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Preface

This volume is the third and final volume in a three-volume series that provide adaptable commu-
nicative activities designed for beginning-level Mandarin Chinese, Japanese, and Korean language
textbooks. Although many university language programs use ‘communicative’ language text-
books, these resources often provide only discrete sets of questions and fictional dialogues that

do not resonate well with students. To develop communicative and interactional competence for
unrehearsed real-world situations, students need extensive practice using language and other re-
sources for meaningful purposes. This volume addresses this need with activities that emphasize
practical communication skills, authentic and up-to-date resources, and real-life situations.

The activities are intended as supplemental materials that can be integrated with commonly
used language textbooks in university language programs, primarily in the United States. The cur-
rent volume includes nine Korean activities, five Japanese activities, and four Chinese activities.
Each activity includes:

o Activity title

o Textbook/chapter/section

» Target learner level

« Learning objectives

« Length (in minutes)

» Relevant vocabulary and grammar

« Materials

o Teacher preparation steps

o Activity steps (and teacher guidelines)

o  Worksheets and other materials as appendices

Some activities feature hyperlinks to external resources, including video clips, websites, and
images. The links were active as of June 2026, though they may become unavailable at a later date.
In such cases, readers are advised to look for alternative resources. The type and purpose of each
link are described within the respective activities.

Editable versions of the worksheets and other materials included in the appendices are avail-
able in the Supplemental Materials section. We encourage readers to customize any aspect of
these activities to better meet the specific needs of their students and teaching contexts. While the
activities are primarily designed for university-level language instructors, they are flexible enough
to be adapted by educators at all levels and can also serve as practical examples in language teach-
er training programs. We hope you find the activities in this volume engaging and beneficial to
your teaching!
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KOREAN ACTIVITY 3
Self-guided Vocabulary Learning for Realistic Small Talk

Suggested citation: Park, Earl. (2026). “Korean Activity 3: Self-guided Vocabulary Learning for
Realistic Small Talk.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 3: Self-guided Vocabulary Learning for Realistic Small Talk

Textbook/chapter/section
e KlLear Integrated Korean Beginning 1: Lesson 2 (Usage)

Target learner level
e Beginning level; first semester/quarter [Novice-Low (ACTFL); A1 (CEFR)]

Learning objectives
e Students will be able to...
o exchange basic information about themselves with their classmates or other Kore-
an speakers in a spontaneous interaction.
o use communication skills to address and solve communication challenges.
o use English words + Korean grammar structure for words they do not know
= ask in Korean for the Korean equivalents of placeholder English words
they use
= study the Korean equivalents of their placeholder English words, thereby
familiarizing themselves with the language learning process

Length (in minutes)
e 10-35 minutes x 3 (over one to three class periods)

Relevant vocabulary
e Sece the list of vocabulary/expressions in Appendix VV

Relevant grammar
e Those covered in Lesson 1 and 2 of the above-named textbook

Materials
e C(lass slides (if necessary)
e List of vocabulary/expressions (Appendix VV)
e Self-guided vocabulary sheet (Appendix WW)
e Small talk activity worksheet (Appendix XX)

Korean Activity 3



Abbreviations
e T =Teacher; S = Student; Ss = Students

Teacher preparation steps

e The first goal of this activity is to help students develop communication skills and strate-
gies they can use during spontaneous interaction. The second goal is to get students into
the practice of noting, looking up, and then studying words that come up in said sponta-
neous interactions that they do not know.

e Therefore, it is important that the activity steps are implemented over several class peri-
ods so that students have a chance to practice, recall and reflect, and practice repeatedly.
Moreover, students should be given leeway in regards to spontaneous vocabulary used.
Abiding by the grammar form should take priority over 100% correct vocabulary.

e Go over the Activity Steps and decide during which class period you will incorporate
each activity.

e Teacher should encourage students to continue using the practiced communication skills
throughout the rest of the semester/quarter.

Activity steps (and teacher guidelines)

Step 1: Creating to-do verbs + Basic small talk (20-35 minutes)

¢ Timing for implementation: After the students have learned how to
o Chapter 1, Conversation 1
= Introduce themselves with their name, school year, and nationality, to be
copula (O|C}), and also particle (&)
o Chapter 1, Conversation 2
= Be more specific in their identity with the to not be copula (OfL[C})
= Continue the conversation by asking what questions (%)
* End the conversation with the expression “nice to meet you” (BFLEA] BF
UL
o Chapter 2, Conversation 1
= Basic adjectives indicating feelings about things (1 & Ct, X§O| LTt
Ct, ZLh
= The adverb O}
o Chapter 2, Conversation 2
* The inverse of M O| QCt, SEACEH ZHO| LT SEACH
= Asking how things are (O]l 27?)
= To-do verbs ((word) + SFEF)

g} ol
y AR

e Part 1: Explaining the versatility of StC}
o Explain to students that StC} indicates to-do, and that noun + StC} turns the noun
into a verb
* Example: study (S5 + otCH= S5 SICH
= Example — homework (= Al| + SICF = = K| SHCH

Korean Activity 3



= Example — date (0| O| E + 5}Ct = | O| ES}CY
= Example — worry (478 + S}Ct = 2{°J 35t}
= Example — joke (& & + OtCt = S EOIL)
o Have students in pair-shares making their own StCF verbs with the following pat-
tern. After pair-sharing, students are to share what they came up with as a class.

e Part 2: Basic Small Talk Components
o I-do, we-do, you-do
= Teacher first models this conversation, then models with another student,
then has two students model the conversation
: CHESHA| 2.
: OHESHA 2.
: 0| 0] Hojl a2
:(__)0l0|g/0 K. o|F0| Ho Q2
c(_H)olola/of e / BELEA BhEbs L T
: DFLEA BRZPE L
= (lass discussion: Does this interaction feel full? If not, what is it missing?
o Using question words
= Teach the following vocabulary
o Work (& + 5tChH
e Hometown (1L2)
e Hobby (F0|)
= Culminating in the following questions:
o F& U227 (FL =what)
o 113¥O0| OC|0 22 (O C| = where?)
o FOI7F 02
o Instruct students “When you do not know the specific Korean vocabulary, use
(English) + StC} or (English) + O] 0] 2/0| 2.
o I-do, we-do, you-do with more full conversation
= Teacher first models this conversation, then models with another student,
then has two students model the conversation
A: 2HESHM| .
B: 2HESIA 2.
A: O|Z0| Hojg?
B: (Name)O[0{2/0]| 2. O| £ 0| & 0| K>
A: (Name)0|0] /0| 2. F& LS diR?
B: (Occupation)S K. (A)=/2 2?2
A: (Occupation)Si 2. 112F0| O] C| 0] 22
B: (Hometown)O| 0| /0] 2. (B)=/227?
A: (Hometown)O|0f| 2/0]| Q. O] 7} 0|2
B: (Hobby)O|0| /0| 2. (A)=/2822
A: (Hobby)O|0l /0| &. BtLEA BEZHELICE,
B: BHLEA BHZr 5L CE

@ we W

e Part 3: Class mingling activity

Korean Activity 3



o Instruct students “Greet and make small talk in pairs as possible for two minutes.
Use English placeholder words with Korean grammar for words you don’t know.”
o Students may use answers different from their own lives for this activity.

Step 2: [ earning to ask questions to fill in gaps + self-guided vocabulary sheet with high priority

words (20-30 minutes)

¢ Timing for implementation: After students have gotten into the practice of using (En-
glish)StC} or (English) + O| 0| /0] & to create placeholders for words they do not

know.

e Part 1: Asking how to say a word in Korean
o Teach students the following phrase to ask how to say their English placeholder
words in Korean:
* [Placeholder word] St=0{ = &0 2
o As aclass, have students volunteer to ask for the Korean equivalents of English
words.

e Part 2: Asking the meaning of a Korean word
o Teach students the following phrase to ask the meaning of an unknown Korean
word:
* [Korean word] EO{ = £ 022
o Stress to students that while they will probably not use this question phrase when
practicing with each other, it is a helpful question to ask during class and during
conversations with native speakers.
e Part 3: Learning how to use the self-guided vocabulary sheet
o Explain the philosophy behind the self-guided vocabulary sheet
= Being able to both ask for Korean equivalents of English words and ask
for the meaning of Korean words will expose students to increasingly
more new vocabulary.
=  When interacting with new vocabulary, it is important to have an eco-
system to be able to study new vocabulary. This is where the self-guided
vocabulary sheet comes to play.

e A great way to use the self-guided vocabulary sheet is to jot down
quickly new words in one’s phone, notepad, notebook, etc. (if so-
cially ok). Later, one can transfer the new words to the self-guided
vocabulary sheet

o Pull up the self-guided vocabulary sheet (Appendix WW) on a projector or pass
out copies of the sheet to the class. Afterwards, explain the sheet’s various sec-
tions.

* The “word” and “meaning” cells are self-explanatory. Students are to log
the new vocabulary word/term and its meaning.

= The “part of speech” cell becomes increasingly important as students learn
more grammar rules because the part of speech determines conjugation
rules.

Korean Activity 3



= For the “priority” cell, students are to gauge how important each word is
to study. “!” is low priority. is medium priority. “!!!” is high priority.
Because language learners are regularly tasked with learning new vocabu-
lary, this ability to differentiate and prioritize is especially important.
= For the “flashcard” cell, students are to mark “O” for words they made
flashcards for—usually for medium-to-high priority words. They are to
mark “X” for words they did not make flashcards for. Students get to de-
termine how much bandwidth they would like to dedicate to each word.
e Even though students may not make flashcards for every word in
the vocabulary sheet, the act of filling entries for words out can
help for the next time students run into the “easier” words.
= To get started with using the vocabulary sheet, students get to determine
the priority level of “X 7| 2 and “T=M| 2.” Moreover, they can choose
to (or not choose to) make flashcards for the aforementioned pieces of
vocabulary.

‘C"”

Step 3: Small talk activity (10-20 minutes)

¢ Timing for implementation: After students are familiar with the self-guided vocabulary
sheet and the practice of studying high priority words

e Part 1: Small talk activity (15-20 minutes)

o Goal of the activity: Engage in more realistic small talk, practice using placehold-
er words with relevant Korean grammar, and get into the practice of filling in the
gaps after running into placeholder words.

o Materials: Small talk activity worksheet (Appendix XX)

o Instructions:

= Go around the classroom and greet and introduce yourself to a classmate.
Pretend that you are meeting them for the first time:
o CQIASINR. XM+ (name)0|0| /0| 2. O| S 0| H0[K?
= Ask each other the basic small talk questions established in previous steps.
. 2Easea
o 12O OJC|04 Q2
o FO|7F 02
=  While engaging in small talk, fill in the small talk worksheet cells (Appen-
dix WW). Note words to look up later in the appropriate box.
= Once small talk lingers off, say farewells and move onto a new partner.
o TFLPA BRI LICE
= Notes: Encourage students to use placeholder words when needed and
make note of/jot down said words for later study with the self-guided
vocabulary sheet.
o Results:
= Ask students to share placeholder words that they think are important.
Other students will have the choice of adding said words to their own lists.

Korean Activity 3



Appendix VV: Korean Activity 3, 4, 5
e Korean Activity 3, 4, 5: List of vocabulary and expressions (Download an editable ver-
sion in the Supplemental Material section.)

mwoe yeyo?

Word/expression Meaning

Step 1: Question Words

2= mooseun Which ... ?

of | eodee Where?

| mwoe What?

Step 2: Asking how to say a word

ot=0f hangookeo Korean language

[English word] 2t=0{ 2 R0 2? |[English word] What is [English word] in Korean?
hangookeoro

g0

yeongeo

English

[Korean word| 01 2 £ 0| 22

[Korean word]
yeongeoro mwoe

yeyo?

What is [Korean word] in English?

Step 3: Small Talk Topics

= il Work

= k==l =R Mooseun ileulr [ What work do you do?
haeyo?

k=l gohyang Hometown

12F0| o{Clo 22 Gohyangee eo- Where is your hometown?
deeyeyo?

0| Chweemee Hobby

F0O|7F 2022 Chweemeega What is your hobby?
mwoeyeyo?

Step 4: Ending Conversation

THLEA BhZhE L T

Mannaseo ban-
gapseumneeda.

It was nice meeting you.

Korean Activity 3




Appendix WW: Self-guided vocabulary sheet

(polite request)

Word Meaning Part of Priority | Flashcard
Speech | (!, !1, !1) (O/X)
X71a Over here Interjection
(polite)
ZMe Please give (to me) Verb

Korean Activity 3




Appendix XX: Small Talk Activity Worksheet
e Korean Activity 3: Step 3 Part 1 “Small Talk Activity” (Download an editable version in
the Supplemental Material section.)

Instructions: Walk around the classroom and greet a classmate as though you are meeting them
for the first time. Greet your classmates and introduce yourselves.

From there, engage in basic small talk talking about work, hobbies, and hometown. As the con-
versation unfolds, fill in the corresponding cells in your small talk worksheet, and jot down any
familiar words in the designated boxes to look up later.

When the conversation comes to a natural close, say your farewells and move onto a new partner.

Tips:
1) If you don’t know a word mid-conversation, don’t stop. Use a placeholder word and
make note of it in the “Words to look up” cell.
2) You can ask your partner if they potential know the unknown word with the phrase “ot=

o= Hog?
Name Work Hobby Hometown Words to look up
) (&) Gilal) (E1k))

Korean Activity 3



KOREAN ACTIVITY 4

Listening Logs for Self-guided Practice

Suggested citation: Park, Earl. (2026). “Korean Activity 4: Listening Logs for Self-guided Prac-
tice.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 4: Listening Logs for Self-guided Practice

Textbook/chapter/section
e KlLear Integrated Korean Beginning 1: Lesson 2 (Usage)

Target learner level
e Beginning level; first semester/quarter [Novice-Low (ACTFL); A1 (CEFR)]

Learning objectives
e Students will be able to...
o get into the habit of listening to naturalistic dialogue outside textbook materials
o seek out listening resources that match their preferred learning style and compre-
hension level
o Dbetter self-gauge and assess their own listening and listening development
o get into the practice of noting unfamiliar words to later look up and study

Length (in minutes)
e 20-35 minutes x 2 (over two class periods)

Relevant vocabulary
e No set relevant vocabulary list for this OER

Relevant grammar
e At first, those covered in Lesson 1 and 2 of the above-named textbook
e Students will be able to incorporate all future grammar points they learn as they continu-
ally interact with this OER

Materials
e C(lass slides (if necessary)
e Listening Log (Appendix YY)
e Listening Log Exemplar (Appendix ZZ)

Abbreviations
e T =Teacher; S = Student; Ss = Students

Korean Activity 4



Teacher preparation steps
e The first goal of this activity is to help students get into the habit of supplementing their
listening practice outside the classroom.

o There is also a big focus on having students develop the mindset that not fully
understanding during listening practice is both okay and integral to the process of
improving.

e The second goal is to get students into the practice of noting, looking up, and then study-
ing words that they do not know.

o This second goal is to help students develop helpful studying routines.

e The activity steps will be explained during a single class period.

o However, the listening log is to be a quarter-/semester-long assignment for stu-
dents to engage with.

e Instructions for checking up and giving feedback will be provided in Step 2

o Step 2 involves a 10-20 minute discussion conducted after students have complet-
ed one week of listening logs. The discussion has three parts:

= Reminding students of the philosophy behind listening logs

* Having students pair-share reflect on their experience

= Facilitating a class discussion for students to share helpful approaches and
effective strategies

Activity steps (and teacher guidelines)

Step 1: Explaining the Listening Log (20-35 minutes)

e Timing for implementation: After the students have learned (with basic listening and
speaking practice for) the following grammar points:
o Chapter 1, Conversation 1
= The copula (O|C}) and (2/+) subject particles to form basic “to be” pres-
ent tense, polite form sentences
o Chapter 1, Conversation 2
= The copula (OFL|C}) and (O]/7}) subject particles to for basic “to not be”
present tense, polite form sentences
* The interrogative pronoun (‘) and rising tone for basic “what?” questions
= Answer to basic yes/no questions with (1|/0FL| )
o Chapter 2, Conversation 1
= Present tense, polite form conjugations of verbs and with consonant end-
ings
o Chapter 2, Conversation 2
= (2/Z) object particles to form sentences with direct objects
= Present tense, polite form conjugations of verbs and adjectives with vowel
endings

e Part 1: Explaining the philosophy behind the listening log

Korean Activity 4



o Explain to students that the listening log is to get them to engage in listening prac-
tice in a deeper manner that’s free from explicit assessment with the following
key points:

Assessments can be counterintuitive. By its very nature, assessments
require correct answers that are gradable. However, in real-time conversa-
tions, there are many ways to say the same thing. Moreover, the vernacular
of a language may be different from the textbook.
The aim of the listening log is to have students actively listen and make
sense of what they hear with their limited vocabulary. Doing so is to help
students slowly develop an ear for the language and notice patterns that
will make up future lessons.
The point is to understand a small portion (could be 10%, 20%, etc.) when
engaging with naturalistic listening examples. The potential frustration is
inherent to the process.
Provide certain YouTube channels and resources (but also encourage stu-
dents to seek out their own):

e https://www.youtube.com/(@ComprehensiblelnputKorean

e https://www.youtube.com/@RiaKoreaOfficial

e https://www.youtube.com/(@delicious_korean
Students are to focus and reflect on their own learning process

o Explain the various components of the listening log (Appendix YY)

Korean Activity 4

If the class has a no screen policy, pass out copies of the listening log to
students. If screens are used, students are to download their own copy.
First explain that students are to do 20 minutes of listening practice for the
log per day and that this requirement can be done through one or multiple
videos.
e The “Time” of the videos per date is to add up to 20 minutes
o Remind students that language learning, like every long-
term endeavor, requires taking small but meaningful steps
regularly. While said steps might not feel like much on a
day-to-day basis, the cumulative power of intentional ac-
tion is not to be underestimated. The “time” and “no.” cells
can serve as motivating reminders of the work students put
n.
Then explain that the title of the video and hyperlink provides students
with an easier way to revisit past videos.
e Revisiting past videos can be a great way to track growth in both
listening and vocabulary.
o “Have you listened to this before” can be utilized to com-
pare growth in understanding for revisited videos.
Afterwards, explain that “Percentage Understood” is to be a rough esti-
mate, not an exact science.
Lastly, explain that the 2-3 words to self-study is a great way to learn vo-
cabulary relevant to one’s own interests because students are in charge of
choosing their videos.

11



= Students are to be encouraged to use the listening log exemplar (Appendix
77) as a resource if any formatting questions come up

o Open the space for students to ask questions about the listening log assignment.

o After students are thoroughly primed, have students first pair-share their current
approach to studying vocabulary and grammar, along with the ways they work on
their listening, speaking, and writing. Then, have students discuss approaches they
intend to try for the listening log assignment.

o Afterwards, students will share as a class.

e Part 2: Class Listening Log Activity

o Objective: Students will practice using their listening logs (Appendix YY) to
engage with Korean comprehensible input videos. First, they will do so by filling
out the first listening log entry as a class. Then, they will reflect on this activity in
pairs and as a class.

o Present a comprehensible or naturalistic input video for the class and pause before
starting said video. Have students fill out preliminary information for the present-
ed video

= Ifthe class has a no screen policy, students can use the physical copy
passed out in Part 1. If screens are allowed, students can download the
reading log template on their device.

o Infilling out information for the first listening log entry, have students fill out the
same information before the video is played. Students will all put “1” for “No.,”
today’s specific date for “Date,” the same title and time for the video, and “N” for
“Have you listened to this before”

= Example video if teacher does not want to use his/her/their own: https://

www.youtube.com/watch?v=EpGocbJZ3jc
e The video features Ria, a Korean language content creator. She

aims to teach Korean through vlog-style videos. In the beginning
of the video, she instructs that students 1) first watch without
subtitles 2) watch with Korean subtitles afterwards 3) and finally
shadow by repeating what Ria says almost simultaneously (with a
slight delay)

o The video features Ria’s narration over her trip to the
supermarket (with real-time dialogue interspersed). The
video features vocabulary and grammar suitable for begin-
ner learners. Moreover, words and phrases that might be at
a higher-level pop up as text, and Ria repeats certain words
and phrases to aid learners. In speaking, Ria alternates be-
tween a slow pace and medium pace.

