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Abstract 
 Latinx students’ educational experiences are impacted by social identities like 
gender and nativity status. However, there is limited research on gender and nativity 
differences in the development of social capital during college among Latinx students. 
Based on the immigration and education literature, I have developed hypotheses and 
competing hypotheses for the following study. I hypothesize that Latinx female students 
are more likely to build relationships with faculty. However, my competing hypothesis is 
that Latinx male students are more likely to create relationships with faculty. I also 
hypothesize that students born in the US are more likely to know a faculty recommender. 
However, my competing hypothesis is that students born abroad are more likely to 
connect with faculty recommenders. Lastly, I hypothesize that there is an interaction 
between gender and nativity status. Thus, the following research questions guide this 
project: Are there gender and/or nativity differences in the social capital developed in 
college among Latinx students? Further, is there an interaction between gender and 
nativity? I use logistic regression analyses of the 2018 University of California 
Undergraduate Experiences Survey (UCUES) data, which includes the responses of first- 
and second year Latinx students (n=2,342). Findings show that difference are 
concentrated on their nativity status more than their gender. Latinx students born abroad 
have a more likelihood of knowing a faculty recommender compared to students born in 
the US. In addition, there are significant differences when gender and nativity status 
interacted. Latinx male students who were born abroad are more likely to know a faculty 
recommender. 
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Introduction 
 

 The popular catchphrase, ‘it is who you know, not what you know,’ holds a lot of 
truth to it in this society. An individual’s network may be just as significant or matter 
more than what they choose to study when it comes to acquiring professional 
opportunities. This being the case, individuals who build and develop social capital, the 
knowledge and resources gained through social and professional relationships that help 
support academic, economic, and social success (Bourdieu 1985; Coleman 1988), are at 
an advantage. Thus, I ask the question how do personal characteristics such as gender and 
nativity status shape the social capital development of Latina and Latino students while in 
college?  
 The goal of this study is to better understand the Latinx college student population 
by disaggregating the group by gender and nativity status. I argue that there are 
differences in the social capital developed during college among Latinx students based on 
their gender and nativity status. Additionally, I claim that there is a significant interaction 
between a student’s gender and their nativity status. To better understand Latinx students’ 
social capital trajectories in their college years this study analyzes the 2018 University of 
California Undergraduate Experiences Survey (UCUES) data, which consists of first- and 
second year Latinx students from three University of California campuses (n=2,342). 
 What we know about the social capital networks operating within the K-12 
education system is relevant to understanding how it will impact college students in the 
future. When a student’s family has high levels of social capital, they often have an 
advantage in the K-12 education system (Coleman 1988). Studies have identified a strong 
association between social capital and the choice to attend college (Gonzales 2003; Pérez 
and McDonough 2008; Perna 2005). High school students need to be able to activate 
their social capital resources when searching, applying for, and choosing a college (Perna 
2005). However, due to gender characteristics and backgrounds, certain groups of 
students tend to be excluded from having access to needed resources and it is likely 
continuing in the college setting. Researchers have studied the impact of gender on life 
circumstances and have found that there are in fact gender differences in societal spheres 
which include but are not limited to education institutions, family units, and within 
immigrant communities (Enriquez 2011; Sax, Bryant, and Harper 2005; Pedraza 1991). 
There is evidence that girls tend to make more of an effort in developing their social 
capital during their K-12 years compared to boys. Gendering processes, which begin even 
before kids are born, are ingrained at multiple levels of society such as institutional 
and/or individual (Pascoe 2007). Therefore, I can assume that gender differences in the 
development of social capital among Latinx students continues to exist during their time 
in college. 
 In addition to gender, the impact of a student’s nativity status on social capital 
development in college will also be explored within this study. There are 60 million 
Latinxs in the Unites States, making them the second largest ethnic group after whites. 
About one third of Latinxs are born abroad1, another third have parents who are born 

 
1 The phrase “foreign born” overemphasizes the foreign nature of individuals origins and underemphasizes 
the fact that individuals born outside the US are American. I am using this term to help shift how we talk 
about students born outside the US. 
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abroad; and the remainder have parents born in the United States (NW, Washington, and 
Inquiries 2020). Many Latinxs who are born abroad have left their home country in 
pursuit of a better life for themselves and their families, therefore, they enroll their 
children in school and often encourage them to pursue higher education. However, 
studies have found that a student’s nativity status impacts their experiences on a college 
campus. In addition, scholars have found evidence to support the Immigrant Advantage 
Theory, where born abroad students tend be more successful in education compared to 
students who have been in the US for a longer period. This group of students have a 
strong connection with their culture and family relationships than students born in the 
US. 
 Lastly, in this study I will be exploring a possible interaction between gender and 
nativity on social capital development. Past studies (Barnett, Sonnert, and Sadler 2012; 
Chiswick & DebBurman, 2004) have shown how the impacts of social capital, gender, 
and nativity differences impact students in the K-12 grades. However, research has not 
considered the differences and interaction between nativity and gender in the 
development of Latinx college students’ social capital during their college years. 
Therefore, it is important to explore this topic further and examine the following research 
questions: Are there gender and/or nativity differences in social capital developed in the 
Latinx student population during college? Further, is there an additional interaction 
between gender and nativity status? I plan to apply Bourdieu's and Coleman's theory of 
social capital in order to guide my research about the importance of building relationships 
in college that they can lead to acquiring the access of resources. In addition to social 
capital, I will apply the Immigrant Advantage Theory to explain this study’s findings.  

