UC Irvine
UC Irvine Previously Published Works

Title
A study of school desegregation and integration in San Bernardino, California

Permalink
https://escholarship.org/uc/item/6vg5x4n9

Author
de Felice, Maria Nancy Rizzo.

Publication Date
1978-06-15

Peer reviewed

eScholarship.org Powered by the California Diqital Library

University of California


https://escholarship.org/uc/item/6vg5x4n9
https://escholarship.org
http://www.cdlib.org/

UNIVERSITY OF CALIFORNIA

Irvine

in San Bernardino, California

| in Teaching Comparative Culture

by

Maria Nancy Rizzo De Felice

—

Committee in charge:
| Professor Joseph G. Jorgensen, Chairman
' Professor George 0. Roberts

Professor Itsuki C. Igawa

1978

A Study of School Desegregation and Integration

A thesis submitted in partial satisfaction of the

requirements for the degree of Master of Arts




11,6
C55
6

D4



The thesis of Maria Nancy Rizzo De Felice is approved:

t.-MA.-'L..-h.__\

j Chairman

University of California, Irvine

| 1978




DEDICATION

This Fhesis is dedicated to my son,
Jason E11iot Jackson
and to Professor i. Charles Igawa,

who introduced me to Comparative Culture.

111



CONTENTS

rAcknowledgments....ovveuen i Wi e e R R R .

iAbstract of Thesis. v e veaeersnsssssens o o s e
I
LI ol o L e P o T e S R e T e T A T S

| Chapter 1:

Development of an Integration Plan............. . s

Chapter 2:

Description of the P1ann1ngIUn1ts........., ......
Chapter 3:

Evaluation of the Planning Units 1975-76..... e

Students' Perceptions of Planning Unit Activities

Results of Planning Unit Activities....vesvevyen-

Chronological Account of Events Proceeding from
JUure 27 YOT2, vvalsiviiogsinis v T R R R

|
|
!
]
|
‘ Parents' Perceptions of Planning Unit Exchanges..
|
|
|
!Ehapter 4:

! The Maghet School Concept. vevvyeremv e smmunmeonses
[ The Roosevelt-Parkside Magnet....... R
' Chapter b

Implementation and Evaluation of the Roosevelt-
Parkside Magnet............ e e

Areas OF CONCEYN . ous s nassne s ooy smssrpggass osess
Implementation for 1878-79............ T i
;Chapter 6:

ANalysSiS.evrersvnnnirssarvnsennonns P e e e P

vi

vii

11

15
16
16
20

22

24
25

39
41
43

45




CONTENTS (CONT.)

References.......oeun R RO YR e Prs s

:Appendix:
A) Schedule of Planning Unit 1973-1977.......
B) Planning Unit II..... A T N Eh S
C) Socioeconomic Interaction........ e
D) Summary of Teacher Questionnaires.........
E) Summary of Student Questionnaires.........

| F) Summary of Parent Questionnaires..........

|

|

!

|

|

|

l

i

i

|

!

I S I

..... 47

..... 49
oA 50
..... 57
..... 66 |
..... 67 i
vea s 71

e



ACKNOWLEDGMENTS

I wish to express my indebtedness to Dr. Neal Roberts,
Superintendent of Desegregation and Integration, San Bernar-
dino Unified School District, and his staff, for their help
in compiling data for this thesis.

It is also important to mention here, Ms. Barbara
Kaminski, Principal of Roosevelt E]emenfary School, and Mr.
Mel Feuer, Principal, Parkside Elementary School, for
involving me in discussions and decisions regarding desegre-
gation at their respective siteé. My participation in the
development, implementation and evaluation of the magnet
school programs has been most rewarding as a result of thein
dynamic leadership and personal commitment to quality

education for all children in San Bernardino.

Vi



ABSTRACT OF THE THESIS

A study of School Desegregation and Integration

in San Bernardino, California
by
Maria Nancy Rizzo De Felice

Master of Arts in Teaching Comparative Culture

i University of California, Irvine, 1978

|
; Professor Joseph G. Jorgensen, Chairman I
|
Problem Statement |
| |

v 0On June 27, 1972, mandatory desegregation and integra-

tion of the San Bernardino City Schools by September 1974

was ordered by Superior Court Judge Paul Egly, This - i

decision came in response to a class action suit filed by

the National Association for the Advancement of Colored
|
People, alleging violation of Black Students' civil rights,

as a result of segregated schools,

! In September, 1976, the California Supreme Court up-

theld Judge Egly's decision and the Board of Education was

1979-80 school year.

I

ifforced to deal with mandatory integration of schools by the ‘
The school district then accelerated its involvement !

|

in the development of a voluntary plan which would bring the
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ethnic and racial distributions within the 1imits set down

by the courts.

Research Methods

|
i Material for this -thesis was obtained by this writer's

'attendance at and participation in the following meetings:

1. 23 Board of Education

2. 31 Planning'Unit Advisory Council
3. 12 Magnet School

4. 44 Roosevelt Elementary, Planning for
Integration

5. 6 Roosevelt Parent Advisory Group

6 4 Roosevelt School Advisory Council

7 9 San Bernardino Teacher's Association

8. 11 Parkside-Roosevelt Parent and Staff

9 6 Planning Unit Disseminator
Data were collected from the minutes of San Bernardino
iBoard of Education meetings, the Office of Desegregation,

'Integration, San Bernardino Unified School District, the

research division of the local newspaper, the San Bernardino

|Sun Telegram, and the Public Library. |
i ' i

Personal interviews were conducted with 3 school admin-

istrators, one member of the present Board of Education,

fparents. students and teachers. Polls were conducted to

I

Eassess the attitudes of students, parents and staff. :
' |

|

This recorder participated in all of the processes

vii

|
.described in this thesis as an elementary classroom teacher,
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in both predominately Anglo schools, from February, 1965 i

to June 1970, and Roosevelt Elementary, a minority school,
from November, 1970 to the present time. |
. Roosevelt's attendance area population is roughly 60%
:Chicann, 35% Black, the remainder, "Other", and the school
ihas generally maintained a total enrollment averaging 550
'students. It is a school which receives federal and state
!maniﬂs. over and above district funding, since more than

thalf of its population is identified eligible for ESEA,
‘Title I, Senate Bill 90, and/or Bilingual Education pro-

Jects. |

The District's efforts to integrate schools voluntar-

|

!

]Summary of Findings '
I

|

|

'i1y have not been achieved as of April 15, 1978. The School

| ;
|

‘Board, which historically has been opposed to mandatory . i
{integratiun, in Spring of 1978, agreed to comply with Egly';
:decisiun to develop just such a plan effective 1979-80.
éThis reversal in position reflects a general community
iaccepﬁance of the court decision. There are still members
Euf the community who continue to vehemently oppose integra-

'tion. However, leadership from the Board has set the tone

'for compliance with the Tlaw. : |
Due to the tacit understanding that integration has

jbecnme inevitable, parent involvement in planning and

|
‘programming for voluntary movement has been high. Teachers

.and students feel that those experiences shared as a resulti

S |
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|
of voluntary efforts have been both rewarding and education-|
]
ally worthwhile. Voluntary integration efforts have helped i

to change the climate of this community relative to manda-

tory integration.

i In the final analysis, it has become abundantly clear
i
'to this community, that with or without resistance, school

|
desegregation and integration is San Bernardino's reality.
i




INTRODUCTION

During the period 1950 to 1965, minimum effort was
made on the part of the San Bernardino Board of Education
to examine and adopt policies reflecting the needs of min-
ur%ﬁy students. Beginning in January of 1950, various
community groups banded together in an attempt to encourage

! .
Board consideratien of a plan for integration developed by

iUniversity of Redlands Professor Cruz Nevarez, Mr. M,
iﬂiriza, spokesman for a Chicano Citizen's group, requested
|that the Board halt racial and ethnic isolation of Chicano
students immediately and initiate efforts to explore and
upgrade the quality of education taking place in city
schools,

For the most part, problems in minority schools and
integration, desegregation were not priorities for the Board
during the 50's, although it listened attentively to
%cummunity complaints.

In 1959, the first in a series of reluctant responses

Itn the needs of minorities was made by the Board. A three

Ischool inservice study, focusing on the learning problems
I
of minority students, and the improvement of teaching 5k111ﬂ

:uf those staffs working with minorities, was authorized.

In 1963, the District applied to the State of Califor-

[nia and a pilot program was designated for schools with |

1
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: |
funding from the McAteer Act, which appropriated $2,ﬂDﬂ,Dﬂﬂ!
for research, development and dissemination of information g
directed toward enhancing the teaching of disadvantaged
Iminnrs. The project was designed to give early attention to
Edefiﬂiencies of experiénce. vocabulary and language pat-
‘terns, by providing in the early grades, a school environ-

|ment to compensate for lacks in pre-school years. The

major thrust was to improve teacher understanding of factors

i
1

(in the Tives of children who, because of social or ethnic

fdifferences, or the handicaps of poverty, might evidence
|

ilearnfng difficulty in the tr&ditinna1 school setting.
: Prior to September, 1965, a transportation policy in |
‘San Bernardino assured school bus service fcr.any junior

!high student whose residence was one half mile or more away

ifrom the school of attendance. The Board found it neces-
|

sary, due to budget problems, to extend that provision to a
two mile 1imit as the criterion for free transportation to

a junior high campus.

