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Executive Summary

ESS THAN 4% OF LATINO HIGH SCHOOL GRADUATES ARE FULLY ELIGIBLE
for admission to the university compared to an overall average of 12.3%.
This profound underrepresentartion distinerly threatens the economic and
social fabric of our state and nation, especially because the Latino population is
growing at a much faster rate than any other ethnic group. Present projections
indicate thar Latinos will be the majoriry of high school graduates in California
a decade from now.

The Latino Eligibility Task Force was created by President Gardner in August
1992, It consists of faculty and administrative staff from each campus of the
University of California and is assisted by scveral units within the Office of the
President. The Task Force, which has been commissioned for three years, has its
roots in its predecessor, the Task Force on Black Student Eligibiliry.

Too often a complex phenomenon such as cligibility is understood on cither
naive or imperfect grounds. This type of popular wisdom often reaches mythic
proportions. Popular misunderstanding of Latino studenc cligibility and participa-
tion is a case in point. Thus, this report outlines a set of key myths abour Latino
students and their families and uses existing information to challenge those myths.

Even ar this carly stage of Task Force activities, there is a sense of urgency in
calling for action on the part of the university to improve rhe representarion of
Latino students. The issues surrounding eligibility are complex, however, and sub-
stantive solutions will require both short- and longer-term Task Force efforts, as well
as institutional resolve and responsiveness. The Task Force straregy will be to address
these issues by analyzing exisring data and studics; conducting original research
beginning with action-oriented mini-studics and an “anchoring” study; and sponsor-
ing symposia and conferences. By these means, the Task Force will highlight prob-

lems and identify policy and procedural solutions to the eligibility crisis.



The immediate recommendacions that follow do not all direetly address eligibil-
ity, but they do scr a tone and direction even as the Task Force addresses the larger
eligibility issues. Further, if these recommendations are adopted now, the Task

Force can directly assess their effects during the remainder of its term.

1} Structure financial aid for needy students in the form of grants and scholarships
rather than loans, particularly in the first year, and allocate sufficient university

resources to meet the basic financial needs of these students.

2} Make available eligibility, admissions, and financial aid information to Latino
parents in Spanish and English and address issues of particular relevance to them,

such as housing and campus safery.

3) Encourage each campus to coordinate its effores to prepare and recruit promis-
ing Latino students for higher education witch those of the K-12 schools, commu-

nity colleges, and community organizations and businesses.

4) Direct some of the resources in university programs and research units that
address Latino concerns toward enhancing Latino student eligibility, especially by

focusing on improving K-12 teaching and curriculum directed ar Latino studenrs,

5} Change specific UC policies and practices that may negatively affect Latino
student eligibility, application, admission, and enrollment: Allow ESL/Bilingual
content courses to meet A-F course requirements; coordinate student admission,
financial aid, and housing determination; and admit community college transfers

earljer,



The University of California
has recently reaffirmed its
long-term commitment to
attract, enroll, and graduate
a student body as diverse as
the population of California.

introduction

N MID-JUNE OF 1992, JuLy ANTONIA CABRERA, SYLVIA AND JESUS, SR.,

Castellon, Matia Gartcia, and Serafin Lepe each met a Universicy of

California professor for the first time. The occasion was the graduation of
their respective sons and daughters—Jorge-Mario Cabrera (community studies
major, emphasis on health), Jesus Castellon (mathematics and psychology major),
Araceli Garcia (sociology major), and Carmen Lepe (politics major)—from the
University of California, Santa Cruz, with bachelor’s degrees. This event was very
significant in the lives of each of these families. It was equally significant for the
University of California and the citizens of the Golden Stare, because it anticipates
and responds to California’s future.

