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ABSTRACT OF THE THESIS 

Innovative Uses of ASL Stories: Teaching Literary Elements Through Digital Video 

by  

Jed Gallimore 

Master of Arts in Teaching and Learning: Bilingual Education (ASL-English) 

University of California, San Diego, 2012 

Professor Tom Humphries, Chair 

This thesis investigates the challenges and opportunities for teaching English to Deaf and 

Hard of Hearing students.  Based on Dr. Jim Cummins’ theory of linguistic 

interdependence, an innovative teaching strategy is offered to teach Literary Analysis.  

Rubrics, surveys, and anecdotal notes are the methods of generating data.  Findings suggest 

that English skills in the primary language will successfully transfer to the second 

language. 
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INTRODUCTION 

            “Any instruction in L1, the primary language, will benefit the student in acquiring 

competency in L2, the second language, “ Dr. Jim Cummins (Cummins 1991) a professor 

at the Ontario Institute for Studies in Education of the University of Toronto, once 

proclaimed. 

            So in this thesis, I will address five curriculum goals that provide an opportunity for 

the language transfer. One, the deaf and hard of hearing students will use ASL stories as 

objects for literary analysis, two; identify literary elements (characters, setting, conflict, and 

theme) and, three; demonstrate knowledge of literary terms (tone, mood, allusion, 

denouement, etc.) through digital video. Four, they will develop writing skills and, five; 

analyze various traditions arrayed in ASL storytelling.  

           This thesis also provides a theoretical as well as philosophical examination into the 

matter of language development. My approach makes use of three theories: Language 

Transfer (Cummins 1991), Authentic Instruction (Newman 1991), and Comprehensible 

Input (Krashen 1981). The Language Transfer refers to signers applying knowledge from 

their native language to a second language. For example, students will analyze ASL stories 

before applying their knowledge of the first language to the second language, English. The 

Authentic Instruction is a model for high-quality instruction enabling students to receive 

authentic knowledge of a topic. For example, students will create connections between 

ASL stories with their cultural reality, and develop a deeper understanding of themselves as 

Deaf individuals. The Comprehensible Input, more specifically i+1, expects students to 

learn, analyze, and examine ASL, before going to the next structure that needs to be learned 

both academically and socially, English. For example, students will apply skills they 

1 
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received from studying ASL stories to English texts. These theories will be explored more 

deeply later on. 

           Based on my experiences as a student teacher at various mainstream schools in San 

Diego, California from 2007 to 2008, I identified three general educational needs for deaf 

and hard of hearing students. One, the academic instruction needs to be in their first 

language, which is ASL. Based on the Herzig ASL Scale of Development (Herzig 2002), a 

teacher-friendly language assessment tool focusing on ASL, I found that most deaf and 

hard of hearing students rest Beginning to Intermediate Level. Therefore, they need not 

only the weighty use of the language, but also study the language itself in order to 

successfully transition from Basic Interpersonal Communicative Skills (BICS) to Cognitive 

Academic Language Proficiency (CALP), a metacognition prerequisite for academic 

achievement. Two, according to my Learning Record, an assessment created by Mary Barr, 

Dana Craig, Margaret Syverson, and Dolores Fisette in 1999, containing interviews, 

observations, samples, and recorded interpretations, I found that deaf students were isolated 

from Deaf culture. Their home, community, and social interaction at school did not afford 

them with sufficient exposure to Deaf culture. This had an impact on their language 

development. To amplify further, the sociologists James Coleman and Thomas Hoffer offer 

a treatise on Social Capital and how it impacts education. The Social Capital emphasizes 

the role of schools to establish social ties between members who share similar attitudes, 

norms, and values. The authors conclude “A group within which there is extensive 

trustworthiness and extensive trust is able to accomplish more than a comparable group 

without trust and trustworthiness.” To illustrate the point, they come up with the diagram 

below:  
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Figure 1.1: Relations Between School, Home, Community, and Child 

          Here the relations between those at school, home, community, and the child are 

connected, what they call, “closure.” Both Coleman and Hoffer found that high academic 

achievement in religious schools share the similar characteristic: closed network. If one of 

the nodes, say, home or community, does not exist in the network, then the chances for 

academic achievement are low. Based on my Learning Record, I found that deaf students 

do not have the closed network. The cultural transmissions are nonexistent within their 

home and community and sometimes school.  

           If we understand that culture regulates one’s cognitive development (Vygotsky 

1978), then my curriculum will allow for a kind of emphasis, exposure, and experience of 

Deaf culture. Although it might be impossible for schools to compensate what students lack 

(home and community that provide cultural transmissions), teachers can create innovative 

strategies that activate social capital assets by creating a sense of cultural community at 

school. Three, it is generally acknowledged in the field of deaf education that poor literacy 

has characterized the deaf and hard of hearing population (Strong & Prinz, 1997). “At the 

School 

Community Child 

Home 
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end of pre-college schooling, the average reading of deaf children is approximately seven 

years. The average 16 year-old hearing child has achieved a 10th grade reading level 

whereas his/her deaf peer is only reading at a 3rd grade level,” (Trybus & Karchmer, 1977). 

The national data has confirmed half a dozen times that deaf high school graduates have 

remained unshakably at the 3rd to 4th grade level. While this has been observed to be due to 

a widespread rejection of ASL in deaf education, (therefore a limited opportunity for 

Cummins’ language interdependence in classroom settings), and a lack of cultural 

experience; innovative lesson plans that focus on reading and writing development can’t be 

emphasized enough.  

            I searched for existing curricula that are similar to my project. Among others, 

projects by Gina Olivia, Kari Wissler, and Alice Speights show some resemblance.  

     Gina Olivia (1995) videotaped high school graduates’ narrative stories in ASL. 

Afterwards, they translated their ASL expression into a written form. Although difficult, 

Olivia observed that the back and forth between ASL and English helped both languages to 

develop. With scaffolding and structured instruction, this project would be quite successful.  

Unlike Olivia, I will not focus on correcting production – that is, grammar and sentence 

structures are not the focus of my project.   

 

           Kari Wissler (2003)’s thesis, “Literature Comes Alive: Reader’s theater used as a 

strategy to improve motivation, cooperation, and ASL and English comprehension skills” 

describes a project that uses stories, books, writing activities, and drama (in ASL). 

Although similar in concept, it doesn’t focus on literary analysis of ASL stories, at any rate, 

English stories. Many similar projects focus on reading comprehension and writing 
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fluency, but they do not offer curricula for teaching literary elements through ASL digital 

video.  

           Alice Speights (2000), a graduate student in Deaf Education at Gallaudet University, 

has a website filled with resources for English language arts for the deaf classroom. There 

are annotated web bibliography and Internet resource packet for English language arts 

teachers and teaching literature through film. There are half a dozen useful ideas and 

strategies. For example, teaching approaches need not focus entirely on literary techniques, 

but also comparative analysis and predicting exercises. Although this does not entirely 

resemble my project, I’m going to use some of the ideas such as comparative linguistics in 

which students compare English stories with ASL stories.  

 

           Quite apart from these existing curricula, which have some influence on my 

curriculum, the Language Transfer, Authentic Instruction, and Comprehensible Input 

theories are relevant to what I am doing. 

           Jim Cummins (Cummins 1991) presents Language Transfer for analyzing minority 

students’ school failure and the relative lack of success of previous attempts at educational 

reform. By Language Transfer, he means that the primary language, in my students’ case, 

ASL (let us use his label “L1”), provides a better foundation for the second language, 

English (“L2”), cognitive/academic skills acquisitions. Here students will not experience 

devaluation of their identity in institutions, both academically and socially. This sense of 

empowerment leads to successful academic performance. This is based on Cummins’ 

research on both Sweden and the United States data: minority students who immigrate 

relatively late (about ten years of age) often appear to have better academic prospects than 
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students of similar socioeconomic status born in Sweden and the United States. Here he 

concludes that their L1 on arrival provides a better foundation for L2. Simply stated, by 

focusing on my students’ primary language, I’ll be able to help them develop their 

academic language skills.  Cummins offers structural elements that either empower or 

disable deaf children: cultural/linguistic incorporation, community participation, pedagogy 

that requires reciprocal interaction, and assessment that focuses on positive qualities in 

children. This leads to a general profile of the bilingual utopia: additive, collaborative, 

interaction-oriented and advocacy-oriented.  These definitions are believed to create 

empowered deaf students. If this is the case, then as a teacher of deaf and hard of hearing 

students, I should like to embrace such a theory in my curriculum.  

           Fred M. Newmann (Newmann 1991) the director of the Center on Organization and 

Restructuring of Schools and Professor of Curriculum and Instruction from University of 

Wisconsin-Madison, comes up with “authentic instruction,” in that he categorizes five 

standards for authentic student achievement: higher order thinking, depth of knowledge, 

connectedness to the world beyond the classroom, substantive conversation, and social 

support. The higher-order thinking requires students to manipulate information and ideas, 

transforming their meaning and implications (combining facts and ideas to synthesize, 

generalize, explain, hypothesize, or arrive at some conclusion or interpretation). The depth 

of knowledge means students whose knowledge is veritably deep concerning the central 

idea of a topic. Here the students make distinctions, solve problems, develop arguments, 

and provide concise explanations. The connectedness to the world means lesson plans that 

gain in authenticity by making connections to the larger social context within the students’ 

lives. The students address real-world problems, using personal experiences as a context for 
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applying knowledge. The substantive conversation includes three sub-features: sharing of 

ideas, interacting about the ideas of a topic, and creating a dialogue to build coherently on 

one’s idea or ideas to promote improved collective understanding of the topic. The social 

support involves high expectations and respect and inclusion of all students in the learning 

process. I believe that through the authentic instruction, my students will be able to solve 

problems and construct a new meaning for themselves. They will be able to connect the 

world beyond the classroom. For example, using ASL stories to help them understand what 

it means to be a Deaf individual in their everyday lives. They will receive a social support, 

at any rate, a sense of pride; a need that has been somewhat overlooked throughout today’s 

deaf and hard of hearing programs in this country and elsewhere. 