= [fteacher uses the one provided, then students are to fill out the following
as such:
e Title of Video + Hyperlink: Slow Korean Shop with me at a Kore-
an Supermarket
e Time: 8:43
= [fthis specific video is unavailable, searching “comprehensible input

Korean Activity 4



Korean” in YouTube should provide suitable alternatives. One factor to
consider is if the video is suitable for beginner learners, fitting the mid-
dle-ground between too easy and too difficult.
e Here are some alternative YouTube videos that fit a similar niche to
the Ria video:

o https://www.youtube.com/watch?v=910JxJBRj11

o https://www.youtube.com/watch?v=-gFU2eFQ Ik

o https://www.youtube.com/watch?v=IRWypWNCO3k

o Before playing the video, instruct students to listen intently while jotting down
words to self-study when the opportunity arises.

o After finishing the video, have students fill out “Percentage Understood.” Further-
more, have students write down words to self-study if they do not already have
2-3.

o Have students first pair-share their answers to the following questions:

= In what ways did this listening activity differ from textbook-based listen-
ing activities?
=  What grammar points and vocabulary did you recognize?
=  What words did you put down to self-study?
o Afterwards, students will share as a class.

Step 2: Checking in with the Listening Log (Discussion) (10-20 minutes)

¢ Timing for implementation: After students have engaged with the listening log for one
week.

e Part 1: Re-explaining philosophy behind the listening log
o Remind students of the following key points:
= The listening log is an opportunity for students to acclimate themselves to
self-studying by listening

e The lack of assessments allows students to learn how to become
self-directed learners. With no graded pressure, they can structure
their learning in ways that work best for them.

= The expectation is that students will not fully understand what they listen
to.

e By engaging in this activity, students are to challenge themselves
to listen to more difficult input, closer to speed of naturalistic con-
versations.

e Moreover, students are to better recognize at what levels listening
materials are too simple or too difficult.

e Part 2: Reflecting on the listening log experience
o Have students pair-share following
= Were there any grammar points from your listening log that you recog-
nized later in class?
= Did the listening log foster growth in your listening skills? If so, how?
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=  What do you still struggle with in regards to listening?
= [s there a personal approach or philosophy that helped you get more out of
the listening log? If so, what is it?

e Part 3: Class discussion (Listening Log)

o Come back to discuss and write on the board the different approaches and philos-
ophies that helped students get more out of the listening logs.

Korean Activity 4
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Appendix YY: Listening Log

e Korean Activity 4: Step 1 Part 1 “Explaining the Listening Log” (Download an editable
version in the Supplemental Material section.)

ot 0] (Korean 1) Listening Log #

O|& (Name) :
Date of Submission :

No. | Date | Title of Video + Hyperlink Time | Percentage | 2-3 New Have
Understood | Words to you
(0%-100%) | Self-study | listened
to this
before?
(Y/N)

Korean Activity 4
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Appendix ZZ: Listening Log Exemplar
e Korean Activity 4: Step 1 Part 1 “Explaining the Listening Log” (Download an editable
version in the Supplemental Material section.)

ot=0] (Korean 1) Listening Log # 1

O] & (Name) : &f&
Date of Submission : 3/14/2026

No. | Date | Title of Video + Hyperlink | Time | Percentage | 2-3 New Words | Have
Understood | to Self-study you
(0%-100%) listened
to this
before?
(Y/N)
1| 2/28|Slow Korean Vlogkgd Super 6:46 | 85% SEXMo N
Easy Korean for Beginners S AR R
| Korean Comprehensible AR S ROl g
input
2| 2/28|Slow Korean g Easy Kore- 6:50 [ 70% Aopat N
an Comprehensible Input at Ol Of 3 2
the movie theater | Listening Zos|e
Practice for beginners
3| 2/28 | How to make a flower with 10:09 | 40% oze N
a tissue - Comprehensible O & A
Input ESe]
4| 3/1|Benice, get pepperonis - 11:11|38% — N
Comprehensible Input 7 2
F9
5| 3/1|Slow Korean g Easy Kore- 6:50 | 80% | & =t Y
an Comprehensible Input at ==
the movie theater | Listening SETY
Practice for beginners

Korean Activity 4 16



Comprehensible Input

6| 3/1|Trip to Korea: 3 Things You | 16:25|40% St=
Must Consider §@ | Com- of
prehensible Input | Delicious =
Korean Podcast

7 3/2 | Decoding Korean: Which 20:00 | 30% T a
Languages are Similar? KR o e
Delicious Korean Podcast | AEE AR
Comprehensible Input

8 3/3 | Decoding Korean: Which 20:00 | 34% H|==sl &
Languages are Similar? KR B O &
Delicious Korean Podcast | O|OF7|

9 3/4

Korean Activity 4
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KOREAN ACTIVITY S5

Learning to Use Open-Source Flashcard Programs for Spaced Repetition Memorization

Suggested citation: Park, Earl. (2026). “Korean Activity 5: Learning to Use Open-Source
Flashcard Programs for Spaced Repetition Memorization.” Adaptable Communicative Activities
Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 5: Learning to Use Open-Source Flashcard Programs for Spaced Repeti-
tion Memorization

Textbook/chapter/section
o KlLear Integrated Korean Beginning 1: Lesson 2 (Usage)

Target learner level
e Beginning level; first semester/quarter [Novice-Low (ACTFL); A1 (CEFR)]

Learning objectives
e Students will be able to...

o create a flashcard ecosystem that utilizes spaced repetition memorization

o create decks for relevant vocabulary/grammar flashcards for the classroom, for
their listening logs, and for outside-the-classroom interactions.

o practice inputting vocabulary/grammar flashcards on their own

o reflect on their open-source flashcard program implementation and overall learn-
ing process

Length (in minutes)
e 25-35 minutes x 2 (over two class periods)

Relevant vocabulary
e No set relevant vocabulary list for this OER

Relevant grammar
e At first, those covered in Lesson 1 and 2 of the above-named textbook
e Students will be able to incorporate all future grammar points they learn as they continu-
ally interact with this OER

Materials
e C(lass slides (if necessary)
e Self-guided reflection sheet (Appendix AAA)
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Abbreviations
e T =Teacher; S = Student; Ss = Students

Teacher preparation steps

e The first goal of this activity is to guide students in creating a flashcard ecosystem that
utilizes spaced repetition memorization.

o By interacting with this ecosystem, students will be tasked with thinking more
deeply about their studying and learning process outside the classroom. The em-
phasis for students will be less on preparing for assessments and more on hab-
it-building and getting into a consistent routine.

e Therefore, it is important that the activity steps are implemented early in the quarter/
semester so that students have time to develop their ecosystem, learn through trial-and-er-
ror, and make little tweaks to what works for them.

e Ifteachers plan on implementing the listening logs in [Korean Activity 2], this activity
serve as a supplement.

e Inregards to assessing student performance, teachers can use the self-guided reflection
sheets provided in Appendix AAA and provide grades on the depth of students’ reflec-
tions.

Activity steps (and teacher guidelines)

Step 1: Helping Set Up an Open-Source Flashcard Program Ecosystem For Spaced Repetition

Memorization (20-35 minutes)

¢ Timing for implementation: After the students have learned (with basic listening and
speaking practice for) the following grammar points:
o Chapter 1, Conversation 1
= The copula (O|C}) and (2/+) subject particles to form basic “to be” pres-
ent tense, polite form sentences
o Chapter 1, Conversation 2
= The copula (OFL|C}) and (O]/7}) subject particles to for basic “to not be”
present tense, polite form sentences
* The interrogative pronoun (‘) and rising tone for basic “what?” questions
= Answer to basic yes/no questions with (1|/0FL| )
o Chapter 2, Conversation 1
= Present tense, polite form conjugations of verbs and with consonant end-
ings
o Chapter 2, Conversation 2
= (2/Z) object particles to form sentences with direct objects
= Present tense, polite form conjugations of verbs and adjectives with vowel
endings

e Part 1: Explaining the philosophy behind open-source flashcard programs
o Explain to students a sizeable portion of language learning requires self-studying
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and that an effective component of self-studying is seeking out listening material
and conversational opportunities outside the classroom setting. Thus, it is import-
ant that students create a studying ecosystem to review vocabulary and grammar
from outside the classroom setting.
o Explain spaced repetition memorization
= A simplified definition is that the brain both quickly forms connections and
forgets said connections. However, each time a connection is revisited, it
is strengthened, making forgetting less likely for a longer interval. Spaced
repetition has students reviewing words at increasing intervals, ensuring
they practice vocabulary at the moment they are most likely to forget. This
method reduces wasted repetition of already-known words, which be-
comes more and more necessary as students’ vocabulary grows.
o Explain that Anki is an app that creates flashcards that utilizes spaced repetition
and syncs across devices.
= Anki is free to download as a desktop app. AnkiMobile is a one-time
payment of $24.99. With an account, one’s Anki decks will sync across
platforms.
= Non open-source alternatives include the following:
e Supermemo (freemium subscription model)
e Quizlet (freemium subscription model)
e Memrise (freemium subscription model)

e Part 2: Primer for Anki and spaced repetition memorization
o Present the following video: https://www.youtube.com/watch?v=ixD9RWp-
Fuk4&t=92s

=  The video was made in April 18, 2024. The tutorial uses Anki for macOS
11+ to explain to download and use the application.

= Before playing the video, stress the use of multiple decks and different
types of flashcards; all can be used as tools to personalize one’s own
studying.

e Part 3: Downloading Anki
o Direct students access https://apps.ankiweb.net/ on their personal devices to
download Anki
o After all students have downloaded Anki for their device, have them create decks
to input 10 vocabulary terms from the KLEAR textbook.
= Float around the classroom to help students having technical difficulties
o Afterwards, have students create a deck for vocabulary outside the classroom

setting.

e Part 4: Explaining the self-guided reflection sheet
o Present example of self-guided reflection sheet (Appendix AAA) to the class.
= Explain that students are to finish and turn in their reflection sheet every
week and that they will be assessed on the depth of reflection.
= Convey that the sheet’s rationale is to improve one’s meta-learning/meta-
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cognition; students will learn how to learn.

e Students are to contemplate what worked and did not work in
regards to studying. It is to be expected that students will not have
an optimal study routine; the goal is to slowly create one. To do so,
students are to experiment with approaches. Each failure is to be
framed as an opportunity to get closer to study routines that reso-
nate.

Step 2: Reflection Sheet Reflection (10-20 minutes)

¢ Timing for implementation: After students have engaged with their Anki deck for one
week.

e Part 1: Re-explaining the philosophy behind the self-guided reflection sheet
o Remind students that the reflection sheet is more to help students develop an un-
derstanding of how they best learn.
= Their assessment is not on language mastery, rather students will be grad-
ed on the thoughtfulness of their reflections.
= Setbacks are not to be viewed as failure; instead, they are to be seen as
stepping stones towards routines that truly work for students.

e Part 2: Reflecting on one’s reflections
o Have students pair-share their reflection sheets
= For their pair-shares, remind students that the focus is to share information
with their partners that might be helpful. Talking together is a way to glean
insight from the study routine of peers without judgment.
= Moreover, encourage students to share little (or big) wins they had during
the week in regards to language learning.
o After the pair-share, have students discuss what they talked about as a class.

Korean Activity 5
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Appendix AAA: Self-guided Reflection Sheet
e Korean Activity 5: Step 1 Part 4 “Explaining the self-guided reflection sheet” and Step 2
Part 2 “Reflecting on one’s reflections” (Download an editable version in the Supplemen-
tal Material section.)

Name:
Date:

Self-guided Reflection Sheet #
Self-study

How many hours per week am I actually spending outside the classroom? Does that feel like
enough?

What does my typical study session look like? Is it working?

Which area (reading, writing, listening, speaking) gets the most attention, and which gets ne-
glected?

Progress

What can I do now that I could not one week ago? What still feels out of reach?

What is one goal I can set for myself for the upcoming week? What would “good progress” look
like?

What is one thing I could drop, swap, or add this week to improve my study routine?
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KOREAN ACTIVITY 6

Beyond “Hello”: HESHM| R and @' in Real-life Context

Suggested citation: Cho, MoonKyoung. (2026). “Korean Activity 6: Beyond “Hello”: 2t'3 &}
M & and 98 in Real-life Context.” Adaptable Communicative Activities Volume 3. CC BY-
NC 4.0.

Activity title
e Korean Activity 6: Beyond “Hello”: 2t'dSHA| R and 2F'd in Real-life Context.

Textbook/chapter/section
e Integrated Korean: Beginning 1: Lesson 1 — Greetings and Introductions

Target learner level

e Beginning level: first semester / quarter [Novice-Low to Novice-Mid (ACTFL); A1l
(CEFR)]

Learning objectives
By the end of this activity, students will be able to:

e Identify appropriate Korean greetings and farewells based on social relationships and
situational context.

e Interpret the function of @' as either a greeting or a farewell depending on interactional
p g g p g

position.

e Distinguish between polite and casual greeting forms, including 2t'd, 2t'dSHA| 2, OFHE
S| 7kM| 8, and 2HE S| AN 2.

e Show awareness that Korean greetings are chosen based on situation, relationship, and
role.

e Select contextually appropriate greetings in familiar, everyday situations.

Length
e 10-15 minutes x 4 steps

(The steps are sequenced but may be conducted in one class session or across separate
days.)

Relevant vocabulary
o QM /QHESINR
CHES| AlM R/ 2HED| M R
2O/ E IR
2 A/ E AN R
CHASAH(R) / HHHLAS LI
2 CEeK(R) /& UL KR)YCHEH2M 2

e o 0 o o
Il
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(See Appendix BBB)

Relevant grammar
e Speech levels (polite vs. casual style)
e This activity focuses on choosing appropriate expressions based on situation rather than
producing complete grammatical sentences, which supports communicative goals at the
novice level.

Materials
e Worksheet: “Choose the Greeting” — used in Step 3: Student practice; see Appendix
DDD

e Short YouTube video clip(s): Korean drama/everyday clips showing t'd in context —
used in Step 1

e Scenario images with blank speech bubbles — used in Steps 2 and 3; see Appendix CCC

e Images generated using ChatGPT (OpenAl) for instructional use — see Appendix CCC

e Vocabulary list — used in Step 1; see Appendix BBB

Abbreviations
e T =Teacher
e S = Student

e Ss = Students

Teacher preparation steps

e This activity helps beginning learners understand that the same Korean greeting can mean
different things depending on the situation and relationship. Many textbooks present 2t'&
SFM| & as the standard greeting and briefly introduce t'd as an informal alternative, but
they often do not emphasize that 2F'd can function both as a greeting and as a farewell
depending on the situation, especially in close relationships (including relationships where
there is an age difference).

e By presenting multiple everyday scenarios, this activity highlights how Korean speakers
select greetings and farewells based on relationship, role, and situational context, illustrat-
ing Korean as a context-dependent, situation-based use of language. The focus is not on
grammatical complexity, but on developing learners’ pragmatic awareness at the novice
level.

e Review all activity steps and select an appropriate number of images based on available
class time (five to seven situations recommended).

e Prepare images with blank conversation bubbles for student responses.

e Inform students that more than one response may be appropriate in some situations.

e Provide feedback that emphasizes appropriateness and contextual fit rather than grammat-
ical accuracy.

e Encourage students to articulate why a particular greeting is suitable for a given situation.

Activity steps (and teacher guidelines)

Step 1: Reviewing and expanding greeting expressions (10—15 minutes)
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Timing for implementation
e After students have learned basic greetings (2H'ESHA| R, 2H'd) in Lesson 1.

Purpose
¢ To introduce Korean greetings as context-dependent choices rather than direct transla-
tions.

Teacher explanation
e The teacher introduces and briefly explains the following expressions:
2tESEM| 2 — polite greeting used in respectful or neutral contexts when meet-

ing
2t'd — informal greeting when meeting or farewell used among casual or close
relationships

2t E S| 7HM| 2 — polite farewell said to the person(s) leaving
& 7H8) — farewell said to the person(s) leaving
2t E S| A M2 — polite farewell said to the person(s) staying
E 0{(2) — farewell said to the person(s) staying
(Bh CtE2A(8) / CHE 2 & LI CF — when leaving with the expectation of
return
A O KR) / 2t'E 5| CFE 2 M| 82— to the person(s) leaving with the expecta-
tion of returning.
e T shows visual media examples of greetings such as 2t'd, CHASHAM| 2 etc. from k-dra-
mas and blogs.

Video examples: YouTube clips for noticing '3 in context

OFE 5 used

e The teacher may use the following short clips to help students notice how
differently depending on situation, relationship, and tone.

2t used when speakers meet or greet

e Clip 1: 2t'd as a casual greeting — shows
each other 1nf0rmally.
https://youtube.com/shorts/gsJRi3v{04Y ?si=dHKuMPIL-gAh-p2F

e Clip 2: 2t'd as a casual farewell — shows 93 used when speakers leave or say
goodbye in a familiar relationship.
https: //Voutube com/shorts/sY IHSKp1YRo0?si=3rZAXYh1PPQb-4Wo

« Clip 3: '8 with tone and relationship cues — shows how facial expression,
tone, or relatlonshlp affects the meaning of 2t'd.

https://youtube.com/ shorts/DDEszt-ISY?si:wi Gzp0Ov3otezZgcy

Tip for instructors

e Ifany of these clips are no longer available, instructors can search YouTube, Korean
drama clips, or Korean learning channels using keywords such as “QF'3 greeting,” <2t
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H goodbye,” “Korean drama 9t'd,” “CHASIM| 2 vs '3, ”or “Korean greetings in real
life.”

e When selecting replacement clips, choose short scenes where the relationship between
speakers is clear and where students can tell whether the speakers are meeting, leaving, or
speaking casually. Clips with visible facial expressions, gestures, and everyday situations
are especially useful for novice learners.

Video observation (listening and noticing)
e T shows video clips in which F'8 is used in real-life situations. The clips are grouped
by usage (greeting/farewell), and the goal is for Ss to notice differences in tone, situation,
and interaction.

Purpose
e To help students become familiar with how the same expression may sound different
depending on the situation, relationship, and emotional tone.

Instructions for Ss
e Watch the clips and listen carefully to how 2H3 is said.
e Pay attention to tone, facial expression, and situation.

e Notice whether the speakers are meeting, parting, or speaking casually.

Teacher note

e The clips are short and do not always show the full situation.
They are used only to provide exposure to natural speech, not to test understanding.

Pair-share (optional)

e Students briefly discuss what they noticed about the tone or situation.

Step 2: Teacher-guided scenarios — Contextual interpretation through scenarios (15-20 minutes)

Purpose
e To model how 2t'd and other greetings are used in real-life situations.
o In this step, Ss apply their understanding of Korean greetings to situations shown
in the images in Appendix CCC.
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Scenario 1: Student and teacher in the hallway

_ Kirld a

[ 2HFSHA 2
|

| e

Student: PHEFSHA| 2
Teacher: 2t'd(SHA| )

Explanation:
The student uses a polite greeting, while the teacher may choose a casual greeting to sig-

[ ]
nal friendliness. (Note: In contemporary Korean, using 2F'dSHAM| 2 with younger people

is also common to show politeness.)