Beyond the perception of these accomplishments as personal and family successes
is the reality chat California’s future national and international economic viability is
directly linked to the educational achievements of its cirizens. In the decades to
come, the university must continue to tead California in these efforcs,

The accomplishments of these students represent the aspirations of many
California familics. For Latino families, however, successful completion of a Univer-
sity of California degree is not commeon even as increasing numbers of Latino students
populate our state’s public and private schools—1,200,000 in 1985 and projected o
reach 2,300,000 in 1995 and 3,100,000 by 2005. (“Latino”™ in this report refers o
individuals whose familics originated recently or historically in Mexico, the Carib-
bean, Central and South America.} Less than 4% of Latino high school graduares are
fully cligible for admission to the university compared to an overall average of 12.3%.
This profound underrepresentation distinctly threatens the economic and social
fabric of our state and nation, especially because the Latino population is growing at
a much faster rate than other ethnic groups. {See figurce 1, page 22.)

The University of California has recendy reaffirmed its long-term commitment o
attract, enroll, and graduate a student body as diverse as the population of California.
The Office of the President has assembled the University of California Latino Eligibil-
ity Task Force to gather dara and examine the issues. The Task Force could easily
become mired in the enormity and complexity of the issues. However, it is important
that the Task Force not lose sight of young people like Araceli, Jorge-Mario, Carmen,

Jesus, and their families. They serve as our anchors in an ocean of statistical reports.



Background

N THE LAST DECADE THERE HAS BEEN A GROWING CONCERN OVER THE

low participarion of Latino and other underrepresented students in higher

education (California Postsecondary Education Commission, 1986, 1991;
Making the Future Different: Report to the Task Force on Black Student Eligibility,
1991; Science, 1992). These studies document that not only are fewer of these
students eligible co attend college, but few of the eligible high school graduates
actually enroll. There is consensus among a diverse group of analysts thar it is
in everyonc's best incerest to correct the underrepresentation as soon as possible,
The college years represent one of society’s last opportunitics to prepare the nexe
generation of citizens—those who will {ead its inscitutions and shape furure genera-
tions. In a state where the Latino population continues to grow rapidly, the urgent
nced to address underrepresentation is particularly significant,

The college years also represenc an intense period of development for our
studenrs. They are especially vulnerable as chey construct their identiries, values,
and career choices. The experiences of the undergraduate student are complex.
Besides engaging in the obvious activitics of acquiring knowledge, ways of learning,
and crirical thinking, students also are developing independence, building friend-
ships, learning new intellecmual skills, solidifying personal values, focusing on career
aspirations, and forming intimate relarionships. However, rhe university is not
abways organized ro assist optimally in ail of rhese developmental processes.

Of course, the fundamental mission of the university is o conduct research and
transmit knosledge and relared services ro our students and citizens (Repore of the
Universitywide Task Force on Facalty Rewards, 1991). The university in turn relies
on colleagues in che K-12 schools and communiry colleges to send us a prepared
student body (California Master Plan for Higher Educarion, 1959).

But the university's success in accomplishing chis mission depends in part on irs
ability to appeal to and satisfy the needs of an ever-diversifying group of students.
Dara indicare thar Larinos and other underrepresented students musre srruggle ro
overcome numerous obstacles, and thar in the aggregate their collegiate experiences
are less satisfacrory than are those of members of fully represented student groups.
For Latinos and other underrepresented groups, the facrs are very clear in this
regard: their K-12 education does nor prepare them as well as fully representced
groups; their knowledge about cransferring from comimnuniry colleges o four-year
institucions is more limired; rhey have less firsthand knowledge about what carcers
are available to them; the language, norms, and values of their communiries are

ofren dramatically different from those at the university; and discriminatory

Jesus Caseetlon



The college years represent
one of society’s last opportu-
nities to fully prepare the
next generation of citizens—
those who will lead its insti-
tutions and shape future
generations.

treatment because of their ethnic/racial, class, and gender memberships are an
added burden in constructing cheir identities and achieving their academic and life
goals.

Within the context of these various factors, the University of California Latino
Eligibility Task Force examines the efforts of the university to serve a larger number
of Latino students. The aspirations of the students, their familics, and communitics
will be researched, current university activities will be analyzed, and the ways in
which the university can best organize its human, intellectual, and physical re-
sources to meet the needs of the Latino communiry will be investigated.