 
Literature Review 

 
Social Capital in Education 
  

Based on the literature, students who have social networks have an advantage in 
the education system over those who do not. The literature calls this kind of resource 
“social capital”, or the knowledge and resources gained through social relationships that 
help support and further academic, economic, and social success (Bourdieu 1985; 
Coleman 1988). In the late 1980’s, the original theoretical development of the concept of 
social capital was offered by Pierre Bourdieu, and then later by James Coleman. Both 
scholars referred to social capital as the resources a family or an individual have access to 
through their ties with others. Bourdieu defines the concept of social capital as “the 
aggregate of the actual or potential resources which are linked to possession of a durable 
network of more or less institutionalized relationships of mutual acquaintance or 
recognition” (1985 p 248). This is a definition based on theories of social reproduction 
and symbolic power (Dika and Singh 2016). In contrast, Coleman defines social capital 
by its function where “a variety of entities with two elements in common: they all consist 
of some aspect of social structures, and they facilitate certain action of actors—whether 
persons or corporate actors—within the structure” (1988 p S98).  
 While Bourdieu and Coleman may have coined the concept of social capital, other 
scholars have contributed to the definition of the term. Stanton-Salazar (2010) studied 
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teachers, counselors, and administrators in their roles of transmitting social capital to 
students and referred to them as institutional agents. He defined institutional agents as, 
“high status, non-kin, agents who occupy relatively high positions in the multiple 
dimensional stratification system, and who are well positioned to provide key forms of 
social and institutional support” (Stanton-Salazar 2010 p. 5). For this study, faculty 
members on college campuses are considered institutional agents since they are in 
positions where they can offer resources and opportunities to college students. They are 
the ones who can provide students with access to research opportunities, job positions, 
and letters of recommendation for jobs and/or graduate school.  
 Students who build social networks because of access to information and/or other 
valuable resources, tend to be more successful than those who do not create these 
connections (González, Stoner, and Jovel 2003; Stanton-Salazar and Dornbusch 1995). 
According to Tinto (1993), students who make connections with faculty have a greater 
sense of belonging on college campuses. In addition, students are more likely to stay in 
school when they have faculty members and staff as their mentors (Moschetti, Plunkett, 
Efrat, and Yomtov 2018). Scholars have found a positive correlation between having 
faculty connections, achieving higher college grade point averages (GPA’s), and having 
higher degree aspirations (Almeida et al. 2019; Sax, Bryant, and Harper 2005). Overall, 
these studies show that creating connections with faculty has a positive impact on 
students’ college experiences, especially academically. Therefore, a major contribution of 
this study is the exploration of whether the college students' connection to faculty 
provided them a letter of recommendation on their campus. This is a superior 
measurement of social capital, as it is not only exploring the connections students 
develop with faculty but also whether these connections result in access to a needed 
resource, a letter of recommendation. 
 
Gender and Social Capital 
 
 Previous literature reveals that there are gender differences in the development of 
social capital among students in the K-12 and higher education systems. In high school, 
both boys and girls activate the social networks they have built with parents, counselors, 
teachers, and friends in order to search, apply, and enroll in college (Gonzales Kenneth 
2003; Pérez and McDonough 2008; Perna Laura 2005). However, Wells et al. (2001) and 
Rielge-Crumb (2010) found that girls have higher levels of social capital than boys in the 
following areas: parental involvement, parental expectations, and peers. For example, 
Hughes et al. (2001) found that while girls have strong relationships with their teachers, 
boys tend to have conflicted relationships with them. In addition, girls are more likely to 
take the initiate to build connections with their teachers by spending their summers to 
volunteering at their schools (Orellana 2001). Connections they build with their teachers 
and other school administrators gives them an advantage in education and lead to higher 
academic outcomes, such as higher grades. For example, Stanton-Salazar and Dornbusch 
(1995) explored whether students’ grades, as well as educational and occupational 
expectations were correlated to the ties they had with their teachers and school 
counselors. They found that the students’ ties to teachers and counselors were in fact 
correlated with academic success. In addition, Klevan, Weinberg, and Middleton’s (2016) 
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findings suggest that girls have higher rates of college enrollment due to the resources 
they had access too while in high school. These studies suggest that although boys and 
girls are both attending the same schools, girls are creating stronger relationships with 
their teachers that can later result in access to resources, which can be used when 
applying to college. 
 Interacting with faculty can lead to a working relationship, which than can turn 
into research opportunities, job related information, and/or access to letters of 
recommendations. However, studies (Kim, Linda, and Sax 2009; Sax, Bryant, and Harper 
2005) show that there are also gender differences in the development of social capital by 
students in higher education. Evidence shows that women tend to have more interactions 
with faculty members compared to men (Sax, Bryant, and Harper 2005). In addition, Sax 
et al (2005) found that women tend to have more frequent and positive interactions with 
their faculty than did men. Men reported having less interactions with the faculty and 
staff members. Kim and Sax (2009) explored whether students interacting with faculty 
influences students’ outcomes such as college GPA’s, degree aspirations, and others. 
They found that women seek out faculty and staff more compared to men. Previous 
literature supports the idea that within education women tend to hone, develop, and 
activate their social capital more than men, therefore I predict the following: 
 
Hypothesis 1A: Latina women will have higher odds of connecting with faculty 
members who can provide them with a letter of recommendation than Latino men. 
 