Scenario 2: College students (senior—junior relationship)

Junior Ss: HESHM 2
oty

Senior Ss:
indicating she is a friend with the seniors.

A student wearing pink says “@td”

Explanation:
e Greeting choices reflect the relationship between speakers, such as school year, closeness,

27
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and relative status, not only age.

Scenario 3: Guests leaving a house

Guests: 23| AM 2
Family: 2t'd3] 7k 2

Explanation:
e Polite farewells depend on who is leaving and who is staying.

Scenario 4: Child leaving for school

Child: &/ CHAZ7|(Q)
Parent: Pt'd, & CHAQ}

Explanation:

Korean Activity 6
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e Family departures prioritize warmth and care over formality.

Scenario 5: Friends meet and separate quickly (three-image sequence)

They part shortly afterward.

First 2tE — greeting
Second 2H'E — farewell

Korean Activity 6
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Explanation:
e The same expression can serve different functions at different moments in the encounter.

Scenario 6: Train station family farewell

Parents: 2F'35| AlM| 2
Grandparents: 2t'd, =S| & 7}
Child: 2tg

Explanation:

¢ In this family farewell situation, each speaker chooses a different expression based on
who is leaving, who is staying, and the family relationship.

e The parents say 2t'd S| A/ M & to the grandparents because the grandparents are staying
behind.

e The grandparents say 2t'E, =S| & 7} to the family members who are leaving, using
a warm and caring casual farewell.

e The child says 2t'8, which is appropriate in a close family relationship and can function
as a simple farewell.

Step 3: Student practice — Greeting scenarios: fill in the speech bubble (20 minutes)

Purpose
e Ss apply their understanding to new situations.

Instructions
e Students view images in Appendix CCC with blank speech bubbles and fill in appropriate
greetings.

More than one answer may be acceptable.
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Student fill-in situations (5—7 images)

1. Students and teacher greeting each other.

4. Friends greeting and parting quickly
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They part after a short greeting.

5. Seeing off grandparents going on a cruise trip

Korean Activity 6
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Teacher guideline:
e Accept multiple appropriate answers when context allows.
e Feedback should focus on why an expression fits the situation.

Step 4: Reflection and generalization (510 minutes)

Activity
e Whole-class discussion or brief written reflection:
When do we use QHESHAN| 22
When do we use 2Hd?
How can the same word mean different things?

Exit Ticket (2-3 min)
e The instructor provides two short situations involving 2t'&. Students choose the best
meaning of F'd in each situation - hi / bye / farewell - and write one reason for each

choice in English, simple Korean, or with a gesture.

Example situations:
1. Two friends meet in front of the classroom and one says 3.
— Meaning: hi
2. Two friends leave the library after studying and one says 2t'd.
— Meaning: bye / farewell

Key takeaway:

e In Korean, greetings and farewells are chosen based on relationship, role, and situation,
not fixed meanings.
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Appendix BBB: Vocabulary and expressions list

Expression Meaning Usage note
OtESIM & Hello (polite) Teachers, elf:ii; formal con-
ot Hi / Bye Close relationships; meaning

depends on situation

orgol 7iM e

Goodbye (to person leaving)

Polite farewell

orgo AM e

Goodbye (to person staying)

Polite farewell

Casual/(Everyday polite)

ChE = 8) I'll be back
CiH A& Lt I’1l be back Formal-polite
2 LK) Come back safely Casual/(Everyday polite)
(CtES) CHH M2 Come back safely Formal-polite
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Appendix CCC: Scenario Images for Activity

These images are used in Step 2 and Step 3 for contextual greeting practice. Students choose
appropriate expressions based on situation, relationship, and role.

Image 1. Image 2.
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Appendix DDD: Worksheet — “Choose the Greeting”

Instructions: Read each situation and choose an appropriate Korean greeting or farewell. More

than one answer may be possible. Write a short reason for your choice in English or simple Kore-

an.

Situation

Possible expression(s)

Reason for your choice

1. Student and teacher greet-
ing each other

2. Classmates greeting each
other in the classroom

3. Son leaving home for
school

4. Friends greeting each other
quickly

5. Friends parting shortly
afterward

6. Seeing off grandparents
going on a cruise trip
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KOREAN ACTIVITY 7

Beyond “Have You Eaten?”: Food-Based Expressions as Greetings and Relational Strategies
in Korean

Suggested citation: Cho, MoonKyoung. (2026). “Korean Activity 7: Beyond “Have You Eat-
en?”: Food-Based Expressions as Greetings and Relational Strategies in Korean. Adaptable
Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 7: Beyond “Have You Eaten?”: Food-Based Expressions as Greetings
and Relational Strategies in Korean.

Textbook/chapter/section

e Integrated Korean: Beginning 1, Lesson 1, “Greetings and Introductions,” and begin-
ning-level food vocabulary related to 2 and % C}.

e Although food-based greeting expressions such as 2f HA 02, A ALSHA 0122, and Cf
=0 & ot Z0| X} are not explicitly introduced in the beginning-level textbook,
this activity uses them as a pragmatic extension of familiar vocabulary and greeting func-
tions.

e The pragmatic use of food-based expressions as greetings or relational expressions is
discussed in Integrated Korean: Advanced 1, pp. 158-162.

Target learner level
e Beginning level: later in the first year [Novice-Mid to Novice-High (ACTFL); Al
(CEFR)]

Learning objectives
Students will be able to:

e Recognize that expressions such as ‘2 H 1 0]2, AAISIA 01 22, and TS 01| B oHH
S X} are often used as greetings or parting expressions, not only about eating.

e Understand that food-related expressions in Korean can show care, politeness, or
close-ness.

o Tell the difference between literal meaning and pragmatic meaning depending on the
situation.

e Choose appropriate responses based on the relationship and context.

e Show awareness that Korean greetings and parting expressions may not always mean
exactly what the words say.

Length
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15-20 minutes x 3 steps (Steps are sequenced but may be conducted on separate days.)

Relevant vocabulary / expressions

Food-related vocabulary: ALAL, g SHCH

Time/relational expressions: CH=0f|, 1A, 2HH, Z 0|

Honorific-related vocabulary: 2 A|C}

Everyday greeting expressions: '2f HA 02, AAISHI O] 22, T 0| 2 otEH H X}

Relevant grammar

Honorific marker -(2)A|-

Speech levels (polite vs. casual)

This activity focuses on understanding meaning in context rather than producing complex
grammatical forms.

Materials

Dialogue examples: Instructor-prepared examples — used in Step 1: Noticing and Aware-
ness

Video clips: Short YouTube clips showing food-related expressions in real conversation
— used in Step 1: Noticing and Awareness

Vocabulary list: Food-based greeting expressions — used before or during Step 1;

see Appendix EEE

Images: Image prompts for interpretation and role-play — used in Steps 2—3; see Appen-
dix FFF

Interpretation worksheet: Student worksheet for categorizing and explaining expressions
— used in Step 2 and Step 3; see Appendix GGG

Teacher reference: Integrated Korean: Advanced 1, pp. 158—162 — used for instructor
preparation and background understanding

Abbreviations

T = Teacher
S = Student
Ss = Students

Teacher preparation steps

Review the dialogue examples, video clips, and image prompts before class.

Decide which video clip(s) and how many scenarios to use based on available class time.
Remind Ss that food-related expressions may have literal or relational meanings depend-
ing on context.

Encourage Ss to explain their reasoning based on relationship, tone, and situation rather
than word-for-word translation.

Accept multiple interpretations when context reasonably allows them.

Background of the activity

In Korean, references to food, especially '2f and 4 A}, are often used beyond their literal
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meaning. Expressions such as &f U022 AAFSHA 027 or CHSOf| & oHH 20| Y
Xt may function as greetings, polite closings, or relational expressions rather than actual
plans to eat together. Learners who interpret these expressions literally may misunder-
stand the speaker’s intention. In everyday interaction, these expressions are often used to
show care, politeness, or social closeness without requiring a concrete follow-up.

e Integrated Korean: Advanced 1 (pp. 158-162) notes that expressions such as “21X|| 2} o
H Zr0| & may be understood as polite or relational language rather than a specific
invitation. However, these expressions are not always explained in beginning-level les-
sons, even though the vocabulary itself appears at the novice level.

e This activity helps students notice how food-related expressions can function as greetings

or leave-taking expressions and understand how context affects their meaning.
e For example:
o B Ao
o MARSIARO K2
o QUM AAtoHH St
o CIHS0f & ottH Zo] HA}

e The first two expressions may function as greetings or expressions of care rather than
literal questions about whether someone has eaten. The latter two expressions may sound
like invitations, but they do not necessarily indicate a concrete plan to share a meal. In-
stead, they often function as polite relational expressions that help maintain social con-
nection.

e Asdiscussed in Integrated Korean: Advanced 1 (pp. 158—162), expressions such as A A

2t ot SHH| B2 may function as relational expressions rather than specific invitations.

Building on this point, the activity helps beginning learners recognize how context, rela-
tionship, and tone signal whether food-based expressions are literal questions, concrete
invitations, or relational expressions.

Activity steps (and teacher guidelines)

Step 1: Noticing and Awareness (15-20 minutes)

Timing for implementation
o After students have learned basic greetings and food-related vocabulary.

Goal
o Help students notice that food-related expressions in Korean may have relational
meanings rather than literal meanings.

Procedure
o Present the following dialogues to the class: Ss may refer to Appendix EEE for vo-

cabulary and expression support during this step.

(1) Meeting Greeting
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A (Female) : A AISHA 0122
B (Older Male) : OF, L|. & X|H0{ Q2

Guide discussion:
e Is A primarily asking about food consumption?
e What meaning does this expression show?

Explain that this question often expresses care or politeness rather than asking about eating.

(2) Parting Expression

A (older male) : CF=20f| & oHH ZHO| H X}
B (younger male) : U[, CF20f &£ A Q.

Ask:
e Are they making a specific plan?

e What social function does this phrase serve?

Explain that this expression may be used as a polite or friendly closing without making a con-
crete plan.
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Video examples: YouTube clips for noticing food-related expressions in context

o T shows short video clips where food-related expressions are used in real-life situations.
These clips help students notice whether the expressions are used literally or relationally.

o Clip 1: Food-related expression as a greeting or care expression - shows how an
expression such as 2f H A 01?2 or 2| AtS}HH 0] 2 can function as a greeting or a
way to show care rather than only as a literal question about eating.
https://youtube.com/shorts/tKP7yQeMOAk?si=S0DijgM8cujgXMwN

o Clip 2: Food-related expression as a non-specific invitation or closing - shows
how an expression such as CHZ0f| &f oHH WX} or K| SHH AARSHQ may
function as a polite relational closing rather than a concrete meal plan.
https://youtube.com/shorts/Kol.TX2aAvvg?si=aGISOBCtiuabzNAt

Tip for instructors:

o Ifany of these clips are no longer available, instructors can search YouTube, Korean dra-

ma clips, Korean variety show clips, or Korean learning channels using keywords such

as “2F H O] greeting,” “AMAISHI O] 2 greeting,” “CHZ0| & SHH HX} > <Ot || 2
HF s>

ot X} » “Korean food greeting,” or “Korean relational expression 1.

e When selecting replacement clips, choose short scenes where the relationship between
speakers is clear and where students can tell whether the expression is being used as a
real question, a concrete invitation, or a relational expression.

o Clips with visible gestures, tone, facial expressions, and a clear before-and-after context
are especially useful for beginning learners.

Instructions for Ss:
e Watch the clips and listen carefully
e Decide whether the expression is literal or relational.
e Does the speaker expect a real plan?
e What does the expression mean socially?

Teacher note:
« The clips are used to help Ss notice that expressions such as ‘& H 0| 272, CZ0i| & oHH

H X}, QK| oHEH AL AFSH 2 may function as greetings or relational closings rather than literal
invitations.

What will happen next?
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Instructions for Ss:

e Read the expression below and choose the most likely interpretation based on the situa-
tion. Decide whether the speaker is making a concrete meal plan or using the expression
as a polite relational closing.

Purpose:

o This question helps students notice that food-related expressions such as CH=0f| A1 AF B
H Z+O| SEA} may sound like a specific invitation, but they can also function as a polite
or friendly closing.

Instructions for Ss:

o Read the expression below. Then choose what will most likely happen next. Think about
whether the speaker is making a real meal plan or using the expression to end the conver-
sation politely.

Expression:
“Ch=0f| AALBHEH Z 0| SEAE” (Let’s have a meal together sometime.)

Choose the best answer:
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b) They go to eat together immediately.
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4|, CHSoll Bta

M
e Y

c¢) They say goodbye after making a vague or non-specific plan.

Teacher note:

e After students choose an answer, ask them to explain their reasoning. Guide them to no-
tice that CHZOl|, ©HH, and the lack of a specific time or place make the expression sound
non-specific. In many everyday situations, this phrase functions as a polite relational
closing rather than a concrete invitation. Therefore, ¢ is the most likely answer unless the
broader context clearly shows that the speakers are making an actual plan.

Step 2: Interpretation Practice (15-20 minutes)

Timing for implementation
e After Step 1. This step may be conducted on a separate day.

Goal
e Help students interpret the meaning of food-related expressions based on context, rela-
tionship, and situation rather than word-for-word meaning.

Procedure
o T presents short situations or image prompts that include food-related expressions. Ss de-
cide how each expression is being used in context. Ss may refer to Appendix EEE while
interpreting the expressions, but they should use the context, relationship, and situation to
decide whether the meaning is literal or relational.
e Because the meaning of food-related expressions depends on situation, relationship, and
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tone, Ss should not interpret the expressions as isolated sentences. T should provide a
brief context for each expression before Ss categorize it.

Ss categorize each expression as one of the following:

A. Greeting / care expression
o The speaker uses the expression to greet someone or show care. The main purpose is not

to make plans, but to acknowledge the other person or ask about their well-being.
Example: 2f & 0{2, A]AFSHAI0{ 22

B. Polite non-specific invitation / closing
o The speaker mentions eating together in the future, but does not set a specific time, place,
or plan. The expression often functions as a polite or friendly way to close the conversa-

tion.
Example: CHS0f| & oHH 20| HX} QK| ot ALAL HA|SH 2

C. Concrete invitation
o The speaker is making a real plan to eat together, usually with a specific time, place, or

follow-up question.
Example: 25 X0 20| & HZefQ2, O|H F EQ A0 AR

T may use the examples below with a brief oral or visual context:
. H2 W 9101 ? — used when close friends meet
. Al AAFSEANI O] 22 — used when a younger speaker greets an older person politely
o OIX| oHEH A AL EHH|BH 2. — used while saying goodbye without setting a date or place
o LCH2O| 2 ot 210 HXt — used as a friendly closing after a brief conversation

« 25 X4Yo0of Z0| & HZ22H2? — used while making a specific dinner plan

After Ss answer, review together and ask Ss to explain their reasoning.

e Does this expression mean a real plan?

o s the speaker showing care, politeness, or closeness?
o Is there a specific time, place, or follow-up plan?

e What does the situation suggest?

Teacher guideline
e Accept more than one answer if the context reasonably allows different interpretations.
Guide Ss to think about relationship, situation, tone, and specificity rather than only liter-
al meaning.

Step 3: Role-Play Creation and Presentation (15-20 minutes)

Goal
o Help students use expressions appropriately in different situations.
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Procedure

Students work in pairs to create short role-play.

Each pair chooses one situation and creates a short dialogue using at least one food-relat-

ed expression.

Scenarios may include:

Running into an old friend

Parting after meeting a former co-worker
Meeting a neighbor in a neighborhood
Talking with a close friend

Students must 1. Use at least one food-related expression.
2. Decide whether the expression is relational or literal.
3. Respond in a way that fits the situation.
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Check scripts before practice.

If time allows, have selected pairs present and highlight effective pragmatic usage.

Optional Step 4: Cross-Cultural Reflection (10—15 minutes)
Ask students:
e Does your language use food expressions as greetings?
o Have you experienced misunderstanding due to indirect expressions?

e Why might indirectness function as warmth rather than dishonesty?

Encourage reflection on high-context communication norms.
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Appendix EEE: Vocabulary for Food-Based Greeting Expressions

This appendix provides food-related expressions that often function as greetings or relational
expressions in Korean. Instructors may refer students to this list during Step 1: Noticing and
Awareness and Step 2: Interpretation Practice.

The following expressions may function as greetings, expressions of care, polite closings, or
non-specific invitations depending on the situation. Students should review this list before com-
pleting Step 1: Noticing and Awareness and Step 2: Interpretation Practice.

Korean Meaning Notes
= Meal/Cooked rice Often used to mean a meal in
general
ALAF Meal (formal) Used in polite speech
tHC} To eat
AIAFSECH To have a meal Polite/formal
vage] Together
CF=ZO Next time/Later
ups| When/Sometime May indicate vague time
ot Once/Sometime May indicate vague time
== Again
HC} To see/To meet

Common Expressions Used in This Activity

These expressions are frequently used in Korean conversation as relational language. Students
should review this list before completing the activity.

Ch=01 & ot 20| HX}

Let’s eat together next time

Expression Literal meaning Common social meaning

g2 HAO? Did you eat? Greeting / showing care
AIAFSHE Ol 22 Did you have a meal? Polite greeting

HF

Friendly closing / not always a
real plan

O K| oHH A A} BHA|SH 2

Let’s have a meal sometime

Polite / non-specific invitation

ChS0f E 2R

See you next time

Parting expression

2 Ao

Have you been well?

Greeting
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Appendix FFF: Image prompts for interpretation and role-play

Image 1. Neighbor greeting. Image 2. Former co-workers parting

3 A5

Image 6. Friends saying

-
~ S 0 "
- - !
S’ ”
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Appendix GGG: Interpretation Worksheet

Korean Activity 7: Step 2 and Step 3 Worksheet — Interpretation and Role-Play Practice

Instructions:

Decide the meaning of each expression based on context. Then create a short role-play using at

least one food-related expression.

Part 1. Interpretation

Expression

A Relational greet-

ing

B Polite / non-spe-

C Real invitation
cific

OTR| ohe A AL AR

ChS0f &£ Hte

2 HAA?

AR

CHS Ol & ot 20| HAt

Part 2. Image interpretation

Question

Answer

Relationship between speakers

What expression could they use?

Literal or relational

What happens next?

Why?

Part 3. Role-Playing

Situation

Dialogue

Running into an old friend

Meeting a former co-worker

Talking with a neighbor

Saying goodbye to a friend

Part 4. Reflection

Question

Answer

Does your language use food greetings?

Have you misunderstood indirect expressions?

Why can indirectness sound polite in Korean?
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KOREAN ACTIVITY 8
“=0{7tM| 27 on the Phone: Meaning, Use, and Natural Phone Closings

Suggested citation: Cho, MoonKyoung. (2026). “Korean Activity 8: “= O 7t M| 2” on the
Phone: Meaning, Use, and Natural Phone Closings. Adaptable Communicative Activities Volume
3. CC BY-NC 4.0.

Activity title
e Korean Activity 8: “= O] 7t M| 2 on the Phone: Meaning, Use, and Natural Phone Clos-
ings

Textbook/chapter/section
e Integrated Korean Beginner 2, Lesson 13 (12} EH), pp. 139-165
o Note: Lesson 13 introduces basic phone expressions, but it does not explicitly
present “= O] 7tM| 2 / = 0{ 7} as a phone-closing expression. This activity adds
it as a pragmatic extension.