The Lartino Eligibility Task Force—created by President David P. Gardner on
August 25, 1992—consists of faculty and administrative staff from cach campus of
the University of California with assistance from several units within the Office of
the President. The Task Force has its roots in its predecessor, the Task Force on
Black Student Eligibility, and has been commissioned for three years to carry out

three specific charges:

To develop a clear understanding of the issues associated with the low rate of Latino
eligibility through the assessment of existing research and programs inside and outside

the university;
To expand our understanding of the issues through acquisition of new knowledge; and
To recommend policies, programs, and other actions designed to improve future eligibifity.

Because the Task Foree has a broad mission, it has adopted a set of presuppositions

to guide its efforts:

* ltisin the direct interest of all Californians to support efforts thar increase
eligibiliry rates of all underrepresented student populations and to provide
opportunities for a University of California education 10 all of California’s

cligible Latino students.

* The Univetsity of California must aggressively enlist the assistance and collabo-
ration of Latinos specifically and the broader public and private sectors of the

sociery at large in promoting the eligibility and enrollment of Latino students,

+ The University of California must susrain and enhance its collaborative ties with
the California public schools to identify and prepare promising Latino students

for enrollment in the university.
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* The University of California must team up with the California State University
sysrem to address rhe shared problem of the limited access of underrepresented
student groups. The university must also join with the California Communicy
College system to promate the transfer of eligible Latino students as envisioned

by the Master Plan for Higher Educacion.

* In order for the university to play ics proper role in preparing for a truly
multicultural society in California, the University of California’s educational
programs must be responsive to and constituted for all students as members of
learning, caring, ethical, and socially responsible intellectual communities chat
recognize students share many commonalities, while simultancously bringing

distincr culrural values and histories.

Having arriculated the charge and the guiding principles of che Task Force,
we turn to existing aggregate daa not only to help us understand the suecess of
students like Araceli, Carmen, Jorge-Mario, and Jesus, but more importandy, o
seck to understand the absence of educational success for many of their peers.
The darta help illuminate the background of Latino students, cheir familics, and
the insticutions that serve them. The data also make it possible o debunk myths

and discover facts that suggest immediate and long-term strategics to enhance

student eligibility and participaton in the University of California.

11
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By 2005, Latino children
are projected to represent
42% of the California K-12
student enroliment and
38% of California high
school graduates—

the single largest ethnic
group among high school
graduates.

Myths and Facts

0O OFTEN WE COME TO UNDERSTAND A PHENOMENON ON EITHER NAIVE

or imperfect grounds. This type of popular wisdom often reaches mythic

proportions. Popular misunderstanding of Latino student eligibility and
participation is a case in point, Thus, this scction begins by outlining a set of key

myths about Latino students and using existing information to challenge the myths.

Myth 1: Latino students represent a smail minority population in this state.

Araceli, Jorge-Mario, Carmen, and Jesus represent a fraction of a burgeoning
Latino population that in 1990 constiruted 7.1 million (or 25%) of California
residents, and by 2010 is projected to be 12.3 million (or 34%) of California
residents. By 2005, Latino chiidren are projected to represent 42% of the California
K-12 student enrollment and 38% of California high school graduates—the single
largest ethnic group among high school graduates. Despire this unprecedented
growth, Latino eligibility for the University of California has remained consistently
low, hovering between 3% and 4% of high school graduates over the last four years,
compared to the Master Plan standard of 12.5%. While it is difficult to predict
future enrollments, we project that it would take Latino students 43 years 1o reach
12.5% eligibility, if the currenc rate of eligibility growth persists and high school

graduation growth continues unchanged. (Sec figures 1 - 4, pages 22 and 23.)

Myth 2: The application, admission, and enroliment of Latino studerts have increased
over the last few years as many Latino students have heen admitted under special-action.
While the Latino school-age population has burgeoned, applications by Latino
students to the University of California have increased only slightly during the last
four years, admissions have remained relatively steady, and enrollments in fact have
decreased. Less than 5% of Latino student applicanzs, on average, have been offered
admission under special-acrion provisions in the past four years. Thus, almost all

Latinos who apply arc fully eligible. (Sce figure 3, page 24.)

Myth 3: Latino college students come from the higher socioeconomic stratum
and are primarily non-California residents.