Extensive and vehement complaints were made to the

EBoard regarding this decision, by groups of citizens who
{

'protested the move as discriminatorily directed at certain

|
lstudents, whose families' economic situations made it '

!difficult, if not impossible, to provide transportation to

'school. Again, dissatisfaction with existing racial im-

|
|
balance and low academic achievement in certain schools werﬁ
‘voiced to the Board., After years of consistent but i

|
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unreau1véd appeals, a number of minority parents turned
away from the' Board in the direction of the community,
calling for a boycott of minority schools.

In late September, "Freedom Schools" were organized
and housed in storefronts and old buildings. As many as
ESDD students were taught by unemployed teachers and class-
;ruam aides who were sympathetic to the cause of integration
Eand quality education. A.D,A, for those students was lost
to the District until their return to classes on November
;2, 1965. During that month, a coalition of representatives
;Frnm the‘Pn11tica1 Action Group, NAACP, Community League
juf Mothers, and the Congress of Racial Equality, presented
ia list of fifteen recommendations directed at the elimina-
?tTon of de facto segregation, acceleration of recruitment
Eand employment of minority persons, increased attention to
;the needs of minority students, positive steps to'eliminate
?prejudice and the seeking of funds to restore transportation
Ipn]icy at least to its former level,. -
i Press coverage of these developments made unresponsive-
ness politically 1mpussib3e for the 1965 Board of Education
;1n San Bernardino, A voluntary plan of transfer, EcntroiTeﬂ
Open Enrollment, was initiated, under which students from |
predominately Black and Chicano Franklin Junior High Schnn1i
could transfer to any other junior high, where space per-

mitted, Controlled Open Enrollment became the Board's

'first'respunse involying student movement, to demands for
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elimination of racial and etﬁnic isolation.

Thus, the San Bernardino School Board had successfully

managed to evade, or otherwise postpone the crucial decision

Dr.cummitment to provide quality education to all students
in San Bernardino, for fifteen years. Since then, the pol-
gitics of evasfon and unaccountability have prevailed until
%the Eqly decision of 1972, which propelled an eventual and
:inevitabIE change in policy.

Changes in Board policy relative to integration and
:desegregation, were due to neither enlightenment nor com-
mitment. Rather, the Board continued to ﬁaintain policies
jwh‘ich characterized its contempt for, and rejection of,
!?eg1t1mata concern for the education of minority children.
It was after the California Supreme Court upheld Egly's
order in 1976, that the Board reluctantly began its search
for acceptable voluntary programs. It was not until the
ISpring of 1978 that the Board of Education voted to comply
with the court's directive, regarding development of a
supplemental mandatory plan effective 1979-80, should
voluntary efforts fail to racially and ethnically balance
the city's public schools by that time.
|

Description of Thesis Format

Chapter One of this thesis details the events leading
to Board adoption of a l1imited voluntary integration plan

referred to as the Planning Unit.




Chabter Two is a description of the Planning Unit as
applied in San Bernardino. . |

Chapter Three contains an evaluation of the Planning

éUnit.

Chapter Four expTdins and describes the second volun-

'tary plan developed for San Bernardino, the Magnet School

‘Concept. Included are descriptions of specific programs

ioffered at Roosevelt and Parkside Elementary Schools.
|

i Chapter Five describes implementation and evaluation
jcf the Magnet School at Roosevelt and Parkside Elementary
;Schnnls. - !
E Chapter Six contains a summary.

The Appendix contains data collected on implementation

land evaluation of the Planning Unit.




Chapter 1

DEVELOPMENT OF AN INTEGRATION PLAN
i '
|

|
iEducatian summoned the San Bernardino City Unified School

In November of 1965, the California State Board of

Board to respond to registered complaints and discuss

possible directions to be taken in desegregating schools

‘The State Intergroup Relations office made its services

available to the district at that time.

A ten member ad hoc citizens' advisory committee was
|Estab115hed to examine existing conditions and make recom-
|mendatians to the Board, The findings of this committee
were both sophisticated and comprehensive:

"The majority of children of elementary

school age in San Bernardino, attend what

is in effect de facto segregated schools.

This segregation, though not the result of

law (de jure segregation) or design on the

part of the School District, is nonetheless
segregation., It becomes a stumbling block

in the development of both a quality educa-

| tion program and healthy, democratic attitudes.

The committee found that among majorities of children in
!San Bernardino, racial fears, myths and sterotypes were
éper*petuated by racial isolation, Among minority students,
:hostility toward &nglos, feelings of rejection, negative
self image, low achievement, high truancy and lack of

t']::n':w'erlltrcﬂ interest and involvement, were all enhanced by

tand eliminating educational inequality within the district.

' segregation.

6

o ———



Twelve recommendations were made to the Board, the
first of which urged a plan for total desegregation and

integration of schools by January 1, 1967, The others

involved acceleration and expansion of the district's pre-

;sent involvement in compensatory education and staff in-
|

'service programs relevant to integration. The committee

called for an expansion:of minority hiring practices along

'with the creation of a high Tevel position, Director of
|

‘Intergroup Relations. The committee also recognized the

Erespnn51b111ty of community leaders in involving themselves

]

iparent participation in school affairs.

The committee concluded:

"The committee clearly recognizes that
the problems which it has been asked by
the School Board to study are not easy

to solve, nor are the means by which they
may be solved acceptable to all. It is
imperative, nevertheless, that the solu-
tions be approached by all segments of
our community with patience and under-
standing--certainly without passion,
prejudice, or rancor. It should be fur-
ther realized that the responsibility

for achieving quality education does not
rest solely with the School Board. Rather,
1t rests with the whole community which
must be prepared to assist the School
Board in the ultimate solutions to these
problems."

The findings of this committee motivated the Super-

intendent and members of the administrative staff to meet

at Tength with specialists in the area of school desegre-

i

?gatinn.

Conditions existing in the local district were

'in school curriculum, as well as the need for more minority !




explored, including a history or enrollments relative to
ethnic composition, as well as other district factors:
characteristics of school buildings in use, particularly ;
;thuse not meeting earthquake safety standards; the geagraphy?
%f the district; transportation facilities; patterns of i
residence; and the opinions and suggestions of citizens, I
During this time, Controlled Open Enrollment was
|cnnt1nued, inservice education was expanded involving some
A,DUD teacher hours being devoted outside of school time
to study needs of and provision for students with special
%roh?ems.
It is important to note here that Superintendent
F. Eugene Mueller, according to a Sun Telegram account

dated September 14, 1966, stated "Fourteen years of Compen-

satory Education in San Bernardino has failed to make a

significant dent in underachievement by minority youngsters

|
I
%n school and desegregation won't do it either." His ‘
%ttitude was shared by the board and reflected in the ranks \
of his administration.

‘ In March, 1967, the Board received from the Superin- g
tendent and adopted a comprehensive PLAN FOR DESEGREGATION
%ND INTEGRATION. In summafy, this plan set forth ten guid-
ing principles including limitations upon new building to
Frumute écceptahle desegregation, attention to special pro-

%1sian5 for educationally disadvantaged youth, maintenance

of neighborhood schools wherever possible, closure or



rehabilitation of schools not meeting earthquake standards,

promotion of integration concepts within the community,

racial and ethnic balance in the schools and CONTINUATION,

.EKPAHSIDN AND PROMOTION of Controlled Open Enrollment. The

:plan provided for revision of certain school boundaries and
assignment of students to reduce racial imbalance in schools

including elementary, junior and senior high schools., The

lprojection of the plan extended over several succeeding
;years.
In March, 1968, urgent recommendations were presented

to the Board by the NAACP for immediate action. The Board

reviewed those recommendations and concluded that they
|
lhad already been approved in the Adopted Plan for Integra-

|t10n, the implementation of which would proceed according
ito schedule.

The Fall of 1968 was characterized by considerable
student unrest and violent confrontations on high school
campuses. Provisions for safety and student control were

promptly instigated and steps were taken to involve parents,

community leaders, students and teachers in studies of

problems of behavior, attitudes and school procedures. l

i Early in 1970, F. Eugene Meuller retired and the newly
!apchnted superintendent, Geurge.ﬂaldWEIT, with Board
rapproval, formed an advisory committee to review progress
.or lack of it in the area of desegregation and integration.

r
'This nine member committee made fourteen recommendations
|
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to the Board after concluding that although some effort had
been made, 1ittle had been accomplished.

During 1970-71, staffs of all schools were urged to
develop recommendations for special programs to reduce
racial isolation in the schools. Some 40 such recommenda-
;tions were submitted to the Superintendent, a large number

of which were implemented. During the summer of 1971 at

EBoard direction, a task force of staff members developed
three general plans to correct racial imbalance and remove

conditions inhibiting integration. Some 150 meetings

‘followed during which these pians were presented to, dis- [
;cuss&d and criticized by the community.

i On March 16, 1972, the complete plan proposed for i
integration was presented by the Superintendent to the J
‘Board. The plan called for the forming of the district

I

!
into Planning Units which comprised approximately the same ‘

|
iPIanning Unit members were to identify programs that would

ted learning experiences. The Board adopted the Planning

'Unit approach to integration in April of 1972, calling
|
for implementation during the school year of 1972-73,

|
I
voluntarily involve students, staff and parents in integra-I
|
|



Chapter 2
DESCRIPTION OF THE PLANNING UNITS

é Planning Units consisted of groups of elementary
schools which ultimately would feed into specific junior
%1gh schools and then to a single high school. Each Plan-

ing Unit was composed of three or four predominately

majority schools and one or two predominately minority ©—

ischuu]s which were reflective of the racfal and ethnic

|

| .
backgrounds of the school district population. Correlation

between socioeconomic status and student achievement was
!

frecognized and paired schools reflected the sociceconomic

patterns of the entire community, i
i i
f The Superintendent named one of the principals from
|
|

‘each unit as a team leader to act as coordinator of activi-
ties and plans for each group. He also named a member of

‘the central office administration to act as liason for each

égrnup. The organization also included all other principals,
'staff representatives and parents from member schools

|

‘participating on Planning Unit Advisory Councils,

Most of the Planning Units began their activities in

|
!the Spring of 1972, Six of the ten units requested and

freceived funds from the Bureau of Intergroup Relations,

State Department of Education, Sacramento, to provide

planning time for the school staff and parents. Represent-l

‘atives from the Bureau of Interaroup Relations were involved

|=

11
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in securing funds and reacting to program plans.