Target learner level
e Beginning to lower-intermediate level: late first year [Novice-Mid to Intermediate-Low
(ACTFL); A1-A2 (CEFR)]

Learning objectives
Students will be able to:
« Interpret =0 7HAM| 2 / =07} in phone closings as a well-wishing leave-taking (wishing
safety/comfort), not a literal “enter.”
o Select =07t R vs. =017} appropriately based on relationship and speech level.
« Produce natural phone closings using a simple closing sequence (wrap-up — = 0 7} Al
8 — final line).
« Notice that in some hierarchical situations, speakers may pause after =0 7H M| 2, but
treat this as optional cultural knowledge rather than the main target.

Length
e 15-20 minutes X 3

Relevant vocabulary
« =07IMR /S0t
o &L (TS &L
o H/O|TH/ L0/ HEEAR
o 15}IM| 2 (optional)

Relevant grammar
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« Polite request/imperative: -(2)Al| 2
« Informal style: -O}/0f
« Future intention: -2 A K / - &S LICH (for “BE 24 2/Z A& LICP)

Materials
o Dialogue examples (handout or board)
e Short YouTube video clip showing natural phone closing exchange.
e Vocabulary list (Appendix HHH)
e Scenario cards (Appendix III)
e Worksheet (Appendix JIJ)

Abbreviations
o T = Teacher
e S = Student

e Ss = Students

Teacher preparation steps
e Prepare the phone-closing dialogues and scenario cards before class. Decide whether to
model both polite and casual closing before pair work.

Background of the activity
« Learners often hear Korean speakers end phone calls with S0 7tM| R / S0 7}, and ask:
o “Go in where?”
o “What if the person is already inside?”

« InKorean, =07} A| 2 at the end of a phone call commonly functions as a formulaic
well-wish, similar to “Take care,” “Be safe,” or “Get home and settle in comfortably.”
The expression can be used even when the listener is already indoors because its main
function is relational well-wishing, not literal direction.

o Side note (etiquette, optional): In some hierarchical contexts, people may pause after say-
ing = O] 7HM| 2, allowing the senior person to hang up first. This is not the main learning
target, it is included only to raise pragmatic awareness.

Activity steps (and teacher guidelines)

Step 1: Noticing the meaning (15-20 minutes)

Timing for implementation
e After students can use polite vs. casual speech levels.

Goals
 Help students infer the pragmatic meaning of = 7tM| & from context.
e Focus on understanding meaning in context rather than memorizing rules.
o Present the dialogues and ask: “What does = O] 7F M| & mean here—literally, or social-
ly?”
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1. First, review how to begin a phone conversation in Korean.

| oE2AMR?

2. Pair discussion
e Students discuss the following dialogues with a partner before whole-class discussion.

3. Ask:
e What does =01 7HAM| & mean in this situation?
e [s the speaker giving a real direction, or showing politeness?
e  When would you use this expression?

(1) Polite phone closing

A: 4|, HES| AN L.
B: Ul. E0{7tM K.
A: Y|, Ch30f| EE AEE A Q.

(2) Casual phone closing
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4. Video examples (YouTube clips):
https://youtube.com/shorts/g0-A35r9WBo?si=gSFr8jkpCx-riW2m

(Target part of the clip: 0:15-0:22)

Instructions for Ss:
e Watch the clip and listen carefully to the phone closing
e What does = O 7} M| 2 mean in this situation?
o s the speaker giving a real direction, or showing politeness?
e  Why does the speaker use this expression at the end of the call?

Teacher note:
e The clip is used to help students notice that =0 7} M| & may function as a well-wishing
leave-taking expression similar to “Take care” rather than a literal instruction to enter
somewhere.

Teacher guide (brief explanation):
“= 0 7}M| 27 here ~ “Take care / Be well / Stay safe and comfortable.”

Step 2: Choice practice (15-20 minutes)

Goal
e Help students choose appropriate forms based on relationship and context.

Part 1: Choose the form.

e Students choose =01 7HA| 2 or 017}
e Students first work individually, then compare answers with a partner.
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Discuss why each expression is appropriate for the situation.
(Friend) 13 )
2. (Son) 1 , OFH K],
3. (Older neighbor) =07}
4. (Close sibling) &,

Part 2: Choose the best full closing line
e Students choose the most natural closing sequence for a phone conversation.
e Students compare their answers with a partner and explain why their order sounds natu-
ral.

Example:
A: 38 02 S0 7kHM)H K.
B: ZO17H\1IR O EEAR.
C: =07l &2

Teacher guide:
e Reinforce a basic closing structure:

Wrap-up —» S0{7tM| /5017t - BEH 2/E

Step 3: Meaningful role-play (15-20 minutes)

Goal
e Students produce closings that fit relationship + speech level.

Give each pair scenario cards. Students should imagine the situation as a real phone call. They
should speak naturally instead of reading directly from the worksheet (see Appendix JJJ for a
sample).

They must end the call naturally using the following elements:
o (required) S0 7/E0{7HM| &
e (required) 1 3&/O|ZH/CHZ0fl/etc.
o (optional) =1t L/ CHZ 0| HEF EEAH K/ ete.

Suggested scenarios:
A. Son calling Dad ending a phone call after talking on the phone
B. Friend confirming meeting time
C. Calling an older relative to check in
D. Coworker finishing a short call

Images for suggested scenarios (see Appendix III):

A.
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Students compare answers with a partner before whole-class discussion.

After each role-play, partners give feedback to each other:
e Was the closing natural?
e Was the speech level appropriate?
e Did the conversation sound realistic?

Teacher feedback focus:

Correct choice of &0 7} 2 vs. &0 7}
Smooth sequencing (not abrupt)

Natural intonation and pacing
Appropriate meaning for the situation

Step 4 (Optional): Side note — hierarchy and phone-closing etiquette (5 minutes)

Show a brief comparison (no test on it):
Hierarchical (sometimes heard)
Son: 18 SO0{7tM| R, OFH X].
Dad: 8. J12ff, S0{7}.
Son: . (pause)

Explain:

e In some hierarchical situations, the lower-status or younger speaker may wait for the
higher-status or older speaker to hang up first. For example, a son may wait until his dad
ends the call, or a younger person/lower status person may wait for an older person/high-
er status person to disconnect.

e This is not a strict rule, but learners may notice this pattern in real conversations. The
goal is simply to raise awareness, not to require students to follow a fixed formula.

Students discuss the example in small groups before whole-class discussion.
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Appendix HHH: Phone-Closing Expressions for Step 1

Korean Meaning Notes

EMNS2 Hello (on the phone) Used only when answering the
phone

Mzt Phone / telephone call phone conversation
=Lt To hang up
HM3tE ELt To hang up the phone Often used at the end of a call
A =S To contact Used in closing expressions
CF=2o Next time / later Common in leave-taking
a4 Then / well then Used to wrap up conversation
ol gt Now/ at this point Used to signal closing

TUSHN

Take care / good work

Polite closing expression

Expressions for phone closings:

Expression Literal meaning Common social meaning
SO0{7IM 2 Please go/return inside Take care / Get home safely /
Rest well
S0{7} Go in Casual form of E0{7tM| R
= oft Well then, for now Wrap-up before closing

CHZ0il &£ AEeA R

I will contact you next time

Polite closing line

AHETAR

I will contact you (humble)

Used with senior / higher
status person

Z248 I will hang up now Natural final line
S I will hang up now Formal form

SNy Stay well Casual closing

OHIS| AME Stay well Polite parting expression
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Appendix III: Images for Step 3 “Phone call role-play practice”

Suggested scenarios:

A. Son calling Dad ending a phone call after talking on the phone
B. Friend confirming meeting time
C. Calling an older relative to check in
D. Coworker finishing a short call
A. B
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Appendix JJJ: Step 3 “Phone-closing practice” sample worksheet

“Z0{ 7L M| 2” Phone Closing Practice
A. Choose the best form

Choose the correct expression for each situation.
Write V in the correct column.

Situation SH7tM & =07}

Kl (friend)

OFH X| (Dad)

0|2 Of-& (older neighbor)

Xk MHY (close upper-class-
man)

B. Write your own phone closing

Write a short phone closing (2-3 lines) for each situation.

Situation Your phone ending

S|ALARY EaE M=t

You may use expressions such as:
> /0[2H/ CHE0 / S017H S0 7N R / B2 (R)/ HEEAR)/ =126 R)
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KOREAN ACTIVITY 9

Korean Number Systems and Commonly Used Counters

Suggested citation: Lee, Stella. (2026). “Korean Activity 9: Korean Number Systems and Com-
monly Used Counters.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 9: Korean Number Systems and Commonly Used Counters

Textbook/chapter/section
e Integrated Korean Beginning 1: Lesson 4 “At Home”

Target learner level
e Beginning level; first semester/quarter [Novice Low-Mid (ACTFL); A1 (CEFR)]

Learning objectives
e Students will be able to understand the Korean number system and the differences be-
tween Sino-Korean and Native Korean numbers.
e Students will be able to identify which counters and which number systems are used in
different situations.
e Students will be able to use appropriate numbers and counters in realistic communicative
contexts (e.g., talking about time, age, quantity, and everyday situations).

Length (in minutes)
e 10-20 minutes x 3

Relevant vocabulary
e Commonly used counters in the Korean number system

Native Korean Counters
~&f age

~2t glass

~S page
~H bottle
~1= bowl
~HA dish
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Sino Counters

~H (phone)number, digits
~2 address/room number
~= (A.2e2l=) money

~Z40[/A2[ (OF L miles,

O] B meter, 41 X[cm) length/distance
~IME percentage
Materials

o C(lass slides
e Appendices

o Appendix LLL: Guided practice worksheet for identifying and filling in appropri-
ate number systems and counters

o Appendix MMM: Communicative handout for practicing numbers and counters
through question-and-answer activities

o Appendix NNN: Visual cafe menu used as a real-life context for practicing prices,
numbers, and ordering expressions

Abbreviations
e T=Teacher; S=Student; Ss=Students

Teacher preparation steps
e The background of the activity: Korean uses two number systems, Sino-Korean and

Native Korean, which are both frequently used in everyday communication. Howev-

er, beginning-level Korean textbooks often introduce these two systems separately and
provide limited explanations of why and when each system is used with specific counters.
As a result, students may memorize forms without fully understanding their functional
distribution.

While both Sino-Korean and Native Korean numbers are used to express quantity, they
are not interchangeable and are closely tied to the types of counters and communicative
contexts in which they appear.

Understanding the relationship between number systems and counters is essential for
learners to communicate accurately and naturally in real-life situations, such as ordering
food, telling time, giving quantities, or discussing prices.

Although the distinction may seem straightforward at first, incorrect use of number
systems and counters can lead to misunderstanding or sound unnatural, making explicit
instruction and guided practice necessary at the novice level.
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Activity steps (and teacher guidelines)

Step 1: Introducing two number systems (10-20 minutes)

e Goal: Students will be able to select the appropriate number system (Sino vs. Native)
based on context and use everyday counters not commonly taught in textbooks to de-
scribe their environment and daily purchases in simple, complete sentences.

Part 1: Introduce and explain number systems

e Native Korean numbers are used for counting people, objects, age, and hours. Mostly
used for smaller numbers than Sino (Usually less than 100).

e Sino-Korean numbers are numbers used for formal, abstract, and numeric systems such
as dates, money, measurements, math, minutes/seconds, addresses etc. Can count very
large numbers.

Part 2: Introduce and model everyday counters

e Introduce and explain commonly used counters beyond the textbook (listed in the “Rele-
vant vocabulary” table above).

e Model how these counters are used in context, drawing on the distinctions between Na-
tive and Sino-Korean number systems introduced in Part 1.

o Make sure to provide examples while going over the “Relevant vocabulary” table
above. For example: & £0[0| 22 M= A8 40[0 2.

Part 3: Review - Fill in the blanks using the correct number system and counter (Appendix LLL)

e Now that students have learned the differences between Native and Sino-Korean num-
bers and their counters, they will participate in a whole-class activity. Using the table
in Appendix LLL, students will determine which number system and counter should be
used to fill in each blank. The instructor will go over the first example with the students
to model the process. To encourage participation, the instructor may call on students who
require more support, while ensuring the activity remains inclusive and all students have
an opportunity to participate.

Step 2: Pair-Up Activity (Appendix MMM) (10-20 minutes)

e Students will ask their partner about their age, phone number, the distance from home
to school, and how many hours and minutes it takes to drive from home to school using
a map app on their phone. Emphasize that the information does not need to be real;
students may make up answers to protect their privacy and can be creative. Students
should write their partner’s answers on the worksheet in Appendix MMM. The teacher
will then ask students to volunteer to talk about their partner’s information. If no one
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volunteers, the teacher will select some students to present.
Questions should be asked using the formal ~8 form, and answers should be in
the same formal style (e.g., M| L}0|= £ F A 0|0]| ). Question and answer
formats are listed in Appendix MMM.

Step 3: Communicative activity set in a real-life context (Appendix NNN) (10-20 minutes)

Part 1: Korean cafe example (whole class)

e Using Appendix NNN (Korean cafe menu), the class will review the menu and informa-
tion together. The instructor will role-play as a customer, prompting the class to respond
as café employees. To increase variety and challenge, the instructor will ask a range
of questions that require students to use different number systems and counters (e.g.,
prices and item quantities).

m T asks how much is americano and Ss answers:
« T: OfH2|7te of TH SOt 22
o St AP QU RRALICEH
m T orders coke and fried rice. Ss answers how much they are:
- T:=ctot T F3E o HAl =AM 8.
«  Ss: 4|, 2HO[ R RIL|C

Part 2: Korean cafe (Pair Activity)

e Using the same menu in Appendix NNN, students will now move from whole-class
guided practice to pair work. Students will practice with a partner and then present to the
class, either as volunteers or by being selected by the instructor. One student will act as a
customer and the other as a cafe staff member, and they will switch roles. While students
may be creative with the context, each question and answer must include a number and
a counter. Give students time to practice (approximately five minutes), and allow time to
address pronunciation and questions.
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Appendix LLL (For Step 1 Part 3): Fill in the correct number system and counter.

- A

AL FAMEe.

4033
A B2 IL|C},
7500 4L 4L,
o FHL.
FNa
010-9873-4671 M HS = olL|C}.
12:53 Ol L|C},
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THL.

Images: Irasutoya

Appendix MMM (For Step 2): Pair-work worksheet in which students ask and record their
partner’s information (e.g., age, phone number, distance, and travel time), practicing the use of

appropriate number systems and counters.

EE et
91 0[0f 29 ojof.2.
TatH 57} 20] 29 JEEIEEY
STR0IA & ZOFLF FOTR? (Miles IF
2) ojol.8.
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Appendix NNN (For Step 3 Part 1&2): Visual Korean cafe menu used to provide a real-life
context for practicing prices, ordering, and the use of appropriate number systems and counters.
Using Appendix NNN, the class will review the menu and information together. The same menu
will be used throughout both the whole-class and pair activities.

g2  ANROHE"

ofglel7te. 45009  SUAHES)Z] 7,5009

Zlzlekd 50009 X[Fl=hy 85009
vpdzfalm] 55008 22¥ 90009
wakzbE 55008 w44Z 55009
FHEAe 50009 opfi4Z 55009
HECofo|= 60008  E27|7le|2 7,0009!
et 3,0008 233z 6,5008

e P s W o e %.«- s —

Google Gemini. (2026, January 31). Image of Korean Cafe Menu [Al-generated image]. https://
gemini.google.com/
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KOREAN ACTIVITY 10
Asking Age and Switching to Informal Speech (BHE) in Korean

Suggested citation: Lee, Stella. (2026). “Korean Activity 10: Asking Age and Switching to

Informal Speech (2t2) in Korean.” Adaptable Communicative Activities Volume 3. CC BY-NC

4.0.

Activity title
e Korean Activity 10: Asking Age and Switching to Informal Speech (2t'2) in Korean

Textbook/chapter/section
e Integrated Korean Beginning 1: Lesson 1 “Greetings” & Lesson 2 “Korean Language

Class (~01 2/0tR)

Target learner level
e Beginning level; first semester/quarter [Novice Low-Mid (ACTFL); A1 (CEFR)]

Learning objectives

e By the end of this lesson, students will be able to:
o Ask someone’s age using polite Korean (=51 ).
o Confirm whether they are the same age.
o Appropriately suggest switching to informal speech (‘2F2).
o Use common casual self-introduction questions used by young Koreans (teens—
20s).
o Respond naturally in informal speech in peer-level conversations.

Length (in minutes)
e 10-20 minutes x 3

Relevant vocabulary
e Polite (512

e Informal (EtE

Relevant Grammar

Polite ending: ~8

Informal endings: ~Of / ~OF

Omission of -8 in casual speech

Use of -O| OF vs. -OF depending on final consonant (‘2 %))

Materials
e (lass slides
e Dialogue examples
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e Optional MBTI website link (https://www.16personalities.com/)

Abbreviations
e T=Teacher; S=Student; Ss=Students

Teacher preparation steps

e In Korea, asking someone’s age is a common and culturally important part of first-time
interactions. Age determines speech level and social hierarchy. When two people discover
they are the same age (& &), they often suggest switching from polite speech (=51 &)
to informal speech (2t'). However, many beginner textbooks focus primarily on formal
self-introductions and may not expose students to authentic peer-to-peer language used
by young adults. As a result, students may understand polite forms but feel unprepared
for real-life casual conversations.

This lesson explicitly introduces:
e The social function of asking age
e The transition from =542 to HHE
e Natural, commonly used informal questions that are frequently used among young people
in Korea

By practicing both forms and switching between them, students develop pragmatic awareness in
addition to grammar knowledge.

Activity steps (and teacher guidelines)

Lesson goal:
The goal of this lesson is to help students understand the cultural importance of asking about age

in Korean first-time interactions and how age influences speech levels. Students will learn how to
ask about age politely and how to appropriately transition to informal speech (2t'2) when speak-
ers are the same age or close in age, while also using common self-introduction questions found
in authentic peer-to-peer communication.

Step 1: (10-20 minutes)

Part 1: Teach and explain

e Explain that in Korean society, asking about age is a common and natural part of first-
time interactions.

e Explain that once two speakers realize they are the same age or close in age, they often
suggest using informal speech (2F2).

e Briefly introduce the concept of Bt2 vs. ZEHZ emphasizing that P is commonly
used among peers and close acquaintances.

e Show a short video clip that explains how Korean speakers use 2F'& and =52 depend-
ing on age, social hierarchy, and context (e.g., workplace vs. peer interactions). The video

should also illustrate how speech levels shift when speakers discover they are the same

Korean Activity 10

70



age. If the linked video is unavailable, instructors may search for similar clips using key-
words such as “Korean honorifics vs. informal speech,” “HtE vs =EHZ explanation,”
or “Korean speech levels examples at work/school.”
o https://www.youtube.com/watch?v=i11qgGE0ZCO0Xk (1:20 — 1:33 Example of for-
mality changes based on workplace hierarchy)

© http_s://youtu.be/erG7mm_Ruo?si—UbUVj0ZV3jthwi (0:00 - 0:10 & 16:28 —
16:37 Example of difference between Bt2 and =542 in first-time interactions)

Part 2: Common self-introduction questions in casual Korean

e Introduce commonly used self-introduction questions in casual Korean that are frequent-
ly used by young people (teens through thirties) but are not always emphasized in text-
books. Emphasize that these questions are typically used after speakers agree to switch to
informal speech (2F'&), and are common in peer-to-peer conversations.

e Highlight that these questions are typically short and used in informal, peer-to-peer con-
versations.
e Follow-up questions used after confirming the same age and switching to informal speech
(HHEh:
o HHESHE &f?
o FEHEISW
o stz FOof?
o 7t= (t7t2F) #HOp
o QIAE}OFO|C| £{OF?
o MBTI & Of2*

*For MBTI, ask students to check their MBTI results using the provided website link for home-
work and upload a screenshot of their results for submission. (https://www.16personalities.com/)

Part 3: Teaching students how to respond using 2t2

To teach this, the teacher first models a polite question and answer and then shows how the same
response changes in casual speech.

