. 

Action Steps: 

 
1. Begin a discussion about time management: 

a. What is time management? 
b. Have you used time management before? 
c. How can time management skills improve your academic and 

personal life? 

2. Explain how Time management is important. It helps students: 
 Have enough time for school activities, hang out with friends and 

spend time with family 
 Accomplish their daily, weekly, monthly tasks 
 Set goals 
 Be organized 
 Turn in assignments/ projects on time 
 Minimize stress 
 Set priorities 
 Develop daily and weekly schedules 

 
3. We need to think about the different kinds of things we do throughout 

the week and if those activities help us to achieve our goals, or if we're missing our time, and 
that is stopping us from achieving our goals. 

 
4. Pass out the weekly calendar. Explain to students that for the rest of this week we are going to 

think about our time and how it affects the work we do and the goals we set. 

5. Have students do the "estimate" column in class. Have them share in partners, small groups or 
whole class something that they are "proud of with regards to how they manage their time. 

6. Then notify them that for the next 3-5 days (your choice) students, as part of their homework, 
will write down the "actual" amounts of time they spend on each activity. 

7. 3-5 DAYS LATER - have students review what their charts state, and to notice if there are any 
differences in what they "estimated" versus what they "actually" did with their time. Have 
students then write their answers to the reflection sheet. Have them share out loud (partner, 
team, class). Determine by subject (from the calendar) with tally marks (1 for each student) 
which subject will have the most changes. 
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My Weekly Calendar 
 

Day Activity 

Estimated Time 
Spent 

(hours or 
minutes) 

Actual Time Spent 
Difference 

(Subtract one from 
the other) 

One School    

 Homework    

 
Playing outside 

(like team sports, 
bike riding, etc.) 

   

 Watching Television    
 Other activities    

Two School    
 Homework    

 
Playing outside 

(like team sports, 
bike riding, etc.) 

   

 Watching Television    
 Other activities    

Three School    
 Homework    

 
Playing outside 

(like team sports, 
bike riding, etc.) 

   

 Watching Television    

 Other activities    
Four School    

 Homework    

 
Playing outside 

(like team sports, 
bike riding, etc.) 

   

 Watching Television    
 Other activities    

Five School    
 Homework    

 
Playing outside 

(like team sports, 
bike riding, etc.) 

   

 Watching Television    

 Other activities    
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Name:_________________________________ 

 

Time Reflection 

1. Look at your "Difference Column" on your Weekly Calendar. What activity had the biggest difference 

between your estimated time spent on something and your actual time spent on something? 

 

2. How much of a difference was there between what time you thought you would spend on an activity 

and what time you actually did spend? 

3. Were you making good use of your time?        Yes No 

Why or Why not? ____________________________________________________  

4.  Look at your Weekly Calendar again. What do you need to 

change the most with regards to your time? (circle) 

School Homework Playing Outside 

Watching TV Other Activities 

5. Why do you need to change the amount of time you spend on this activity the most? 
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