Teachers in Planning Unit schools were directed to
develop programs that would, as a first priority, promote
and reinforce the basic educational program, and secondly,
!prnvide educationally provocative experiences that would
iattract voluntary movement between racially and ethnically

different student groups in paired schools. A budget

allowing for an average expenditure of $3.50 per student

was allocated for planning, supplies, transportation, field |

trips and special events. J

Teachers attended an average of 2 Planning Unit

ﬁeet1ngs per week in addition to those required for normal

| |
school operation. Study units for periods of five to thirty

Hays were developed that encompassed art, science, language
| :

EdeveTnpment, music, dancing, sports, games, crafts, home

leconomics, journalism, photography, foreign language, career.

ieducatian, humane education, outdoor education and leader-
!ship training., A mountain school for sixth graders was
garranged and groups were combined for carnivals, swim
ipart1es, playdays, concerts, choral programs, holiday
productions, festivals and art shows.

During Planning Unit periods, students boarded buses

at their home schools, visited paired schools as part of

E
r
|

'the instructional day and returned to their home schools in

time for dismissal.
[
|

A schedule of the numbers of weeks devoted to Planning ,
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Unit exchanges for the years 1973 through 1977, appears
in Appendix A, . |

The Administration encouraged the staff to participate

1 |
!1n inservice staff development programs aimed at increasing

iunderstanding among people of different racial, ethnic and 1

!cu]tura1 groups. Programs such as MOSAIC, a series of
video tapes dealing with ethnic awareness, were offered as
a means of obtaining credit for salary advancement. |

| The most popular of all the Planning Unit activities

EWas the sixth grade mountain school. Students 1ived, work-

‘ed, played, ate and slept tngéther in an integrafed settﬁngf
for four days and three nights in mountain camps. Planning
such an experience involved several hundred hours of teacher
time. Since teachers attended the mountain school as

instructors as well as chaperones, the mountain school meanf
being away from their own families for the entire period of
'the camp experience. Mountain school teachers received no i
renumerations for the additional hours spent at the camp,

|a1thuugh classroom aides who attended received compensatory

released time from classroom duties.

Tgachers welcomed the opportunity to use their creative

talents to develop interesting and unusual curricula that

would expose students to integrated learning experiences
|

ithey might not ordinarily encounter in elementary school.
On the other hand, while on site administrators expressed

lcuncern for sound programs and individual student

R = S e R S S e S |y e S
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performance, it soon became clear to all employees that the
greatest area of interest on the part of Central. Administr- |
ation was in numbers of students moving to other schools in

hrder to improve racial balance.




Chapter 3

EVALUATION OF THE PLANNING UNITS
| 1975-6

IEvidence of Racial and Ethnic Mix

It was expected that the student population at a school

would reflect racial and ethnic percentages of 15% Black,

EEEE Spanish surnamed and 63% other, during the Planning
iUnit exchanges. Students were coded ethnically for research
purposes and data were collected regarding ethnic identity
iuf students who participated in the Exchange. The data in |
‘Appendix B, pages 50-56 indicate the degree of ethnic
participation during Planning Unit exchanges. In general,
(the data show that ethnic balance was improved during the

Planning Unit exchanges but did not achieve the expected

percentages.

Evidence of Socioceconomic Mix

Statistics showing the extent to which pupil popula-

!tians within each Planning Unit included students from !

!diverse socioeconomic backgrounds are based on 1970 census

'data, Socioeconomic status variables were determined for

;each school based on median cost of housing in the atten-

{dance area, The variables ranged from Level 1, with a i

13

,median housing value of $8,514 to Level 10, with a median

—_——— e
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‘the socioeconomic statuses of students involved in Planning

economic balance improved during the Planning Unit exchang- |

Unit exchanges, Generally, the data indicate that socio-

es. ' !

Teachers' Perceptions of Planning Unit Exchanges

16

housing value of $25,971. Appendix C pages 57-65 shows

tive of the "regular" instructional program (63%) as evi-

/denced by their responses to a questifonnaire (Appendix D,

|
1

Teachers perceived the Planning Unit as being disrup-!

page 66). Sixty eight percent of the respondents felt that
the students had a worthwhile educational experience while

52% expressed recognition of friendly relationships devefcpﬁ

ed by students with their peers during Planning Unit [

‘exchanges, Seventy two percent of the teachers felt that

students cooperated with each other during integrated
activities. Of the 407 regular elementary teachers involved

in the exchange, 87% responded to the questionnaire.

Students' Perceptions of Planning Unit Activities

The extent to which students viewed unit activities ag
interesting and valuable was assessed by questionnaire and
is reported in Appendix E, pages 67 through 70. Data were !
collected for primary and upper grades and are separated

into categories of students who volunteered to leave their 5

home school and students who did not volunteer to move.

b Rl S el 1.0 oot RS S CE S 1Y S——
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|

'E1even thousand, five hundred and eighty two students !

responded to the questionnaire.
In general, primary students who participated in Plan-

:nTng Unit activities on another school campus, 1nd1c&ted

=they enjoyed working with students from other schools (71%),

.!1earned interesting things (79%), made new friends (75%),

and would 1ike to participate again, depending upon the

program (80%). Primary students who did not move respunded!

‘to the same questions as follows: enjoyed working with

'students from other schools (63%), learned interesting
fthings (76%), made new friends (68%), would 1ike to parti-

icipate again depending upon the program (59%).

Responses for upper grade students who moved to

Iannther campus were as follows: enjoyed working with
students from other schools (64%), learned interesting
things (82%), made new friends (72%), would like to parti-

|
|
{cipate again, depending upon the program (73%), Students
iwhn remained in their neighborhood schools responded 1in

ithis manner: enjoyed working with students from other

schools (59%), learned interesting things (74%), made new

upon the program (53%),

!
[friends (58%), would 1ike to participate again depending

Sixth grade students who participated in the mountain
'school, indicated responses to the questionnaire that were |

Ewer‘whelming]y positive and enthusiastic. Data are repor-

|
'ted in Appendix E, pages 67-70.

| AP
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Parents' Perceptions of Planning Unit Exchange.

In general, the data shown in Appendix F, page 71
_indicate that parents whose children volunteered to par-
:ticipate in activities at a school other than their own
!ne1ghbnrhood school were positive and supportive. They :
gaid that their children had worthwhile educational exper-
iiences during Planning Unit activities (72%) and that new
friendships resulted (60%). The majority of the parents
iﬁﬁﬁ%] indicated that the Planning Unit program was a worthy

addition to the school program and 72% would volunteer

‘their children to participate in a similar program next

|
wear.

i Those parents whose children did not volunteer to

;1eave their neighborhood school reported mixed opinions on
EaT1 four sample questions. In comparison to those parents
Lhuse children volunteered to participate, they viewed the
program less positively. Thirty nine percent agreed that ,1|
Etheir children had worthwhile educational experiences dur-

:1ng Planning Unit activities and 36% felt that new friend-
| :
ships resulted, Thirty five percent felt that the program |

was not worth including as part of the regular instructional

iprngram, while 38% indicated they would not let their
children participate in a Planning Unit type program next

year.

A total of 4,786 parent questionnaires were completed.’

]
A [

Ll
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In addition to the questionnaire, evaluation of ex-

changes were made by parents and community members who

participated in the exchange program as interested observ-

ers.

Three expressed opinions follow.

“The Planning Unit concept is not the answer to
society's problem of segregation but after
being involved with this concept for the past
four years, I feel it is a step in the right
direction. Being on the Observer Team for

two years has given me the opportunity to

see gradual, yet positive interaction among
students where previously I saw mistrust and
even contempt. Yes, there are negative things
occurring but I prefer to look to the positive.
The voluntary program will continue in this
district, I hope, because I feel it is the

true measure of the community's willinagness

to change."

s/Donnie W. Schmidt

"These past few months of working as an "observer"
have been interesting and rewarding. The
people involved with the program seem sincerely
concerned and involved. The personnel at the
schools we visited were helpful and interested
in this project. Regarding the students them-
selves--playground activities seemed quite
normal. On the whole, there was a good mixture
of races on playground equipment and playing
team and individual games. Unless a school

was 90% one race, I could not distinguish the
visitors from regular students--that's how

good the playground mixture was."

s/Christine Kinne

"I feel that the children who participate in
the Planning Unit half-day program are wasting
too much time on the bus rather than in the
classrooms. Aside from that, they seem to

mix and get along with each other very well.
Going to the mountain was great. I think, if
possible, that all schools should try to
participate in this program because it not
only gives the student some responsibility,

it is also a great experience for him."

s/Patricia_Gomez . __



}hese are typical reactions expressed by the Observer Team.