           Stephen Krashen (Krashen 1981) a professor emeritus at the University of Southern 

California, describes his hypothesis of “comprehensible input” as the only way we acquire 

language. The best teaching methods are those that supply “comprehensible input” in low 

anxiety situations, containing messages that students are comfortable with. More 

importantly, he finds that these methods do not require or force early production of the 

second language, but rather allow students to produce when they are ‘ready.’ Simply stated, 

throughout my curriculum, there will be no “forced” or excessive attention focused on the 

second language. There are fun activities (low anxiety situations). As a teacher, I am aware 

that improvements come from providing opportunities for communicative and 

comprehensible input. This means not “forcing or correcting production.” To amplify 

further, the comprehensible input hypothesis claims that we move from i to i+1 by 

understanding input that contains i+1. The “i” represents previously acquired linguistic 
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competence, including extra-linguistic knowledge of the world and of the situation 

(context). The “+1” represents new knowledge. In my curriculum, my students will focus 

on ASL (acquired linguistic competence and extra linguistic knowledge), then receive a 

new knowledge, at any rate, skill in English. 

           These three theories are the foundation upon which my curriculum builds.  

           The key elements of a bilingual teaching strategy for deaf children include: One, 

teachers have a clear understanding of their students’ cultural identity, developing a 

personal bond with all of them. Teachers are responsible to see students as not “the other.” 

Two, all instructions focus on the creation of meaning about content by students in an 

interactive and collaborative learning environment. Three, teachers provide scaffolding 

which links the curriculum to the cultural and background experiences that students bring 

to school.  It will be observed that the bilingual education approaches are appropriate for 

deaf students because there are research, pedagogical, and socio-cultural justifications.  

           The research has been quite clear: the bilingual deaf children’s mother tongue is 

important. More than 150 research studies during the past 35 years support what Goethe, a 

German philosopher, once proclaimed, “The person who knows only one language does 

not truly know that language.” The research supports that bilingual students develop 

flexibility in their thinking as a result of processing information through two different 

languages. The students’ knowledge and skills transfer across languages from the mother 

tongue to the school language. In view of students’ development of concepts and thinking 

skills, the two languages are interdependent (Cummins 2000). Transfer across languages 

can be two-way. If the mother tongue is both accepted and promoted in school (e.g. in a 
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bilingual education program), the concepts, language, and literacy skills that students are 

learning in the second language can transfer to the home language, the mother tongue. In 

short, both languages nurture each other when the educational environment permits 

students to access both languages (Cummins 2000). 

 

          The pedagogical argument includes the Specially Designed Academic Instruction in 

English (SDAIE) (Genzuk 2011) strategies that were designed for bilingual students. 

SDAIE largely consists of a certain teaching approach for students who are learning 

English, making it possible for them to maintain fluency in English, above all in my 

students’ case, mastery in ASL, their mother tongue. Simply stated, SDAIE is a careful 

instruction that ensures and strives for comprehensible input. Now this leads to a method of 

teaching that focuses on students’ ability to gain skills in the subject itself and in using 

English. This is the approach that teaches the content and the language in a cognitively 

inspiring environment. It follows that the lessons plans must include both content goals and 

linguistic development goals for the students.  The lessons plans must include a specific 

awareness that deaf students are not expert English writers and readers, and an avoidance 

of certain factors that might hinder them to learn English as a second language. This is an 

environment where idiomatic English is avoided, for example, since it confuses the 

students. Some features of SDAIE strategies are Multisensory Experiences, 

Comprehensible Input, Frequent Comprehension Checks, Formative Assessment, 

Summative Assessment, Appropriate Lesson Design, and Content-Driven:  
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Multisensory experiences 

• realia, props and manipulatives 
• audio-visual materials 
• hands on activities and demonstrations 
• overhead transparencies and similar projection technologies 
 
Comprehensible input 

• graphic organizers (maps, charts, graphs) 
• word banks with picture clue (visual representations)  
• bulletin boards 
• explanation of word origins (etymology) 
• use of examples and analogies 
 
Frequent Comprehension checks 

• questions asked about details 
• eliciting responses through various modalities (write on white boards, thumbs up/down, 

etc.) 
 

Formative assessment 

• confirmation checks 
• clarification requests 
• repetitions 
• expansions 
• variety of question types 
• interaction: teacher: student-student: teacher-student: student-group 
 
Summative assessment 

• mastery assessed using a variety of modalities 
• review of main topics and key vocabulary 
• resulting product shows mastery of key concepts and synthesis of information 
• written assessment appropriate for intermediate/ early advanced English language 

learners 
 
Appropriate lesson design 

• student fluency level is reflected 
• evidence of scaffolding 
• listening and speaking activities precede reading and writing activities 
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• reading assignments include prereading, during reading, postreading activities 
• writing activities preceded by pre-writing 
• vocabulary emphasis 
• use of cooperative learning groups 
• tapping prior knowledge/ personal application 
• appropriate pacing 
• modeling of activities 
• specific learning strategies or study skills are taught and modeled 
• evidence of text adaptation 
• emphasis on higher order critical thinking skills 
• provision of native language support 
• extension/ debriefing activity included 
 
Content-driven 

• rigorous core curriculum (not 'watered down') 
• key topics organized around main themes 
• topics appropriate to grade level 
 
 
 
           The socio-cultural argument holds that the population mobility within United States 

has been increasing, and therefore, there’s a consequence. The consequence is the 

linguistic, cultural, racial, and religious diversity within schools throughout this country. So 

bilingual education makes sense in that it embraces every American individual within the 

country. According to Larson and Irvine (1999), there has been a discourse in schools what 

they call “reciprocal distancing,” which has negative consequences. The teachers and 

students “invoke existing sociohistorical and political distances between their communities 

in classroom interaction.” Jim Cummins talks about the importance of mother tongue, as a 

linguistic catapult toward the second language, either acquired or learned. The destruction 

of the mother tongue (therefore the culture) is, he observed, highly counterproductive. If we 

exist in an era of globalization, living in a society that has dozens of multilingual and 
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multicultural resources, then teachers and educators themselves should cater to them from 

the point of view of their social and economic role on the world stage.  

           But it is smart to accept the reality: challenges are overpowering, and easy solutions 

are hard to come by. The challenges include working toward the evolution of national 

identity in an effective way that the rights – all the rights—of American citizens, not to 

mention deaf children in schools – are to be understood and respected. If we understand 

that students’ academic achievement is in correspondence with confidence and internal 

fortitude, then teachers themselves have to respect deaf students, work with them, embrace 

them, and above all, understand them. As the Greek philosopher Hereaclitus proclaimed, 

“Knowing doesn’t teach understanding.” Teachers are responsible to understand their 

students, which is a commitment to a process that is both complicated and complicating. 

Above all, it is important to know that to discourage deaf students from developing their 

mother tongue by, for example, squandering the linguistic resources; is both misinformed 

and counterproductive. 

          These arguments suggest that bilingual education is appropriate for deaf and hard of 

hearing students. It is appropriate because the students are minorities, both bilingual and 

deaf. 
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CURRICULUM DESCRIPTION 

           As mentioned before, the curriculum is based on three learning theories: Language 

Transfer, Authentic Instruction, and Comprehensible Input. Whether the theories contribute 

or do not contribute to the improvement of Deaf Education, it is somewhat difficult to tell.  

But if they inspire innovative strategies that might work for Deaf and Hard of Hearing 

students, then by all means.  

            I have no interest in turning my curriculum into algebra. I will not add anything that 

is unnecessary. As a big proponent of Henry Thoreau’s “simplify, simplify, simplify,” my 

lesson plans address 7 simple items: The whole point of each lesson, what the students will 

do, things the teacher will need (materials and so on), procedure, closure, and assessment.  

           Here the whole point of each lesson largely addresses the five curriculum goals. 

One, that deaf and hard of hearing students will use ASL stories as objects for literary 

analysis. Two, that students will identify literary elements (characters, setting, conflict, and 

theme) and, three; demonstrate knowledge of literary terms (tone, mood, allusion, 

denouement, etc.) through digital video. Four, that they will develop writing skills 

(knowledge of text structures such as compare/contrast, cause/effect, and sequencing). 

Five, that they will analyze various ASL storytelling traditions. Through rubrics and 

observation notes, I determined whether the students satisfied the curriculum goals.  

           The other item focuses on what students will do during each lesson. For example, 

for the first lesson, my students shared with the whole class what they knew about ASL 

stories. Then they discussed what they wanted to learn about them. They worked on a 

“What you know, what you want to know, and what you have learned” (KWL) chart. 
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These are the things that they were doing. The next item focuses what teachers will need 

for each lesson such as white board, markers, worksheets, computers, and so forth.  

