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Abstrac t 

The relationship of different learning environments 
(traditiona l  versu s constructivist/collaborative )  t o 
students '  psychologica l  sens e o f  communit y i n th e 
classroo m wa s examine d i n thi s study .  I n additio n t o 
students '  sens e o f  community ,  students '  socia l  skill s an d 
socia l  behavio r  wer e als o examined .  Measure s o f  students ' 
psychologica l  sens e o f  communit y i n th e classroom , 
socia l  problem-solvin g skills ,  one' s ow n socia l  behavior , 
and socia l  behavio r  o f  th e clas s wer e collected .  Result s 
fro m thi s stud y sugges t  tha t  constructivist/collaborativ e 
learnin g environment s suppor t  students '  psychologica l 
sens e o f  communit y i n th e classroo m an d socia l  problem -
solvin g skill s  bette r  tha n traditiona l  learnin g 
environments ,  an d tha t  psychologica l  sens e o f  communit y 
i n th e classroo m i s a n importan t  facto r  i n students '  socia l 
skill s an d socia l  behavio r  i n th e classroo m setting . 

Our educational system today is faced with multiple 
challenges .  O n e majo r  challeng e i s relate d t o th e leve l  o f 
students '  academi c an d cognitiv e skills .  Student s i n today' s 
econom y hav e t o compet e fo r  job s tha t  requir e a  soli d 
foundatio n i n literacy ,  math ,  science ,  writing ,  an d 
technologica l  skills ,  a s wel l  a s expertis e i n critica l  thinking , 
reasoning ,  an d decisio n making .  Dat a fro m th e U.S . 
Departmen t  o f  Educatio n Nationa l  Assessmen t  o f 
Educationa l  Progres s indicate s tha t  althoug h th e averag e 
proficiencie s i n science ,  mathematics ,  an d writin g i n 199 2 
wer e slightl y highe r  tha n i n 1988 ,  thes e improvement s 
faile d t o kee p pac e wit h th e highe r  leve l  o f  skill s  tha t  ar e 
require d i n a  globa l  econom y ( N A E P ,  1995) ,  wit h th e 
majorit y o f  ou r  student s failin g t o exhibi t  highe r  leve l 
proble m solving ,  reasoning ,  an d learnin g skills .  Recen t  hig h 
schoo l  graduate s hav e bee n foun d lackin g i n conmiunication , 
collaboration ,  comprehension ,  an d reasonin g skill s  (Bruer , 
1993) . 

A secon d majo r  challeng e i s  relate d t o th e lac k o f  fi t 
betwee n students '  developmenta l  need s an d traditiona l  schoo l 

environments .  Thi s lac k o f  fit  i s  especiall y eviden t  fo r  earl y 
adolescent s an d thei r  transitio n t o middl e schools . 
Adolescenc e bring s fort h increase s i n students '  need s fo r 
autonomy ,  self-efficacy ,  an d focu s o n pee r  relations ,  an d 
increase s i n concer n abou t  socia l  acceptanc e b y peers ,  a s 
wel l  a s increase d cognitiv e abilitie s an d a  nee d fo r  comple x 
and challengin g problem-solvin g activities .  I f  thes e basi c 
need s ar e no t  fulfilled ,  adolescent s ar e likel y t o experienc e 
lac k o f  intrinsi c motivation ,  apathy ,  lac k o f  confidence , 
declin e i n attitude s towar d schoo l  an d schoolwork ,  an d 
declin e i n sel f  concep t  o f  academi c abilitie s (Eccle s e t  al. , 
1993) . 

A thir d majo r  challeng e i s relate d t o th e leve l  o f  students ' 
lac k o f  socia l  skill s an d prosocia l  behavio r  i n ou r  schools . 
Change s i n th e structur e an d cohesivenes s o f  familie s an d 
communitie s hav e lef t  man y childre n wit h fewe r  positiv e 
socia l  supports ,  les s adul t  guidance ,  an d fewe r  source s o f 
positiv e rol e model s (Carnegi e Counci l  o n Adolescen t 
Development ,  1995) .  Increasin g level s o f  violence ,  drug-use , 
and othe r  negativ e influence s i n an d ou t  o f  ou r  middl e an d 
hig h school s ar e havin g a  detrimenta l  impac t  o n th e qualit y 
of  life ,  qualit y o f  education ,  an d th e futur e o f  ou r  student s 
(Knox ,  Laske ,  &  Tromanhauser ,  1991) .  Improvin g th e 
qualit y an d safet y o f  ou r  school s i s increasingl y becomin g a 
nationa l  concer n (Saf e Schoo l  Ac t  o f  1993 ,  U S Senate) . 