Results of Planning Unit Activity

| Planning Units in San Bernardino were effective to the
I

opportunity to experience voluntary integration to a moder-

degree that they gave students, pafents and teachers an

ate degree. They engendered within the community a feeling

|

that each ethnic group had made significant inroads toward
total integration. Planning Units provided the opportunity i
gfor parents to face each other at countless meetings, to
Ediscuver that some of the concerns held by one racial or
|ethn1c group were shared by others and that perhaps togeth-

|
jer, groups could work out some solutions that would benefit

éa]l children in San Bernardino. Feelings were vented by
?peuple of all racial and ethnic groups regarding busing,
iquaTity education, school breakfast programs, extra curri- |
icu1ar activities, confidence in teachers and administrators
%ﬂs well as members of the Board of Education, constitutional
grights and other issues too numerous to 1ist here.

|
,

finterview after a Board of Education meeting in May, 1975,
|

The opinion of Ms, Valinda Smith, offered in a personal

itypif1e5 reactions of parents frequently heard at Planning |

Unit sessfons, "I speak as a Black mother who is concerned

;that her daughter will be accepted as a human being with a

igreat deal to offer this world, wherever she goes to school.!
|
|

I don't like the idea of her riding across town on a bus,
i

[ er— il i - i
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where gettinﬁ to her in an emergency would put a real burden
on me. On the other hand, I want Michelle to learn what
1ife in this country is all about. She might as well learn
to face these things in school where there are people there
who are trained to heIﬁ her cope with the real world. That
means that whoever her teacher is, she better know what's
happening. I have confidence that our problems in this
town will work out. We just all need to be patient and
most of all, to think clearly about just what it is that wei

are doing with the 1ives of our kids."

Members of all communities became involved in an effort
to avoid mandatory integration, and in so doing, made
possible the kind of communication necessary for successful

total integration of San Bernardino Schools.

On June 27, 1972, Superior Court Judge Paul Egly, in a
minute order resulting from a class action suit filed by
the NAACP, charged the District with the responsibility of
preventing and eliminating racial and ethnic imbalance in
pupil enrollment in San Bernardjnu Schools. A chrunu?ngicaﬂ

account of actions relative to this decision follows here,
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CHRONOLOGICAL ACCOUNT OF EVENTS PROCEEDING

AFTER JUNE 27

JUNE 27, 1972 - EGLY ENTERED MINUTE ORDER WHICH FOUND THAT

|
|
|
i
i
|
|
!
1
i

MAY, 1973

| JuLY, 1973 -

| AUGUST, 1973 -

SEPTEMBER,-19T3'

MARCH, 1975 -

APRIL, 1975 -

JANUARY,

| JUNE 28,

1976 -
1976 -

THE ACTION WAS A PROPER CLASS ACTION AND

THAT THERE EXISTED SEGREGATED SCHOOLS WITH-,

IN THE SBCUSD CONTRARY TO CONSTITUTIONAL

LAW AND REQUIRED THE DISTRICT PREPARE AND

SUBMIT A PLAN

INTENDED DECISION FILED - MANDATED THAT A

PORTION OF THE CHILD'S EDUCATIONAL DAY BE

SPENT AT ANOTHER SCHOOL IN AN INTEGRATED

«
SETTING, CALLED FOR ULTIMATE DESEGREGATIDH

BY SEPTEMBER, 1974.

REITERATED INTENDED DECISION

BOARD VOTED TO APPEAL DECISION

FINAL ORDER ISSUED

APPEAL DECISION HANDED DOWN BY FOURTH
DISTRICT COURT OF APPEALS RULING IN THE
SCHOOL DISTRICT'S FAVOR, REVERSING THE
ORIGINAL COURT ORDER.

NAACP REQUESTED REVIEW OF APPEALS COURT
DECISION

STATE SUPREME COURT HEARD APPEAL

COURT HANDED DOWN ITS DECISION UPHOLDING

EGLY'S FINDINGS

|
i
|
|
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SEPTEMBER, 1977 - EGLY MANDATED ACCELERATION OF PLANNING
UNIT PROGRAMS, DEVELOPMENT OF A VOLUNTARY i
PLAN TO BE OPERATIONAL BY FEBRUARY 1978
AND A MANDATORY PLAN OPERATIONAL BY.SEHDDLE

] YEAR 1979-80.




Chapter 4
THE MAGNET SCHOOL CONCEPT

Following the June 1976 Decision of the California .
Supreme Court upholding Egly's original order, the Board ufi
EEducatTun looked to school district administrators for
programs that would prevent mandatory integration in San |
'Bernardino. The Board's position was a statement of full
commitment to a voluntary plan only, and a decision to
:tab1a the court's directive for development of a mandatory
:p1an in addition to voluntary proposals, insisting that
isuch a plan, and further court 1nvnTvemént would not be |
‘necessary.
; Once again, committees of parents, teachers, admini-
?straturs and specialists in the field of desegregation,
iintegration, were formed to examine programs. This ser1e§ i
;cf meetings culminated in the recommendation to the board i
jthat the Magnet School Concept be utilized as an approach
toward total voluntary integration.

i As presented to the Board, Magnet Programs were to be

.composed of special curriculum interests which provided
istudent options for a desired learning experience; in the
lprucess, racfally balanced enrollment would occur.' Students
would select a desirable program consistent with their
interests instead of transferring to another campus where

the traditional mode of learning is maintained, for the sole

24
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purpose of integration. In the Magnet School Concept, a
racially balanced enrolliment would be naturally attained ;
because of soundness of curriculum designs and the feasi- i
ﬁility of learning through positive, experimental approach-
%5, an educational setting which everyone seeks.

Several types of magnets were proposed, among them,

extended day programs, grade level schools, fine arts
Fchnn}s, foreign language and bilingual schools, science i
hnd math centered schools, Vanquard mentally gifted minor !
Fchnu]s and a host of others of equal value. Teachers were [
%nce again released from classroom duties to plan. Majority
!and minority schools identified in the court order as
!segregated, paired in Cluster groups. Packages were put
;tﬂgether in the form of brochures and sent home with sfu-
Eents in December, 1977, Students and parents were asked

&n examine them with an eye toward second semester enroll-
hents. Teachers visited paired schools to explain programs
%u students and conducted parent teacher meetings to answer
?ﬂUEstinns and respond tu.criticisms regarding program

ﬁesIgnS.

I
The Roosevelt Parkside Magnet
|
I
I

I

The ethnic distribution at Roosevelt EIementary is g

|

predomInater minority (refer to Abstract of Thesis, p. ix)}.!

The staff is ethnically distributed in this manner: Anglo

|
Classroom Teachers, 11, 4 of whom are male; two of the
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five Chicano teachers are male and there are two female
Blacks. There is an instructional aide in every room, the

majority of whom are minority women, mainly Chicano. 1In

addition there is a bilingual tutor in each of the 5 bilin-

gual classrooms along with the regular aide. There are 2

Eng?Tsh as a second 1aﬁguage teachers, one, a Chicana, the

other a male Anglo. The three physically handicapped reha-
ilitation counselors are all female and Anglo, there is one

Black female counselor, and there are two Chicana Bilingual

Resource Room aides. Roosevelt has two Anglo Resource
%Eachers, both female, whose main responsibility is to su-
;ervise the reading and math resource centers and the 3
ing1o, Chicana and Black female aides assigned to them.
fhe principal and secretary are both female and Anglo.
ﬁhere is a Chicana community aide and a Chicana parent
gctivity coordinator, both of whom have resided in the
j1mmediate community most of their lives. The Tibrary is
haintained by both a male and female Anglo aide, and most
;uf the support staff, eg., nurse, attendance counselor,
speech and hearing specialists and psychometrist, are all
iRnglﬂ and mainly women.

! The staff as a whole, is considered to be competent

|
'and committed to sound educational principles.

Free breakfast and lunch is served to the majority of

the students daily, along with a mid-morning milk break.

A11 of the children who 1ive in Roosevelt's neighborhood

|
|

|
|
|
]
1

——
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walk to school, less than one half of their families are
buying their homes and the mean educational achievement
level of parents in the community is Grade 9.

Parkside Elementary has roughly the same number of
E]assroum teachers, one Black female and two Chicana fe-
ha1es. There are four male and 8 female Anglos, and prior
#u the Magnet 5chool, there were only two 1n5fruct10na]

gides whom all of the teachers shared in the upper grades,

hile the early childhood classrooms were staffed with Anglo

female classroom assistants. The PHRC tutors, LDG teacher,

and support personnel are all -shared with Roosevelt. There '

is one female Anglo secretary, one female Anglo resource
;eacher and an Anglo male principal. The staff is consider-
%d to be competent and committed to sound educational
Frincip]es.

% Virtually all of the Parkside studénts walk to school
%nd fewer than one fifth receive subsidized Tunch funding.
hnst Parkside families are home owners, have graduated from
Ligh school and attained at least two years of college,
;r1nr to the Magnet Program, there was no breakfast program
%nd no mid morning milk break at Parkside School.

i Roosevelt and Parkside teachers elected to locate pri-
&ary classrooms at the Parkside site and upper grades at
Roosevelt. Below, the Magnet Program utilized this past
gemester at the two schools i1s presented, with detailed

ﬂescr1pt1ﬂns to demonstrate the nature of the concept which

has been adopted.
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BILINGUAL - -GRADE 1

The first grade bilingual classroom will emphasize
reading, oral and written language, spelling, and
math skills. Science, social studies, multi-
cultural education, health, and physical education
will be important aspects of the program. The
children will also be introduced to art and music
and participate in drama through plays, skits,

and puppet shows.

Embracing the regular curriculum will be a bilin-
gual program using basic conversational Spanish
as the second language. With consideration taken
of each child's previous experience with the
language, the program will be tailored to meet
his or her needs. The bilingual program will be
an addition to and a complement for the other
areas of study,

Each child in the program will have an excellent
opportunity to receive a basic, well-rounded
education while learning another language. The
program will be an enriching experience for all
children.