Example:
Lt I7P01“*71I M7 - 250 20[0] 8.
. B3
Lto] & &0|0F? —» ~F ot &0]O0F.

= tiA 0|02 — 351 0| OF,

=
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The teacher also explains that when a word does not have a final consonant (2f &), the sentence
ending -OF is used instead of -O| OF. However, the teacher notes that in casual conversation, these

endings are optional and answers can still be natural without them.

Step 2: Class Activity (Practicing the conversation as a whole class) (10-20 minutes)

Part 1: Teacher modeling

The teacher first presents a brief self-introduction and models common age-related questions.
The teacher may show an example dialogue with two people on the screen or invite one student
to volunteer.

Example dialogue:

: QHASIN Q. ZA| LIO| 7} OB A Z| M| 22
: OF, K= 2140]0]| 2.

:Of, LE= 21 &0l ST QI 2 =37t82
RS PN

wv = wn -

After the model dialogue, the teacher asks follow-up questions to students in the class randomly,
such as:

Motz Y Oof?

7t= 7t %) OFO| | & OF?
QIAE} OFO|E| & OF?
MBTI # OF2

= 5t H0|0F?

O O O O O

And that student needs to answer the question in 2t form. For example:

o 010-1234-5678 O|Of
o OFO|C| Abc12340F
o 15tH0|0F
Step 3: Communicative Activity with a partner (10-20 minutes)

How it works

e Sect up a situation where students meet for the first time.
e Assume that the two speakers are the same age.
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Task

A e

Ask age using polite form

Confirm same age

Switch to ‘Banmal’

Ask 2-3 follow-up questions

Switch roles

Ask for volunteers to present to the class

Required questions

LIO|7 & &0]0| 22
T EO0t= &f?

Follow-up questions

Ol C| &Of?
ot &0
7t= O}O| | & OF?
QIAE} OFO|C| & OF?
MBTI & 02

= 5t H0|0F?

Korean Activity 10

73



KOREAN ACTIVITY 11
Expressing Plans and Probable Future with ~(2)2 0|2

Suggested citation: Lee, Stella. (2026). “Korean Activity 11: Expressing Plans and Probable

Future with ~(2)2 710 2.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Korean Activity 11: Expressing Plans and Probable Future with ~(2)2 0|2

Textbook/chapter/section
e Integrated Korean Beginning 1: Lesson 7 “The Weekend”

Target learner level
e Beginning level; first semester/quarter [Novice Low-Mid (ACTFL); A1 (CEFR)]

Learning objectives
e Recognize and understand the form ~(2)2 7{0]| 2 as a marker of future intention or
probable future.
e Distinguish between present tense (-0F2/0] 2) for scheduled events and ~(2)2 70|
R for intention or prediction.

e Use~(2)z HO| 2 to talk about weekend plans and future events in short conversa-
tions.

Length (in minutes)
e 10-20 minutes x 3

Relevant vocabulary
Weekend-related vocabulary from Lesson 7:
It 2Lt

7 phtct
I}E| £ sfCt

Relevant grammar
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e ~(2)= HO|2 (intention / probable future)
e Present tense (-0t 2/0{ ) for definite scheduled events
Materials
e (lass Slides
e Appendix PPP: A reference chart of common Korean verbs showing how to form the fu-
ture tense using ~(2)2 0| 2, including verb stems, ending types (vowel/consonant),
and English meanings.
Abbreviations
e T=Teacher; S=Student; Ss=Students

Teacher preparation steps

In Lesson 7, students learn ~(2)2 7{ 04| 2 to express future plans and probable events.
This form is commonly used in everyday Korean when talking about weekend plans or
upcoming events. However, beginners often confuse ~(2)2 70| 2 with the present
tense used for scheduled events, so clear explanation and practice are important.

The background of the activity: Although the textbook explains the grammar clearly,

it provides limited opportunities for communicative practice. Many activities focus on
sentence-level drills rather than meaningful interaction. To address this gap, this OER
provides CLT-based activities that enable students to use ~(2)2 70| 2 in realistic and
personally meaningful contexts. Instructors can use these activities to facilitate pair and
group interactions that promote communicative use of future expressions.

Activity steps (and teacher guidelines)

Step 1: Teach and explain (10-20 minutes)

Introduce how to form the future tense using ~(2)2 0| K by reviewing commonly
used verbs and guiding students to convert them into future forms. Use Appendix PPP as
a reference chart that presents verb stems, ending types (vowel/consonant), and English
meanings to support explanation and practice.

Randomly pick students and ask what they did over the weekend and what they will do
after this class or on future dates.

Step 2: Work in Pairs - Future Plans Pair Conversation (10-20 minutes)

Part 1: The teacher asks for one student volunteer and models a short conversation using the
future tense:

T: OftH =20f & & Ao K2
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(What will you do this weekend?)

S: 75 e A0 K.
(I will meet a friend.)

T: O{CIOf| A 2He A0 K2
(Where will you meet?)

S: ZHH|Of M 2HE A0 .

(I will meet at a cafe.)

Part 2: After modeling, students work in pairs and ask and answer the following questions:

o MIHOIM R AU R
(What will you do at the library?)

o TOIMH & HOR?
(What will you do at home?)

o T HE AHYR?
(What will you do this weekend?)

o OfE &oto] A & AHOQ?
(What will you do during summer break?)

After several minutes, the teacher asks a few pairs to demonstrate their conversation for the class.

Step 3: Communicative Activity Using Online Discussion Board (10-20 minutes)

e Divide students into small groups of 3—4 using an online random partner generator to
ensure fairness. Each student is responsible for writing at least one question and one
response. Since student names are visible on the discussion board, instructors can monitor
individual contributions. At the same time, group members should support one another by
checking and correcting language errors collaboratively.

e FEach group collaboratively creates and posts three meaningful questions using the future
tense form ~(2)2 7{ 0| 2 on the class discussion board. The questions should relate to
real-life plans (e.g., after class, the weekend, or summer break).

e Assign each group to respond to another group’s questions. Students should write com-
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plete sentences using ~(2)2 7{ 0| 2 and are encouraged to provide natural, expanded
answers rather than short responses.

o For example: O|H =210 I 5 Ttz A0 K. Z0] H=tE = 70 K.

e Students may use class slides, Appendix PPP, or appropriate online resources to check
grammar and vocabulary before posting.

Teacher’s Note: This activity encourages students to use online resources independently while
practicing the target future tense form in a meaningful way. By interacting on the discussion
board, students extend classroom communication into a realistic digital context, similar to how
people naturally talk about future plans online.

Appendix PPP - Future Tense Reference Chart ~(2)2 0|2

A chart of common verbs showing stems, ending types, and future tense forms with English
meanings. Used in Step 1 for explanation and practice.

Original Verb Stem__|Ending Type [Future Tense Form |English Meaning
H C} (to watch) = Vowel = Ao e I will watch
THLICH (to meet)  [FHLE  [Vowel At Aol 2 I will meet

G}LCY (to do/have) | S} Vowel st Ho R I will do/have

S 2SI} (to study)| S £ S} Vowel SES AHOe I will study

7} B} (to go) 7t Vowel z Ao 1 will go

QUC} (to have/be) |U Consonant | = A0 I will have/There will be
£ HSIL} (to shop) |2 E S} Vowel L2ES HoR I will shop

1 Ct (to read) & Consonant |9 = A0 I will read

HY 2Lt (to learn) |HH2 | Vowel Hi = 0 2 I will learn

L} (to eat) = Consonant __|H= A0 I will eat
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JAPANESE ACTIVITY S

Expressing Agreement: Ne vs. Yone

Suggested citation: Kaneyasu, Michiko. (2026). “Japanese Activity 5: Expressing Agreement:
Ne vs. Yone.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Japanese Activity 5: Expressing Agreement: Ne vs. Yone

Textbook/chapter/section
e Genki I: Lesson 4 “The First Date”
e Tobira I: Unit 1, Lesson 4 “One takoyaki for me too, please!”

Target learner level
e Beginning level; first semester/second quarter [Novice-Low to Novice-Mid (ACTFL); Al
(CEFR)]

Learning objectives
e Students will be able to demonstrate their understanding of the difference between the
utterance-final particles Ne and Yone.
e Students will be able to select the appropriate utterance-final particle based on context
and explain their reasoning.

Length
e 10-20 minutes x 4

Relevant vocabulary
e No additional vocabulary

Relevant grammar
e No additional grammar

Materials
e C(lass slides or a handout to present the examples
e Multiple choice questions [Step 2 Part 2 activity] (Appendix QQQ)

Teacher preparation steps
e The background of the activity: Although the utterance-final particle & #a is extremely
common in everyday interactions in Japanese, it is usually not introduced in widely used
beginning-level Japanese language textbooks. The textbooks often introduce and use the
utterance-final particles &£ and 43 in their dialogues and activities, but not &£ #a.
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e While both #2 and & #3 can be used to elicit and express agreement, there are important
differences.
e Simply put, 42 elicits or expresses agreement (or an affiliative stance) based on shared
access to what is being discussed in the current exchange.
e K143, by contrast, elicits or expresses agreement (or an affiliative stance) based on as-
sumption that the speaker’s view was formed independently of the current exchange.
e The difference may seem subtle, but it plays an important role in facilitating smooth so-
cial communication and in building or maintaining positive social relationships.
e Here are some real-life examples from YouTube videos (the links were working as of
February 2026):
1) https://youtu.be/iYIgEXM]jYGE?si=Hmu3IS_6-LoBwSKH&t=638
Child "\ LM 4ay
Mom &\ L\via,
2) https://youtu.be/SzMixWWwhe8?si=iAEFzt1Zt7r6100b&t=448
Child "/¥>#, H L\,
Mom /3> ¥, HWL LWL (),
3) https://youtu.be/i0dQ9Z7k-2g?si=EH-UFxZOom-j2w5B&t=252
A TA~BwlLWwia~,
B THEWLW,
4) Quoted lines only: https://youtu.be/KDUutmpJft8?si=irX6xzY Gvty V-
vH_y&t=141
Extended segment: https://youtu.be/KDUutmpJ{t8?si=EUJ75GUtHgofylZ-
K&t=96
(Context: A tries the gummy first. Then B tries it.)
A TBwlLwEia?,
B THEWLW,
5) https://youtu.be/VPNZ{ZPzSn4?si=8rWO0t8412GVVvFGxv&t=575
ATVl wR EXEFFTVVE, HobrEV LWL X0
164
B "9 % 7 (tastes the food) A A | IZA L T2,
6) Quoted lines only: https://youtu.be/UMSyx6GpwpM?si=1NHOImVOh1DD1b-
Wa&t=789
Extended segment: https://www.youtube.com/watch?v=UMSyx6GpwpM&t=764s
A T7)IA4F74T7E7Fv—a>bo—L, BLWTT L4,
B "T&LWTT,
7) https://www.youtube.com/watch?v=CnNuoQUy7e0&t=448s
A T#ELWEi, BERE- T
B T#LWTY LA,
e Steps 1-3 are sequential, but they can be done on separate days. Step 4 deals with con-
firming information and is optional.

Activity steps (and teacher guidelines)

Step 1: Examples and functions (10-20 minutes)
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e Timing for implementation: After the students have learned #a and & from the text-
book.

e Goal: This step aims to provide realistic examples and input and to gain students’ un-
derstanding of the functional difference between 42 and & #2 in eliciting or expressing
agreement.

o Present the following examples with context and describe the functions of 43 and

L.

(1) [Context: A and B are watching a newly released movie together.]
A: TOZWY, BLLAWTT 1,
B: £H)Td¥#4!

(2) [Context: A and B are neighbors. They see each other in the morning.]
A: SRLHOVTTH,
B HoVTTA,

(3) [Context: A is watching a newly released movie. Their roommate B walks in.]
Ar ZOZWHD, BHLLAVWTY L
B: $H. TDAZ Y, HF L, BHLAEWTT L4,

(4) [Context: A is telling classmate B about their challenges with homework.]
A: LW $3<KEVWANATTY,
B: Y EFT I WANATT La—,

o Tips for explanation:
= In (1), Ais eliciting B’s agreement that the movie they are watching to-
gether is funny/interesting based on their shared ongoing experience. In
response, B expresses agreement with the same implied assumption. The
use of 42 in eliciting and expressing agreement implies that they have just
formed their view on the spot based on the shared experience.

= Similarly, in (2), two neighbors elicit and express agreement about the
shared experience of the current weather. Again, the use of 42 implies
that they have just formed their assessment of the weather (the point is
not whether they have actually thought it was hot when they met; what
is important is that they are expressing their view this way to build and
maintain good terms with each other).

* In (3), the fact that A uses & indicates that A thinks B has not watched the
movie yet, since & is used to present information as new and noteworthy.
In response, B tells A that, in fact, B has watched the movie. B then ex-
presses agreement that the movie is funny/interesting with £42 (% L
5\ T¥ £ 42). & 42 implies that B has formed their view based on their
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own prior experience, independent of the current exchange.

= In (4), A tells B that (doing) homework is tough. B shows affiliation with
LA (WA TT £42). B is saying, “I totally get it. It’s tough (based
on my own prior experience with homework).” If B were to say 7=\ "\ A
T 42 with 43, B would be expressing an affiliative stance (“I'm sorry; I
feel you.”) without implying independent experience with a similar situa-
tion.

Step 2: Multiple choice practice (10-20 minutes)

¢ Timing for implementation: After Step 1 (can be done on a different day)
e Part 1: Review the functional difference between 42 and &£ 42 from Step 1 if necessary.

e Part 2: Multiple choice questions [Appendix QQQ]
o Ask students to pick the most appropriate utterance-final particle based on the
context and the other person’s utterance.

(1) [Context: A and B are eating a pizza from a new restaurant together.]
A ZOEH, BWLWTT[ & | -2 | L4 ]
B: 25T [ & | | L4 ]!

(2) [Context: A is eating French fries from a new restaurant. A’s roommate B
walks in and sees A eating.]
A D754 RKETA BWLWTT [ £ | 42 | L4 o
RETH?
B: H. M. LoTET. BULVWTT[ &£ | A4 | £ 1.

(3) [Context: A is telling classmate B about their plan for the weekend. ]
A: LwiEo, ¥bLibe7=R%L I,
B: 7T=AT9H, ELELETETT,
FOLWTT[ &£ | B | L4 1.

(4) [Context: A is telling classmate B about their upcoming trip to Japan.]
A ZAYE, BRIITKATY, §I3<E0LAHTT,
B: "NA—, W\WTT[ x4 | & | £42 ]!

o While going over the students’ answers, have them explain why they chose a cer-
tain particle for each situation.

o Tips for explanation:
= (1): A and B share the experience of eating a pizza at the moment of the
exchange, so A would not use & or &£ #2 unless A has eaten the same
pizza before and assumes (or presents it as though) B has also eaten it on
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their own; in that case, A might use & #3. If A used 42, the most natural
response from B would be 43 as well unless B has eaten the same pizza
before, in which case they might use & #2 instead.

* (2): For A, 42 would not be a natural choice because A and B are not
sharing the experience of tasting the French fries at that moment. The
most likely choice is & if A assumes (or presents it as though) B has not
tried the fries from the new restaurant. If A knows from some source that
B has already tried them, then &£ #3 may be a natural choice. It turns out
that B has already tried the new fries. Since both A and B have tried them
independently and this is mutually known, the natural choice for B when
expressing agreement would be &£ #2.

= (3): Since B says that they also like (playing) tennis, the most natural
choice would be & #3.

* (4): 42 would be the most natural choice to show an affiliative stance
(“That sounds great!”) unless B wants to imply that they have formed
their view—based on prior experience and independent of the current ex-
change—that Japan (or traveling in general) is nice; in that case, B might

use LR (eg, Y LITH., T LAl BR, wwWTT LAl

Step 3: Skit creation and presentation (10-20 minutes)

e First, as a class, brainstorm a few situations where two or three people would share as-
sessments or opinions about something.

e Examples: classmates sharing their weekend plans, neighbors meeting on the street,
roommates eating together, family members deciding what show to watch

¢ Guide students to create a short skit in pairs or small groups based on a chosen situation.
They must include &£, 43, and & 43 in their skit.

e Check each group’s script before they practice their skits.

e Iftime allows, have some or all pairs/groups present their skits, and highlight effective

uses of £, 43, and £ #2.

Step 4: [Optional] Confirming information with & 43 (10-20 minutes)

e Background: Widely used beginning-level Japanese textbooks often teach learners to
use 13 when confirming information. However, in many cases & 42 is more appropriate
since the speaker cannot confirm the information unless they have prior knowledge from
another source or personal experience.

e Examples and explanation:
(1) [Context: Teacher is confirming the student’s major. ]
Teacher: HAIANDEAZ I, ICIFATTT LD
Student: 1\, £ T,
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(2) [Context: A customer is shopping at a clothing store. ]
Customer: DY+, XXL%WTT L4?
Staff: 2651 £HITTHR, SHLXLETTY,
LOLbHIFTITVEEA,

(3) [Context: Alex is confirming that their friend Bob knows Alex’s roommate
Charlie.]
Alex: Bob¥ A, CharliexA. L>oTEzd L4?
Bob: A . Charlie? H. T\, L>TFTF, AlexTADH?
Alex: IL—4LX—+TT !

o Tips for explanation:
= In (1), the teacher is confirming their understanding of the student’s major
based on prior knowledge. In (2), the customer has formed an educated
guess based on past experience at this store or similar stores, which often
do not carry XXL. In (3), Alex has learned from another source that Bob
knows Charlie and is confirming that information now.

e Compare the above examples (1)-(3) with (4) below:
(4) [Context: The phone operator is confirming the customer’s phone number. ]
Customer:  698M38187T Y,
Operator: 6983818 T ¥ 42 ?
Customer: v, £5T9,

o Tips for explanation:
= Unlike (1)-(3), in (4), the operator has just received the customer’s phone
number during the current exchange. When confirming information that
the speaker has just received, #a is more appropriate since the speaker did
not gain the information from other sources or their own experience prior
to the current exchange.

Additional reading in Japanese:
e "BULWLWL, TEBWLWHL TEWLWL4, https:/nihongokan.blogspot.
com/2021/07/yoneyone.html
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Appendix QQQ: Japanese Activity 5
e Japanese Activity 5: Step 2 Part 2 “Multiple choice questions” (You can download an
editable version in the Supplemental Material section.)

Instructions: Circle the most appropriate utterance-final particle based on the context and the
other person’s utterance. Be prepared to explain your choices.

(1) [Context: A and B are eating a pizza from a new restaurant together.]
A ZOEH, BWLWTIT[ & | -2 | L4 ]
B: 25T [ & | | L4 ]!

(2) [Context: A is eating French fries from a new restaurant. A’s roommate B
walks in and sees A eating. ]

A 2754 RKETA BVWLWTT [ £ | 42 | L4 o
RETH?

B: H. 4. LoTET. BOULVWTT[ &£ | A4 | £ 1.

(3) [Context: A is telling classmate B about their plan for the weekend. ]

A: LwHrEo, ¥bLihbe7=R%L I,

B: T=AT9H, ELLETETT,
FOLWTT & | A | £ 1.