           The procedure largely consists of a series of steps that teachers need to take to meet 

an objective, at any rate, a goal.  

           The closure is a way for teachers to wrap up the lesson. For example, students 

review what they learned during the lesson by answering the teachers’ prompt questions. 

Here teachers can elect or select a student to lead a general discussion about a lesson.  

           The assessment is about documenting students’ knowledge and skills and attitudes. 

This process is traditionally in measurable terms such as rubrics and rating scales. 

However, in the curriculum, I often felt comfortable using observation notes – or disjoints, 

of random entries as if in journal writing - to assess my students’ development.  

           All these items are guidelines in lesson plans that are designed and formatted in an 

easy-to-use fashion.  

           Furthermore, the curriculum is divided into two units. The first unit focuses on ASL 

(L1), and the second unit focuses on English (L2), which is based on the Cummins theory 

of Language Transfer and Linguistic Interdependence.  

           The first unit lasts no more than two weeks. There are three ASL stories, and a 

teacher’s “Literary Analysis” video that is used as a model to which students followed 

throughout the two-week unit.  

           The ASL stories are “Fly Fishing” by Ian Sanborn, “For a Decent Living” by 

Samuel Supalla, and “Deaf Ninja” by Andrew Austins. The first story is a provocative 

rendition of one of literary elements, of Human versus Nature, compounded by creative 

cinematography and a wealth of classifiers. The second story is a classic – a story about a 
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deaf boy on a journey to find his cultural identity. Here the theory of Authentic Instruction 

is applied in which my students will create connections to their own cultural reality, and 

develop a deeper understanding of themselves as Deaf individuals. The third story is a sci-

fi narrative that gained instant popularity on YouTube. It’s about a CODA (Children of 

Deaf Adults) boy, daydreaming about his deaf brother as a fearless Deaf Ninja.  

           I believe in using a lot of repetition (or routine) in order to build knowledge and 

confidence in my students because, as a youth, I was struggling with teachers who 

skimmed through lessons in a cursory fashion, scratching barely on the surface of content 

areas. Just as I was about to feel confident about my knowledge of topics, I was compelled 

to drop them and move onto the next. As a result, I knew a little about a lot of things rather 

than a lot about little things.  

           To say that the lessons are entirely about doing the same thing again and again is 

misleading. The curriculum is not about rote learning. Although the lesson plans for each 

ASL story might be similar, there are various assignments and activities designed with a 

specific purpose of encouraging students to develop the ability to decontextualize what 

they have learned.  

           The second unit focuses on English, of the written form.  This is the test of 

Cummins’ theory of Language Transfer and Linguistic Interdependence. Here my students 

applied what they have learned in ASL to English. The initial plan was students would 

analyze short stories such as “The Snows of Kilimanjaro,” “The Short Happy Life of 

Francis Macomber,” and “In Another Country” by Ernest Hemingway. There are half a 

dozen short stories written by Woody Allen and other famous short-story writers. However, 

because of time constraint, I was limited to having students write about one of the ASL 
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stories. In any case, teachers are encouraged to check The New Yorker for stories or other 

journals, which are interesting and provocative, and importantly, something that’s relevant 

to your students’ everyday life. More importantly still, the students are encouraged to make 

a selection on their own. History has proved that cornering students to read a specific book 

is counterproductive. So encourage your students to choose as long as you have the 

available resources. 

            In the 3-week curriculum, there are a number of student projects. For example, 

students created a video that was 1 to 3 minutes in length by putting together a well-

constructed analysis of an ASL Story. They worked with a partner and showed the video to 

the whole class.  Another project was an assignment for individual work such as writing an 

analytical essay about a story of their choice, using the literary elements that they’ve 

learned and the analytical skills they’ve developed throughout the first unit.  

           The classroom setting was equipped with modern technology. There was a Smart 

board, Wi-Fi connection, and 20 laptops. Three websites were used during the 

implementation: Edmodo.com, Voicethread.com, and Character Trading Cards from 

www.readwritethink.org.  
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Edmodo

 

Fig. 2.1: Edmodo 

           Founded in September 2008, Edmodo is a variation on Facebook. It was created as a 

“social learning” user interface for teachers and students. The website allows teachers to 

post assignments and grades. Students can upload their assignments, documents, videos, 

and view their grades. I used Edmodo for my students to submit their literary analyses 

(both ASL and English), and view their grades. 
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VoiceThread 

 

Fig. 2.2: VoiceThread 

           An asynchronous tool for teachers and students, VoiceThread enables users to work 

on and share presentations. I used VoiceThread for my students to show their videotaped 

literary analyses and elicit whole class feedback based on rubric. 
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Character Trading Cards 

 

Fig 2.3: Character Trading Cards 

           This online tool allows students to create their own character cards. As a tool for 

group discussion on character analysis, Character Trading Cards enable students to 

demonstrate their knowledge and skills in popular culture texts. Unfortunately, due to 

technical difficulties, I was unable to use the tool in its entirety during the implementation.  

           Quite apart from anything else, teachers are encouraged to familiarize themselves 

with the Appendices and be sure they’re well informed in terms of literary elements and 

text structures. 

           As mentioned before, the poor literacy, these days, has characterized the deaf and 

hard of hearing population. If the attention focused on English, the oral development, and 

the silent rejection of ASL in Deaf Education has been an unsavory vehicle to remedy the 
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situation, then the ideological necessity, I think, now rests on a new approach: Bring Deaf 

Culture and ASL into the classroom. I hope just as the curriculum makes this approach 

useful, so too, it is both inspiring and easy to follow. 
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REPORT ON IMPLEMENTATION 
 

           The implementation took place at Deaf Community Services (DCS), from June 1 to 

July 29. The DCS Adult Literacy program consisted of more than 25 adult students. The 

program was created to prepare Deaf and Hard of Hearing students to enter college or 

working world. Their age ranged from 18 to 24 years old. About 65% of them had 

graduated from High School. 

           They were 54% male and 46% female students, and more than half of them were 

Hispanic. Based on Comprehensive Adult Student Assessment Systems (CASAS) 

assessment, 43% of them were on Intermediate Level (Early Advanced 9%, Advanced 6%) 

in reading and writing. 

           More than 70% of students received financial support from Social Security Income 

(SSI). More than 90% of them lived with their family.  

            For my implementation, I taught 7 students (one from Deaf school) from 9:00 AM 

to 10:30 AM, Monday through Friday.  

 

Day 1 

           The first day of class, I explained the whole purpose of my curriculum (five 

curriculum goals). I explained that the curriculum was not about focusing on error 

correction, grammar. This would distort writing of anything interesting. 

           The goal on the first day was to elicit students’ prior knowledge of literary analysis 

and ASL stories. With this goal, students were asked to go to Edmodo and answer poll 

questions. The results are as follows:   
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Do you like to read?  

Yes 57.14% 
No 42.86% 
 
Is there one book or experience that interested you in reading? 
Yes 71.43% 
No 28.57% 
 
What does narrator mean? 
A strong person 0 vote(s)  
A philosopher 0 vote(s)  
The person who tells the story 100% (CORRECT) 
 
What does denouement mean? 
A song 0 vote(s)  
The final scene 16.67% (CORRECT) 
A poem 83.33%  
 
What does the word "conflict" mean? 
I don't know 0 vote(s)  
A serious disagreement or argument 57.14% (CORRECT) 
A dream story 42.86% 
 
What does 3rd Person Point of View mean? 
You gotta use the he-she form... 57.14% (CORRECT) 
A weird monster with three eyes 28.57% 
Mood 14.29% 
 
What is a plot? 
Movie 16.67%  
Story 83.33% (CORRECT) 
Clothing 0 vote(s)  
 
What is a setting? 
Place 66.67% (CORRECT) 
Character 16.67%  
Teacher 16.67% 
 
What is a main character? 
Protagonist 16.67% (CORRECT) 
Metaphor 0 vote(s)  
Actor 83.33% 
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           As seen in the polls, students were familiar, though not entirely, of literary elements. 

I continued tapping into their prior knowledge, especially in ASL stories. The KWL chart 

(shown here) has indicated their basic knowledge of ASL stories, but they sought for more 

information.  

ASL Stories 
Table 3.1: ASL Stories: KWL 

Know Want to know Learned 
About stories Is there a structure?  
Include ASL jokes How?  
Past different than present Only Deaf culture? 

(Multicultural?) 
 

Fiction What are the right signs?  
Take place in Gallaudet ASL only? What about 

PSE?  
 

Take place in Deaf schools Why?  
Part of Deaf Culture Require social skills?  
Requires practice/rehearsal Are there other famous 

ASL storytellers? Who are 
they? 

 

About expression What is ASL story?  
Requires speed/proficiency Why important?  
Experts: Marlee Matlin, 
Chris Jones, SuperDeafy 
(John Maucere), Sean 
Beady 

Who tells/expert?  

ASL Films Want to know/understand 
more 

 

 

            Two key issues were discussed, 1. Does being an ASL storyteller require social 

skills? And 2. What are the right signs? The discussion confirmed their general feeling was 

that only students from Deaf schools (where social skills are developed) and Gallaudet 

University were better equipped to be ASL storytellers.  