BILINGUAL--GRADE 2

Since knowledge of two languages can enhance a.
child's learning, the second grade class will have
an individualized program in bilingual education,
stressing the basic subjects of:

reading, writing, oral language
math, science, social studies
health, safety, physical education
music and art.

A language tutor using specialized aids will assist
those children who are just beginning Spanish,
while those who already know the language will
attempt projects at their level.

Multicultural social studies projects will com-
plement the bilingual program with experiences
in drama, other languages, arts and crafts, and
foods.

The teacher will also stress special objectives
as needed,
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BILINGUAL--GRADE 3

The third grade bilingual program will emphasize
the basic reading, writing, and math skills.
Language instruction in Spanish will be consis-
tent with the programs planned for the first and
second grade bilingual classrooms.

An afternoon plan for multicultural experiences
will include instruction in science, social
studies, music, art, health, and physical edu-
cation. Field trips which enhance the multi-
cultural topics will be included in the after-
noon program.,

Individualized instruction will meet the wide
variety of needs and skill lTevels in the third
grade bilingual classroom,

Rationale

| Primary bilingual classes were developed for the Park-
'side site with two major goals in mind, First, to attract

the primary minority students who had been enrolled at

Roosevelt to the Parkside site, and secondly as a mechanism

to interest Parkside students who had the ability to learn
|a second language and whose parents recognized the educa-

Itiana1 worth of bilinaual instruction, Grades one and two

‘are being taught by former Roosevelt teachers who trans- |
|

ferred with the majority of their former Roosevelt students;

ithis was another incentive for student movement. The third

|
|
|
I
|

‘grade teacher is new to the district.

|
Strong emphasis is placed on multi-cultural approachesj

'in each of these programs, corresponding with the desire on
1 1
ithe part of the teachers to instill an appreciation for and|

1

© T — e 1 —— - T . e e ]
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|
_understanding of the cultures and backgrounds of incoming

minority students, as well as students already enrolled at

Parkside.

PERSONALIZED LEARMING--GRADES 1 AND 2

Personalized learning is the focus of the first and
second grade self-contained classroom, with the
program designed to meet individual needs and
various learning styles. Whether the child learns
by seeing, hearing, or writing, the class will

give him/her an opportunity to learn with his/her
own approach. Basic concepts will be taught
individually or in small groups with mastery of
skills required for advancement in math and
reading,

Afternoons will be spent studying language arts,
social studies, science, and music, with the
emphasis on the learner's positive self-concept.
Additionally, the multicultural component of
Early Childhood Education will assist the child
in building positive concepts of self-worth and
se]lf-esteem,

YOU AND YOUR WORLD--GRADES 2 AND 3

The Early Childhood Education Basic Individualized
Program in the areas of reading, language arts,
spelling, math, health, and physical education will
be followed by the teaching team, A planned
homework project invelving parent participation,
monitored by teachers, will enhancé learning

in the above areas.

The last period of each day, children will rotate
between the team members. Four days a week will

be devoted to a unit of study, "Environment,
Culture, and You." This unit will include science,
multiculture, drama (written and produced), music,
and art. Field trips will be included as appro-
priate for unit study. -

To insure maximum growth and acceptable class-
room behavior, a special incentive activity period
will be set aside on Fridays. This hour will
include participation in cooking, arts and crafts,
and motor skill activities.
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Rationale

Personalized Learning and You and Your World, Grades
one through three, contain provisions to allow students to
iprngress at their own rates, while reinforcing positive

:se]f-image techniques are utilized by teachers to instil]

|
self confidence and recognition of the value of the

%1nd1vidua1. Both programs center afternoon projects around

multi-cultural activities, aimed at acceptance and recog-

nition of self and tolerance and appreciation for other

‘people's differences., Children who function best in a
i
|

warm, nurturous, accepting school environment, were sought
:uut by this program design. -

i §
COMPETENCY BASED PROGRAM--GRADES 1 AND 2

A team-teaching approach will be utilized in this
program with some of the children working in

; mathmatics with one teacher, while the others

' study basic reading skills with another. Each

| day after recess break, the children will rotate
to the other teacher.

Basic concepts will be presented on an individual
or small group basis. In this competency based
program, mastery of the skills is required for

! advancement.

! I'am Unique, a multicultural unit, will empha-
size language skills, science, music, and art
| in the afternoon program.

Special interest units will be taught on an
occasional basis to these children in this
Early Childhood Educational Program.
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BASIC EDUCATION--GRADES 1 AND 2

The primary and most essential goal of the
instructional program is to provide quality
education for all children by improving the |
basic skills of each child. Special emphasis
is given to reading, writing, listening, speak-
ing, thinking, and mathematics skills in the
morning hours with the homeroom teacher.

One hour each afternoon will be devoted to rot-
ating five-week units featuring the services of
all three teachers. Topics of understanding

and appreciating written work in poetry and prose,
basic knowledge of food and nutrition, and
exploring career opportunities will be used to
enrich the quality, sensitivity, and tone of a
child's 1ife style.

‘Rationale

| Morning sessions of the Competency Based Program and

|IBasic Education are designed with heavy emphasis on skill

[mastery. This program introduces competency based educa-

| .
ition to youngsters while at the same time, through after-

,noon activities, growth in the effective areas is encouraged

!through a multicultural career oriented curriculum. This

program is intended to attract highly motivated students

:'
!
|
Iand high achievers as well as those who need to develop
[these particular skills,

I




HISTORY OF MAN IM SPACE--GRADE 4

In the fourth grade classroom, students will 5
receive an individualized instructional program in
the basic academic areas of reading, writing,
spelling, and mathematics during the morning
session,

The afternoon session will be devoted to an in-
depth study of space exploration. The historical
aspect of flight will be viewed through man's
earliest attempts to conquer space. From myth-
ology to modern day space accomplishments,
students will study the frontier of space.
Opportunities to build models of various space
vehicles as well as a field trip to an airport
are planned.

Rationale

This program is designed to attract high achievers,

fcapita1izing on the appeal of space exploration, and recent:

iscience fiction film successes.

In addition to this, the drawing card of building a

space model is intended to be personally gratifying to the

student as well as to develop intellectual, physical and

artistic skills,
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GOOD BASIC EDUCATION--GRADES 4 AND 5

Using a triad (three teachers) concept, a strong
program is planned for 4-5 graders. The fund-
amental skills of reading, writing, and arith-
metic--the basic skills of learning what are
necessary for our childrens' success in school--
will be at the heart of the program. The morning
program will be devoted to these areas in the
following manner:

In reading: the Ginn 720 Program
Wwill be used with library
enrichment.

In writing: grammar and literature
will be presented,

In arithmetic; various strands covered at
this level including oper-
atfons, sets, problem solving,
geometry, and graphing, will
be stressed.

Following this basic skills program in the
morning, the student will take part in an after-
noon program emphasizing a flexible tool.

1) Studies in general science and biolog-
ical science will be offered stressing the scien-
tific method as an exploratory tool. Rocketry,
flying machines, space, volcanoes, earthquakes,
and 1ife cycles are among the many topics to be
covered.

2) Units in social studies from a modern
perspective will begin with an extensive study
of "Star Wars.,"

- 3) A third aspect will be to expose students.
to bilingual, bicultural studies, The unit will

include the study of Spanish and Spanish culture--
through music, art, folk dancing, and field trips.

e —r—— ——
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Rationale

This program capitalizes on the popularity of "Star
Wars," Bilingua] Education in a Bilingual community and
science and biology, taught by a triad of teachers rotating
students in six week time blocks. The program seems to
Ehave something for every one. Although it is sound, the
!prugram will be discontinued for the following school year
;fur reasons delineated later in this paper.

CONSUMER EDUCATION PROGRAM--GRADE 5

: Students in the fifth grade program will receive
individualized instruction in the basic skills
of reading, language, and math.

A special enrichment consumer program is planned
, to give the students an opportunity to become
i aware of their need to handle finances wisely.

I An exploration of the various ways finances are
: acquired and an in-depth study of how wise
i financing affects personal security, will be made.

Consumer education will focus on theories of
food, clothing, shelter, and transportation.

|
Rationale

?nr survival in a capitalistic system, where the problem of
handling one's money is essential and common to people in
all walks of life. This program is intended to instill
interest in students from all economic strata within the

magnet.

i This program places heavy emphasis on skills necessary .



|
|
i
i
|
|

.and nationalities

magazine in the United States,

tots in search of their favorite cartoon shows.

is the "great American-cultural equalizer."

T.V. GUIDE TO LANGUAGE ARTS-GRADES 5-6

During the morning session students will receive
an individualized instrué¢tional program in the
basic academic areas of reading, writing and
spelling skills as well as mathmatics.

The afternoon program will be built around the
weekly T.V. Guide as a text.

Reading, spelling and language will be rein-
forced, while current events, selective viewing,
advertising techniques, scheduling, political
observation, elements of drama, script writing
and acting will be covered.

It is expected that students will write and
produce their own T,V. show and attend two
video taping sessions at one of the studios in
Los Angeles.

Rationale

The T.V, Guide has become the most widely circulated

‘utilizes something that is common to the experience of all

‘children in pointing out how truly "alike" we are in

|
'modern day America, while at the same time sophisticates

'selection processes.

People of all ages, races
, refer to it daily, including pre-school
Television

This program

|
'students in academic, social, cultural and intellectual :
|
i



37

ROOSEVELT SPORTS AND INDIVIDUAL DEVELOPMENT--
GRADES 5 AND 6 '

Students will receive a strong basic program that
will include math, reading, social studies, and

science. Also included in this will be bilingual
instruction with a strong multicultural emphasis.