(4) [Context: A is telling classmate B about their upcoming trip to Japan.]
A ZAYE, BRIITKATY, §I3<E0LAETT,
B: "NA—, W\WTTF[ x4 | & | £42 ]!
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JAPANESE ACTIVITY 6

Location Words Through Classroom Directives and Personal Topics

Suggested citation: Kaneyasu, Michiko and Lara, Ayumi M. (2026). “Japanese Activity 6:

Location Words Through Classroom Directives and Personal Topics.” Adaptable Communicative

Activities Volume 3. CC BY-NC 4.0.

Activity title
e Japanese Activity 6: Location Words Through Classroom Directives and Personal Topics

Textbook/chapter/section
e Genki I: Lesson 4 “The First Date”
e Tobira I: Unit 1, Lesson 5 “Nyanta is missing!”

Target learner level
e Beginning level; first or second semester/quarter; Novice-Mid (ACTFL); A1 (CEFR)

Learning objectives
Students will be able to:

e React appropriately to routine classroom directives involving location words.

e Use appropriate location words to ask and answer questions about familiar and personal
topics, such as where their home state or hometown is located, what they have in their
bags or backpacks, and their classmates’ names.

e Use clarification strategies (e.g., Z 7, (partial) repetition, 0o > TREBTE TTH 7,
HH)WHEYEREV L Z 9) when they have trouble hearing or understanding.

Length
e 15-20 minutes per step (steps are not intended to be sequential)

Relevant vocabulary
e Location words introduced in the above named textbook chapters

Relevant grammar
e None (~ T < 72 ¥\ is used repeatedly, but no need to teach the conjugation patterns.)

Materials
e C(lass slides (as necessary)

Abbreviations
e T =Teacher; S = Student; Ss = Students
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Teacher preparation steps
e Go over the steps below and decide which one(s) to implement in your class.
e Step 0 includes routine classroom directives. It is most effective to use them intentionally
throughout the semester/quarter.
e Steps 1-3 are not intended to be sequential, so any of them can be implemented inde-
pendently.

Activity steps (and teacher guidelines)

Step 0: Routine classroom directives

e Timing for implementation: After students have learned basic location words (87,14

2/%/ L/ T/ aSE).

e General tips:
o It is most effective to use them intentionally throughout the semester/quarter.
o At the beginning, use gestures to help students understand the directives.
o Encourage students to use clarification strategies when they have trouble hearing
or understanding the directives (see below for examples).

e Situations and directives:
o After individual, pair, or group work:
= TV Ced. BT RTLEIW,
= Tip: To keep the directive from becoming too routine (¥ > % ') 1b),
which can lead to students not paying attention, use different location
words from time to time to check students’ reactions. For example, (>,
Cedh. B5 BeRTIEIW,
o When asking some students to do a demonstration or presentation:
» TETICRTLCETV, JRITR > TLEIW, JEITEREVL F
Yo
o Before a quiz or test:
= THEBEBEANCOFIIANTLLEI W,
s T RRERELEANDDOFITANTL TV,
s TANYHZN? Lo H. DCADTICEVWTLETY, /2D
T=TLDLEITEVWTL LI,
o When distributing handouts, worksheets, quizzes, etc.
» TEDAITELTLEIW,
» TEAICEDLLTLET Y,
o Before pair work:
= TERTICRS>TLKEIWV ST BETANSLRT. GOADA, £
D ADBo
o Before a choral repetition of a dialogue or text with two parts:

» T FA - BITADL AT G0V0YA. £5 05 B,

Japanese Activity 6 86



e C(larification strategies for students (a sample pattern):

T: BIIIRTL T,

S: A7

T: ®ILZ (with a beckoning gesture) 3k T < 72 ¥\,

S: FA..

T: [models the question for the student] "8J-> THZEBTRITT H ?

S: [realizes what T is doing and tries to repeat the phrase] & > <

T: M3REET,

S: B> THRET

T: MEATTH 7?7,

S: AT H?

T: "AI-> THERBTHTTH ?

S: B> TREBTETTH?

T: 92 Ao LU % d. Take2, [Now thatSremembers how to ask the clarification
question, T restarts the exchange from the beginning. “Take 2” serves as a cue.]

T: BIIIRTL T,

S: B> T, WET, AATETH?

T: Front.

S: Front.

T: £97T¥., L% &. Take3, [Now that the vocabulary issue is resolved, T
restarts the exchange from the beginning.]

T: BIIIRTL T,

S: &\, (comes to the front of the classroom)

Step 1: Describing the location of one’s home country, state, or hometown (15-20 minutes)

e Timing for implementation: After students have learned basic location words. For this
activity, students need to know only the following location words: £,/ T /& /%.

e Part 1: Review and practice
o Review how to ask where someone is from (e.g., their home country, state, or
hometown, depending on the context) and have students practice in pairs.
= T-S:
T: SITA. Lw-> LA, £2TIHN?
Sl: - ¥, AR5 T,
T: NA—, 205 F, 305 F->T, ¥2TYH7?
SI: A > -+
o Show a U.S. map with state names (in katakana or in English, depending on stu-
dents’ readiness as judged by the instructor).
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Lo L7501 o

XA>
EBEF J—2H2%
£ EE SV MEE A —
ALdx NZT v —
It HH2LR U4 RIVY Y —123-% IPFa-ty
= dsA axF B—F
TAAZ Y saH < Ak FIIVE
FAAT RYSMRET
o -
RISH = oy ANTH AY=SF
ax et e >V 7T
i = PEF SIS
2E ~ T ey
NYTFNZT NIFR =2-y W
sy E— it
. J—2A0FAF
TrRY—
FUJT =a— *55%%
A% SR FOAAOF TS
¥ id d AN
Za—vu7F
B
FEYR
MASTF
752N Smus
N+

(https://ja.wikipedia.org/wiki/7 A U I EREDM)

o Practice how to describe the location of a few states mentioned by students.
=  Example:

T:

Ss:

T:

Ss:

T:

Ss:

T:

Ss:

T:

Ss:

T:

Ss:

295 RlE, —a—AF>a0 -
+

:——1_)‘ :F\\/:'o)i’(\‘—d-o
:——1_)‘ :F\\/:'o)i’(\‘—d-o
aa5 Rk, 7944370 -
—F’(\‘—d-o
DAFIIDTTT,
DAFIITDTTT,
a7 Rk, 290 -
29DAETT,

aa3 Rk, AR -
HoHF2ADETT,

e Part 2: Location challenge (pair activity)

o Goal: Find out each other’s home state, or, if they are from the same state, each
other’s hometown or current town of residence. Then, describe the location of the
state or town to the partner. The partner must draw a map to show the location. If
the location is drawn correctly, switch roles. If not, try again.

Japanese Activity 6

A:

B
A
B:
A

A sample exchange between two students:

BXA. Lw-oLAIRYEZTTN?

IRV ITT,

CNA—, IRV, IRXVIST, ETTIHN?
An¥, IRXVIWRTAATOLETT,
T7AZ T DL, (draws the location on a piece of paper)
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Ew, v 7r—7T%,

T, A+ IDFTY,

HH. HTFDTTT 4, (adds to the drawing) lE\ .
W, T, IxVIIE, D4RV >DETT,
A?2HbOVWbY BREAWVWLET,
TARAVYDETT,

VY . Right?

Z IS left.

Left. % %) £ L 7=, (adds to the drawing) |L\M, D F,
ALY, /J—RIAFEHIRITAIDNDETT,

([ 1 [ E VN, (adds to the drawing)

TEFLAE! ECHITIN?

(Checks A’s drawing) \WWNTF | (or BL > ¥, BHVWFET)
X > 7=— | (A and B switch roles)

ZEEeIE>I>E>T>D

e Part 3: Teacher location challenge [Optional]

o Goal: Find out the teacher’s hometown, their favorite city, the country they want
to visit, etc. by listening to descriptions of the locations.

o Tip: The teacher should not name the place.

o Students may be allowed to check a map online to figure out the answer.
e A sample pattern:
T: 22RETY,
COEIAITEAWTYT, (I want to visit this country someday.)
T: 2oOEIE, FEOTICHY T,
(Ss: India T 5 7?)
(T: BARET, BBEVWLET, )
(S: India> T, BARETETEH?)
(T: 4 > F)
Ss: 41 > FTFH?
1> FCeRVWTT,
CoOEE., BoEICHY T,
o> T REBTETEH?
Ocean.
EWhATI N ?
BEBL»RWVWTY,
COEIR. TFRNETT,
H. VietnamTIH ?
ZIAITT IRNFFLTT,
(Shows amap) N\ b + ARRHPEDNTTY, BOETT, 74
REAYRITOETT,

Step 2: Describing what students have in their bags/backpacks (15-20 minutes)

Japanese Activity 6
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e Timing for implementation: After students have learned basic location words. For this
activity, students need to know only the following location words: .

e Part 1: Review and practice
o Review and practice how to ask what someone has in their bag or backpack.

o T-S:

T
S
S
T:
N
T

D ST A ANTOPRITEHNHY) FITH? 3D, BLATLLEILW,

A > ¥ - (checks inside their bag)

: iPad ¥ AirPods ¥ Apple Pencil®“$H Y) £ ¥,

NA— 7Y TILTTHR, 7YTINFERALTITN?

WX

NOUTHFEL 2 RWTT,

Z3TTH..

e Part 2: A guessing game (pair activity)

o Goal: In pairs, students guess three items their partner likely has in their back-
pack. They will write down their guesses before taking turns asking each other
questions to find out if they guessed correctly. For each correctly guessed item,
they get one point. The person with more points wins the game.

o Example: A student (A) guessed that their partner (B) has something to eat, a
drink, and a game in their backpack. B guessed that A has a notebook, sunglasses,
and a mask in their bag.

After writing down their guesses, A and B take turns asking questions:

A:
B: A - Y- (checks inside the backpack) lZ\>, #H Y £ 9 | Chips

ZEx>Tew >

BIA, ANZOHRITEYHIHY) £TH7?

"HYET,
IRA4>F ! LH. BTA., £IHZ,
AZSA. ANXN>OPRIZ/) —D2HY FTH?
A2/ —bTIH? HY FIEA,
FAXIZ? SKRBFELEN?

v, IFAETY,
ZITEHh. Lob, 2F ATA.
ANZDORIZEREMOIHY T H7?

[The game continues...]

Step 3: Recalling and learning classmates’ names (15-20 minutes)

¢ Timing for implementation: After students have learned basic location words. For this
activity, students need to know only the following location words: £,/ .

e Purpose: One common use of £ and T in everyday conversations is to refer to family
names as _£ ® £ A and given names as T ® £ &]. The purpose of this step is to have
students learn their classmates’ names using these common expressions.

Japanese Activity 6
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e Part 1: Teach and practice
o Teach students different conventions for full names in English and Japanese.

In English, the family name is also referred to as the ‘last’ name, while the
given name is referred to as the ‘first’ name.

In Japanese, on the other hand, the family name is referred to as LD %
B, whereas the given name is referred to as T @ £ &1. This is because the
family name is said and written before the given name in Japanese.

This may be easier to understand when names are written vertically from
top to bottom. The family name is written above or on top, while the given
name is written below or at the bottom.

o Present some example names with pictures and ask students to identify whether
each name is _£ D % AT or T M LB &I and call out the answer.

Ohtani (Shohei) (Lo &)
Kondo (Marie) (L 2w
(Murakami) Haruki  (F @ £ ®0)
(Miyazaki) Hayao (T ® £ ®0)

Osaka (Naomi) (L 2w
Kitty (Hello Kitty’s full name is Kitty White) (T D2HET)

Mario (Super Mario’s full name is Mario Mario) (¥ » 5 T4 IEfR)

e Part 2: Name recall challenge (a mingling activity)

o Goal: Students will recall and learn as many classmates’ full names as possible
within a given time limit and write their names in katakana (or hiragana or En-
glish, depending on students’ readiness as judged by the instructor).

o Instructions: Students have 5 minutes to ask as many classmates as they can for
either their first name or last name. They cannot ask the same person for both
names. After 5 minutes, the teacher will group them randomly into groups of four
to six. Students have to write the group members’ full names in katakana (or hi-
ragana or English) without asking them again. The teacher will collect the papers
and announce the winner in the next class.

o Sample exchange during the mingling activity:

Japanese Activity 6

S1:

S2:

S1:

S2:
S1:

S2:

Az, OOT A (if S1 remembers S2’s first or last name)
CAlTtld | (if S1 doesn’t remember S2’s name)

CAltBIE, OOT A (if S2 remembers S1s first or last name)
CAlTbld | (if S2 doesn’t remember S1’°s name)

coT A . LDBZENIMETT A ? (if S1 wants to know S2’s family
name)

00T,

HdH. OOT A, (repeats the family name to confirm)
HYHBLH)TETVET,

THILEA, TOLBNIFTT H ? (if S2 wants to know S1’s given
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name)

Sl:00T9,

S2: 00T A, (repeats the given name to confirm)
HYNLHITITVET,

S:WAWZ, Lodh. T,

S2:1EV, LonwL 9,

o Sample cues after the mingling activity:

Japanese Activity 6

T: LoH. SADTIL—TIIR>T, FIL—TAIR—DEDLZETL
THOLA2ZEEF3, LIHIFLITA,

T can write a sample table on the board as follows:

oz i T4

Dl | W N —

T: BENTIL—TE2ENET,
(Points to five students and tells them to form a group)
1. 20 30 4 50 ARIATIL—TTT,
T continues making groups until everyone is assigned to one.
T: JIL=TAVN—DLEDEZRETOLZRERICEVNTLETLW,
ZITENZHE, BICTOLREEVNTLL LTV,
T collects the sheets and checks the names. T can return the sheets and an-
nounce the winner in the next class meeting.
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JAPANESE ACTIVITY 7

Campus Navigation Activity

Suggested citation: Lara, Ayumi M. (2026). “Japanese Activity 7: Campus Navigation Activity.”
Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Japanese Activity 7: Campus Navigation Activity

Textbook/chapter/section
e Genki I: Lesson 4 “The First Date”
e Tobira I: Unit 1, Lesson 5 “Nyanta is missing!”

Target learner level
e Beginning level; first semester/quarter; Novice-Mid (ACTFL); A1 (CEFR)

Learning objectives
Students will be able to:
e Identify buildings on a campus map using 2 2. % Z(and optionally & % 2).
Note: & % Z may be more practical when the map is displayed on a large screen.
e Ask about campus locationusing "~ I$ ¥'2 12 HY T35, |
e Ask for and give simple directions using familiar spatial vocabulary such as £, 7.

A, &£, Bl &5 B o i< BEOK

e Negotiate meaning in real-time interaction through the use of discourse markers (e.g., &
®D 5, #H, I —A), confirmation strategies (e.g., [place/location] T ¥ %), and expres-
sions of uncertainty or lack of knowledge (e.g., 7= .3 A, HHY THA).

Length
e 15-30 minutes per step (3 steps)

Relevant vocabulary
e See the list of vocabulary/expressions in Appendix RRR

Relevant grammar
e Those covered in Tobira I through Lesson 5 and Genki I through Lesson 4
e Additional grammar and phrases not covered in textbooks are provided in Appendix
RRR.

Materials
e A campus map, projected for whole-class use or accessed digitally on individual devices
(see a sample campus map in Appendix SSS)
e Optional campus buildings/vocabulary list
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Abbreviations

T = Teacher; S = Student; Ss = Students

Teacher preparation steps

This activity helps students develop practical communication skills for asking, giving,
and confirming directions in Japanese using a campus map as a scaffold. While textbook
activities focus on controlled or semi-guided practice, they are typically limited to script-
ed exchanges. This activity extends those practices through open-ended, interaction-based
tasks that promote spontaneous language use and real-time clarification. The use of a
familiar campus map and hesitation 9 — A supports building interactional competence
and more realistic communication.

Review key vocabulary and expressions in advance to ensure students have sufficient
input before engaging in communicative tasks.

Plan to implement the activity across multiple class periods to allow for practice and
reinforcement.

Prepare all materials in advance including campus maps, optional list of buildings and
vocabulary.

Sequence the activity from controlled and guided practice to pair or small-group commu-
nicative role-play.

Encourage the use of Japanese as the primary classroom language, while providing visual
and contextual support to aid comprehension.

Note: Some anticipated challenges (e.g., misunderstandings or uncertainty about loca-
tions) are addressed with example phrases; however, additional variations may naturally
arise during classroom interaction.

Activity steps (and teacher guidelines)

Step 1: Locating Campus Building on the Map Using 2 2, £ 2. &% 2 (15 minutes)

Timing for implementation: After the students have learned 2 Z/% Z and basic loca-
tion words.

Part 1: Warm-up: Identifying Locations
o Instruct students to look at the campus map printout or PowerPoint display (see
Appendix SSS for a sample campus map).
o Have students point to a building and indicate whether itis 2 2. £ 2. or %
Z based on a fixed reference point.
o Clearly establish the reference point (e.g., “You are here”) to avoid confusion and
support comprehension.
e Z CZ = in the immediate vicinity of where the speaker and listener are
standing
e % Z =in the nearby area of where the speaker and listener are standing
e % Z = far from both (Note that on a small map, using & % Z may not
be practical unless displayed on a large screen or projection.)
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o Call on different students (3—5 examples).
=  Example
T: MEEIE LTI,
SI: 22T9, /Z2TY, /(HZTZITT, )

T. 7vJ7XF

T LITTh,
$2: 7V IRIMTIE T

2TY. /Z2TY. /(HTITY.)

T: 22 YLTTD,
S3:FWV YATT., / VWAL VALRBWTT,
o After initial modeling, have students practice asking and answering in pairs using
the same buildings to reinforce their understanding.

e Part 2: Expressing Uncertainty or Polite Hesitation
o Set the context: students do not always know the answer.
o Teach students words and expressions that they can use to show that they are hesi-
tating, thinking, or do not know the answer.
- Hesitation (thinking): 9 — A
- Apology (for politeness): 9 & F & A
- Clarifying (and buying time): [Place] T ¥ %
- Lack of knowledge: (5 4£-%) HHl) FHEA
o Emphasize that these expressions are important for maintaining natural conversa-
tion flow, even when students are unsure.
=  Examples:
T: 9 —A. DY TEA,
T:¥AHEEA, NRBEDHY LA,
T.b&->ebhhl) A,

o Have students practice in pairs. One student asks about a location, and the other
responds politely when they do not know, using the target expressions.
o Repeat the exchange several times to build confidence and fluency.
o Remind students to speak at a slightly slower pace, pause briefly with 9 — A and
t & - Y. Provide a model and have students repeat before practicing in pairs
=  Example:
S:HDH. $HEEA, ATMIE L2 TTH,
SZATMTEH. I —A. THIEA,
Lo ehh) A,
Sl: H. THITEH. HYHLHITTWE LK,

Step 2: Campus Map Exploration (20 minutes)

¢ Timing for implementation: After students have learned location expressions using the
XDY pattern (e.g., landmark + @ + location)

e Part 1: Review of key campus buildings
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o Teacher reviews key campus buildings with the class, pointing to each location on
the map.
o Note: For this example, names of the buildings listed are specific to the UCLA
campus; teachers should replace them with landmarks familiar to their students.
= Example landmarks (UCLA):
O 4 XK — /L (Royce Hall), /37 T )L HIZEEE (Powell Library), EMTEE
(Art Museum), 7 v 7 X k7 (Bookstore), /X 2% (Bus stop), ZE£t >
% — (student center), ATM, NJL X € > ¥ — (Health center), 7 7 = T
') 7 (Cafeteria), % (dorm)

e Part 2 : Introducing the X @ Y Structure

e Review location words with examples on the map: £, T. &. Z. #l. % 5. M.
o< BB
o Explain that the X?Y pattern is used to describe the location of something rela-
tive to a landmark.
=  Practice Examples:
T: 94 R K—ILOD®]
Ss: @4 X R—ILD R
T: /XY T IILEFEEIZTOA REKR—ILDOENIZHY TT,
Ss: N TILHEEEIIOA RF—ILDEIICHY £ 7,

T. 7v 7R b7DiEL
Ss: 7V IR k7N KL
T~NWLRE =Ty 7R T70iELIZHY) T,
Ss: NILRE>I—d Ty IR MTOELIZHY T,

e Part 3 : Pair Practice for Location Words Using Campus Map

o Begin with teacher-led modeling: Provide visual support by pointing to both the
landmark (X) and location (Y) on the map while students answer.
o Have students practice in pairs:
= Student A asks about location
= Student B responds using the XDY
= Example dialogue:
SL:HDH. $HEFA, NTTILHTEIRI LTI,
S2: A~ ¥, BA RER—ILDETY,
Sl:H. THITEH, /1 H. YY) E L, HYDEHITITVE
e
S2: WM A
o Once students are comfortable with the dialogue, have them switch roles and
practice asking about the location of different buildings. Encourage them to con-
tinue rotating buildings to get more practice using location words in context.
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Step 3: Recalling and Describing Locations Without a Map (20-30 minutes)

e Timing for implementation: After students have learned location words.

e Part 1: Ask About and Describing Campus Locations
o Highlight that approximate language is acceptable and realistic in communication
o Encourage use of uncertainty expressions (7 —A. T AIEFA.. . O I

L.