The aforementione d academi c an d socia l  problem s hav e 
yielde d increase d call s fro m withi n an d outsid e th e 
educationa l  communit y t o reconceptualiz e goal s fo r  student s 
and role s teacher s pla y i n th e learnin g process ,  a s wel l  a s th e 
structur e an d functio n o f  learnin g environment s (Brow n & 
Campione ,  1994 ;  Glaser ,  1988 ;  Wise ,  1989) .  Thes e 
educationa l  shortcoming s hav e precipitate d a  growin g 
m o v e m e nt  towar d educationa l  reform ,  a  refor m tha t 
restructure s learnin g environment s s o tha t  the y bette r  mee t 
students '  cognitive ,  social ,  an d affectiv e need s b y utilizin g 
existin g researc h an d knowledg e i n cognitive ,  social ,  an d 
developmenta l  psycholog y (Bruer ,  1993 ;  Carnegi e Mello n 
Report ,  1995 ;  Eccle s e t  al. ,  1993 ,  Peple r  &  Slaby ,  1995) . 
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Tli e goa l  o f  thi s stud y wa s t o examin e suc h a  middle-schoo l 
refor m environmen t  (School s fo r  Thought )  an d it s effec t  o n 
students '  psychologica l  sens e o f  community ,  socia l 
problem-solvin g skills ,  an d prosocia l  behavior . 

Sense of Community in the Schools: 

T h e o r y a n d R e s e a r c h 

Saraso n (1974 )  propose d tha t  i n orde r  t o provid e student s 
wit h a n environmen t  tha t  nurture s th e aforementione d skills , 
we nee d t o restructur e th e traditiona l  classroo m environment . 

One o f  th e ke y goal s o f  suc h a  restructurin g woul d b e th e 
creatio n o f  a  learnin g communit y i n th e classroo m an d 
school s an d th e promotio n o f  a  psychologica l  sens e o f 
communit y i n th e classroom .  Accordin g t o Sarason ,  th e 
psychologica l  nee d fo r  bein g par t  o f  a  communit y i s  a 
fundamenta l  nee d al l  human s have .  McMilla n &  Chavi s 
(1986 )  define d psychologica l  sens e o f  communit y a s a 
feelin g tha t  member s hav e o f  belonging ,  a  feelin g tha t 
members matte r  t o eac h othe r  an d t o th e group ,  an d a  share d 
fait h tha t  members '  need s wil l  b e me t  throug h thei r 
commitmen t  t o b e together .  McMilla n an d Chavi s (1986 ) 
propose d fou r  criteri a fo r  definin g a  sens e o f  community :  a ) 
Membership— a feelin g o f  belongin g an d acceptance ,  o f 
sharin g a  sens e o f  persona l  relatedness .  Persona l  investmen t 
and boundarie s ar e importan t  element s o f  membership ,  b ) 
Influence~ a sens e o f  mattering ,  o f  makin g a  differenc e t o a 
group ,  an d o f  th e grou p matterin g t o it s members .  Influenc e 
i s bi-directional ,  c )  Integratio n an d fulfillmen t  o f  needs- a 
feelin g tha t  th e need s o f  th e individua l  wil l  b e me t  b y th e 
community ,  a s wel l  a  feelin g tha t  th e need s o f  th e 
communit y ca n b e me t  b y th e individual ,  d )  Share d 
emotiona l  connection-a n emotiona l  bon d tha t  graduall y 
build s a s member s o f  a  communit y shar e event s tha t  requir e 
investmen t  o f  time ,  energy ,  an d effort . 