The enrichment program will include the teaching
of sports fundamentals invelving team play, as
well as individual achievement, correct nutrition,
physical development, and personal well-being.

Activities will include an obstacle course
"Challenge of the Stars," monthly field trips

to sports events, banquets, films, and special
speakers. There will be in-class special projects
involving the construction of equipment, cooking,
sewing school jackets, and publishing of a sports
bulletin.

The program will culminate in a mini-olympics in
which the student participates in his/her special-
ized event. A1l activities will be co-ed, and
groupings will be according to abjlities.

The program is planned to build individual as
well as team pride and awareness skills necessary
to function in society.

Rationale

This heavily athletic program is designed to attract

with their concentration and effort in the traditional

ischno1-sett1ng. The added attraction of a Bilingual

iprogram arouses the interest and enthusiasm of parents
, :

as well.

ithuse youngsters whose interest in sports often interferes




QUTDOOR LEARNING AND FINE ARTS PROGRAM--
GRADES 5 AND &

Students will receive personalized instruction
in the basic skills (i.e., reading, writing,
arithmetic, spelling, etc.) and have the oppor-
tunity to participate in a special enrichment
program.

The enrichment program will include a four-day/
three-night mountain camp experience. Activities
will include ecology, nature studies, science,

art, music, dance, human relations, and recreation-
al sports. Classroom study and other field trips
and activities will also be included.

The program will further include participation in
a multimedia theatrical experience or a fun-

level square dance experience, each to include

the making of props, sets, and/or costumes.

These activities are planned to build an aware-
ness of the world in which we Tive, and an
appreciation of nature. Students will be provided
opportunities that go far beyond the 1imits of

the regular classroom,

Rationale

i
?
i
-

Qutdoor learning translates to "mountain school”

d multi-media theatrical experience translates into "a

student production of the "WIZ", This program continues

to be the most attractive of all the magnets.

e e e e e e e e e e e ——————— i 8. e e e . =



Chapter 5
IMPLEMENTATION AND EVALUATION OF THE PARKSIDE-
ROOSEVELT MAGNET PROGRAM i

f This magnet, begun in February, 1978, is to be embell-

|
ished and enriched during school year 1978-79 and has been

accepted by the Board of Education as the ultimate mandatory
Plan for the two schools involved, for the 1979-80 school !
#ear. Egly's decision to begin the voluntary magnet at
%id-year was not welcomed by anyone involved in this entire:
process. The logistics of such a transition were at the !
Every least, complicated. | :
| The personnel office assigned four of Roosevelt's
%rimarr teachers to staff positions at Parkside, and 3 |
:Parkside teachers to Roosevelt, effective three days prior
jtc the beginning of Magnet Activity. Students were told | |
|their teachers, desks, books, classroom equipment and |
ffurniture would be moved to the receiving school, en masse.

;They were encouraged to join in the exodus. Since teachers

iuti]ized those three days to set up new classrooms and p1an|
lfur the ensuing semester, substitute teachers had to be
'supplied to several classrooms on approximately the same
days. San Bernardino's supply of substitute tEachérs is
not extensive. It was also during these three days that

warehouse crews were charged with the responsibility of

moving furniture from one site to another, as a result of

I ] ' -t o i e i = e — s
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the grade level transfers. These factors resulted in
classrooms full of students in some schools, with no teach-

ers, no desks, no books, no furniture and no academic
|
1

program. Classes were hurriedly grouped together and under |

the principal's supervision, shown a series of films in

i

!schuc1 cafeterias. i
The bus company arranged stops in all attendance areas

|

|

I
|
Ithat appeared to accomodate the needs of most students. An

effort had to be made to provide children with a dry place
‘to wait for buses due to the inclement weather plaguing San i
!Bernardinu.

i In order to insure that services available at a stu-
|

|
|
|
! o |
pent’s former school would be offered at the new school, it |
!became necessary for the District to expand many programs, !
i
!

such as Breakfast at School, which previously had been fund-,
ed for only identified poverty schools, Emergency integra-
tion funds were made available thrﬁugh the federal govern-

Pent and new job classifications were defined in order to

affordable educational tool to enhance classroom instruc-

tion, and as a consequence, classified ads appeared in the

huca1 newspapers seeking candidates for positions as school

l
iimp1ament these programs., Field trips once again became an {
E
|
I

hus drivers, Class size was reduced from 32 to 27 ‘students |
in the upper grades, creating a few teaching positions

within the district which were difficult to fi11 at mid- I

|
year.
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Areas of Concern

Since the program initially was to be voluntary, the

option of not participating had to be Teft open to parents

|
and students. This necessitated a traditional grade one
|

ﬁhruugh six school with a higher student population per
I
h1ass at each site, that was not eligible to participate in

%agnet activities nor funding. There soon evolved two
separate and unequal schools within the school. In some
?agnet classrooms, as few as 15 students were allowed to :

: :
remain enrolled, with one teacher and one classroom aide

' |
providing for individual needs at a ratio of one to seven,

| |

Every teacher's dream. Many students registered in and l
attended the magnet school for a few days and then dropped |

but returning to their former schools for reasons known
- I

Ennly to them and their parents. :

Many teachers were not happy about leaving schools and

'starting what amounted to new and different classes almost

J-n:n'n.n‘zr'night. Some resisted their transfers, and petitioned

the San Bernardino Teacher's Association to intervene on
[
itheir behalf, all to no avail.

| Parents, teachers, administrators and students felt
|

‘that to move in the middle of the school year was a disrup- !
tion of the total education process that threatened contin- |

;uity and in some cases might invalidate state test results. |
|

: In an attempt to encourage parents, and reassufe them

1
USSR PO S —
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as to the stability of the educational process, a commitment
was made to them by the principals at both sites. Parents

were told that wherever possible, students would be allowed

to remain with their former teachers if they followed that

‘teacher to the integrated school. This commitment produced

|

I
! i
two results. At both sites, a Targe number of students

!

I

moved with their teachers. Secondly, a segregated situation

|
lwithin an integrated school was created. !

No inservice of introduced staff at the predominately .
1

minority site was initiated to familiarize them with the
;particu1ar needs of Roosevelt youngsters, aside from brief
icnmmunicatfan among teachers regarding individual children.

fSuch was also the case at the predominately Anglo site.

The need for activities of a school-community nature

|
‘was not considered by either staff. The students at both
|
i51tes demonstrated a need for a "school spirit" orientated

social program.
| Curriculum was not developed for classroom instructio
fregarding the nature and significance of student commitment

Eand participation in the integration program. Students

T ol e S~ -3 ST A S

|

were simply transported to their new school sites and the
'basic instructional program was continued minimally, if at |
‘all, with regard to instruction in and reinforcement of,

.such a historical and innovative attempt at human inter- ;

action. ,
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Implementation for 1978-79

The February implementation of the Magnet School
attracted 66 Anglo students who remained at Roosevelt and |
122 minorities who remained at Parkside, bringing Parkside's;
;thnic numbers within the limits set down by the court.
?ucseve]t, however, needs to attract more Anglo students
if racial balance is to be achieved. The basic magnet
program for Roosevelt will be offered again for the next |
ﬁchuu] year, with one major change.

% Dr. Neal Roberts, Superintendent, Desegregation and
ﬁntegrat1an, Mr. Mel Feuer and Ms. Barbara Kaminski,
:recammended to the Board of Education that a Vanguard . |
Fifted Program be located at the Rnnseve1t site. It was
ruted that this program was highly regarded by Parkside
parents of gifted students, many of whom expressed an i
Hntentiun to enroll their children at other minority sites
Fhere Vanguard is operational. Roosevelt staff was in-

?furmed of Board acceptance of the proposal, after the fact.

The faculty requested a meeting with Dr. Roberts during

Fhich members expressed a majority opinion that Vanguard
was unwelcome. The decision was protested for several
!reasuns, among them, teacher concerns that the existing
:prub]em of a segregated school in an integrated setting
would become even more pronounced and the fact that three

teachers selected for Vanguard classes were new to

Roosevelt since the magnet began. This was somewhat



demoralizing to veteran Roosevelt teachers who have encount-

ered general, though unsubstantiated public upin;iﬂn, that
teachers of minority students in segregated schools were
somewhat less competent than others in the district. A
%e]ectinn of one veteran Roosevelt teacher would have hegn
FGFE supportive, in the staff's opinion. Other concerns
hnvnlvad removal of brighter children from regular class-
;unms, leaving less positive role models for low achievers
and that the staff had not been included in planning dis-
%USEiOﬂS and/or decisions regarding Vanguard.

i Dr. Roberts felt there was some validity to each of
Fhese arguments. However, he stated that the Vanguard
%rpgram was one which Parkside parents were insisting
;huu1d be made available to their gifted children in the
*a11. His opinion was that Hauéevelt would lose Anglo
%tudents to Vanguard if it were placed at another site. It
Lecame c]eaf to the staff that the Vangquard program would
be functional at Roosevelt in Fall of 1978,

| Two of the teachers in a fourth grade magnet at
ﬁucsevelt were asked to teach the Vanguard class, and one

pas been assigned to another Vanguard in a different minor-
jty school.

: Vanguard and a developing fifth-sixth grade multi-
cultural program are the only anticipated changes for the
Fnoseve]t Parkside Magnet School Program for fall, 1978.