The sociocconomic status of Latino students who apply to and enroll in the
University of California is representative of the state’s adult Latine population.

The majority of Latino students come from families with less than $30,000

12



annual income; 40% arc from families earning less than $20,000 annual income.
These students readily qualify for and are highly dependent on financial assistance,
Furthermore, fewer than 5% of University of California Latino student applicants

are non-California tesidents.

Myth 4: Latino college students come from predominantly private/religious high schools.
Over 80% of Latino students come to the University of California from the

public school system in the state, The remainder come from private, mostly

Catholic, high schools. In addition, there is = wide disparity ameng California

high schools in the proportion of Latino graduartes who attend institutions of

higher education. A small number of high schools, particularly Catholic schools,

send many, while the vast majoriry send almost none.

Myth 5: Large nuinbers of Latino community college students transfer to UC.

In cach of the last four years, over 150,000 Latino community college students
in California completed courses eligible for transfer credit to the University of
California. However, fewer than 1,000 Ladinos studenrs on average transferred 1o
the University of California per year during this same pertod. From 1989 to 1992,
Latino transfer student applications and admissions increased siighdy cach year,
while enrollmencs were up through 1991, but decreased in 1992, Latinos are
pursuing higher education, but the communiry college pipeline is not working

effectively. (See figure 6, page 24.)

Myth 6: Retention and graduation rates are relatively low for Latino students at UC.
Retention rates after two years for Latino students are not substandially different

from those for White students. Significanty fewer Latinos graduate after four years

than Whirtes, burt the gap closes substantially after six years. Latino students, on

average, require an additonal year o graduate. {Sce figures 7 - 8, page 25.)

Myth 7: The California Latino community is highly ethnically heterogeneous.

One of the concerns of many institutions in California is that there are so
many Latine groups and that cach group is so numerous rhat it will require separace
policies and programs. In facy, the California Identity Project (CIP) conducted in

1989 found that in a representative sample of 1,086 California Larino heads of
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The most common explana-
tion for Latinos’ low educa-
tional attainment is their lack
of interest in education. In
fact, however, Latino parents
express great interest in
education.

houschold, 84% (n=213) were of Mexican descent, 7% were from El Salvador,
4% from Guaremala, and the remaining 4% came from various countries such
as Puerto Rico, Cuba, and Costa Rica. (See figure 9, page 26.}

Of greater significance than the relative ethnic homogencity of the Latino
population is the fact that the majority of Latinos in California are first generation,
Spanish speaking immigrans. Of the 1,086 respondents in the CIP survey, 65%
(n=707} were first generation—that is, the respondent and both of the respondent’s
parents were born outside the Unired States. The largest proportion of first genera-
tion respondents (79%) were of Mexican origin, All of the non-Mcxican Latinos in
the sample were first gencration. Therefore, second and third generation respon-
dents were all of Mexican origin, although their proportions were considerably
smatler—23% (n=224) were second generation and 12% (n=130) were third

generation. (See figure 10, page 26.)

Myth 8: Latino students and families do not believe in the value of higher education.
The most common explanation for Latinos” low educational actainment is their
lack of interesr in educarion. In fact, however, Latino parents express great interest
in education. For example, in the CIP survey, the overwhelming 88% majoricy
of respondents agreed that special measures should be taken 1o ensure thart the same
percentage of Larinos as other groups are admitred to college. {See figure 11, page 27.)
Ladnos are interested in educarion bur do not wish to sacrifice their Latino idenricy or
culture. The majority of Latinos (92%) in the same survey agreed that Latino history
should be taught in the schools, and 73% of the respondents wanted their children to
maintain Mexican/Larino culture. (See figures 12 and 13, pages 27 - 28.)

Myth 9: Latino families are dysfunctional because of extreme poverty and urbanization.
Substantial numbers of Latinos reside in both rural and urban areas. Compared to

other groups, Latino familics as a whole are significantly larger but have lower

divorce rates. Compared to non-Latinos, Latino males have higher rates of employ-

ment. (See figures 14 - 17, pages 28 - 30.)
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However, cohesive Latino family structures and strong work ethics are not trans-
lating into educational actainment for their children, as parents have a right 1o expect.
(Sec figure 18, page 30.)