Althoug h researchers '  approache s t o sens e o f  communit y 
var y somewha t  i n term s o f  focu s an d content ,  a n increasin g 
number  o f  researcher s ar e identifyin g bondin g t o socia l 
environments ,  suc h a s schools ,  tha t  provid e norm s opposin g 
high-ris k behavior s an d enabl e th e acquisitio n o f  skill s t o 
liv e accordin g t o thes e norms ,  a s a  facto r  instrumenta l  i n 
increasin g students '  resiliency .  Schoo l  communitie s tha t 
provid e student s wit h a  sens e o f  belongin g an d educationa l 
engagemen t  hav e bee n foun d t o b e mos t  effectiv e i n 
retainin g high-ris k youths .  Teachers '  sens e o f  belongin g i n 
th e schoo l  communit y ha s als o bee n associate d wit h 
positiv e academi c an d socia l  studen t  outcome s (Wehlag e e t 
al. ,  1989) .  Students '  sens e o f  classroo m belongin g an d 
suppor t  wa s associate d wit h students '  schoo l  motivation , 
interes t  an d expectation s o f  succes s i n academi c wor k 
(Goodenow ,  1993) .  Severa l  studie s hav e demonstrate d 
students '  sens e o f  schoo l  and/o r  classroo m communit y a s 
bein g associate d wit h highe r  level s o f  socia l  skills ,  intrinsi c 
motivation ,  self-esteem ,  academi c self-efficacy ,  likin g o f 
school ,  an d interes t  i n academi c activitie s (Battistic h e t  al. , 
1995) .  Whil e th e numbe r  o f  studie s i s smal l  th e result s ar e 
generall y consisten t  an d ver y encouraging .  Mor e researc h 
needs t o b e don e i n thi s are a t o hel p establis h a )  th e directio n 
of  thes e effect s (al l  evidenc e u p t o dat e ha s bee n 
correlational) ;  b )  i n additio n t o socia l  skills ,  th e relationshi p 
of  sens e o f  communit y i n th e school s t o socia l  behavior ;  c ) 

th e type s o f  schoo l  environment s tha t  promot e a  sens e o f 

community ;  an d d )  th e processe s b y whic h sens e o f 
communit y develop s i n th e schoo l  environment .  I n spit e o f 
th e growin g interes t  i n communit y buildin g a s a n integra l 
elemen t  i n th e proces s o f  improvin g children' s learnin g 
environments ,  ver y fe w studie s t o dat e hav e attempte d t o 
systematicall y examin e th e contributio n o f  suc h learnin g 
environment s t o students '  sens e o f  community ,  th e 
classroo m structure s an d mechanism s tha t  promot e a  sens e 
of  community ,  th e proces s b y whic h students '  sens e o f 
communit y develops ,  an d th e relationshi p o f  thi s proces s t o 
students '  developmen t  o f  socia l  an d academi c skills .  N o 
stud y t o dat e ha s examine d th e sociocultura l  effect s o f 
constructivis t  learnin g environments ,  an d specificall y th e 
relationshi p betwee n constructivist/collaborativ e learnin g 
environment s an d students '  sens e o f  community ,  socia l 
problem-solvin g skills ,  an d socia l  behavio r  i n th e classroo m 
whic h i s herei n examined . 

Schools For Thought Learning 

C o m m u n i t i e s 

Sarason' s theor y o n th e benefit s o f  communit y buildin g i n 
classrooms ,  pioneerin g project s suc h a s Joh n Dewey' s 
Chicag o Laborator y schoo l  (Dewey ,  1936) ,  a s wel l  a s 
advance s i n cognitiv e an d educationa l  researc h o n ho w 
childre n learn .  (Cognitio n an d Technolog y Grou p a t 
Vanderbil t  [CTGV ]  1994 ;  Bruer ,  1993 )  hav e provide d 
inspiratio n an d theoretica l  foundatio n fo r  a  growin g numbe r 
of  effort s t o buil d classroo m an d schoo l  environment s tha t 
ar e structure d a s learnin g communitie s (Brow n &  Campione , 
1994 ;  C T G V ,  1994 ;  L a m o n e t  al. ,  1996) .  School s fo r 
Though t  represent s suc h a n effort .  SFT' s concep t  o f  learnin g 
communit y refer s t o a  communit y i n whic h everyon e i s a 
teache r  a s wel l  a s a  learner .  I t  include s th e classroom ,  th e 
school ,  an d th e communit y a s a  whole .  S F T ha s a s it s goa l 
th e creatio n o f  middl e schoo l  classroom s tha t  suppor t 
extraordinar y achievemen t  fo r  al l  students—no t  jus t  a  selec t 
few .  School s fo r  Though t  learnin g communitie s hav e th e 
followin g cognitiv e characteristics :  a )  collaborativ e 
interdependen t  learning ,  b )  activ e participatio n o f  student s i n 
th e learnin g process ,  c )  distribute d expertis e amon g students , 
d)  authenti c an d realisti c comple x problem s wit h generativ e 
formats ,  an d f )  formativ e assessmen t  wit h opportunitie s fo r 
reflectio n an d revisio n (Brow n &  Campione ,  1994 ;  L a m o n 
et  al ,  1996) . 