 

Day 2 
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            After initial viewing of “Fly Fishing,” students seemed unengaged. It was received 

with silence. One student suggested a story with more violence. They found themselves 

detached from the character in the story (fisherman, which was not common in their 

environment). I hoped that the other ASL story, “Deaf Ninja” in Lesson 6 would be more 

interesting for them. 

           On the other hand, should students be limited to stories that pleased or interested 

them? Although Shakespeare belonged to a different time, I enjoyed analyzing his poems 

and stories.  

           After some coaxing, students became comfortable chatting about “Fly Fishing.” 

They were less interested in making connections to other ASL stories than to their personal 

experiences and Hollywood movies. An idea came to me: Would Hollywood movies be 

more productive (in terms of eliciting student responses, discussion ideas, and analytical 

acumen) than ASL stories? 

           They filled out the Literary Elements check off list, which basically tested their 

knowledge of literary terms. Like the recent poll, they possessed basic knowledge and to 

fill in the gaps, I gave definitions of words that they did not know. In retrospect, I should 

have come up with more creative activities for them to learn and memorize the literary 

terms. Pair work/group work or hands-on activities (physical, students write answers on the 

board) would jumpstart them from disinterest and boredom.  

           Another reflection: More discussion of teacher’s video analysis with prompts: Do 

you have anything to add? Do you disagree? Any new ideas? New understandings? In this 

lesson, the teacher-student talk ratio was 3 to 1. 
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Day 3 

           Students were assigned to create a reading journal using the template: 
Table 3.2: Reading Journal Template 
Titles Thoughts Feelings Insights Connections 
     
     
     
 
          After viewing ASL stories, students typed the titles and shared their thoughts and 

feelings. At times, I used prompts, “Did you feel differently after finishing the video? 

Would you watch it again?” to elicit their first impressions and how they changed (if any). 

For insights, they were asked to dig deep into their personal experiences and tell how the 

stories reflected their life. For connections, students may find another ASL story, movie, 

book, or picture to link with the ASL story. The reading journal was a tool to help them 

with their literary analyses.  

           Students began watching the teacher’s analysis of “Fly Fishing,” which was used as 

a model for their first video analysis. After a brief discussion, they were ready to make a 

video analysis #1. Using their reading journal, the teacher’s analysis (in preparation of the 

lesson, teacher needs to create a video to model a video analysis), and literary elements 

they learned on Day 1, they took to quiet places to begin filming. The first thing happened 

was a “writer’s block.” Students were unable to push forward, uncertain of where to start, 

and they became unmotivated. I called their attention, and wrote “incubation” on the wall. 

It happened that I had read Dr. Stephen Krashen’s article about composing process, that all 

writing could not be enhanced by jaw-clenching determination. Forced composition is not 

the desired goal. I elicited students’ responses to the question, “What makes you relaxed?” 

Here is the list: 
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1. Walk around 
2. Drink coffee 
3. Play games 
4. Watch TV 
5. Chat with a friend 
6. Nap 
7. Exercise 

           For incubation (a break from creative work), I told them they would need to do 

something different, and which does not include problem solving. A few students resolved 

to walk in the hall, drink water, and go to bathroom. Fifteen minutes later, they began 

working on their analysis. By 10:30 AM, they posted their completed work on Edmodo. 

           For their homework, I assigned them to watch more ASL stories on YouTube. If the 

majority of them came from mainstream schools, had little exposure to ASL and Deaf 

Culture; then they may not have a strong first language (L1). The purpose of the curriculum 

was to ensure the transfer of L1 (ASL) to L2 (English). But if L1 were weak, the transfer 

would be difficult. By having them be exposed to as many as ASL stories (preferably to 

social learning in ASL-rich environment) as possible, I had hoped that would boost their 

analytical skills. 

 

Day 4 

           That day I introduced the online tool, Character Trading Card from 

www.readwritethink.org. Here students filled out fields about the character(s) in “For a 

Decent Living,” an ASL rendition by Sam Supalla. The fields include character’s 

personality, appearance. The online tool was accessible on each student’s laptop.  
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           The purpose was for students to exchange their entries, and start a whole class 

discussion on character or characterization. To exchange their work, students would have 

to print what they typed on individual laptop. Unfortunately, the printer didn’t work. After 

20 minutes of struggle, I decided to drop the ball. Instead, students placed their laptops on 

the middle table, and they would look at each other’s entries.  The problem with printer led 

to frustration and lower motivation in my students. For that reason, I decided not to use the 

tool for next lessons. 

           Students began working on their reading journals about the second ASL story, “For 

a Decent Living.” They went through the same steps as the day before, and uploaded their 

second video analysis on Edmodo. The results showed a better performance. Instead of 

simply summarizing their stories and sharing their feelings, they began using literary 

elements and provided connections to their prior knowledge and personal experience.  

 

Day 5 

           I began the class by showing students’ video analyses on the Smartboard. There was 

a little laughter, embarrassment, and shyness. Some was concerned if their work would be 

available to public. Insecurity and the need for privacy were normal. I explained that their 

work was private, and no one outside the class had access to their videos. I distributed 

“suggestions” worksheet in which they were encouraged to offer feedback. The goal, I told 

them, was to help each other develop better and stronger analytical skills. Only half of them 

filled out the worksheet, the rest seemed to lose confidence. They realized they were not 

ASL proficient, and felt dwarfed by the one student who came from a Deaf school. I 

encouraged them to focus on their work and explore ways to perform better.  
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           They began viewing the ASL story, “Bird of a Different Feather” by Ben Bahan. 

They seemed to enjoy the story more than “For a Decent Living” and “Fly Fishing.” After a 

brief discussion (they detected the analogy of Deaf experience), they went to their reading 

journal. I have selected two journals.   

           The very successful: 

Table 3.3 Student Sample 1 
Titles Thoughts Feelings Insights Connections 
Fly 
Fishing 

The deaf 
man trying 
get the fish 
but it’s not 
working 
because 
the fish 
saw it then 
the fish is 
run away 
from it. 

Some of 
parts made 
me laughing. 
It was funny. 
I love his 
expression! 

I never had 
experience 
fishing 
because it’s 
not my 
favorite 
sport.   

For a 
Decent 
Living 

The deaf 
man really 
wants to 
have work. 
He goes to 
company 
everyday 
and show 
the boss 
that the 
deaf 
people can 
do it.   

It made me 
feel very 
good and I 
really love 
this story. I 
love his 
acting, his 
facial 
expressions. 

I had 
experience 
when I was 
only deaf 
student in a 
hearing 
class. And I 
feel lonely 
then I 
became 
patient. It 
lasted for 
long time 
then later 
some deaf 
students 
join with 
me and it 
made me 
happy and 
don’t feel 
lonely 
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anymore.     
Bird Of A 
Different 
Feather  

The Eagle 
Parents 
had four 
children. 
Three 
eagles and 
one bird. 
They don’t 
like the 
bird, and 
decided go 
to hospital 
for surgery 
on birds 
nose to 
make it 
look like 
an eagle. 
 
 
 
 
 

This story 
made me so 
sad. Because 
parents have 
no respect.  
If they don’t 
like the bird 
but - they 
need to 
accept their 
son or 
daughter no 
matter what.  

That 
happened 
with me 
and my 
friends. 
Some 
parents 
force deaf 
have 
Cochlear 
Implant and 
some deaf 
people are 
not happy 
for that 
because 
they don’t 
care about 
it and they 
are proud of 
being 
DEAF! : D 

 

 
 
           The one that is capable of better work: 

Table 3.4 Student Sample 2 

Title  Feeling  Thought
s 

Insights Connection  

Fly 
Fishing 

I would like 
to try fly 
fishing with 
his little 
expressive.  

Backgro
und blue 
sea, land 
and the 
forest 
next to 
the fish 
is under 
the lake.  

The 
fisherman 
is good 
idea his 
story. 
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For a 
Decent 
Living 

Expressive  
Silent 
Calm 

Snow 
white 
and the 
wind hit 
him. 

The man is 
so long his 
story like a 
drama. 

 
Bird of a 
Different 
Feather  

His face is 
funny 
expressive.  

The bird 
fly down 
the land 
from the 
sky.  

The man is 
very funny 
his face 
with his 
idea about 
bird 
different.  

 

That day, there was not enough time for them to complete their third video analysis. I 

allowed them to finish it the next day. 

 

Day 6 

           After students finished their third video analysis, I introduced a rubric for the final 

project: video analysis of “Deaf Ninja” by Andrew Austins. The final video analysis would 

be uploaded on VoiceThread.com. The rubric would be used for student evaluation. There 

was no teacher evaluation. Below is the rubric: 

 
Table 3.5: Rubric 

Points Content Delivery Literary Analysis 

5 

High quality content 
that demonstrates a 
wide range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

Video reflects a 
critical, 
analytical 
understanding of 
the story. 
Insightful 
inferences and 
connections. 
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• Energy and 
enthusiasm 

• No errors 

Signer is clearly 
engaged with and 
moved by his/her 
thinking process. 

4 

Good quality content 
that demonstrates a 
wide range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

• Energy and 
enthusiasm 

 

Video generally 
reflects a critical, 
analytical 
understanding of 
the story, but is 
uneven. 
Insightful 
inferences are 
good, but could 
be developed 
further to better 
explain 
significance. 
Some claims may 
be vague, 
generalized. 