= Example

S1:
S2:
S1:
S2:
S2:
S1:
S2:
S1:
S2:

HNHH, TAHAILEA,

[0y,

NILZAE I =32 TTH,

[0y,

Ao¥X, TYIRET. hY) D

T, HHrY 9,
TYvIALTDOENLTT,
HYPLHITITNET,
95WriLE LT,

e Part 2: Expressing Uncertainty When Giving Directions Using 7z .3 A
o Explain to students that they can give a rough direction using location words
while signaling that they are not fully confident about the information by using 7=

WAL

o Highlight how hesitation expression (e.g., 9 — A/) and 7=.3YA work together to
express uncertainty in a polite and natural way.
o Have students practice the dialogue in pairs, then encourage them to vary the
buildings and location expressions rather than simply repeating the model.
= Example dialogue:

S1:
S2:

S1:

S2:

Japanese Activity 7

THIEA, A 7257 T7IIEZTTH.
A7zT)VT7TETDe I—h. 23R4 TYIRET
DENMIIHY FT,

H. TYVIZARNTOENTTD, DY FE L=, HY
N HITIVWFET,

WWA, 9w ELELT,



Appendix RRR:

e List of vocabulary and expressions

ERAS

Word/expression Meaning
Step 1: Expressing Uncertainty or Polite Hesitation
~l3 22 HY F |~wadokoniarimasuka |Where is ~?

I)— A u:n Umm... [filler: used when unsure]
THIEA, sumimasen Excuse me. / I'm sorry (polite hesitation)
b)) TEA, wakarimasen I don’t know.

HD ano: Um... (To get someone’s attention polite-

ly)

Step 2: Campus Map Exploration

[landmark] @ [location
word]

[landmark] no [location
word]

[landmark + @ + location word] (e.g., 7

v 7 Z N7 D)

WWA, ¥V L

LT,

iie, doo itashimashite

Not at all, you’re welcome. / No problem,
you’re welcome.

Step 3: Giving Approximate Directions Using

<A

tabun

Probably / maybe (used to indicate uncer-
tainty about the exact location)
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Appendix SSS: Sample campus map

March 2025

I I

Source: UCLA Maps, University of California, Los Angeles, www.maps.ucla.edu
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JAPANESE ACTIVITY 8

Learning ocation Words Through Virtual Classroom Interaction

Suggested citation: Lara, Ayumi M. (2026). “Japanese Activity 8: Learning Location Words
Through Virtual Classroom Interaction.” Adaptable Communicative Activities Volume 3. CC
BY-NC 4.0.

Activity title
e Japanese Activity 8: Learning Location Words Through Virtual Classroom Interaction

Textbook/chapter/section
e Genki I: Lesson 4 “The First Date”
e Tobira I: Unit 1, Lesson 5 “Nyanta is missing!”

Target learner level
e Beginning level; first semester/quarter; Novice-Mid (ACTFL); A1 (CEFR)

Learning objectives
Students will be able to:
e Recognize common Japanese location expressions (e.g., L. T. &. Z. P. ik
<. B&. #4. ) and basic combinations (e.g., & L. 7% T) used in virtual classroom
language.
e Follow simple directions in the virtual classroom (e.g., & L Z BT 23\, )

e Ask the instructor where different icons are located using "~ I3 ¥ 2 IZH Y F T 5,
3 (eg, Fry bR IEZITHY T 5 ).

Length
e Step 1 is implemented during regular class time and integrated into normal classroom
instruction.
e Step 2 (Part I & 2) is optional and used for reinforcement of spatial language: 15-20
minutes

Relevant vocabulary
e Location words introduced in the above named textbook chapters
e Additional vocabulary/expressions in Appendix TTT

Relevant grammar
e No additional grammar

Materials
e Laptop or tablet with internet access (Zoom or other virtual classroom platform)
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e Slide presentation to share (e.g., showing screen areas, such as upper right, lower left
etc.)
e List of vocabulary/expressions (Appendix TTT)

Abbreviations
e T =Teacher; S = Student; Ss = Students

Teacher preparation steps
e The goal of this activity is to help students internalize location expressions through natu-
ral classroom interaction, primarily via teacher talk rather than isolated practice.
e The instructor should consistently integrate location expressions (e.g., £. T. %.
Z, B, <, B #E. ) into routine classroom management and everyday instruc-
tions, such as directing students’ attention to different areas of the screen, slides, chat box,
reaction buttons, shared materials or breakout room notifications.
e Rather than pre-teaching all combinations, introduce expressions gradually through re-
peated classroom use.
¢ Plan natural instructional moments such as:
» R4 RFDELERTLLETI WV,
» Ia—PRIVIETICHY FT,
e Prepare prompts and opportunities that require students to respond meaningfully:
= Fry bRIBEZICHY FTH,
= YT I73ar kI IREITED,
" ATA. TOIa—FRIVEHLTLLEEWY,
e Anticipate confusion and model clarification strategies naturally during interaction, such

as: “bI)—ELMNVLFEFT and“BELE->T. BRATITHN?”
Activity steps (and teacher guidelines)

Step 1: Zoom screen interaction using location words

e Timing for implementation: After students have learned basic location words and "
~IFEZITHY 95, 1 (This step can be done at the beginning or in the middle of
any lesson.)

e Part 1: Teacher-led instruction (natural classroom talk)

o The instructor reviews key vocabulary and location words with students (e.g., F
vy bRY )T I arRF ete).
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Zoom reaction menu:

zoom
Workplace

Send with effect

Reactions
S 0 i

« »

¥ Raise hand

2 Beright back

(Screenshot by Michiko Kaneyasu, April 5, 2026, Zoom Workplace version 6.6.11)

Japanese Activity 8

Example questions:

T:

S:

T:
S.

ETITE»HY) T 5,
Audio

Fry b RINTEZITHY T H,
L. /ReactRd >D ¥ 7Y, /chat¥shareDREIIZHY F
¥,

Example of a teacher instruction and T-Ss instructions:

T.

Ss:

T.

Ss:

T:

Ss:

T:

Ss:

T:

ReactRF > % 7Y w7 LTLEIW,

A7

React’h ¥ >, /N— b(gesture V)T,

(Click the React button.)

ReactiR 7 > O H |2 Raise hand R ¥ > % Y £ ., Raise hand
RIHY FITH?

(AN

Raise handlZ B ARET "F2 HIT 5, ,

TEHiF5

FEHITSHLE, Raisehand R > 2F > TL IV, HH
DEIH?
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Ss: [\,

T: Co. FEHITTLLET W,

Ss: (Some click the Raise hand button. Others raise their own hands.)

T: HBRIADFEHITEI A, (usegesture) "I > %7 ) w7
LTLET,

Ss:  HH~,

o The instructor uses teacher talk to naturally incorporate location words into regu-
lar classroom instruction.

o Rather than relying on isolated drills, location words are embedded in meaningful
tasks to guide students.

= Examples of T-S interactions based on an ‘onomatopoeia’ slide:
T. BLZ2RTLAETIV, AZzLTWETH,
SI: BAGDVENT—AVERRTWVET,
S2: ANWXILEBEXRTET,

T: EFTZRTLLEIV, Az LTWETDH,
S1: HE=FHNFWTT,
S2: HEEVHAALET,

i el

ChatGPT 5.4. (2026). [Al-generated image]
= Examples of teacher instructions based on a stroke order practice slide:

T EAENLEBANENTLIETWN,
T EDLSTAZTWVWTLEI,
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ChatGPT 5.4. (2026). [Al-generated image]

= Example of a T-S dialogue based on an online shopping site:

T: ATA. EOLFETTTD,

SI: &V, Fa3aL—b0"FETT, L£ER?

T: J—h. bEHPHFETTY, ELICHY TR, TARWVEL
NEz2ehH') L35,

Sl: W, TH, FTHIHTLI,

T: (Toallstudents) ¥+ v FDOHITTFIRENLEZFTNTLALT
WY,

goessometes. = Catgoriss 2 WyAcoeunt PG @)

% BER—F Qs
Homepage Sweet Treats SavoryTreats Seasonal Treats Drinks & Teas Al Snacks Homepage SweetTreats Savory Treats Seasonal Treats Drinks & Teas  All Snacks

SHOP BY CATEGORY RECIPE PAIRING

@ | K3

= cngoies 2 Nyaccount ¥ can o) %EKI-'J—}- Q s o

@
@ CURATED SNACK
% h..- EXPERIENCES

| , EXPLORE OUR CURATED BOXES AND UNIQUE
1 P\\EM ME \ /{v SNACKS. DISCOVER DELIGHTS FROM JAPAN Senbei & Houjicha Tea
s
smc* EXPLORE NOW Green Tea & Yuzu Assorted Daifuku Matcha ui:mns B e s
Senbei i
p Palring Senbel Pairing &Mi ; I i
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# Ean

e Part 2: Clarification strategies:
o Once students can identify general screen locations, the instructor introduces ba-
sic clarification strategies. This step encourages learners to confirm understanding
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and locate items on the screen through interaction.

» Askingtorepeat: 2 ? /b —E (BREWLIT) /THILA,
» Checking hearing/understanding: [(Partial) repetition (T 9 %*)? (e.g.,
Audio R 9 > ? /FTETH?)

* Confirming understanding: [Reference point] @ [Location word] T
5 7? (e.g.,Audiohd >DETITH?)

o Selectafewicons (e.g, Z—T A A RI >, )77 a>iKR¥ >)to practice
clarification strategies. See below for sample Zoom icons.

& ) @~ @ @

Participants Share Host tools

& ~ - ®m - @9 (]
o

vvvvv Part h React Share

(Screenshot by Ayumi Lara, April 18, 2026, Zoom Workplace version 6.6.11)

o Model a few clarification questions about the exact location of the icons.
=  Examples:
T: Z?74H)—EBArVLET,
T: F¥vy bRI>TETH?
T: ETIH. ETTH,
T: ReactRZ >R TTH?

= Example dialogue:
S1: 4. sharelZ ' ZI2HY T35,
T: TIZHY FT,
SI: 9 —A. PO Y THEA, chatDiE TTHY,
T: EVe Frv bRICOETT, BOBEEZ AT IV,
Sl: . H'Y T LT,
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T ATA. ETHEA2ICLTLEIW,
Sl: - ¥, EFARI UIFEZTTH,
T. £TTY,

SL: W T 9, moreDHFTT H,

T: WWA, #TY, £TY,

Sl: H-. T\,

Step 2: (Optional) Reading manga panels or read Japanese vertical writing books (15 — 20 min-
utes)

e Timing for implementation: After initial exposure to basic location expressions (e.g.,
. T. A. %) used regularly during class.

e Part 1: Introducing manga reading direction (teacher talk-based instruction)
o The goal of this activity is to reinforce location words.
o Avoid over explaining reading rules in English, instead keep language simple and
consistent in Japanese (Use repetition and visual support instead of translation).

o The instructor shares a manga page on screen.
= Examples:
T. ZHUTFEAHNTT,
T: ELZRTLLEIW,
T AL 5mAEFT,
T: EHS5TICHEAZT,
T: REELTT,

= Example image:

Image created by Gemini 3 (April 18, 2026)

o The instructor uses the cursor to trace direction while speaking.
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= Continue guiding:
T: EJ:Z(?\ ED ’(\\‘_‘j—o
T: RIFEZTTH,

o Gradually reduce support and ask students to predict:
=  Examples:
T: RIZEZTE D,
T: ETT9. /TTY,

Image created by Gemini 3 (April 18, 2026)

e Part 2: Practicing Japanese reading direction with vertical text

o The instructor shares a book page on screen.
o The instructor first explains the direction while modeling with the cursor, then

checks student understanding by asking to read line by line.

=  Examples:

T: SNIZBARZEOERTT,

T: 2OXRIF, HTEANRFBLDLENIVET,

T: |&¥IS, C2Hh6a3AH I T,
(If students do not respond, the instructor points to the top-right
corner using the cursor.)

T: L0 56TY,

T: EHOSTICTEATT,

T —#&IlizATILLI, TV, EAv s,
T. WWTF 4, 2FIE. £,

= Example image:
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S H S o
S e F NG
NSRS ERES AN T S eudSopu b L A

Source: IZITA =< TAM T, https://tadoku.org/japanese/book/5998/

o See Tobira textbook p.293-294 and Genki p. 316 for & ¥ example.

Japanese Activity 8 108



Appendix TTT: Vocabulary and Key Phrase Review Sheet

Word/expression Meaning
Step 1: Zoom

274 F suraido slide

A% botan button / icon
V77 RKRY > riakuto botan react icon
Fry bRy > chatto botan chat icon
D N shea botan share icon

F—FAFRI> - 12—

oodio botan * myuuto botan

audio icon * mute icon

FRY

[location] + [location]

AE+IA migi + ue upper right
AT+ LK migi + shita lower right

[reference point] + [location]
Frv bRT 2D
ETFAHRY DL

chatto botan no yoko
bideo botan no chikaku

next to the chat icon
near the video icon

AYBOREIZHY F,

A to B no aida ni arimasu.

It is between A and B.

~ERBTLIEEW,

~ 0 mite kudasai.

Please look at ~.

LInwbrsnRswl
Yo

moo ichido onegaishimasu

Please say it again.

~ErzTE,

~ wa doko desu ka?

Where is ~?

~IEZITHY T,

~ wa doko ni arimasu ka?

Where is ~ located?

~TT b

~ desuka?

Isit~?

FONETEE S

hai, soo desu.

Yes, that’s correct.

WWAL BANWE T,

iie, chigaimasu.

No, that’s not correct.

i

gyaku

opposite

Step 2: Optional Activity

RIZEZTE D

tsugi wa doko desu ka?

Where is next?

X0 5YIlEgEAE T, X kara Y ni yomi masu. (We) read from X to Y.
B0 L(EID)FHAE T, Migi kara (hidari ni) yomi (We) read from right (to
masu. left).
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JAPANESE ACTIVITY 9

Various Functions of Nz— Not Just for Hesitation

Suggested citation: Watanabe, Wataru. (2026). “Japanese Activity 9: Various Functions of Nn—
Not Just for Hesitation.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Japanese Activity 9: Various Functions of Nu—Not Just for Hesitation

Textbook/chapter/section
e Genki I: Lesson 2 “Shopping”
e Tobira I: Unit 1, Lesson 2 “What are you doing over the weekend?”

Target learner level
e Beginning level; first semester/quarter [Novice-Low to Novice-Mid (ACTFL); Al
(CEFR)]

Learning objectives
e Students will be able to produce #nn in interaction beyond hesitation.
e Students will be able to interpret the meaning of nn in different interactional contexts.

Length (in minutes)
e 10-20 minutes x 2

Relevant vocabulary
e J— A
o Genki I: Expression notes (p. 281)
o Tobira I: Conversation tips (p. 221)
e See the list of vocabulary/expressions in Appendix UUU

Materials
e C(lass slides (if necessary)
e Audiovisual resources (see teacher preparation steps for details)
e List of vocabulary/expressions (Appendix UUU)

Teacher preparation steps
e The goal of this activity is to help students practice interpreting and using the interaction-
al token nn in realistic contexts in spontaneous interaction.
e In Japanese textbooks, 9 — A is generally described as a hesitation marker used when
the speaker is thinking, cannot make up their mind, or is about to give an unfavorable
response. It is typically introduced in textbooks in contexts such as the following, where

Japanese Activity 9 110



the speaker hesitates before declining an invitation or producing an unfavorable response:
Example (1)

A TBAR., Wo L& IitBBEZ B IEAHN?
B M3—A. BBEIZ B L ¥ ...

Example (2)
A TOOTAIIZAR=VELETH, ,
B ") —A. #IEIZAF-VIEHETIVFEL2»HRVTT, 4

e However, in everyday conversation, ) — A is not commonly used this way, and it is not
always pronounced as ) — A . In many cases, it is produced as A —, as in the following
example:

A TEABR. BRE@RIITHRWNT?
B TA—. faBF?,

e Importantly, nn itself does not project a unfavorable response. It signals that the speaker
is hesitating or thinking, but what follows can vary: it may preface a rejection, an accep-
tance, a clarifying question, or another type of response. This activity is designed to make
students aware that nn is not always followed by a rejection of an offer or invitation,
contrary to how it is often introduced in textbooks.

e Instructors may use audiovisual materials that show how nn us used in natural conver-
sation so that students can hear how it sounds in context. It is also important to note that
the duration of nn is shorter than that of the examples in the textbooks. The following
YouTube clips can be used in the classroom. Each clip features nn used in spontaneous
interaction where the speaker is hesitating or thinking before producing a response:

o https://youtu.be/qAXasl[ 476k8?si=dHdSymMHUnOwH7z0&t=526
o https://youtu.be/cl70UBEitPY ?si=Bg-OwONJlaZ9vvTd&t=190

o https://youtu.be/cqBPARL1R0A?si=XtazZyl wqqTGkax2&t=200

o https://youtu.be/YdpoKUYy02A?si=aPupOpS5sH8bp)J ToG&t=68

e Lastly, instructors are encouraged to continue using nn tokens throughout the rest of the
semester/quarter to provide students with additional opportunities to practice interpreting
its meaning.

Activity steps (and teacher guidelines)

Step 1: Displaying hesitation and thinking (10-20 minutes)

¢ Timing for implementation: After the students have learned the Lesson 2 dialogue in
Genki I or Tobira I.

e Part 1: Introduce nn as a token that displays hesitation or thinking before a response.

o Explain that nn is commonly used when the speaker has not yet decided how to
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respond. Textbooks often introduce nn as a token that prefaces a rejection, but in
everyday conversation nn is not always followed by a rejection. It can equally
preface an acceptance, a question, or another type of response.

o Have students consider how B might respond to A’s offer and predict what is like-
ly to follow A — in the dialogue below. A and B are friends.

=  Example
A: XADD, BRETH?
B: A—. o

o The image below can be used as a visual aid during instruction.