Cognitive Research Behind SFT 

S FT gre w ou t  o f  th e integratio n o f  severa l  ke y concept s 
firom  anchore d instructio n (CTGV ,  1994) ,  guide d cooperativ e 
learnin g (Brow n &  Palincsar ,  1989) ,  an d intentiona l  learnin g 
environment s (Scardamali a &  Bereiter ,  1991) .  Thre e researc h 
project s hav e serve d a s th e cornerstone s o f  th e School s fo r 
Though t  progra m an d shar e feature s tha t  mak e the m 
compatibl e an d synergisti c (Lamo n e t  al. ,  1996) .  Al l  thre e 
researc h project s ar e consisten t  wit h a  constructivis t 
approac h t o learnin g (Bransford ,  Goldman ,  &  Hasselbring , 
1995 ;  Brow n an d Campione ,  1994 ;  Scardamali a &  Bereiter , 
1991) .  Constructivis t  theorie s vie w knowledg e a s a  socia l 
produc t  tha t  i s  activel y constructe d b y th e learne r  an d tha t 
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involve s th e interpretatio n o f  phenomena,  situations ,  an d 
events ,  includin g classroo m instruction ,  throug h th e 
perspectiv e o f  th e learner' s existin g knowledge . 
Constructivis t  theorist s argu e tha t  w e nee d t o drasticall y 
chang e th e natur e o f  teachin g an d learnin g tha t  occur s i n th e 
classroom .  Student s shoul d no t  b e passiv e recipient s o f 
informatio n provide d b y th e teacher ,  bu t  rathe r  student s 
shoul d b e activel y involve d i n th e constructio n o f  knowledg e 
(Perkins ,  1991 ;  Resnic k &  Klopfer ,  1989) . 

Al l  thre e researc h project s hav e contribute d t o th e 
followin g educationa l  principal s tha t  characteriz e SF T 
classrooms :  a )  th e importanc e o f  sustaine d thinkin g abou t 
authenti c problem s a s a  basi s fo r  extende d an d dee p inquir y 
i n variou s domain s suc h a s mathematics ,  science ,  an d socia l 
studies ,  b )  classroo m instructio n tha t  promote s collaborativ e 
and activ e studen t  involvemen t  i n plannin g an d organizin g 
researc h an d problem-solvin g activities ,  c )  formativ e 
assessmen t  an d revisio n opportunitie s fo r  students ,  an d d ) 
th e creation ,  throug h collaboration ,  o f  a  sens e o f 
community . 

Educational Features of SFT 

The aforementione d researc h program s shar e feature s tha t 
make the m synergistic .  Thi s synerg y involve s change s i n 
curriculum ,  instruction ,  assessmen t  an d community . 

Curriculum 

An emphasi s o n sustaine d thinkin g abou t  authenti c 
problem s tha t  ar e th e basi s o f  extende d in-dept h inquir y i n 
variou s domain s characterize s SF T curriculum .  Fo r  example , 
i n mathematic s th e Jaspe r  progra m use s problem-base d an d 
project-base d activitie s tha t  sustai n students '  interest .  Th e 
Jaspe r  adventure s ar e centere d aroun d bi g idea s suc h a s 
measuremen t  i n th e domai n o f  geometry .  Th e us e o f  video s 
as anchor s allow s student s flexibility .  Student s identif y thei r 
issue s an d researc h domain s an d see k relevan t  resources . 