3 

Moderate quality 
content that 
demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

 

Video 
demonstrates 
basic 
comprehension 
of the story, but 
not a critical, 
analytical 
understanding of 
it.  Lack of focus, 
frequent 
summary of plot 
details that retell 
the story. Vague.  

2 

Marginal quality 
content that 
demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

 

Video 
demonstrates 
some awareness 
of literary 
elements, but 
lack a critical, 
analytical 
understanding of 
the story. No 
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focus. 

1 

Low quality content 
that demonstrates a 
wide range of learning 
experiences. 

• Eye contact 

 

Just a summary 
of the story. 

0 
Content not completed 
or provided in required 
time or as directed. 

Incomprehensible.  

Doesn’t meet the 
project 
expectations AT 
ALL. 

 

Table 3.6: Reflections & Assessment 

What work demonstrates your best work?  Explain your selection. 

 

 

 

What work demonstrates your greatest learning? Explain your selection. 

 

 

 

Table 3.6 

Assessment 
 

Student Assessed Rating:____ 
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Explain why you chose your rating: 

 

 

Teacher Assessed Rating:_____ 

Explanation of rating: 

 

 

Averaged Score (average of student and teacher assessment):______ 

 
           Students took turns explaining each section of the rubric before discussing and 

clarifying any confusion. I encouraged students to use their past video analyses, teacher’s 

video analysis, other students’ video analyses, and reading journal as tools for them to 

upload the best production.  

           Then I showed them how to upload their work on VoiceThread.com. It was simple. 

Students had to register, and browse to find my “page” on the website. To upload their 

video, they would click on “comment” button and record their video analysis.  

           At 10:30 AM, they did not finish the project. I allowed them to continue and finish it 

the next day. 

           Upon reflection, I wondered if I should have introduced the rubric on Day 1. They 

would know what was expected from them. Moreover, I resolved (if I get to test the 

curriculum once again) that students would be better equipped to produce the quality final 

video analysis if they rehearsed 6 instead of 3 times. This should be sufficient. With 

excessive rehearsals, I felt that I would be destroying my students' desire to plunge deeper 
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into literary analyses. This might lead them not to use new structures (analyzing through 

Feminist, Deconstructionist, Cultural lens) and literary terms again.  

 

Day 7 

           Final project completed, and uploaded on VoiceThread.com. The next step for them 

was to evaluate each video analysis based on the rubric. Here is the screenshot:  

 

 

Figure 3.1: VoiceThread Sample 
 
           The VoiceThread allows students to comment and evaluate (notice the balloon at 

right) each literary analysis.  They also have the option of uploading a video so that they 

may evaluate in their own primary language, ASL.  

 
Day 8 
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     On this day, we worked on the KWL chart that focuses on English. 
Table 3.7: KWL for English 
 

Know Want to know Learned 
Range of levels Requires a lot of reading?  
Grammar (SVO) Limited knowledge of rules 

and expectations 
 

Verb tenses (Past, present, 
future) 

Requires a lot of computer 
skills? 

 

1st, 2nd, 3rd drafts Dictionary allowed?  
Double space What’s the point?   
Literary elements (climax, 
rising action, falling action, 
plot) 

How to expand?  

Punctuations Requires advanced English 
proficiency?  

 

Rules for capital letters 
(names, places, etc.) 

  

About expression   
 
What does narrator mean? 
A strong person 0 vote(s)  
A philosopher 0 vote(s)  
The person who tells the story 100% (CORRECT) 
 
What does denouement mean? 
A song 0 vote(s)  
The final scene 100% (CORRECT) 
A poem 0 vote(s) 
 
What does the word "conflict" mean? 
I don't know 0 vote(s)  
A serious disagreement or argument 100% (CORRECT) 
A dream story 0 vote(s) 
 
What does 3rd Person Point of View mean? 
You gotta use the he-she form... 100% (CORRECT) 
A weird monster with three eyes 0 vote(s) 
Mood 0 vote(s) 
 
What is a plot? 
Movie 0 vote(s) 
Story 100% (CORRECT) 
Clothing 0 vote(s)  
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What is a setting? 
Place 100% (CORRECT) 
Character 0 vote(s) 
Teacher 0 vote(s) 
 
What is a main character? 
Protagonist 100% (CORRECT) 
Metaphor 0 vote(s)  
Actor 0 vote(s) 
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RESULTS OF EVALUATION AND CONCLUSION 
 
   Despite the slow start, schedule conflicts (my teaching was postponed due to 

students having Summer Break), and vague interest in them, there is evidence that 

analyzing American Sign Language (ASL) stories has impact on their analytical skills. 

There is evidence they were transferring their knowledge from ASL to English.   

     Based on polls given at the end of July, all students made correct answers.  The poll 

questions were same as given on the first day of lessons. Edmodo has configured grades 

for each student:    

 

 

     Unfortunately, I was unable to collect data for students’ final paper in July. The agreed- 

upon deadline was up.  However, the main evidence for the theoretical claim that there 

are positive relationships between the development of academic skills in the first and 

second languages was observable:  
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YOVANNIE: The falling action is right after climax. It’s not called denouement. 

 
FRANKIE: It’s denouement. 
 
YOVANNIE: Look. Denouement is a story that’s finished. The end. Over. There’s no story 
after denouement.  
 
FRANKIE: Denouement is solution, not end. Have you seen The Hangover?  
 
YOVANNIE: So? 
 
FRANKIE: After the movie ends, there’s still another story. All the pictures. The things 
that happened before the hangover.  
 
YOVANNIE: So? 
 
FRANKIE: Well, there was denouement. And there was another story. 
 
YOVANNIE: Number one: a bunch of pictures isn’t a story. Two, we’re talking about the 
ASL video, not The Hangover. 
 

      The purpose of this thesis is to achieve the five goals. The ways these goals are 

achieved (or failed) are through students’ performance and demonstration of their work. 

Assessment tools such as polls and rubrics are also the means to measure the success or 

failure of the curriculum.  

      So here’s the evaluation of the evaluation. 

      The first goal was simple. “Fly Fishing,” “For a Decent Living,” and “Bird of a 

Different Feather” were ASL stories that my students used as objects of literary analysis.  

First, they analyzed those stories in their primary language on a video and uploaded it on 

VoiceThread.com, and second; they translated the analyses in their second language, 

English. While I can not demonstrate the ASL videos here in print, I have selected one of 

my students’ essays as evidence for the L2 result: 
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The satisfactory: 

July 26,2011 

English Class 

Deaf Ninja by Ian San Bourn: A Literary Analysis 
 

 In this essay, I will analyze “Deaf Ninja,” an American Sign Language (ASL) 

rendition by Austin Andrews.   

 There are four characters: A little brother, Older brother, Deaf Ninja, and bad teams 

of ninja.  The setting is, its seems, somewhere in the USA, a house, and in Japan.  The 

Conflict is Human vs. Human.  The story is told in 1st Person Point of View.   

 At first, a little brother is annoyed with his older brother about his hearing aids.  His 

little brother keeps laughing at him.  He makes him pissed off.  Older brother gets the line 

of hearing aids and hits little brother on his body and arms.  It’s called introduction.  A little 

brother is starting to imagine about the deaf ninja in Japan.   

 Second, a moon is in the space with fog, the deaf ninja with nice hearing aids.  It is 

called rising action. It’s starting to rain.  The rain drop hits on the ground.  The deaf ninja 

sees bad teams of ninja.  They are on the way to deaf ninja.  The deaf ninja is starting to 

jump then kicks the enemies.  After that, the deaf ninja gets his line of hearing aids hitting 

them again.  Then enemies are falling on the ground.  The deaf ninja’s hearing aids aren’t 

working.  It is called Climax.   

 Third, now, the time is back to normal time from imagination.  A little brother sees 

his older brother’s hearing aids not working.  He is so confused.  

 I thought about my experience using the hearing aids in the elementary school.  One 
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time my hearing aids didn’t work.  I found out that it was out of battery.  I feel like learning 

how to fight like ninja, like in the story because it looks badass and cool!  

 
The least satisfactory: 

 
Frankie Antonio 

 Bird of a Different Feather 

          In this essay, I will analyze “Bird of a Different Feather” an America Sign Language 

(ASL) story.   

          My Story about bird of a different feather, so there are three characters: Bird vs. 

Eagles.  The setting is the story take place in the wilderness.  They live in wilderness.  The 

conflict is Nature vs. Nature.   

          The parents eagle have four eggs, then few days, now there are ready open eggs and 

all very health, but one egg is not open, few sec finally got open by egg.  But it was not 

eagle, just bird but bird haven’t long wings small eyes, feet, and beak.  Eagle have big 

talons, long wings, crocked beak, and skill eyes.  So parents eagle ponder have to decide 

bird bring to Bird’s childhood school for training.  Bird try to learn about eagle’s rules.         

Later, bird can’t eat meat also heavy too, just only fruit and bird can sing, but eagle do not 

sing because needs be silent for hunter.  Later, what happen with bird because bird is not 

natural like eagle?  Bird decides to leave there wilderness.   

          I thoughts If I’m deaf and my parents are hearing but they are not sign language.  I 

have use sign from school or outside but if my parents’ rule needs talk or oral this house… 

I thought pretty awful…  

          I’m feeling like sad because story about bird have good life or bad life.  That’s why.   
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           Although the first student didn’t write the essay by himself (this was his third draft, 

made better by teacher modeling), his writing process was expedited by an outline already 

given by his ASL analysis of “Deaf Ninja.” During his composing process, he was not 

focusing on both form and content. If the content was given, then his focus was simple: 

English, to write in a clear and concise way.    