 However, there is evidence that due to family obligations and other 
responsibilities women might be needed at home more often than men even while 
attending college. Unlike men, women are more likely to be asked for help and support 
by their families. While women may have the skills to speak and interact with faculty, 
they might not have the opportunity to fully establish the potential relationship, since they 
are constantly being pulled back home. In contrast, men are encouraged by their families 
to become independent by getting an education (Ovink 2013) and experiencing the sense 
of gendered familism encourages men to expresses a sense of automatic autonomy. 
Because men tend to become more independent from their families compared to women, 
that are often expected to take care of younger siblings and older family members (Ovink 
2013), I have included the following competing hypotheses: 
 
Competing Hypothesis 1B: Latino men will have higher odds of connecting with faculty 
members who can provide them with a letter of recommendation than Latina women. 
 
Nativity and Social Capital 
 
 In 2008, there were 44.8 million individuals in the United States who were born 
abroad, making up 13.7% of the country's total population (NW, Washington, and 
Inquiries 2020). Of the United States' 327 million residents at the time, 59 million were 
Hispanic/Latinx, thirty-nine million were US born while 19 million have been born 
abroad. There are many people who leave their home countries behind in pursuit of a 
better life for themselves and an education for their children. K-12 and higher education 
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institutions serve both US born students and students born abroad. However, studies 
show differences in student-faculty interactions on college campuses can be traced to the 
student's country of birth. Stebleton, Soria, Aleixo, and Huesman (2012) explored the 
differences in student-faculty interaction between faculty, US born students, and student 
who were born abroad. Faculty communicated more frequently and was more likely to 
know the names of their US born students, allowing more opportunities to establish 
connections. The results show that differences indeed exist between US born students and 
student born abroad regarding their level of connection and interaction with college 
faculty members. Therefore, I hypothesize the following: 
 
Hypothesis 2A: Latinx students born in the US will have higher odds of connecting with 
their professors, who can provide them with a letter of recommendation, compared to 
Latinx students who have been born abroad. 
 
 However, literature supports the Immigrant Advantage Hypothesis. This theory 
provides an explanation for the success of born abroad students in the US (Barnett, 
Sonnert, and Sadler 2012). According to this theory, students who have been born abroad 
are more successful than their US born student counterparts because they have not been 
exposed to a lifetime of the American culture. Barnett, Sonnert, and Sadler (2012) 
explored the academic performance of immigrants and non-immigrants in mathematics 
classes and found that students born abroad were more successful compared to US born 
students. In addition, White (2000) found evidence that students who recently immigrated 
tended to do better in school than the students who had been living longer in the US. 
Since the evidence supports the Immigrant Advantage Theory, I have included the 
following competing hypothesis: 
 
Competing Hypothesis 2B: Latinx students who have been born abroad will have higher 
odds of creating connections with faculty who can write them a letter of recommendation, 
compared to students who have been born in the US. 
 
Interactions of Gender, Nativity Status, Social Capital 
 
 Not all Latinx student groups have equal opportunities within the higher 
education system. Some students have the knowledge and resources to create and develop 
connections with faculty members, while others do not. Students' opportunities tend to be 
determined by their social identities such as gender and nativity status. Barajas and Piere 
(2001) highlight the impact of race and gender on Latinx students’ paths to school 
success in college. They claim that Latina women tend to have and maintain positive 
definitions about their culture and about identifying as Latinas, which help them navigate 
negative stereotypes about the Latinx population. At the same time, Latino men accept 
the individualistic and meritocratic ethos of the dominant culture of their surroundings 
and therefore had a less positive understanding of their identities, as Latinos. College 
students enter college with multiple social identities. These identities have interactive 
effects, which impact their experiences in creating acceptance with faculty members. 
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 In this study, I am looking at the interactive effects of gender and nativity status 
on Latinx college student’s connections with faculty member on campus. Previous 
research has explored the role of gender and nativity status in other societal institutions 
such as the labor force. Goyette and Xie (1999) explore the topics of gender and 
immigration among a sample population of scientists and engineers within the labor 
force. What they found was that immigrant women were less likely secure employment 
and be promoted compared to immigrant men and US-born women. In addition, Enriquez 
(2015) examines the disruption of educational pathways by multiple social identities such 
as race, class, gender, and whether they are first-generation college students. They found 
that social identities such as student gender and immigration status contributed to their 
decision of leaving school. This leads me to predict that there is an interaction between 
gender and nativity status. Prior research leads me to predict two competing possible 
effects. 