Instruction 

Unlik e typica l  classrooms ,  i n whic h student s ar e th e 
recipient s o f  informatio n i n a  teacher-directe d environment , 
SFT student s ar e give n th e opportunit y t o pla n an d organiz e 
thei r  ow n research .  The y als o hav e th e opportunit y t o wor k 
collaborativel y towar d thei r  learnin g goals .  A n emphasi s o n 
distribute d expertis e allow s student s t o specializ e i n 
particula r  areas ,  s o tha t  th e learnin g communit y benefit s 
fro m students '  divers e expertise . 

Assessment 

Assessmen t  i n th e SF T classrooms—unlik e th e traditiona l 
achievemen t  tests—focuse s o n students '  comple x authenti c 
performance s Student s ar e give n frequen t  opportunitie s t o 
engag e i n formativ e assessmen t  an d revision . 

Community 

The SF T progra m promote s communit y buildin g bot h 
withi n th e classroo m (i.e. ,  betwee n student s an d teacher )  a s 
wel l  a s betwee n th e classroo m an d th e large r  community . 
Technolog y i s use d a s a  too l  i n thi s community-buildin g 
proces s b y encouragin g communicatio n wit h peer s a s wel l 

as wit h outsid e experts . 

Buildin g a  Sens e o f  Commun i t y i n th e 
S FT Classroo m 

As discusse d earlier ,  McMilla n &  Chavi s (1986 )  propose d 
fou r  criteri a fo r  definin g a  sens e o f  community .  Ho w d o th e 
cognitiv e characteristic s an d classroo m practice s o f  SF T 
foste r  th e developmen t  o f  thes e elements ? Th e followin g 
sectio n i s a  descriptio n o f  ho w thes e element s ar e fostere d i n 
th e SF T environment . 

a.  Membershi p i n th e classroo m community .  Th e ke v t o 
feeling s o f  belongin g i n a  communit y i s th e leve l  o f 
persona l  investmen t  tha t  individual s mak e i n th e communit y 
processes .  I n othe r  words ,  th e harde r  on e work s an d th e mor e 
resource s on e invest s i n earnin g thi s membership ,  th e mor e 
valuabl e an d meaningfu l  th e membershi p becomes .  I n th e 
SFT classroom ,  al l  student s ar e activ e participant s i n a 
rigorou s learnin g proces s tha t  continuall y challenge s the m 
by requirin g the m t o engag e i n dee p level s o f  inquiry . 
Student s ar e expecte d t o us e activ e strategi c learning ,  t o 
reflec t  o n thei r  learning ,  an d t o monito r  comprehension .  Al l 
th e student s ar e require d t o inves t  considerabl e effor t  i n 
acquirin g expertis e i n differen t  area s o f  researc h throughou t 
th e year .  I n addition ,  student s ar e expecte d t o effectivel y 
communicate ,  share ,  an d teac h thei r  knowledg e t o othe r 
members o f  th e classroom ,  an d t o appl y the m towar d th e 
common goal s o f  th e classroom .  Student s shar e learnin g 
goal s tha t  ar e comple x an d demanding ,  s o the y hav e t o wor k 
together ,  delegatin g responsibilit y  an d sharin g resources ,  i n 
orde r  t o successfull y reac h thei r  learnin g goals . 

b.  Influence .  I n th e SF T classroom ,  ever y studen t  i s  a n 
integra l  par t  o f  th e learnin g experience .  Throug h th e proces s 
of  distribute d expertise ,  eac h studen t  become s a n exper t  i n a 
domai n o f  knowledg e tha t  his/he r  peer s depen d o n fo r  thei r 
knowledg e an d understandin g o f  thi s particula r  area . 
Conversely ,  th e studen t  depend s o n th e res t  o f  th e grou p fo r 
his/he r  understandin g o f  othe r  area s o f  expertise .  Th e bi -
directiona l  natur e o f  thi s influenc e bond s eac h individua l  t o 
th e communit y o f  th e classroom .  Th e mode l  o f  instructio n 
and assessmen t  practice d i n th e SF T classroom s als o 
provide s th e studen t  wit h a  sens e o f  influence .  Student s ar e 
abl e t o activel y selec t  (wit h teache r  guidance )  thei r  area s o f 
research ,  an d student s ar e give n assessmen t  i n whic h the y 
ofte n pla y a n activ e rol e b y evaluatin g thei r  ow n 
performance .  Assessmen t  i s geare d toward s providin g th e 
studen t  wit h usefu l  feedbac k tha t  ha s a s it s goa l  th e 
continuou s improvemen t  o f  th e student .  Thu s student s fee l 
the y hav e som e contro l  an d influenc e ove r  instructio n an d 
assessment . 