      Second goal. Although my students identified the literary elements having watched 

the Teacher Video Analysis, they did not have the opportunity to identify literary elements 

in written form. Always I wonder: will they be able to identify literary elements in another 

medium, say, movie or stage play? This curious question might be answered in the full 

utilization of the curriculum. As shown above, my students have managed to identify 

literary elements through their reading journal, Voicethread.com, and essays.  

      Because of the time constraint, I was unable to finish some goals: lessons that focus 

on students’ writing skills (knowledge of text structures i.e. compare/contrast, 

cause/effect, sequencing), lessons that help students explore various ASL storytelling 

traditions, lessons for students to analyze texts such as such as Hemingway’s “The Snows 

of Kilimanjaro,” “The Short Happy Life of Francis Macomber,” and “In Another Country” 

by Ernest Hemingway and half a dozen short stories written by Woody Allen and other 

famous short-story writers.            

 This will give depth and dimension to the curriculum, instilling a richer literary 

awareness as well as polished writing skills in my students. 

    The seeming failure of the curriculum does not, however; seem a failure to me. To 

me, it is fertile soil whose seeds are eager to sprout given the right conditions. I know it 
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will work. I have faith that it will work. What I meant by fertile is that it gave me a wealth 

of information, above all, ideas. That the L1 and L2 idea works because it expedites the 

writing development. That a lack of cultural language in mainstream schools is devaluing 

of student’s identity. That Vygotsky was right: culture regulates cognitive development. 

That the L1-L2 approach can very probably be used across academic subjects. While my 

students were exhibiting evidence of the linguistic interdependence as presented by 

Cummins, my students were unaware of it. Sleeping selves. And something else. A lack of 

motivation, interest. If every book, every story, and every medium they had to deal with 

was devoid of Deaf characters (or relevant ethnic characters), there is a vague sense in them 

of isolation, a what-does-it-have-to-do-with-me attitude. 

   This attitude, apart from the time constraint, seems to be the reason why my 

Curriculum wasn’t altogether successful. Throughout 3 weeks, I was always trying to 

inspire, empower – pretty much performing CPR on my students into being students. 

However, after a little bit of research – especially on SDAIE strategies – I have more or 

less come to a solution.  

     Always maintain a routine in the classroom: First, elicit students’ prior knowledge. 

Second, have them do projects and/or activities. Third, have them do worksheets.  

    Eliciting students’ prior knowledge is the most powerful, yet simple way to keep 

students engaged in the classroom. It keeps the lessons relevant to their personal 

experiences. It helps them to make connections between their reality (cultural reality) and 

the knowledge they are going to gain. Always record students’ prior knowledge on the 

board.  

 This also contributes to Stephen Krashen’s theory of Low Affective Filter Hypothesis 
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(1982). Just write a word on the board and have students pour their life stories about the 

word. Forget your lesson plan for a little bit. Students learn better when they’re relaxed. 

Anxiety, apprehension, self-doubt, even boredom can impede their learning. Avoid 

excessive worksheets and unnecessary tests (those aren’t lessons!). As I found later, 

students performed better when I made sure the classroom environment was stress-free and 

interesting and a place that would boost their self-esteem. Eliciting students’ prior 

knowledge is not just about their prior knowledge. It is about lowering their affective filter. 

 Eliciting students’ prior knowledge also gives you an opportunity to have a 

relationship (or an improved relationship) with your students. The better relationship you 

have with your students, the less behavioral issues you have to deal with in your classroom. 

Know then: they’re teaching you how to teach them. If students show up early to class 

early, chat with them! Give them a high-five! Send Facebook requests! Probably not. But 

always listen. The best lessons on how to be a good teacher often come from students. 

Always leave your Ego at home. 

   Eliciting students’ prior knowledge also gives them an opportunity to apply what 

they have learned to the real world. This is about real world connections. Muddled by an 

avalanche of tests and worksheets, painstakingly inarticulate (probably incomprehensible) 

lectures, students are often left to puzzle, “What’s the point?” I should think that taking my 

students to ASL Storytellers, ASL Poetry Night at a coffeehouse, or someplace as cool as 

that, would empower them and give them a sense of cultural identity. How about a 

connection between students’ knowledge and art, between their reality and community? 

Why not hire guest speakers or have students interview local people?  

   After the fun of eliciting students’ prior knowledge, comes something more fun. 
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Projects and activities. In my curriculum, I had students analyze ASL stories in their 

primary language. The activity of students videotaping themselves doing an academic work 

is enriching. There are half a dozen ways to deal with it. Individual work. Pair work. Group 

work. Each evaluates each. Group evaluates group. The goal is to have students DO 

SOMETHING. Sitting doesn’t count.  

  The last thing: Worksheets. Assessment tools. Polls. Rubrics. Boring stuff, but it 

should not take more than 30 minutes. But as soon as students finish the worksheets or 

assessment tools you have come up with, they will feel satisfied. And you will be satisfied, 

too, because you have something to give to your supervisor. 

   This is my solution. And I have revised my lessons accordingly. 
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APPENDIX A: CURRICULUM 
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LESSON PLAN 1 
 
The Whole Point  
Students will be taught how to use the KWL comprehension strategy that focuses on 
activating and building their background knowledge of American Sign Language (ASL) 
stories. 
 
What the students will do 

• Answer poll questions  

• KWL chart: share what they know about ASL stories 

• KWL chart: express what they want to know about ASL stories 

 
Things you will need 

• KWL table (Three columns: Know, Want to Know, and Learned) 

• Student Laptops  

• Edmodo Accounts 

• Student vocabulary notebook 

 

Procedure 
1. Write on board, ”American Sign Language” or “ASL.” Elicit students’ prior 

knowledge or experience that is relevant to what was written on the board. Record 
their ideas on the board.  

2. Have students write down what was written on the board in their vocabulary 
notebook. 

3. In ASL, introduce the 3-week curriculum. We will view ASL Stories. We will learn 
two things: literary elements/terms and structures. Explain that a literary element is 
an individual aspect or characteristic of a whole work of story and that literary 
elements are the elements of plot. All stories are based on conflict and this conflict 
is presented in a format called “plot.” The text structures are the manner in which 
you analyze stories: comparison/contrast, cause/effect, and so on. First, we will 
study ASL stories. Then we will study English stories. We will learn how to 
analyze stories as time goes on, and it is easy to learn. 

4. Edmodo polls. “We’ll just look at literary terms or words and guess what they 
mean.” Assure them that if they make a mistake, DO NOT worry. They will learn 
the terms throughout the 3-week curriculum.  

5. Have them sign in the Edmodo group, “Literary Analysis” and answer the poll 
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questions. Then tell them that those are the terms that they will use in their analysis 
of stories. 

6. Do a KWL chart with class. Lead an informal discussion starting with the K 
column. Encourage students to share with class anything they know about ASL. Is 
it a language? What language are you using? Is it signed English? What’s the 
distinction between the two? Let students bubble out answers. We will use the 
strategy again when we begin the English lessons. 

7. Continue with the W column. Ask questions such as, “What do you want to know 
about ASL? English? What are the things that are confusing about ASL and 
English?” KEEP THE CHART for future reference or assessment. 

 
Closure 
Have students create a chart using the MS Word program, and copy what was written on 
the board. In the meantime, write “What we know” and “What we want to know” on the 
board. Split the class into two groups. One group summarizes what was discussed for the K 
column. The other group summarizes what was discussed for the W column. Each group 
elects a representative to stand in front of “What we know” and another one in front of 
“What we want to know.” Observe and note the summaries. 
 
Assessment 

• Teacher’s observation notes 

• Group summaries 
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LESSON PLAN 2 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis. 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analytical skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• ASL Story Elements Worksheet 

• Video of “Fly Fishing” by Ian Sanborn  

 
Procedure 

1. Write on board, “Stories.” Elicit students’ prior knowledge or experience that is 
relevant to what was written on the board. Record their ideas on the board. Where 
do stories come from? Movies. What else? Write whatever students say on the 
board. 

2. Have students write down what was written on the board in their vocabulary 
notebook. 

3. Begin viewing “Fly Fishing,” and allow a few moments for students to digest the 
whole segment. Ask, “What do you think?” Take notes of students’ observation 
skills. Do they compare with other stories? Do they make connections (story to 
self, story to society, story to another story)? Are they using literary terms? Did you 
notice the literary elements? No? Show the video again (if students are intrigued), 
and point out the literary elements. 

 
 
Closure 
Distribute the Literary Elements Worksheets. Pair work. Help as needed. Give examples. 
Clarify confusions. 
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Assessment 

• Teacher’s observation notes 

• Pair presentations 

• ASL Story Elements Worksheets 
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 LESSON PLAN 3 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis. 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analytical skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• Reading journal 

• Video of Teacher’s Analysis of “Fly Fishing” (You would need to create the video 
prior to the lesson). 

• Shoe box and index cards 

 
Procedure 

1. Before class. Write today’s lesson focus on the board: Thoughts, feelings, 
insights, and literary elements. Characters. Elicit students’ prior knowledge of 
each word. 