According to Ovink (2013) immigrant Latinas’ sense of familism and experiences 
as a student born abroad motivated them to seek higher education, while immigrant men 
developed a sense of autonomy that did not necessarily align with their educational 
outcomes. In addition, immigrant women are also called upon to be language brokers and 
assume more family responsibilities that may lead them to develop a higher level of 
comfort with authority figures (Sy and Romero 2008; Velenzuela 1999). The skills 
immigrant women learn while assisting their parents during settlement in the US can put 
them at an advantage on college campuses compare to other women and immigrant men. 
As such, it is possible that an interaction between gender and nativity status will show 
that immigrant advantages in terms of access to social capital accrue to born abroad 
women but not born abroad men. Therefore, I hypothesize the following: 
 
Hypothesis 3A: The Immigrant Advantage Hypothesis holds true for born abroad 
women but not for born abroad men. 

 
On the other hand, previous research shows that born abroad men are less likely 

than born abroad women, to be called upon by their families to fulfill responsibilities and 
duties at home (Ovink 2013). Therefore, giving them the freedom, time, and space 
needed to make connections on their college campuses. In addition, men are most often 
encouraged to become independent and to form their own families. Therefore, I have 
included the following competing hypothesis about the possible effects of an interaction 
between gender and nativity status. 
 
Hypothesis 3B: The Immigrant Advantage Hypothesis holds true for born abroad men 
but not for born abroad women. 
 
 In this study, I examine gender, nativity, and their interactive effects on Latinx 
college students’ social capital. I measure social capital by taking into consideration 
whether my student subgroups know a faculty member on campus who could write them 
a letter of recommendation. The subgroups focused on in this paper are US born Latino 
men, born abroad Latino men, US born Latina women, and born abroad Latina women. 
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This research project will use the Immigrant Advantage Hypothesis in order to explore 
the impact immigration status has on these subgroup’s college experiences.  
 

Methods 
 

Data Source and Sample 
 
 In order to comprehend how the interaction between gender and nativity shape 
Latinx students’ social capital during college, I examined data derived from the 2018 
University of California Undergraduate Experiences Survey (UCUES). The UCUES is a 
longitudinal survey of UC undergraduates administered by each campus’s institutional 
research office and managed by the Office of the President (UCOP). The UCUES gathers 
information on the social ties of students with their professors and peers, student life and 
development, academic engagement, civic engagement, as well as measures of current 
and prior academic outcomes. This information is also linked to institutional data on 
other topics such as student demographics, family background, and student behaviors. 
The survey was first administered in 2004 to all UC undergraduates and has since been 
sent out to students via email every two years. The UCUES is kept a reasonable length by 
utilizing a modular design, where there is a set of core questions administered to all 
undergraduate students, and a UC common module which pertains to each UC campus 
and the UC common module is only administered to the campus that it represents. 
 While the 2018 UCUES was administered to over 200,000 undergraduates from 
all nine of the UC campuses, the sample for this study consists of students’ responses 
from three of the campuses where the UCUES was sent to 16,013 students and the 
average response rate was 28.63% (UCOP). The three UC campuses in this study differ 
from universities across the nation. Therefore, it is important to acknowledge that college 
campuses have a great impact in shaping Latinx students’ identities (Reyes 2018). Also, 
UC campuses have more selective/competitive admissions than other broader access 
campuses in the state (e.g. in the Cal State University system), and the students admitted 
to the focal campuses may bring other advantages with them. 

For this study, the focal population is Latinx students, therefore other racial ethnic 
groups were removed from the sample. In addition to these groups, international students 
were also removed from the sample. International students have different experiences 
compared to those of students born in the US and students born abroad due to various 
factors such as their immigration status. The study was further restricted to first- and 
second year students, so 2,342 Latinx students were included in the statistical analysis. Of 
these 2,342 students, 67% were female Latinx and 33% were male Latinx students. There 
was a very small group of students who identified as non-binary/intersex and they make 
up 0.03% of my female group of students, since omitting them did no change my results. 
It is important to acknowledge that Latinx students on a diverse UC campus might have 
very different experiences compared to Latinx students enrolled in colleges across the 
nation. In other college campuses especially in those where the student racial 
composition may be predominantly white, Latinx students may feel ostracized on the 
campus. All three campuses in this study are designated as Hispanic serving institutions 
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and students attending campuses without a significant number of Latinx students might 
have a different experience than observed in this study. 

In addition, the sample consists mostly of US born students (89%), while there is 
a modest group of born abroad students (11%) participated in the survey. Furthermore, 
most of the students in the sample came from working class families where 66% were 
Pell eligible and 77% of the students were considered first-generation college students. 
Research (Beattie and Thiele 2016) has shown that males tend to participate in surveys 
less often than females, therefore it was expected to have a smaller group of males in the 
sample. Likewise, born abroad students have also been shown to participate less often in 
surveys as they may be skeptical of providing their personal information to institutions 
(Stebleton 2011; Valenzuela 1999). 
 