c. Integration and fulfillment of needs. In the SFT 
classroo m eac h student' s learnin g need s ar e facilitate d an d 
enriche d b y hi s peer s throug h researc h activitie s suc h a s 
reciproca l  teaching ,  Jigsaw ,  crosstalk ,  etc .  Th e continuou s 
exchang e o f  idea s throug h variou s mean s o f  discours e allo w 
student s t o benefi t  from  th e common knowledg e bas e an d t o 
selectivel y incorporat e th e informatio n the y fee l  the y need . 
I n addition ,  th e contribution s o f  individua l  student s towar d 
common goal s hel p establis h the m a s value d member s i n 
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th e classroo m community .  Finally ,  th e opportunit y t o 
become a n exper t  an d t o shar e knowledg e wit h othe r 
members o f  th e communit y i n th e proces s o f  successfull y 
completin g a  c o m m o n learnin g goa l  provide s student s wit h 
a sens e o f  success .  Instructio n tha t  i s anchore d i n authenti c 
problem s provide s student s wit h curricul a tha t  ar e relevan t 
and interestin g t o them .  Students *  need s fo r  autonomy ,  an d 
fo r  engagin g an d challengin g activities ,  a s wel l  a s thei r  nee d 
fo r  socia l  suppor t  ar e me t  throug h th e structur e an d activitie s 
of  th e S F T classroom . 

d. ghared emptional connection is defined as the 
emotiona l  bon d tha t  i s  graduall y buil t  a s member s o f  a 
communit y shar e a  c o m m o n history .  Thi s share d histor y 
shoul d provid e interaction s wit h positiv e outcome s an d 
shoul d b e a  produc t  o f  considerabl e investmen t  o f  time , 
energy ,  an d effort .  I n S F T classrooms ,  student s ar e expose d 
t o a  year-lon g collaboration .  Thei r  collaboration s resul t  i n 
eventuall y gainin g a  dee p leve l  o f  comprehension .  Th e 
investmen t  o f  tim e an d effor t  result s i n a  sens e o f  master y 
and achievemen t  tha t  include s al l  member s o f  th e 
community . 

Method 

The setting s fo r  thi s stud y wer e seve n sixt h grad e 
classroom s i n thre e inner-cit y urba n middl e school s i n 
Nashville ,  T N .  Fou r  o f  th e classroom s wer e S F T an d thre e 
wer e traditional . 

Participants 

Ther e wer e 9 4 student s i n th e fou r  S F T classroom s (i n thei r 
firs t  yea r  o f  SFT )  an d 6 5 student s i n th e thre e compariso n 
classrooms .  I n orde r  t o examin e th e possibilit y o f  pre -
existin g difference s betwee n S F T an d compariso n 
classrooms ,  students '  academi c achievemen t  score s i n 
reading ,  math ,  an d scienc e fro m th e previou s yea r  wer e 
compare d wit h a  serie s o f  T-tests .  N o significan t  difference s 
wer e foun d betwee n S F T an d compariso n classrooms .  Thi s 
lac k o f  pre-exisitn g difference s i n academi c achievemen t 
score s support s th e assumptio n tha t  S F T an d contro l  group s 
wer e no t  significantl y differen t  academicall y a t  th e onse t  o f 
th e academi c year . 

Data Collection 

Student s complete d th e stud y i n thre e session s ove r  a  perio d 
of  thre e day s a t  th e en d o f  th e academi c year .  Student s 
complete d th e self-repor t  measure s i n thei r  classroo m durin g 
regula r  schoo l  hours .  Student s wer e tol d that ,  give n tha t 
some o f  th e question s ar e o f  a  sensitiv e nature ,  al l  thei r 
response s woul d remai n confidentia l  an d onl y th e 
experimente r  woul d hav e acces s t o thei r  name .  A t  th e 
beginnin g o f  th e firs t  session ,  student s wer e assigne d 
number s know n onl y t o th e experimenter .  Al l  subsequen t 
form s an d questionnaire s administere d t o th e student s ha d 
thei r  I D numbe r  a s th e sol e mean s o f  identification . 