Fig.1 A friend offering tonkatsu. [ChatGPT 5.3 (2026)]

o Elicit a range of possible responses from students. Use the responses to show that
nn by itself does not signal rejection. The speaker could be heading toward many
different responses.

o Teach that A — can soften B’s expressed stance. Whether B’s response is a rejec-
tion, acceptance, or a question, prefacing it with A — makes the response sound
more tentative and socially considerate.

e Part 2: Practice nn in decision-making contexts.
o Explain that nn is also frequently used when speakers are working through a de-
cision out loud or buying time to think. The following expressions are commonly
paired with A — in everyday conversation:

= A—. ¥IHLLS.
» A—. L% & [option] T,

o Have students consider what the speaker is doing and predict what is likely to
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follow A — in the dialogue below.
= Example (a dialogue in a restaurant)
Customer: $TTOIE. BATETH?
Server:  AFT773ALLADONEVNLWVWTT L,

Customer: A —. °

o The image below can be used as a visual aid during instruction.

Fig.2 A customer deciding what to order. [ChatGPT 5.3 (2026)]

o Explain that here, nn shows that the customer is thinking and has not yet made a
decision. The response that follows may be an order, a question back to the server,
or a further hesitation.

Step 2: Creative activity: implementing n#n in textbook dialogues (10-20 minutes)

e Timing for implementation: After students have completed Step 1.
e Part 1: Revising textbook dialogue
o Instruct students to work in pairs and select any dialogue from the textbook.
o Ask students to decide where they can insert nn or replace an existing word with
nn, and to explain why the revision is interactionally appropriate.

o Example (a textbook-like dialogue)

I Customer: §AHFHA. TNIEIWVWL 5TTH?
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2 Store staff: TNUEIAFAAZATT,
3 Customer: 729"\ T4, L H, HOLITWIIWL 5 TEHR?
4 Store staff: HILIIWVWBEFATHEAZLATT,
5Customer: £ ) TI D HNLEHWTT AL
6 Store staff: 2HIETAEAZATT L,
7 Customer: L% H., TDOLITWVWEL LIV,
e Part 2: Sharing and discussion

o Have each pair share their revised dialogue with the class and explain their choic-
es.

o Encourage class discussion by highlighting that multiple interpretations and place-
ments of nn are possible depending on the speaker’s stance and context. Instruc-
tors may guide the discussion using the examples below.

o Example
1 Customer: $AFHA, THNIEWVWLS5TETH?

2 Store staff: (A —) THNIEITAFAZATT,

3Customer: (A—) =WV T3FHR, (A—) LrxH. HOriIFW\IZ
W5 TEA?

4 Store staff: (A —) HNIIWVWEITATHEALAZATT,
5Customer: (A—) THTITH., (A—) PNLEH»VTT I,
6 Store staff: (A —) TNIITIATAZATT L,

7 Customer: (A—) LH. TOLITVWELL LI,
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Appendix UUU: Japanese Activity 9

e Japanese Activity 9: List of vocabulary and expressions (Download an editable version in

the Supplemental Material section.)

Word/expression Meaning

Step 1:

EADD tonkatsu pork cutlet
B39 osusume recommendation
/1% 754 |kakifurai deep-fried oyster
¥ L&D |dooshiyoo What should I do?
CxdH jaa then
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CHINESE ACTIVITY 10
Beyond YRIFE: Authentic Greetings and Small Talk for Novice Learners

Suggested citation: Crystal Liou. (2026). “Chinese Activity 10: Beyond fK4f"%: Authentic
Greetings and Small Talk for Novice Learners.” Adaptable Communicative Activities Volume 3.
CC BY-NC 4.0.

Activity title
e Chinese Activity 10: Beyond {14f": Authentic Greetings and Small Talk for Novice
Learners

Textbook/chapter/section
e Integrated Chinese 1 textbook

Target learner level
e First semester/quarter [Novice-Low to Novice-Mid (ACTFL); A1 (CEFR)]

Learning objectives
By the end of this activity, students will be able to:

e Recognize that greetings are social actions, not direct translations
Use a small set of authentic, contemporary Mandarin greetings appropriately
Distinguish between neutral greetings and greetings that signal concern or closeness
Initiate short, natural small talk using greetings plus follow-up questions
Participate in simple role-play interactions with confidence and intelligibility
Anticipate how a greeting shapes the next turn in interaction

Length (in minutes)
e 19-24 minutes

Relevant vocabulary and expressions

Casual / Neutral Greetings
TR%f

RY 1%

I

M5 (highlighted as increasingly common among younger speakers)

Follow-Up Questions
o HRIEEARE?
o WM ?
o AHAWE? /ITMEWE? (colloquial option)
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Common Responses

o LA
o AT

Natural Conversation Exit
o JiiET
o ISR/ BORH
o RLAREHE, TET

(Pinyin + gloss provided in handout)

Materials
e Slides with short dialogues

Teacher preparation steps

e The goal of this activity is to help students understand that greetings in Mandarin func-
tion as social actions rather than literal questions.

e Instructors should explicitly contrast textbook-style greetings (e.g., /47 "%) with natural-
ly occurring greetings in everyday interaction.

e Emphasize that learners often overgeneralize {1 1f"5 as a default greeting due to direct
translation from English (“How are you”).

e Highlight that greetings in Mandarin are context-sensitive and index relationships (dis-
tance, familiarity, concern).

e Encourage students to focus on rhythm and chunking rather than word-by-word produc-
tion.

e Instructors may optionally provide short authentic examples (video or real-life scenarios)
to reinforce natural usage.

Common learner issue
Learners tend to rely on direct translation (e.g., “How are you”) and may overuse YR in
inappropriate contexts, which can sound overly serious or emotionally marked.

Abbreviations
e T =Teacher
e S = Student

e Ss= Students

Activity steps (and teacher guidelines)

Step 1: Problematizing “/R4F / YR 471> (6-8 minutes)

Key Concept:
e Greetings in Mandarin are not neutral information-seeking questions.
e They index social stance, emotional concern, and relational distance.

Instructor input:
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e Explain that while {R%F is correct, it is less frequent in casual peer interaction than learn-

ers expect.

e Explain that /RUF"5? often sounds like YR 41?2, implying concern.

Instructor prompt:
e Does “UREFIE?” sound like a real question here?
e What kind of relationship does it suggest?

Contrast Mini-Dialogues

Context A: Casual encounter
o A: fRIFN?
e B:... p2Ny/S o
— sounds serious / emotionally loaded

Context B: Natural casual greeting
o A MME~RILEARE?
o B:ibAEE.

What this shows:

e QGreetings are not used to request information
They signal stance (neutral, caring, distant)
They shape how the conversation will continue

Authentic contexts where “Y/REF152” fits:
e Visiting someone who is sick or hospitalized

e Meeting someone you haven’t seen in years (e.g., an ex-partner)

(Optional: short authentic video clip showing this use)

Jay Chou - R 371

https://www.youtube.com/watch?v=Wrbjahfg8RM &list=RDWrbjahfg8RM&start_radio=1

They create expectations about the next turn (e.g., response type, tone)

Key takeaway for students:

“fRUFNL?” is not incorrect, but it is context-sensitive and often pragmatically marked.

Step 2: Core Greetings Modeling (5—6 minutes)
Core Set

o IREf

R Y 1%

I

I

BT EARE?
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Teacher models each greeting in context, first slowly, then naturally.
Students repeat as chunks, focusing on rhythm.

Note: These greetings vary by age, region, and social group. For example, /5 is more common
among younger speakers.

Step 3: Guided Interaction — Greeting + Follow-Up + Exit (8—10 minutes)

Description:
e This step provides structured communicative practice. Students use the core greetings and
follow-up questions from Step 2 in short, natural conversations. The interaction is guided
but allows flexibility in wording and response.

Goal:
e Students practice greeting someone, asking one natural follow-up question, responding
briefly, and exiting politely. The focus is on rhythm, flow, and pragmatic appropriateness
rather than perfect grammar.

Task Design
e Students rotate partners every 2—3 minutes
or

e Students stay in pairs while the teacher calls on selected pairs to model for the class

Instructions:

1. Greet your partner
Receive a short response
Ask one natural follow-up
Respond briefly
Exit the conversation politely

et ol e

Model Dialogue
o AIMGME~IRITEARE?
B: A R
AU AW ?
B: M/ DRA R 2
A Rt WAEFHLET, ORI,
B: i ! E Exxx T, SR,

Quick reflection (1-2 minutes):
e Did your partner sound casual, polite, or concerned?
e  Which part of the greeting gave you that impression?

Optional extension:

Students revise a textbook dialogue by replacing unnatural greetings (e.g., /R 4f"5) with
more appropriate expressions and explain:
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e why the original sounds unnatural
e how their revision changes the interaction
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CHINESE ACTIVITY 11
Beyond HJf HLHF HL: Responding to Compliments in Natural Mandarin

Suggested citation: Crystal Liou. (2026). “Chinese Activity 11: Beyond M B2 Ml H: Responding
to Compliments in Natural Mandarin.” Adaptable Communicative Activities Volume 3. CC BY-
NC 4.0.

Activity title
Chinese Activity 11: Beyond M LW # : Responding to Compliments in Natural Mandarin

Textbook/chapter/section
o Integrated Chinese 1: Lesson 7 Dialogue 1

Target learner level
o First semester/quarter [Novice-Low to Novice-Mid (ACTFL); A1 (CEFR)]

Learning objectives
By the end of this activity, students will be able to:
e Respond to simple compliments in Mandarin using context-appropriate expressions
e Recognize that Chinese has multiple pragmatic options for responding to praise
e Choose between traditional denial and modern acceptance strategies in casual interaction

Length (in minutes)
e 32-41 minutes (single class activity)

Relevant vocabulary and expressions
o P LW L

e

AT A

— et

it

RAR

BT B B W

PR S AR 47

RS REFFHRITE

Materials
e Slides with short dialogues
e Handout or slide with response options

Abbreviations
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e T =Teacher
e S = Student
e Ss= Students

Teacher preparation steps

e Prepare 2-3 short compliment scenarios relevant to students’ lives

(e.g. language ability, appearance, presentation)

e Decide which expressions to model vs. not explicitly teach
e Emphasize that there is no single “correct” answer, only more or less natural ones

Activity steps (and teacher guidelines)

Step 1: Noticing real usage (8-10 minutes)

Timing for implementation:

After students have learned basic greetings and adjectives (4 / 1N 85)

Teacher action:
Show two short dialogues on the slide.

Dialogue A
A JRI OSSR I !
B TP ELIR L

Dialogue B
A PRI OSSR I !
B: U~ 3L ] ARk o

Dialogue C — Modesty response
A RS REFRIRIFE !
B: W FLHE L .

Dialogue D — Refuting / downplaying
A PR SCU ARG !
B: A, HiLfEE,
o .
A RS RFRIRIFE !
B: &AM, BT ZE .
Guiding questions :
e Do these two answers feel the same?

e  Which one sounds more casual?
e  Which one sounds more traditional?

Step 2: Meaning & pragmatics clarification (7-8 minutes)
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Teacher explanation:
o “HF HLME H> does not literally mean “where where.”
e [tis afixed expression used to show modesty when receiving a compliment.
e The speaker acknowledges the compliment while softening it.

Briefly introduce a spectrum:
1. Modesty / softening

o WREWEE
. %7
2. Downplaying the compliment
o EWLL
. Ml
o KHEH / BAMW
o TR
3. Accepting the compliment
o i

o U ~ILE LA

In traditional Chinese interaction, people often respond modestly.
However, younger speakers today may simply say i4{i4f, especially in casual settings.

Teacher note:
Expressions such as S ANAN can appear in spoken Mandarin when strongly rejecting praise, but
they are less common in beginner-level classroom dialogues and may sound abrupt.

Step 3: Guided practice (pair work) (7-8 minutes)

Instructions:
Students work in pairs. One gives a compliment, the other responds.
Compliment cards / prompts (on slide or spoken):

o IREYPICUAFIREF

o IRSRFRIRIAE

o  RIEMAMASAVES

Rule:
Each student must respond twice, using two different strategies.

Example:
Round 1 — W 5L
Round 2 — i / i 0] DL/AEA W

Step 4: Reflection & Wrap-up (10-15 minutes)

Whole-class discussion:
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e Which answer felt more natural to you?
o https://www.youtube.com/watch?v=7qdtTDkIhZ8

e  Which one would you use with a friend?
Teacher may ask students to compare:
How do people usually respond to compliments in English?
Example:

English — “Thank you.”
Mandarin — modesty responses are also common.

This helps students see the pragmatic difference between cultures.
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CHINESE ACTIVITY 12

Beyond #&: Adjectives as Predicates in Mandarin

Suggested citation: Crystal Liou. (2026). “Chinese Activity 12: Beyond #&: Adjectives as Predi-
cates in Mandarin.” Adaptable Communicative Activities Volume 3. CC BY-NC 4.0.

Activity title
e Chinese Activity 12: Beyond #&: Adjectives as Predicates in Mandarin

Textbook/chapter/section
e Integrated Chinese 1: Lesson 1 Dialogue 2
e Integrated Chinese 1: Lesson 3 Dialogue 2

Target learner level
e First semester/quarter [Novice-Low to Novice-Mid (ACTFL); A1 (CEFR)]

Learning objectives
By the end of this activity, students will be able to:
e Recognize that Chinese adjectives can function as complete predicates
e Identify contexts where “;&” sounds unnatural before adjectives
e Use the structure Subject + 1R + Adjective in neutral descriptions
[ ]

Develop awareness that “/R” does not always mean “very”

Length (in minutes)
e 18-25 minutes (single class activity)

Relevant vocabulary and expressions
Learner-like (Unnatural)

o XAMEm

o X IhREER

. X FEZERBITY

Natural Mandarin Patterns
o W fliRE
o v IRER
o v THEERFZ

Materials
1. Slides with short dialogues
2. Handout or slide with response options
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Abbreviations
o T =Teacher
e S =Student
e Ss= Students

Activity steps (and teacher guidelines)

Step 1: Problematizing “/& = is” (5-6 minutes)

Teacher Input
Explain that while #& is often taught as “to be,” it does not behave like English is / are.
Highlight that in Mandarin:

e J& +noun — common and natural

o s& + adjective — usually unnatural in neutral descriptions

Write on the board:

English: He is tall

Mandarin: X {2 /=

Pause and ask students whether the sentence feels familiar or intuitive.

Step 2: Judgment Activity — Sounds Natural or Strange? (5—7 minutes)

Instructions
Students read or hear the following sentences and decide whether they sound natural or strange
in Mandarin.

3. MRS

4. JARTT %

5. HEZERIRIF.

Students may respond by:
o Raising hands

e Using  / X cards
e Brief pair discussion (2-3 minutes)

Step 3: Guided Explanation and Reformulation (5 minutes)

The teacher goes through each sentence with the class.

1.4 2V
Explain that {257, is an adjective, and Mandarin adjectives can function as predicates without #&.

« Reformulation:

2. MR AT %2 o
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Confirm that this sentence is natural and complete.

Explain that 1R + adjective is the common pattern used in neutral descriptions.

3. P E SRR .

Explain that in neutral descriptions Mandarin usually does not use s& before an adjective
phrase.

A more natural pattern is:
« Reformulations:

o E SR I

o P EERE AR IFIZ

Teacher may briefly note that /& + adjective can appear in certain discourse contexts (e.g., em-
phasis or contrast), but those uses are typically introduced at more advanced levels.

Teacher Note: Advanced Uses of 5& + Adjective

While #& + adjective is generally unnatural in neutral descriptions (e.g., X i &5 %), Mandarin
does allow #& + adjective in certain discourse constructions that are typically introduced at more
advanced levels.

Two common patterns include:

1. Concessive Structure

Adj + /& + Adj, AT 2. ..

Example:
RFEIT I e ling, mlRR T

Meaning:
“The restaurant is tasty, but it’s expensive.”
This structure acknowledges a positive quality before introducing contrast.

2. Agreement / Acknowledgement Structure

Example dialogue:

A: SR A

B: fesfh, FWERE S A NHEZIEF 2 A=K,

Here #& + adjective functions as an acknowledgement of the previous statement.

These patterns involve discourse-level grammar and are typically introduced at intermediate lev-
els. For beginner learners, it is sufficient to focus on the basic predicate adjective pattern:

Subject + 1R + Adjective
Example:

AR &

AR

Step 4: Controlled Oral Practice (3—5 minutes)
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Teacher says an English sentence aloud:
“Beijing is big.”

Students respond chorally:
EHIR K

Repeat with 1-2 more examples if time allows.
Student Handout

Part 1 — Natural or Strange?

Look at each sentence.

Circle Natural or Strange.

JUPERL B
Natural / Strange

TR % .
Natural / Strange

[ S AR e
Natural / Strange

AR
Natural / Strange

Part 2 — Fix the Sentence
Rewrite the sentence so it sounds natural in Mandarin.

I e YR
P [E SRR 17
EEZE K.

Part 3 — Describe
Complete the sentences.

SR REF
WHARL R
XA RK.

Part 4 — Talk With a Partner

Chinese Activity 12 128



Ask your partner and write their answer.

A: RIE B AFE?
B:

A RIS AFE?
B.

Part 5 — Class Share
Tell the class one sentence about your partner.

Example:

b2 RS -
BRI

Write your sentence:
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CHINESE ACTIVITY 13
Beyond Memorization: Talking About Dates and Weekly Life in Mandarin

Suggested citation: Crystal Liou. (2026). “Chinese Activity 13: Beyond Memorization: Talking
About Dates and Weekly Life in Mandarin.” Adaptable Communicative Activities Volume 3. CC
BY-NC 4.0.

Activity title
Chinese Activity 13: Beyond Memorization: Talking About Dates and Weekly Life in Mandarin

Textbook/chapter/section
o Integrated Chinese 1: Lesson 3 Dialogue 1

Target learner level
e First semester/quarter [Novice-Low to Novice-Mid (ACTFL); A1 (CEFR)]

Learning objectives
By the end of this activity, students will be able to:
e Produce dates using %~ H—H format
e Ask and answer about birthdays naturally
o Recognize three common forms of “week” (V£ #] / J& / #LFF) and understand their regis-
ter differences

Length
e 16-20 minutes

Relevant vocabulary and expressions
Dates

e OFE OHOH

o RHYAH AT AW fig?

o WHIAEHAE--
Week Forms

o HH—

° }%J_‘

o ALFH—

Activity steps (and teacher guidelines)

9

Step 1: Problematizing “Calendar Vocabulary” (5—-6 minutes)
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Teacher writes on board:
2026592 H14H

Ask:
e Is this just numbers?
e Or is this a full sentence in Chinese?

Highlight:
Chinese dates are produced in logical big-to-small order:
Year — Month — Day.

Then contrast with English word order.

Short task:
Students say today’s date in Chinese.

Step 2: Register Awareness — /& 8 vs Ji] vs 1LFF (5-6 minutes)

Ask:
e Do these three mean the same thing?
e Why are there three versions?

Clarify in simple English:
o £ M| = standard, neutral
o JH = short, practical
o ALF¥ = informal, conversational

Mini task:
Students convert:

E= - FH= — 4LHF=
Step 3: Birthday Interaction (Structured Practice) (6—8 minutes)

Model:
Az URETAE H R A4 B 2
B: A H 220025 H6H .

Then extend:
Add follow-up:
ML
AR

Students rotate partners and ask 2 classmates.
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This transforms static date vocabulary into social interaction.
Student Handout
Activity 1 — Today’s Date

SRS

F H H

Activity 2 — Ask Your Partner

PRI H A A i ?
R4 H -

F H H
SR
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