Dependent Variable: Social Capital  
 
 The study’s dependent variable is whether Latinx students know a faculty 
member who could write them a letter of recommendation. According to past studies, 
(Rios-Aguilar and Deil-Amen 2012; Sax, Bryant, & Harper, 2005, Stanton-Salazar 2010) 
a contributing factor to a students’ success in college is if they are able to develop 
relationships with the institutional agents on campus including professors. As a result, 
this variable is an especially strong measure of social capital acquisition in college, since 
it not only consists of a relationship with an institutional agent, but whether this 
relationship results in providing the student access to resources such as letters of 
recommendation. Therefore, I created a dummy variable where respondents who did not 
know a faculty member that could write them a letter of recommendation =0, and 
students who reported knowing one or more faculty who could write them a letter of 
recommendation =1. All students who did not provide a response were removed from the 
sample of students. Once the dependent variable was created, the study’s sample showed 
that there were more students (55%) who reported knowing a faculty recommender 
compared to those students (45%) who did not.  
 
Key Independent and Control Variables 
 
 The key independent variables of this study are gender and nativity status. These 
variables are essential to the study since literature is limited on the impact of gender and 
nativity on Latinx college students’ social capital. There is evidence that there are gender 
role differences in various aspects of a student’s life including but not limited to their 
experiences in the education system. Evidence further shows that disaggregating the 
Latinx population by nativity status has revealed additional differences in students’ 
experiences (Stebleton 2012). Thus, this study has been created to explore the interaction 
of both gender and nativity on a student's social capital. 
 In order to explore the direct effects of nativity on my dependent as well as other 
key variables in the study, I created a dichotomous variable. The group of students who 
self-reported that they were born in the US are equal to 0, making them my reference 
category, while the student group who self-reported that they were born outside the US 
are equal to 1. Next, I prepared the female variable, a dichotomous variable where males 
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are equal to 0, making men my reference group, while females are equal to 1. Since our 
society is not a binary world when it comes to gender identity, there were a few (3) 
students who identified as non-binary. To address this, gender queer and transgender 
students in my sample were included within the female variable and assigned a value of 
1. Removing them from the analysis did not change the results. In order to capture the 
interactive effects of both gender and nativity, I created a series of dummies for each of 
the subgroups. My reference category includes all US born men while the second 
category includes men who self-reported that they have been born abroad. The third 
category includes US born women while the fourth category includes women who self-
reported they were born abroad.  
 I included eight control variables in the study to control for a variety of student 
and campus characteristics. First-generation college student status and Pell eligibility are 
included to control for a student’s social class. Social capital research has shown that 
students who come from wealthy families reach higher levels of social capital. Because 
of this, I am controlling for a student’s socioeconomic background. The variable first-
generation college student is dichotomous. First-generation college students are equal to 
1, while students who are not considered first-generation are equal to 0. Furthermore, the 
Pell eligible variable is also a dichotomous variable where students who self-reported that 
they were Pell eligible are equal to 1, while students who were not Pell eligible are equal 
to 0.  
 All students have different educational experiences. For example, we know that 
students majoring in the fields of Science, Technology, Engineering, Mathematics 
(STEM), and natural sciences may interact less with STEM faculty than students 
majoring in non-STEM majors. To account for this, I created a dichotomous variable, 
where non-STEM majors are equal to 0 while STEM majors are equal to 1. Since not all 
students enter college knowing what it is that they want to study, I did have a small group 
of students (465) who were considered undeclared. Undeclared students were included 
within the non-STEM variable. High school GPA was also added in order to control for 
pre-college characteristics and high school achievement of the participants. This is a 
continuous variable that ranges from 0 to 4.50. In order to control for the different 
experiences that students have in college, I have included the college cohort in which 
they were in when they responded to the survey. This variable is a dichotomous variable, 
which divides my sample into two cohorts. One the entering class of 2016, the other the 
entering class in 2017. Additionally, I also controlled for students’ age, which is a 
continuous variable and runs from 18 to 22. Lastly, I have created a dummy variable that 
captures whether students first language at home was English or not. The group of 
students whose first language was English are equal to 0, while the groups where students 
whose first language was not English are equal to 1. Furthermore, I created the UC 
campus control variable, which includes three categories to represent the three campuses 
in my study. The three campuses included in the study many differ from each other; 
therefore, a variable is needed to control for the differences between their locations and 
demographics. 
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Procedure 
 
Data Analysis 
 
 I analyzed gender and/or nativity differences in whether Latinx students knew a 
faculty member from whom they could ask for a letter of recommendation by taking 
several analytical steps. First, I cleaned and coded all variables, dependent, independent, 
and control variables that were needed to run frequencies and models. I then removed all 
the students who did not provide a respond to the dependent and key independent 
variables. I used multiple imputation since some of my control variables had missing data 
(Pell Eligible, High School GPA, First-Generation College student). I conducted a t-test 
to examine the baseline differences in my sample. Then, I ran different cross-tabulations 
to analyze my key variables’ descriptive statistics, such as means and standard deviations. 
Since my dependent variable is dichotomous, I used logistic regressions, to predict the 
odds ratio of gender and nativity differences among students who know faculty members 
who can write them a letter of recommendation. Models 1 and 2 are my base models. 
Model 1 focuses on highlighting gender differences, while holding all else constant. 
Model 2 focuses on examining any nativity differences within my sample, while holding 
all else constant. Lastly, Model 3 examines the gender*nativity interaction odds of Latinx 
students knowing a faculty member who can write them a letter of recommendation. This 
analysis will provide an overview of the participants in the sample. 