Materials 

Student-complete d instrument s (Da y 1 ) 
1.  Socia l  Skill s  Rating s System—Studen t  Questionnaire , 

34 item s [Socia l  Skills ]  (Gresha m &  Elliott ,  1990) . 
2.  Psychologica l  Sens e o f  Communit y i n th e Classroo m 

(PSCC) .  1 9 ite m scal e (Bateman ,  1998 ;  Bateman , 
Newbrough ,  &  Goldman ,  1997b) . 
Student-complete d instrument s (Da y 2 ) 

3.  Conflict-situatio n vignette s (Bateman ,  1998 ;  Bateman , 
Goldman ,  Newbrough ,  &  Bransford ,  1997a) .  Thi s 
instrumen t  i s intende d t o measur e students '  socia l  problem -
solvin g skills .  Tabl e 1  depict s a n exampl e o f  on e o f  th e 
vignettes . 

Table 1. Example of a Conflict Vignette 

You and another child are working hard on an important 
presentation .  Yo u disagre e o n wha t  you r  presentatio n 
shoul d be .  Yo u thin k i t  shoul d b e a  writte n repor t  an d sh e 
think s i t  shoul d b e a  drawing .  Eac h o f  yo u think s hi s o r  he r 
ide a i s th e best . 

FIRST CHOICE 
I .  Wha t  woul d yo u d o i n thi s situation ? 

SECOND CHOICE 
2.  I f  wha t  yo u chos e t o d o di d no t  wor k wha t  woul d yo u 

do then ? 

The vignette s wer e constructe d i n a  2  (typ e o f  conflict )  X 
2 (locatio n o f  conflict )  design .  Fou r  hypodietica l  vignette s 
wer e give n t o students .  T w o vignette s involve d conflic t  ove r 
resource s an d tw o involve d conflic t  ove r  ideas .  Th e 
vignette s too k plac e i n tw o setting s (schoo l  an d 
neighborhood) .  Student s wer e aske d t o provid e tw o 
solution s fo r  eac h vignett e (i.e. ,  wha t  the y woul d d o firs t 
and wha t  the y woul d d o i f  thei r  firs t  solutio n di d no t  work ) 

Student-completed instruments (Day 3) 
4.  Behavior s o f  Other s i n you r  Clas s (Bateman ,  1998 ; 

Batema n e t  al. ,  1997ab) .  Thi s instrumen t  i s  intende d t o 
measur e students '  self-repor t  o f  th e leve l  an d type(s )  o f 
antisocia l  and/o r  delinquen t  behavio r  i n thei r  classroo m ove r 
th e las t  si x month s o f  schoo l  ( 6 items) . 

5.  You r  Behavio r  i n Clas s (Bateman ,  1998 ;  Batema n e t 
al. ,  1997ab) .  Thi s instrumen t  i s  intende d t o measur e 
students '  self-repor t  o f  th e leve l  an d type(s )  o f  antisocia l 
and/o r  delinquen t  behavio r  i n whic h the y ha d engage d i n 
thei r  classroo m ove r  th e las t  si x month s o f  schoo l  ( 6 items ) 

Results 

Psychologica l  Sens e o f  C o m m u n i t y i n th e 
Classroo m ( P S C C )  Student s i n th e S F T classroom s 
reporte d havin g a  significantl y highe r  psychologica l  sens e o f 
communit y tha n student s i n th e compariso n classroom s 
[F(l,146) = 40.83;/7<.001] . 
Socia l  Skill s  Ratin g Syste m (SSRS) .  Student s i n 
th e S F T classroom s reporte d significantl y highe r  level s o f 
cooperativ e skill s  tha n student s i n th e compariso n 
classroom s [F(l,142) = 5.01 ;  /7<.05] . 

Tabl e 2  present s th e mean s an d standar d deviation s fo r 
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PSCC an d SSRS. 