2. Give them time to write down in their vocabulary notebook. 
 

3. Help students set up the Reading Journal on their laptops. Here’s an example: 

Titles Thoughts Feelings Insights Connections 
     
     
     

 
4. Explain that the reading journal will be used as homework and a tool to help them 

with their story analyses.  

5. Have students watch the teacher’s analysis and fill out answers in the literary 
elements worksheet. (Alternatively, you could watch the video with students 
pointing out the elements or have them do that in small groups).  
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6. Begin class. Point to the word thoughts. Ask the class: What are thoughts? List 
students’ responses on the board. Proceed to feelings, insights, and literary 
elements.  

7. Distribute index cards to students. Allow time for students to write down their 
feelings, thoughts, insights, and literary elements they witnessed in the ASL 
stories. Be sure they write down titles, too. Have them put the index cards into the 
shoebox. 

8. Let students settle in their seats. Pick a card from the box, and begin discussion. 
For example, ask questions, “So you thought that the story was dull. Can you 
explain why? Do you agree?” This is an open discussion. The goal is not to 
criticize, but to make them feel comfortable talking and discussing about stories. 

 
 
Closure 
Based on discussion, students will work on their reading journal independently.  
 
Assessment 

• Teacher’s observation notes 

• Reading journal 
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LESSON PLAN 4 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis. 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analysis skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• Video of “For a Decent Living” by Samuel Supalla  

• Story Elements Worksheets 

• Smart board or white board/markers 

• Character trading cards 

 
Procedure 
 

1. B
efore class. Write today’s focus: “For a Decent Living” by Samuel Supalla. 
Announce: we’re going to relax and watch the video. Then we’re going to do four 
things (write on board): Reading Journal, Literary Elements worksheet, and Video 
Analysis. 

2. A
fter viewing the video, ask students, “What’s the plot? Who are the characters? 
What’s the denouement?” Write students’ answers on the board. They may refer 
to the Elements Worksheet to identify the elements. Have them write what was 
written on the board in their vocabulary notebook.  

3. N
ow ask students to go to the Character Trading Cards online tool. Here students 
will apply what they have learned about the character in “For a Decent Living.” 
They may watch the video again on their own individual laptop. Have students 
print their work. 

4. A
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sk them to exchange their cards with another group to compare ideas about the 
character they analyzed.  

5. A
llow five minutes for students to read what others have written on their cards. Then 
ask, “What are the similarities and differences?” “Do you agree?” “Do you have 
anything to add?”  

6. H
ave students go to their reading journal and type their thoughts, feelings, insights, 
and connections. 

 
Closure 
Based on reading journal and literary elements worksheet, students are ready to create their 
first video analysis. Have them upload their vlogs on Edmodo, and begin viewing each 
vlog. Discuss areas for improvement: any suggestions, additions?  
 
Assessment 

• Teacher’s observation notes 

• Student journals 

• Edmodo vlogs 
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LESSON PLAN 5 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analysis skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• TV and DVD machine (if possible, have another set of TV and DVD machine for 
students) 

• Video of “Bird of a Different Feather” by Ben Bahan. 

• Reading journal 

• Suggestions worksheet 

• Edmodo 

 
Procedure 
 
 

1. W
Write on board, “Video Analysis.” Discuss the challenges of creating the first 
video. Did you know the first step? Did you know what to do? What was most 
challenging? Did you have a Writer’s Block? Discuss strategies to deal with it. 
Incubation (Einstein was struggling with math problems, so he listened to music 
and that would resolve all his difficulties. With relaxation, there will always come 
the solution).  

2. B
Begin viewing “Bird of a Different Feather.” 

3. N
Now ask students to go to the Character Trading Cards online tool and show their 
work to each other.  
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4. D
Discuss. Ask questions such as, “Do you have anything to add? Any ideas? Do you 
agree? Disagree?” 

5. H
Have students go to their reading journal and type their thoughts, feelings, insights, 
and connections. 
 

 
Closure 
Based on reading journal and literary elements worksheet, students are ready to create their 
second video analysis. Have them upload their vlogs on Edmodo, and begin viewing each 
vlog. Discuss areas for improvement: any suggestions, additions?  
 
Assessment 

• Teacher’s observation notes 

• Reading journal 

• Edmodo vlogs 
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LESSON PLAN 6 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis. 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analysis skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• White board/Smartboard 

• Literary Elements worksheet 

 
Procedure 
 

1. B
efore class. Write today’s focus:  What do you think?  

2. M
ake two columns. Ask students to take turns and write on the board their favorite 
movies. For the second column, have them write down their reactions or feelings 
about their favorite movies. 

3. H
ave students take turns explaining the movies and sharing their feelings in ASL. 
Encourage their use of literary elements. 

 
Closure 
Assign each student to pick a movie and watch it on computer or Hulu.com and fill out the 
literary elements worksheet. 
 
Assessment 

• Teacher’s observation notes 

• Reading journals 

• Edmodo vlogs 



 59 

LESSON PLAN 7 

 
The Whole Point  
Students will use ASL stories as objects of literary analysis. 
 
What the students will do 

• Develop comprehension strategies (note-taking, questioning, making inferences, 
and predicting) 

• Build analysis skills by discussing personal responses and opinions about an ASL 
story they have viewed 

• Reflect on the different comprehension strategies used and how these might be 
beneficial in the future 

 
Things you will need 

• TV and DVD machine (if possible, have another set of TV and DVD machine for 
students) 

• Video of “Deaf Ninja” by Andrew Austins  

• Rubric 

 
 
Procedure 
 

1. B
efore class. Write today’s focus: “Deaf Ninja” by Andrew Austins. Explain that this 
is the final video analysis. That there will be no teacher evaluation. They will 
evaluate each other.  

2. A
fter viewing the video, ask students, “What’s the plot? Who are the characters? 
What’s the denouement?” Write students’ answers on the board. They may refer to 
the Elements Worksheet to identify the elements. Have them write what was 
written on the board in their vocabulary notebook. 

3. H
ave students go to their reading journal and type their thoughts, feelings, insights, 
and connections.  

4. G
o through the rubric line by line to make sure students understand the standard on 
which they evaluate each other’s work. 
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Closure 
Based on reading journal and literary elements worksheet, students are ready to create their 
final video analysis. Have them upload their vlogs on voicethread.com, and begin viewing 
each vlog. Using the rubric, students will evaluate each vlog in ASL and upload the video 
on voicethread.com.  
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LESSON PLAN 8 

 
The Whole Point  
Students will be taught how to use the KWL comprehension strategy that focuses on 
activating and building their background knowledge of American Sign Language (ASL) 
stories. They will identify and demonstrate their knowledge of literary terms.   
 
What the students will do 

• Do a KWL chart 

• Share what they learned about ASL stories 

• Discuss what they learned about literary analysis 

 
Things you will need 

• Smart board or white board with a KWL  

• New KWL: English 

• Keyboard or whiteboard/markers 

 
Procedure 

1. Write on the board, “ASL Stories.” Divide class into groups. 

2. Have them work together and list things that they have learned about ASL stories 
and how to analyze them.  

3. Allow 15-20 minutes before having them come up to the KWL chart. This is the 
same KWL chart that was used on Day 1. Have students write in the L column.  

4. Introduce a new KWL chart on the board. Above it, write “English.” 

5. Elicit what students already know about the word and fill out the “K” column.  

6. Proceed to the “W” column, and list what students want to know about English.  

7. Have students do a writing exercise. Have them pick 20 words from their 
vocabulary notebook. Use the dictionary to find definitions. Then pick 10 words 
and write sentences using the words.  

 

Closure 
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Guide a general discussion about the whole 3-week experience. What do you think about 
the curriculum? Did you enjoy working in groups/pair? Why? What new words or things 
did you learn? Would you recommend the video project for next year students?  
 
Assessment 

• Teacher’s observation notes 

• Group discussion 

• KWL chart 
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LESSON PLAN 9 

 
The Whole Point  
Students will develop writing skills using the literary elements.  
 
What the students will do 

• Analyze written texts, individually and as a group 

• Identify literary elements in texts 

• Write an analytical essay using the literary elements 

 
Things you will need 

• Writing Rubric  

• White board or smart board  

• Keyboard or markers 

• Overhead projector/LCD 

 
Procedure 

1. Write a prompt on the board, “Your writing assignment is to pick one of the ASL 
Stories (“Fly Fishing,” “For a Decent Living,” “Bird of a Different Feather,” and 
…) and summarize what the story is about.  

2. Read the prompt to class. Clarify.  
3. As students write, help any individual students who might need additional support.  
4. Allow half an hour for them to finish the assignment and submit their work to you. 

Answer any questions they have about the informal writing.  
5. Put their papers into a bowl or a baseball cap. 
6. In turns, have each student pick one paper from the bowl or baseball cap.  
7. Have each student read aloud (in ASL).  

 
 
Closure 
Make two columns on the wall: “Literary Analysis” and “Summary.” Ask students to list 
the differences. Discuss. Clarify. 
 
Assessment 

• Teacher’s observation notes 

• Students’ summaries 
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LESSON PLAN 10 

 
The Whole Point  
Students will develop writing skills using the literary elements.  
 