 
Findings 

 
 Table 1 showcases the sample’s descriptive statistics including the means and 
standard deviations by gender of all the variables included in this study. I also conducted 
t-test analyses comparing the means for men and women for each of the variables. 
Significant differences observed in these analyses are indicated in the column for men. 
54.6 percent of the students in the sample knew a faculty member who could write them a 
letter of recommendation. When the data was disaggregated by gender, Latinx male 
students had a higher mean of 56.6 percent who knew a faculty member, compared to 
Latinx female students at only 53.5 percent. However, this difference among the 
subgroups is not significant. Within the STEM major population, there was a significant 
difference in mean values between men and women. These results support previous 
literature referring to the absence of a strong female population in the STEM majors. In 
addition, Table 1 shows that the variable English at Home is significant within this study. 
Latinx men have a mean of 27.0 percent of English being their first language at home. 
Latinx women have a 34.8 percent of English being their first language at home. 
 

[TABLE 1 ABOUT HERE] 
 

 Table 2 showcases the means, standard deviations, and p-values resulting from t-
test analyses of the sample’s variables separated by a student’s nativity status. This table 
shows that students who are born abroad were more likely to connect with faculty then 
those that were born in the US. The t-test results show that the following difference is 
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significant. 61.4 percent of Latinx students who were born abroad connected with faculty 
who could write them a letter of recommendation, compared to 53.7 percent of US born 
students. In addition, the table shows that students born in the US are significantly more 
likely to be Pell Eligible compared to students born abroad, according to the t-test results. 
Another significant difference shown in this table is students high school GPA’s. 
Students born in the US have significantly lower high school GPA’ compared to born 
abroad students. This significant difference among these student groups is consistent with 
the Immigrant Advantage Theory. Lastly, there is a meaning difference in the English 
being the first language spoken at home. Latinx students born in the US are less likely of 
having English as their first language at home.  
 

[TABLE 2 ABOUT HERE] 
 

 Further, Table 3 provides the odds ratios and standard errors from logistic 
regression models examining the association between gender and nativity status and 
knowing a faculty recommender. Model 1 is the base model used in the analysis; it 
examines the direct effects of gender and nativity status net of controls. The model 
clearly shows that there are no significant differences between men and women in the 
social capital developed in college among the Latinx student population, when all other 
variables are held constant. However, unlike gender, a student’s nativity status is 
statistically significant when all other variables are held constant. There is a significant 
difference between the students born in the United States, and the students who had been 
born abroad. Latinx students born abroad are 47 percent more likely to make connections 
with faculty members and obtain letters of recommendations compared to US born 
students (p >0.05) when all other variables are held constant. 
 

[TABLE 3 ABOUT HERE] 
 

 Figures 1 and 2 illustrate the findings from Table 3, Model 1, which are the 
predicted probabilities of knowing a faculty recommender based on gender, while 
holding all other variables at their means. Figure 1 shows the predicted probabilities of 
knowing a faculty recommender by gender. According to this figure, Latinx female 
students will connect with faculty is 54 percent compared to 57 percent probability for 
Latinx male students. The main take away from this figure is to illustrate that the bars for 
confidence intervals overlap, so these differences are not significant. 
 

[FIGURE 1 ABOUT HERE] 
 

 Figure 2 presents the predicted probabilities of knowing a faculty recommender 
by Latinx students’ nativity statuses, while holding other variables at their means. This 
figure shows that the predicted probabilities of US born Latinx students on knowing a 
faculty member who can write them a letter of recommendation is 54 percent. This is 
significantly lower than the probability for students born abroad who had a 63 percent 
probability of knowing a faculty recommender. These findings support the Advantage 
Immigrant Hypothesis, that despite the hardships that students born abroad have, they 
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tend to do better on some educational outcomes compared to students who have been 
living longer in the US.  
 

[FIGURE 2 ABOUT HERE] 
 

 Additionally, Model 2 displays the interactive effects of gender and nativity status 
on students knowing a faculty member who can provide them with a letter of 
recommendation, net of controls. I broke the sample of Latinx students into four 
subgroups: US born men, men born abroad, US born women, and women born abroad. 
When I disaggregated the data into these four subgroups a significant advantage is 
persistent among Latinx men born abroad. While holding all else constant, men born 
abroad are 92 percent more likely to know a faculty who can write them a letter of 
recommendation (p >0.05) compared to US born men. In addition, there is a small but 
non-significant advantage for women born abroad compared to US born women.  
 Lastly, Figure 3 displays the predicted probabilities of knowing a faculty who can 
write letters of recommendation, by both gender and nativity status the interactive term, 
holding all controls at their means. This figure also clarifies the findings from Figure 1 
and Figure 2 by illustrating the problems with only observing the direct affects for this 
outcome. The figure confirms that there are gender and nativity status differences, 
however they operate at the same time in conjunction. When I interacted gender and 
nativity status, differences appeared among the four subgroups. Latinx men born abroad 
significantly differ from US born men and US born women. Born abroad men have a 
higher probability of connecting with faculty compared to Latinx US born men. The gap 
between US born men and born abroad men is much greater than the gap between US 
born women and born abroad women. Thus, for the outcome observed in this study, the 
Immigrant Advantage Hypothesis holds true for born abroad men and not for born abroad 
women. Lastly, there is a slight, but non-significant difference between women who are 
born abroad versus US born women. Although, non-significant, this difference is an area 
for further research to explore. 
 