Chapter 6
ANALYSIS i

j Classroom situations are assumed to be entities that !
}equire no thorough evaluation as regards their content. [

|

|Tearnfng process, particularly in the structured classroom

For example, teachers' values play a vital role in the

where transmission of information rather than exchange of

ideas takes place. In spite of the fact that children are a
l . |
captive audience, no demands are made upon classroom teach-i
I i
'ers requiring re-evaluation as to their.pedagogical orien-

|

tations, or even the content of information they transmit.

Innovation in education requires constant re-evaluation

!
j |
[uf structure of information and teacher orientation and/or f

!
.attitudes. Without staff values clarification, teachers may

wittingly or unwittingly transmit bias, as the authenticated

I Since teachers' attitudes on different stratifications

=kncw1edge which cannot be challenged. ‘
fuf the social system, eg., race, class, gender, age, etc., i
|

lmay play a vital role in the educational process, the Hagneﬂ
|

'School concept must be implemented with a clear understand-

1ing that teacher training-retraining must occur, consistent
with the innovative spirit with which San Bernardino has
|

1

‘attempted to resolve the integration issue. Teachers, with

f]imited understanding as to their own relative position in |
social stratification systems, eg., Black, female, aging,

45
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etc.,, may imply delimitation in their capacity to under-
stand children with varied backgrounds.

Universalistic and culturally relativistic disposition
4in this culturally heterogeneous society must prevail in
éthe pedagogical orientation of classroom teachers. However

|
fmonu11thic it may appear on the surface, each classroom is

|
lout systematic re-examination of preparedness of all class-

room teachers in regard to their principles of education

|
|
F |
ffu11 of children whose 1ives are varied and diverse. Hith-‘
|
|
[ . |
EPEIative to the growth of each child, which is implicitly I
: [

i

'contained in the Magnet School Concept, integration in
San Bernardino may not produce its intended outcome. Should

[the Board of Education not take steps in this direction, it
imay succeed in maintaining the segragation pattern it so
%strnng1y attempted to perpetuate through decades of in-
iactinn. Without cantemp]atfng the possibility, segragated

| i
iclassrooms in an integrated school may ultimately become the

lanswer the Board of Education has been seeking all along.
In the end, all children 1in San Bernardino are being
'denied the skills they so desperately need to acquire in

‘order for them to function productively in this culturally

ipluralistic world.
i
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APPENDIX B-2 :

PLANNING UNIT II

Chart 1 - Participation by Ethnic Group, November Exchange

| Sub-unit A Students who moved by bus.

other Total Percent

K-5 Mexican
lSchou1 Enrolled Black American
:Davidsnn 390 7 27
iLincu1n 486 18 100
 Marshall 310 12 13
| Roosevelt 502 72 171

118 152 40
190 308 63 |
57 8 2 |
17 260 52

' Total "A" 1688 109

31

Chart 2 - Participation by Ethnic Group, November Exchange

382 802 48 |

]
1
i

Sub-unit B Students who moved by bus.

|

i. K-5 Mexican

| School Enrolled Black American Other Total Percent

|

% Parkside 303 8 9 132 149 49

' Riley 450 (two 15 102 90 207 46

| sixth

' Wilson 181 ] 21 64 86 48

| Total "B" 934 24 132 286 442 47 |

|

, Total

¥ IIAII & HBII ;
K-5 2622 133 443 668 1244 47
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APPENDIX B-3

PLANNING UNIT II (CONT'D)

Chart 3 - Participation by Ethnic Group, April Exchange

Sub-unit A Students who moved by bus.

! K-5 Mexican

School Enrolled Black American Other Total Percent
|Davidson 381 1 24 64 99 26
?Lincu1n 473 26 39 126 191 40
Marshall 297 10 17 83 110 37
. Roosevelt 490 53 127 15 195 40
ETataT "A" 1641 100 207 288 595 36

Chart 4 - Participation by Ethnic Group, April Exchange

Sub-unit B Students who moved by bus.

K-5 Mexican
School Enrolled Black American Other Total Percent
i Parkside 367 5 9 173 187 51
E Riley 465 20 1133 86 239 51
' Wilson 212 1 12 65 78 37
I

' Total "B" 1044 26 154 324 504 48

Total
HAII & IIBII

K-5 2685 . 126 361 612 1099 41
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APPENDIX B-4

'PLANNING UNIT II (CONT'D)
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Chart 5 - 6th Grade Participation in Outdoor Education

Sub-unit A
Grade 6 ‘Mexican

School Enrolled Black American Other Total Percent
Davidson 72 u 9 35 48 67
Lincoln 65 3 16 29 48 74
Marshall 61 3 9 42 54 89

' Roosevelt 94 19 47 0 - 66 70
Total "A" 292 29 81 106 216 74

Chart 6 - 6th Grade Participation in Outdoor Education

Sub-unit B
Grade 6 Mexican
School Enrolled Black American Other Total Percent
Parkside 78 5 7 64 76 97
Riley (not 90 6 24 8 38 42
all 6th grade particiqated in Outdoor Education)
Wilson 34 2 23 26 76
Total "B" 202 12 33 95 140 69
Total
IIAJI & IIBII
Grade 6 494 41 114 201 356 72
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APPENDIX B-5
PLANNING UNIT III

Participation by Ethnic Group

K-5 Programs: Participating Students 2,992
Black Mexican-American
537 = 18% 119 = 25%

6th at Pacific: Participating Students 603
Black Mexican-American
94 = 16% 119 = 20%

6th at Camp: Participating Students 551
Black Mexican-American
84 = 15% 91 = 17%

Totals: Participating Students 3,595

L Black Mexican-American

631 = 18% 881 = 25%

Total Unit Enrollment Percentages:
Blac Mexican-American
16% 21%

Other
1693 = 57%

Other
390 = 64%

Other
376 = 58%

Other
2083 = 58%

Other
63%
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PLANNING UNIT IV - FINAL REPORT

Participating Students

! School  Enrollment Black

21.8%

Mexican- Other Total % of
! American Participation
iGrcup A
Urbita 184 11 79 26 116 63.0
Cypress 498 38 60 194 292 58.6
Oehl 546 36 37 250 323 57.2
;Thtal: 1228 85 176 470 731 59.5
| 11.6% 24.1% 64,3%
 Group B
| Lytle Creek3ol 12 110 100 222 56.8
!Thﬂmpson 473 . 18 26 215 259 54.8
' Lankershim 470 49 41 180 270 57.5
| Total: 1334 79 177 495 751 56.3
10.5% 23.6% '65.9%
|
{
| Group C
Ramona- 671 173 163 79 415 61.9
| Alessandro
| Warm
i Springs 562 37 45 152 234 41.6
| Emmerton 508 41 38 225 304 59.6
' Cole 520 21 39 237 297 57.1
Total: 2261 272 285 693 1250 55.3
22.8% 55.4%
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APPENDIX C-1

SOCIOECONOMIC INTERACTION
Planning Unit 1 .
Grades K-6

' Data showing the extent to which pupil populations within each Planning
Unit included students from diverse socioeconomic backgrounds are

- reported below. In general, students moved among the schools within

. each sub-group depending upon program choice, availability of facilit-
ies and need to balance schools ethnically and socioeconomically. Data

- for each sub-group show actual numbers of students leaving a given

| school. Example: Arrowhead School had 217 students volunterring to

Iga;ti$1pate in integrated learning activities'at Kendall and Muscott
chools

Arvrowhead (6)
(4,5,6,)

Arrowhead - 217
kendal - 116
Muscott - 183

| .
: Kendall (5) Muscott (4)
. (4,5,6,) | € > | (4,5,6,)
. Muscoy. (2)
(2,6,9)
i Muscoy - 264

! Newmark - 186 |
Kimbark - 110 |

Newmark (6 Kimbark (9 |
aars® | < > | e |

Code
Level 1 - $8,514 median housing value
Level 10 - $25,971 median housing value

et i - R —— e v ——el



North Park (8)
(2,3,8)

APPENDIX C-2

SOCIOECONOMIC INTERACTION
Planning Unit 1 (cont'd)

California (2)
(2,3,8)

California - 165
North Park - 103
Vermont - 131

58

| Code |
| Tevel 1 - $8,514 median housing value
Level 10 - $25,971 median housing value

N
'y

Vermont (3)
(2,3,8)




APPENDIX C-3

SOCIOECONOMIC INTERACTION
Planning Unit II :
Grades K-6 I

- Data showing the extent to which pupil populations within each Planning

Unit included students from diverse socioeconomic backgrounds are
nrepurted below. In general, students moved among the schools within
each sub-group depending upon program choice, availability of fac111t-!
ies and need to balance schools ethnically and socioeconomically. Data
for each sub-group show actual numbers of students leaving a given I
school. Example: Davidson school had 152 students volunteering to !
| participate in integrated learning activities at Lincoln, Marshall, and
RnuseveTt

A
v

' Davidson (7) Lincoln (2)
(2,6,7) (2,6,7) \

Davidson - 152
Lincoln - 308
Marshall - 110
Roosevelt - 260

; Marshall (6) | & : 5 | Roosevelt (2)
(2,6,7) 1_tetel)
Parkside (9)
{al?ig)
E Parkside - 187
| Riley - 239 {
i Wilson - 86 |
! R1Tey {3] ¢ > Wilson (7)
L @79 | S e
| ;
Code

- Tevel 1 - $8,514 median housing value ;
Level 10-- $25,971 median housing value '



Davidson (7)
Lincoln (2)
Marshall (6)
Roosevelt (2)
Parkside (9)
Riley (3)
Wilson (7)

Code

60

APPENDIX C-4

SOCIOECONOMIC INTERACTION
Planning Unit II (cont'd)