Nor are these “conventional” families able to avert poverty. Most Latino
students come from families who are part of the working poor. (See figures 19
and 20, page 31.)

Myth 10: Latino families are traditional and do not allow women to pursue higher
education.

Lacino families have very strong values thar somerimes discourage any of their
members from living far from them. However, these families simultancously
express a strong commitment to education and the opportunicies that ic can
provide, In che CIP survey, the respondents were specifically asked about continu-
ing education for married women, and the majority fele that married women have
the right o continue their education. The tespondents also fele that ie is accepeable for

women to earn as much as their husbands. (See figures 21 and 22, page 32.)
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Immediate Recommendations

Latino applicants often will VEN AT THE EARLY STAGES OF TASK FORCE ACTIVITIES, THERE IS A SENSE

be first generation Califor- of urgency in calling for action on the part of the university to improve the
nians and the first in their representarion of Latino students. The issues surrounding cligibilicy arc
families to attend college. complex, however, and substantive solutions will require both short- and longer-

term analyses, findings, and recommendations, as well as institutional resolve and
responsiveness. The Task Force strategy will be 1o address these issues by analyzing
existing data and studies; conducting original rescarch beginning wich an “anchor-
ing” study; and sponsoring symposia and conferences. By thesc means, che Task
Force will highlight problems and identify solutions to the eligibility crisis.

Drawing on the recommendations of its predecessor, the Task Force on Black
Student Eligibility, this Task Force will atrend to the already idencified needs o
improve coordination of and funding for UC precollegiate programs, increase
dramatically the number of transfers from communicy colleges, and strengthen
collaboracion with schools, communiry organizations, private institutions, and the
California State University system.

Many of the issues raised by the Task Force on Black Student Eligibilicy are
equally relevant o Ladinos and other underrepresented student groups. The Latino
Eligibility Task Force understands the pressing need to develop comprehensive
strategics for bringing all underrepresented students to full parricipation in the
University of California as soon as possible.

The Task Force understands thar eligibility will not improve overnight and chat
the university’s most important long-term role is to serve as parter wich che
schools and communiry in understanding and acting on the crisis. Nonetheless, the
Task Force believes chat the urgency of rhe situation requires that immediace sceps
be taken to increase Latino student participation in the University of California.
The recommendations that follow do not solve the eligibility problem, buc they do
set a tone and direction even as the Task Force addresses the larger issues. Furcher,
if these recommendations are adopted now, the Task Force can directly assess their

effects during the remainder of its term.

1) To ensure that eligible low-income Latino students apply to and enrol} in the
University of California, financial aid for needy students must be structured in the form
of grants and scholarships rather than loans, particulariy in the first year, and sufficient
university resources must be allocated to meet the basic needs of these students.

Most Lacino students eligible for admission 1o the University of California reside in

medium-to-large, low-income familics. These families often will be unable to divere
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critical financial resources to pay for higher education. Moreover, much like Araceli,
Jorge-Mario, Carmen, and Jesus, potential University of California students often
will be first generation Californians and the first in cheir families o atend college.
Parents of these students may not be aware of the broad range of financial
assistance mechanisms avaitable, Furthermore, given the financial status of their
families, parents may initally be unfamiliar with and reluctant to assume debt
in the form of student loans. Relevant University of California and national data
indicate that the structure and amount of financial aid directly influences the
university enrollinent of Latino and other low-income students. Some campuses,
such as Irvine and Santa Cruz, are already structuring financial aid packages for
low-income seudents in the manner in which we are suggesting. Implementing this

recornmendation is especially critical in light of recent and proposed fee increases.

2} To ensure that promising Latino students apply to and enroli in the University
of California, information to Latino parents of these students must address issues of
particular relevance to those families and must be available in Spanish and English.