[FIGURE 3 ABOUT HERE] 
 

Discussion and Conclusion 
 

 The advantages that certain students have in the education system because of their 
levels of social capital is well documented in educational literature. In fact, most of the 
research which explores social capital is concentrated on the K-12 years within education 
system. When parents create connections with other parents and teachers during grade 
school, it is more likely that they will have access to resources like school information for 
their kids, than parents without these connections (Posey-Maddox 2014; Stanton-Salazar 
and Dornbusch 1995). Previous literature has also demonstrated that college students are 
more successful when they are able to create and develop new connections with 
individuals on their college campus. Students who create these connections also develop 
a sense of belonging on campus which may increase their odds of graduation. Latinx 
students in this study differ from Latinx students across the nation because they attended 
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campuses with relatively diverse student populations. UC Latinx students can interact 
with students from similar backgrounds. Unfortunately, not all Latinx students across the 
nation attend a college campus where the student racial composition includes students 
who share their racial/ethnic identity diverse. A student who feels connected to their 
campus is most likely to interact with their college faculty and receive a letter of 
recommendation than a student who feels ostracized on their college campus. This study 
applies the concept of social capital as a theoretical framework to examine the gender 
and/or nativity differences in the development of social capital among the Latinx student 
population. In addition, the Immigrant Advantage Hypothesis was applied to explain the 
study’s findings.  
 This study’s findings support the idea that student development of social capital 
does not end when they leave high school. Students continue to create and expand their 
connections while in college, an essential skill for marginalized and underrepresented 
college students who most often do not have someone at home to guide them through the 
higher education system. However, developing these connections differ by student 
characteristics. I found that students who were born abroad had higher odds of knowing a 
faculty member who could write them a letter of recommendation compared to students 
born in the US. These findings support the Immigrant Advantage Theory, where students 
who have been born abroad tend to be more successful in college because of their strong 
connections with their family and their culture. According to the hypothesis students who 
have spent less time in the US are more successful compared to students who have been 
in the US for longer periods of time. This is especially true for men who are born abroad. 
 In addition, the results from Model 1 are misspecified because they do not 
account for the significant interaction between gender and nativity status. The interaction 
term shows that there are gender and nativity status differences, but they only operate 
together in conjunction. I show that just exploring the direct effects of the variables mask 
this important variation. The interaction term in this study showed that there are gender 
differences and differences by nativity status. What I find is that the Immigration 
Advantage Hypothesis holds true for born abroad men more than it holds for born abroad 
women. Born abroad men showed higher odds of making connections with faculty 
members who could write them a letter of recommendation compared to all other gender 
and nativity groups. This shows that for this outcome, men enjoy an immigrant advantage 
to a greater degree than women do. While not significant, women born abroad had a 
slight advantage over women who are born in the US. 

Based on previous research, I can speculate why the Immigrant Advantage 
Hypothesis may be stronger for men than for women. Born-abroad men may have an 
advantage due to their families’ emphasis on academics instead of family responsibilities 
(Ovink 2013). They aren’t called upon by their families to take over responsibilities and 
duties at home while they are attending college. On the contrary, previous research has 
shown that born abroad women are often called upon by their parents/guardians to fulfill 
different family responsibilities and duties while in college (Ovink 2013). 

While nativity and gender are important, there may be other factors that influence 
whether students make connections with faculty on their campus. Therefore, the 
following question needs to be explored in future research: Does the greater acquisition 
of social capital among born abroad Latinx men translate into better outcomes, such as 
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pursuance of a degree or graduate school aspirations? Although all Latinx students share 
Latinx ethnicity, together gender and where a student was born has a great impact on the 
experiences they have in life and in college. 
 Faculty, staff, and student affairs professionals understand that the success of their 
students is important for the university, the state, and the country. A potential policy 
implication of these results is to examine whether programs that support Latinx students 
have workshops, seminars that assist student in developing and teaching students about 
the importance of networking and creating relationships. At California State University, 
Long Beach there is a program called the Business Mentoring Program which prepares 
minority first-generation students to navigate their way in the business world. These 
students are taught soft skills such as networking, building relationships, and learning 
how to interview for job positions. Although men who are born abroad have higher odds 
of knowing a faculty member who can write them a letter of recommendation, their 
graduation rates are still lower than their female counterparts. What are programs doing 
to cultivate the social capital that men are creating when they are going through college? 
In addition, another potential policy would be to consider whether students are activating 
their social capital while in college in order to attain better outcomes such as post 
graduate school aspirations or graduating from college. Students also have the possibility 
to activate their social capital for other purposes such as acquiring a job, or other 
opportunities that would not require them to have a college degree. 
 Further research should focus on the outcomes of Latinx student groups by gender 
and nativity status. Data shows that Latino men have lower graduation rates compare to 
Latina women. However, this study shows that they have more social capital, if it doesn’t 
help them with educational outcomes than we need to know why. By understanding this 
anomaly, educational programs can assist Latinx men translate their social capital into 
better outcomes while they are in college. For example, it should be explored if men are 
activating their social capital while earning their college degree, or and looking into if 
they are taking into consideration graduate school? Additionally, future research should 
take into consideration a more complex measure of social capital such as a student's 
peers. Research shows that peers are a good source of social capital and connection group 
for students while are in college (McCabe 2016). Despite the social capital is being 
derived from a peer group, this type of capital still gives students an advantage in higher 
education over students who do not have access to these types of resources. 
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Table 1: Means, Standard Deviations, & P-Values for Variables by Gender 
 Full Sample Men Women 
Dependent Variable    