48
48

54
66
76
38
26

W

Level 1 - $7,514 median housing value
Level 10 - $25,971 median housing value

Mountain School
(2,3,6,7,9)




APPENDIX C-5 :

SOCIOECONOMIC INTERACTION
Planning Unit III
Grades: K-6

|

i Data showing the extent to which pupil populations within each Planning

| Unit included students from diverse socioeconomic backgrounds are

| reported below. In general, students moved among the schools within
each sub-group depending upon program choice, availability of facilit-
ies and need to balance schools ethnically and socioeconomically. Data

| for each sub-group show actual numbers of students leaving a given

| school. Example: Rio Vista school had 209 students volunteering to

| Ea;ti%ipate in integrated learning activities at Hunt and Barton

. Schools.

i
!
|

Rio Vista (4)
(4,8,9)

5 ~ Rio Vista - 209
: Hont - 228
Barton - 163

Hunt (8 -~ Bart 9
(E?a.é()} & ?E.ETQE Lol

Bradley (4)
(1,4,10)

Bradley - 322
Burbank - 135
Mitchell - 237

Burbank (1) | 2 & Mitchell (10)
(1,4,10) = (1,4,10)

' Code
Level 1 - $8,514 median housing value
._Level 10 - $25,971 median housing value



Monterey (1)
(1,10)

Del Rosa (9)
(1,5,9)

i Code

APPENDIX C-6
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SOCIOECONOMIC INTERACTION
Planning Unit III (cont'd)

Monterey - 353
Belvedere - 280
P & Belvedere (10)
< 7 (1,10)
Mt. Vernon (1) .
(1,5,9) |
Mt. Vernon - 349
Del Rosa - 366
Fairfax - 239
Fairfax (5)
€ > | (1,5,9)
i

Level 1 - $8,514 median housing value
Level 10 - $25,971 median housing value

N ———— |



- *Dpes not include 5th and 6th grade students who attending Planning

63

APPENDIX C-7

SOCIOECONOMIC INTERACTION
Planning Unit II (cont'd)

Barton (9) 57
Belvedere (10) 85

Mountain School

Bradley (4) 36
Burbank (1) 21
Del Rosa (9) 79
Fairfax (5)

Hunt (8)

Mitchell (10)
Monterey (1) 61
Mt. Vernon (1) 29
Rio Vista (4) 23

Unit activities at Pacific High School.

(1,4,5,8,9,10)
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APPENDIX C-8 -

| SOCIOECONOMIC INTERACTION
Planning Unit IV |

Grades K-6 |
I

l

| Data showing the extent to which pupil populations within each Planning
i Unit included students from diverse sociceconomic backgrounds are |
! reported below. In general, students moved among the schools within !
i each sub-group depending upon program choice, availability of facilit-
‘ ies and need to balance schools ethnically and socioeconomically. Data
for each. sub-group show actual numbers of students leaving a given
| school. Example: Urbita school had 116 students volunterring to
!ga;ti?ipate in integrated learning activities at Cypress and Oehl |
i Schools.

Urbita (3)
(3,5,10)

, Urbita - 116
| Cypress - 292
Oehl - 323

! =] o
AR |

|
|
Lytle Creek (3)
(3,5,7)

Lytle Creek - 222
Thompson - 259
Lankershim - 270 :

Thompson (7) Lankershim (5)
(3:5,7) (3,5,7)

L'

Find

i Code
-~ Level 1 - $8,514 median housing value
| Level 10 - $25,971 median housing value

i i A | A S et e it - o i




| Code

APPENDIX C-9

SOCIOECONOMIC INTERACTION
Planning Unit IV (cont'd)

Ramona-
Alessandro (1)
[1 ’43-5!8]

M

) €

Emmerton (
(1,4,6,8

e (0D

£ s, | Warm Springs (4)
A T (1,2°6,8)
o~
Ramona-
Alessandro - 415
Warm Springs - 234
Emmerton - 304
Cole - 297 J
> Cole (6)
(1,4,6,8)

' Level 1 - $8,514 median housing value
. Level 10 - $25,971 median housing value

— ]
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SUMMARY OF TEACHER QUESTIONNAIRES

Opinion of Teachers

i1. The Planning Unit pro-

| gram interfered with the

;effectiveness of the rest

iof the Instructional pro-

| gram.

[

| 2. Pupils had a worth-

while educational exper-

,ience. .

a. Your kids.who
visited

b. Kids from another
school who visited

: you.

; c. Kids who remained

1 3. Pupils had developed-

, friendly relationships

' with their peers during

-F]annina Unit activities

a. Your kids who

visited

! b. Kids from another

t school who visited

‘ you

| ¢. Kids who remained

4, Pupils worked cooper-
| atively with their peers
. during Planning Unit
| activities

a. Your kids who
: visited
" b. Kids from another
school who visited
| you
- ¢. Kids who remained

Total Agree Uncertain _ Disaaree |
Responses| # £ 18 1 % # % |
437 277 | B3% ¥53 | 12% (107 24% l
435|263 | 60% [125 | 208 | 47 |11%
432 332 | 77% | 59 | 142 | &1 | 9%
422 289 | 68% | 87 | 21% a6 111% ;
|
428 189 | 442 [159 | 372 | 80 19%{
430 242 | 56% |104 | 24% 84 20%
426 237 | 56% | 103 | 24% 86 |20%
441 262 | 59% |142 | 32% 37 B%
429 sag | 812 | 39 | 9 |42 |1o%
421 (328 | 78% | 53 | 13% | 40 | 9%



APPENDIX E-1

SUMMARY OF STUDENT QUESTIONNAIRES

'Opinion of Primary Students

67

i
Disagree r
|

' Who Did Move

'1. Did you enjoy working
with the kids from other
schools?

2. Did you learn inter-
esting things in the
special program?

3. Did you begin to make
new friends during the
school exchanges?

4. Would you like to be
in a program at another
school next year?

Opinion of Primary Students
Who Did Not Move

1. Did you enjoy working
with the kids from other
schools?

2. Did you learn inter-
esting things in the
special program?

3. Did you begin to make
. new friends during the
| school exchanges?

4. Would you 1ike to be
| in a program at another
' school next year?

E Opinion of Upper Grade

| Students Who Moved

1. Did you enjoy working
. with the kids from other
- schools?

2. Did you learn inter-
~esting things in the
special program?

Total Agree Uncertain
Responses | # % # % #
3,280 |2326] 71% |419 | 13% |535 |16%
3,348  |2650| 79% 355 | 11% |343 |10% |
|
3,262 . |2439| 75% |263 | 8% |560 |[17%
3,242 [1924| 60% |460 | 14% |[858 |25%
!
|
2,411 [1513] 63% |399 | 17% [499 |21%
2,351 [1791] 76% | 286 | 12% |[274 |12%
2,230 |1509| 68% |225 | 10% (496 |22%
2,387 |1016| 43% [390 | 16% [981 [41%,
! |
|
2,791 1791 64% 341 | 123 659 |24%
|
2,669 |2188] 82% | 150 | 6% 331 |12%
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APPENDIX E-1

SUMMARY OF STUDENT QUESTIONNAIRES (CONT'D)

Total Agree Uncertain _ Disagree

Responses [ # % # 1 # %

i

3. Did you begin to make
«new friends during the

- school exchanges? 2,666 1911 72% |160 | 6% 606 |23%

|4. Would you like to be -

in a program at another
school next year? 2,649 1446| 55% [480 | 18% 723 | 27%
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APPENDIX E-2

STUDENT QUESTIONNAIRES (CONT'D)

i Total Agree  Uncertain Disa rge

Responses [ # % # % #

iDpininn of 6th Grade Stud-
‘ents Who Participated in
Qutdoor Education Programs

1. Kids from different
schools can cooperate on
outdoor education projects. 723 619 |85%| 65 9% 39 5%

2. Kids from different
schools can make friends

|during outdoor education
|projects. 724 665 [92%| 41 6% 18 3%

!3. Qutdoor Education
| teaches kids to rely on
ieach other for help. 721 447. |62% (170 |24% 104 | 14%

1
|
'i
|
|
!
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APPENDIX F

; SUMMARY OF PARENT QUESTIONNAIRES

! Responses| # % [ 7

Opinion of Parents Whose 3
Children Did Move

1. My child had worthwhile
educational experiences
during the Planning Unit
programs.

2. My child began to make
new friends as a result of
his participation in the
Planning Unit Programs.

| y
3. The Planning Unit pro-
gram was worth including in

ithe school program this yeari

. If there are voluntary
programs next year, I will
:1et my child participate.

hpininn of Parents Whose
Children Did Not Move

1. My child had worthwhile
educational experiences
during the Planning Unit
programs.

|

]2. My child began to make
new friends as a result of
'his participation in the
IP]anning Unit Programs.

3. The Planning Unit pro-
.gram was worth including in

'ithe school program this year}

4, If there are voluntary
'programs next year, I will

et my child participate.

Total Agree Uncertain Disagree
' # % .
3,075 |2211| 72% | 565| 18% | 299 | 10%
:
3,043 |1815| 60% | 602| 20% | 626 | 20%
3,036 |2017 | 66% | 614| 20% | 405 | 13%
2,938 |2104| 72% | 578| 20% | 256 9%
i
1,359 | 528/ 30% | 436| 32| 395| 29% |
1,324 | 481 36% | 326| 25%| 517| 39%
1,392 | 435| 31% | 467| 34%| 490| 35% |
!
H
1,347 | 404 | 30% | 425| 32% |- 518| 38%