Tabl e 2 .  PSC C an d SSR S b y typ e o f  classroo m 

SFT Compariso n 

Measure s M S D M S I 
PSCC 3.2 0 .3 8 2.8 0 .3 7 
SSRS (cooperative )  14.2 6 2.6 7 13.1 4 3.2 2 

Behavior of Others in your Class (BOC). SFT 
student s reporte d significantl y lowe r  level s o f  fightin g 
behavio r  occurrin g i n thei r  classroo m tha n student s i n th e 
compariso n classroom s [F(l,145) = 5.01;/7<.05] . 
Your  Behavio r  i n Clas s (YBC) . 

SFT student s reporte d engagin g i n significantl y lowe r 
level s o f  fightin g i n thei r  classroom s tha n student s i n th e 
compariso n classroom s [F(l,145)) = 6.10;/7<.05] . 

Tabl e 3  present s th e mean s an d standar d deviation s fo r 

B OC an d YBC . 

Table 3. BOC and YBC by type of classroom 

SFT 
Measure s 
BOC (fighting ) 
YBC (fighting ) 

M 
0.9 2 
0.3 5 

m M 
.6 9 1.1 9 
.5 8 0.6 3 

Compariso n 

m 
.5 7 
.7 6 

Conflict-situatio n vignette s (CSV) .  Students ' 
propose d solution s t o th e fou r  conflict-situatio n vignette s 
wer e analyzed .  Th e goa l  o f  th e analyse s wa s t o identif y th e 
tota l  numbe r  o f  collaborativ e solution s student s propose d 
(Schmuc k &  Schmuck ,  1983) .  Student s i n th e SF T 
classroo m propose d a  significantl y highe r  numbe r  o f 
collaborativ e solution s tha n student s i n th e compariso n 
classroom s [F(l,142)) = 18.58;/7<.001] .  Se e Figur e 1 . 

c 

3 
O 
00 

2 
2 

6 

SFT COMPAR 

ISON 

Figur e 1 .  Numbe r  o f  collaborativ e solution s b y grou p 

Discuss io n 

Di d student s i n collaborative/constructivis t  learnin g 
environment s (i.e. ,  SF T classrooms )  repor t  highe r  level s o f 
psychologica l  sens e o f  communit y i n th e classroom ? Th e 
answer  i s  yes .  Was th e highe r  leve l  o f  communit y i n th e 
SFT classroom s accompanie d b y highe r  socia l  skills ? I t 
was.  Suppor t  fo r  thes e hypothese s come s fro m students * 
self-repor t  o f  thei r  socia l  skills .  SF T student s als o 
demonstrate d highe r  leve l  o f  socia l  problem-solvin g skill s  i n 
thei r  propose d solution s t o conflict-situatio n vignettes .  Di d 
thi s increas e o f  socia l  skill s  an d socia l  problem-solvin g 
abilit y  correlat e wit h decrease d antisocia l  behavio r  a t  th e 
individua l  an d a t  th e grou p leve l  fo r  student s i n th e SF T 
classrooms ? I t  did .  Student s i n th e SF T classroom s reporte d 
engagin g i n les s fightin g i n th e classroom ,  a s wel l  a s 
observin g lowe r  level s o f  fightin g i n thei r  classroo m a s a 
whole . 

Thi s stud y offer s suppor t  fo r  a  researc h mode l  i n whic h 
certai n type s o f  refor m learnin g environment s (i.e. , 

constructivist/collaborativ e learnin g environments )  bette r 
suppor t  students '  psychologica l  sens e o f  communit y i n th e 
classroom .  Futur e researc h shoul d examin e i n mor e detai l 
th e rol e tha t  cognitiv e characteristic s o f  refor m learnin g 
environment s pla y i n th e developmen t  o f  students '  sens e o f 
communit y i n th e classroo m an d students '  socia l  skill s  an d 
prosocia l  behavior .  Mor e specifically ,  studie s shoul d 
examin e th e causa l  relationshi p betwee n th e aforementione d 
variables ,  th e rol e o f  learnin g environmen t  cognitiv e 
characteristic s a s antecedent s o f  students '  sens e o f 
communit y an d prosocia l  behavior ,  an d th e processe s b y 
whic h suc h a  causa l  relationshi p develops . 
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