What the students will do 

• Analyze written texts, individually and as a group 

• Identify literary elements in texts 

• Write analytical essays using the literary elements 

• Student video analysis: For a Decent Living 

 
Things you will need 

• Overhead projector/LCD 

• Laptop/keyboard 

• Paper and pencil (if laptops aren’t available) 

 
Procedure 

1. Write “Literary Analysis” on the board. Announce to class that you are going to 
write a one-page literary analysis of “Fly Fishing” by Ian Sanborn.  

2. Model your writing process by showing your page on the wall so all students can 
see it.  

3. Have students check their elements worksheet and discuss what literary elements 
should be included in the essay. 

4. Allow 20 minutes for students to copy the essay as a template. 
 

Closure 
Students will begin writing their first literary analysis, individually or as a pair group. Help 
as needed. 
 
Assessment 

• Teacher’s observation notes 

• Group discussion 
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LESSON PLAN 11 

 
The Whole Point  
Students will develop writing skills using the literary elements.  
 
What the students will do 

• Analyze written texts, individually and as a group 

• Identify literary elements in texts 

• Write analytical essays using the literary elements 

 
Things you will need 

• Writing rubric  

• White board and markers. 

• Internet 

 
Procedure 

1. Write “Literary Analysis” on the board. Ask, “Where can you find literary 
analyses?” Internet is one of the ways you can find other people’s literary analyses. 

2. Allow half hour or less for students to search and print other people’s literary 
analyses. Categorize papers on a long table: Students’ Literary analyses and other 
people’s literary analyses. 

3. Make two columns on the board, “Your literary analysis” and “Other people’s 
Literary Analyses.” Ask them what they noticed in other people’s literary analyses? 
Words you don’t understand? What are the differences? List students answers on 
the board. 

4. Allow half hour for students to revise their work. Provide feedback and support 
(avoid focusing on grammar errors).  

Closure 
Distribute the Writing Rubric. Go through each line. Clarify. Have students study the rubric 
for homework, and use it to improve their essay. 

Assessment 
• Teacher’s observation notes 

• Group discussion 
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LESSON PLAN 12 

 
The Whole Point  
Students will develop writing skills using the literary elements.  
 
What the students will do 

• Analyze written texts, individually and as a group 

• Identify literary elements in texts 

• Write analytical essays using the literary elements 

 
Things you will need 

• Writing rubric 

• Edmodo 

Procedure 
1. Write on the board, “Rubric.” Ask if they had questions. Confusion? Clarify. 

 
2. Inform students that, on this last day of the 3-week curriculum, they will share their 

final draft with each other. Encourage students to strive for perfection. 
 

3. Have students upload their final draft on Edmodo. 
 

Closure 
Write a prompt on the board, “What are two important things you learned from the literary 
analysis?” Write students answers on the board.  
 
Assessment 

• Teacher’s observation notes 

• Group discussion 

• Edmodo entries (final drafts) 
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APPENDIX B: ASL RUBRIC 
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Points Content Delivery Literary 
Analysis 

5 
High quality content that 
demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

• Energy and 
enthusiasm 

• No errors 

Video reflects a 
critical, analytical 
understanding of 
the story. 
Insightful 
inferences and 
connections. 
Signer is clearly 
engaged with and 
moved by his/her 
thinking process. 

4 
Good quality content that 
demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

• Energy and 
enthusiasm 

 

Video generally 
reflects a critical, 
analytical 
understanding of 
the story, but is 
uneven. Insightful 
inferences are 
good, but could be 
developed further 
to better explain 
significance. 
Some claims may 
be vague, 
generalized. 

3 
Moderate quality content 
that demonstrates a wide 
range of learning 
experiences.\ 

• Eye contact 

• Posture and 
poise 

• Facial 
expressions 

 

Video 
demonstrates 
basic 
comprehension of 
the story, but not 
a critical, 
analytical 
understanding of 
it.  Lack of focus, 
frequent summary 
of plot details that 
retell the story. 
Vague.  
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2 
Marginal quality content 
that demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

• Posture and 
poise 

 

Video 
demonstrates 
some awareness 
of literary 
elements, but lack 
a critical, 
analytical 
understanding of 
the story. No 
focus. 

1 
Low quality content that 
demonstrates a wide 
range of learning 
experiences. 

• Eye contact 

 

Just a summary of 
the story. 

0 Content not completed or 
provided in required time 
or as directed. 

Incomprehensible.  

Doesn’t meet the 
project 
expectations AT 
ALL. 
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Reflections & Assessment 

What work demonstrates your best work?  Explain your selection. 

 

 

 

 

What work demonstrates your greatest learning? Explain your selection. 
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Assessment 

Student Assessed Rating:____ 

Explain why you chose your rating: 

 

 

Teacher Assessed Rating:_____ 

Explanation of rating: 

 

 

Averaged Score (average of student and teacher assessment):______ 
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APPENDIX C: ENGLISH RUBRIC 
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© Prentice-Hall, Inc. 

Name Date

Scoring Rubric:  Literary Analysis / Interpretation

Organization

Elements of 
Literary Analyses/
Interpretations

Grammar, Usage,
Mechanics, and
Spelling

The analysis does not
begin with a thesis
statement, and the
writer fails to identify
the work by title, au-
thor, and genre. No 
organizational plan is
evident.

The writing does not
deepen the reader’s un-
derstanding of the work
or related works. Sum-
mary may be substi-
tuted for analysis.
Word choice is incorrect
or confusing.

There are many serious
errors in mechanics,
usage, grammar, and
spelling. Few or none
of the conventions re-
lated to capitalizing
and punctuating the
title of the work and
supplying evidence
from the work are 
followed.

The analysis begins
with a thesis statement
that identifies the work
by title and author, but
it may not address the
meaning of the whole
work or some part of it.
The body only partially
explains or develops
the thesis; few support-
ing examples from the
work are given. The
conclusion may be
weak, repetitive, or
missing.

The writing does little
to deepen the reader’s
understanding of the
work or related works.
The analysis may sum-
marize instead of ana-
lyze, or fail to summa-
rize as needed to
explain points. Word
choice is generally 
imprecise and may 
be misleading.

There are several errors
in mechanics, usage,
grammar, or spelling.
Only some of the con-
ventions related to cap-
italizing and punctuat-
ing the title of the work
and supplying evi-
dence from the work
are followed.

The analysis begins
with a thesis statement
that identifies the work
by title and author and
states the meaning of
the whole work or
some part of it. The
body explains and de-
velops the thesis and
provides supporting
examples from the
work. The conclusion
brings the analysis to a
satisfactory close.

The writing offers some
new insight into the
work or related works,
but the analysis may not
consistently summarize
the work to the extent
needed to clarify main
points, or it may unnec-
essarily retell the work.
Word choice is gener-
ally precise.

There are some errors
in mechanics, usage,
grammar, or spelling.
Most conventions re-
lated to capitalizing
and punctuating the
title of the work and
supplying evidence
from the work are 
followed.

The analysis begins
with a clear thesis state-
ment that identifies the
work by title, author,
and genre and suc-
cinctly states the mean-
ing of the whole work
or some part of it. The
body expertly explains
and develops the thesis
and provides support-
ing examples from the
work itself or from re-
lated works that back
up the thesis. The con-
clusion leaves the
reader with a question,
a quotation, a fresh in-
sight, or another memo-
rable impression.

The purpose of ex-
plaining meaning is
achieved, thereby
deepening the reader’s
understanding of the
work or related works.
The analysis summa-
rizes the work to the
extent needed to clarify
main points but does
not retell the work.
Word choice is consis-
tently precise, vivid, or
powerful.

There are few or no 
errors in mechanics,
usage, grammar, or
spelling. The title of the
work and evidence
from the work are 
correctly capitalized
and punctuated
throughout.

4 3 2 1

C o m m e n t s
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APPENDIX D: Literary Elements Worksheet 
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ASL  STORY  ELEMENTS  WORKSHEET  

Names__________________________________________________________________
___  

Title  of  ASL  Story:    

Fill  in  the  following  as  appropriate:  

SETTING  –  

a)    Place  –  

b)    Time  –  

c)    Weather  conditions  –  

d)  Social  conditions  –  

e)    Mood  or  atmosphere  –  

PLOT  -‐‑-‐‑  

a)    Introduction  -‐‑  

b)    Rising  Action  –  

c)    Climax  –  

d)    Falling  action  -‐‑  

e)    Denouement  (resolution)–  

CONFLICT—  

Kinds:  

1)    Human  vs.  Human  (physical)  –  
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2)    Human  vs.  Circumstances  (classical)  –  

3)    Human  vs.  Society  (social)  –  

4)    Human  vs.  Himself/Herself  (psychological)  

5)  Human  vs.  Nature    -‐‑                

CHARACTER   –   Describe   the   characteristics   of   the   main   characters   in   one   to   two  
sentences  

Character  1  ___________________________  -‐‑        

Character  2___________________________  -‐‑        

Character  3  __________________________  -‐‑  

    Which  characters  from  the  story  fit  these  descriptions  and  why?  

1.    Individual  –  

2.    Developing  –  

3.    Static  –  

POINT  OF  VIEW  -‐‑-‐‑  Point  of  view,  or  p.o.v.,  is  defined  as  the  angle  from  which  the  
story   is   told.  Circle  which  point   of   view   is   reflective   of   the   story   you   read,   and  
write  a  sentence  explaining  why  this  is  the  best  choice.  

1.    First  Person  

2.    Third  person  (omniscient  or  limited)  