Letter of 
Recommendation 0.546 0.566 0.535 

 (0.498) (0.496) (0.499) 
    
Female 0.668 0.000 1.000 
 (0.471) (0) (0) 
    
Born Abroad 0.111 0.106 0.113 
 (0.314) (0.307) (0.317) 
Socioeconomic Status    

First-Generation 
College Student 0.771 0.758 0.778 

 (0.420) (0.429) (0.416) 
    

Pell Eligible 0.665 0.644 0.675 
 (0.472) (0.479) (0.468) 
High School 
Achievement 

   

High School GPA 3.870 3.860 3.875 
 (0.328) (0.338) (0.322) 
College Experience     

STEM Major 0.444 0.565*** 0.384 
 (0.497) (0.496) (0.487) 
    

Cohort_2016 0.448 0.425 0.460 
 (0.497) (0.495) (0.499) 
    
Age 18.537 18.525 18.543 
 (0.699) (0.711) (0.693) 
    
English at Home 0.322 0.270*** 0.348 
 (0.467) (0.444) (0.476) 
n 2342 777 1565 

Standard deviations in parentheses. *p< (*0.05, **0.01, ***0.001) –  
T-test analysis indicates significant differences by group 
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Table 2: Means, Standard Deviations, & P-Values for Variables by Nativity Status 
 Full Sample American-Born Born-Abroad 
Dependent Variable    

Letter of 
Recommendation 

0.546 0.537* 0.614 

 (0.498) (0.499) (0.488) 
    
Female 0.668 0.666 0.683 
 (0.471) (0.472) (0.466) 
    
Born-Abroad 0.111 0.000 1.000 
 (0.314) (0) (0) 
Socioeconomic Status    

First-Generation 
College Student 0.771 0.766 0.811 

 (0.420) (0.423) (0.389) 
    

Pell Eligible 0.665 0.681*** 0.541 
 (0.472) (0.466) (0.499) 
High School 
Achievement 

   

High School GPA 3.870 3.862*** 3.937 
 (0.328) (0.332) (0.279) 
College Experience    

STEM Major 0.444 0.446 0.425 
 (0.497) (0.497) (0.495) 
    

Cohort_2016 0.448 0.447 0.459 
 (0.497) (0.497) (0.499) 
    
Age 18.537 18.533 18.567 
 (0.699) (0.694) (0.735) 
    
English at Home 0.322 0.272*** 0.722 
 (0.467) (0.445) (0.449) 
n 2342 2083 259 

Standard deviations in parentheses. *p< (*0.05, **0.01, ***0.001) –  
T-test analysis indicates significant differences by group 
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Table 3: UCUES 2018 Odds Ratios and Standard Errors on Logistic Regression 
Analysis of Knowing a Faculty Recommender 
 Model 1 Model 2 
Female 0.897 (0.0829)   
     
Born-Abroad 1.470** (0.215)   
     
Gender by Nativity 
Interaction 

    

Born-Abroad Men   1.924* (0.503) 
     
American-Born Women   0.933 (0.0909) 
     
Born-Abroad Women   1.221 (0.224) 
     
Socioeconomic Status     

First-Generation College 
Student 

0.895 (0.102) 0.904 (0.103) 

Pell Eligible 0.886 (0.0904) 0.878 (0.0899) 
     
High School Achievement     

High School GPA 1.034 (0.171) 1.028 (0.170) 
     
College Experience     

STEM Major 0.947 (0.0835) 0.947 (0.0836) 
     
College Cohort 1.126 (0.107) 1.128 (0.108) 

     
Age 1.066 (0.0894) 1.065 (0.0894) 
     
English at Home 0.960 (0.0953) 0.958 (0.0952) 
n 2342  2342  

Standard Errors in parentheses. *p<(0.05, **0.01, ***0.001) 
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Figure 1: Predicted Probabilities of Knowing a Faculty Recommender for Model 1 
by Gender 
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Figure 2: Predicted Probabilities of Knowing a Faculty Recommender for Model 1 
by Nativity Status 
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Figure 3: Predicted Probabilities of Knowing a Faculty Recommender for Model 2: 
Interaction Term (gender & nativity) 
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