Latino parents in California are predominantdy first generation Spanish speakers
with limited personal experience in the college admissions process. Successful recruit-
ment strategics require effective communication with these parents and prospective
students, Researchers uniformly report thar Latino parents and students percelive
educatton in general and higher education in particular as the means to social and
economic success. However, to [ulfill these high aspirations, Latino families must
receive information that directly addresses issucs important to them, and they need
cacouragement from responsive reachers, counselors, and universicy officials.

A multimedia Spanish and English campaign should targer Latinos to encourage
UC application, inform famili .s of available financial support opportunities, and,
upon application, directly communicate with the applicants and their families about
campus safety and housing, curricular offerings, extracurricular activities, and em-
ployment opportunitics. Public Service Announcements could refer students and
parents to a telephone hotline that would provide information such as necessary high
school classes, the amount of money available for financial aid, campus housing and
safety facts, cte. Such combirarions of institutional responsiveness and instrumental

assistance can expand academic participation of Larino students.

3) To increase the pool of eligible Latino students and to promote their application

to and enrollment in the University of California, cach campus should adopt a plan to
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Non-English proficient Latino
students are typically placed
in language development
courses that do not meet UC
requirements. These students
can never recover the lost
opportunity.

coordinate its own efforts to prepare and recruit promising Latino students for higher
education with those of the K-12 schools, community colleges, and comnmiunity
organizations and businesses.

Campuses have already taken the initiartive by eseablishing Diversity Councils to
guide such efforts, and campuses have established collaborative relationships with
local K-12 schools and communirty colleges that provide a foundation for increasing
Lacino counseling, cligibility, and participartion. Each campus should develop
specific objecrives for internal and external collaboration and appropriate timelines,
projected ourcomes, and evaluation procedures to mecrt these goals, The Latino
Eligibilicy Task Force can be a resource in these efforts and can help evaluate the

effectiveness of these activities ovet the next three years.

4) University of California programs and research units that address Latino
concems should direct some of their resources toward enhancing Latino student
eligibility, especially by focusing on improving K-12 teaching and curriculum
directed at Latino students.

Many UC rescarch programs and acrivities that touch on the issues raised in
this repore are already under way, They are sponsored at individual camipuses or
are under the aegis of the Office of the President, including the Language Minority
Research Institute, UC MEXUS, California Policy Seminar, legislative funding for
Larino research (SCR-43), and the California Subject Matter programs.

The UC-funded programs should engage Latino eligibility issucs and set goals
fot solutions thar can be implemented. The Task Force plans to convene individu-
als from relevant UC programs ar a conference in fall 1993, The conference is
intended ro foster a greater level of communication and collaboration among
scholars awarded funds from these programs and ro sharpen the focus of the
university’s effores in addressing low Latino eligibilivy.

It should be made clear thart these studics and implemenration strategics may

well apply to other underrepresented groups.
5) Specific UC policies and practices should be changed immediately because they
may negatively affect Latino student eligibility, application, admission, and enroliment.

Allorw ESL/Bilingual corrses to meer A-F course reguiremienss. Qverall, high schools

thar enroll large numbers of Latine studenrs offer a relarively limited nuember of

18




UC-required A-F courses (L., specially designaced courses in marh, science,
English, social sciences, and other fields). Furthermore, nen-English proficient
Latino students are typically placed in language development courses that do not
meer UC requirements. These scudents can never recover the lost oppormanicy. An
alternacive utilized in several school districts is to fold in language development for
limited-English proficient students within A-F required courses in math, science,
social science, cte., that is, content-based courses. This is a recenr development in
the flelds of Bilingual Education and English as a Second Language. The University
of California now will certify those courses as meeting A-F requirements, and it

should encourage much wider use of such courses in schools throughour California.

Coordinate stndens admission., financial aid, and bousing determination. Presently,
determination of admission, financid aid, and housing is not tightly coordinared on
all campuses. A new student may learn of admission several weeks or months before
learning of financial aid and houwsing allocations. Closer cooperation and coordination
of the riming of responses e applicants could encourage Latino applicants.

The costs of admissions resting and applications for admission and housing
need ro be offser for students for whom these expenses represent a barrier. This is
especially true for those who apply to several University of California campusces,

because each application is separacely charged.

Admit community college transfers carffcr. Latino communiry college cransfer
students, for the mosc part, are affecred by many of the same cconomic and social
constraints as rheir high school peers. However, applications from transfer students
are often not processed by the university until after freshman applications; final
acceptance and financial aid and housing determination are not announced until
late spring or carly summer. This delay—along with inadequare outreach, informa-
tion, advice, and orientation specific to transfer students—may accounr in pare for
low application and acceprance rates. Coordinarion of freshman and transfer-
particular timerables could directly address chis issue.

Allowing community college studenrs to apply in their freshman year for
provisional junior year admission would likely increase application rares consider-
ably. Such an carly admissions program would allow rhese students to be idencified

and counscled about educational opporrunirties ar the University of California.
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Next Steps

WE PLAN FIVE MAJOR ACTIVITIES IN TIIE COMING YEAR.

1) Seek advice from the Latino Eligibility Study Advisory Council.

The membership of the Advisory Council will be appointed by President Pelrason
based on nominartions from a varicty of constituencies. The Task Force has offered
three main criteria for membership: (A} individuals highly knowledgeable abour
Latino cducartional issues; (B) individuals in a position to affect policy and therefore
be able ro assist in the implementadion of Task Force findings and recommenda-
tions; and (C} individuals with high visibility and access ro nationwide media thac
will ¢nable them to help disseminace informartion and instruct national and stare

audicnces regarding the importance of the university’s goals and acrions,

2) Sponsor a Spring Symposium on Latino eligibility.

We are constituting a panel of experts who will present a Spring Symposium on
University of California Latino Eligibilicy on May 16-18, 1993, in Los Angcles. The
pancl of experrs has been formed throush consulrarion with Task Force members and

an extensive review of the most recene rescarch on Larninos and educanion.

3) Conduct a comprehensive transcript study.

We will conducrt a transcript study of a sample of freshmen entering the University
of California system, the California Stare University system, and the communicy
colleges, We will also conducr transeripe scudies of a sample of ninth graders and a
sample of transfer studenrs to che University of California. This information will be
the “anchor” to focus any further rescarch on issucs of Larinos” Universiry of
California eligibility. A ream of Task Force members and invited rescarchers with
expertise tn the area of higher educarion and merhods appropriare o rranscript

studies will conduce che studies.

4) Conduct action-criented mini-studies.

Given the urgency of the crisis, carly action is critical, and results could be analyzed
by the Task Force as part of its longer-rermy work. Several proposals have been
suggested already: (A) recommend and provide follow-up analysis of experimental
admissions procedures to expand the poot of eligible Larinos; (B) identfy and foster
alrernartives for college counscling, Such a study would require collaboration with
the state Deparument of Education to develop alternarive scraregies including use of

Larino undergraduares as role models; and (C) investigate and propose procedures
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to reduce University of California costs charged to cconomically disadvantaged
students to apply for admission, financial aid, and housing, ¢specially for multiple-

campus applications.

5. Disseminate relevant findings. .

Much like the extensive work of the Task Foree on Black Studenc Eligibilizy,

the Task Foree plans ro publish original research and research reviews on issues

of Latino cligibility through working papers and monographs, e have the papers
assembled for the first monograph. which will examine underrepresented college

students’ social identicy and its relationship to academic achicvement.

This first report of the UC Larino Eligibilicy Task Force lays the conceprual and
facrual foundations for accomplishing its charge: o increase Latine student eligibil-
ity and participarion in the University of California. This is an important mission
for all Californians. It can be accomplished only with the realizacion thar the
University of California must seek the assistance and support of K-12 schools, the
community ¢olieges, srate universities, and the broader California communizy.
Morcover, the task must be guided by the clearssc assessment of the issues, sciting
aside misconceived popular wisdom and myths, The ultimare goal is 1o provide
many more students the opportunity o accomplish the intellectual achievements

of students like Araceli, Jorge-Mario, Carmen, and Jesus.!

healih at UCLA

worrsity: and Jesus

wenasier’s degres Carmien s 2 graduaie studenoin public

wloaee stadert ia miarh/sicnos el arain. Madison

ricn at the Universine of Wi
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