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Abstract 

Funded by a Teaching Innovation Grant designed to transform traditional in-person 
courses into engaging and equitable online spaces, we designed the introductory 
anthropology course, Plagues, Pathogens, and Public Policy. The course is 15 weeks and 
is organized thematically around pressing topics and conversations concerning the social, 
political, and cultural dimensions of pandemics. While the COVID-19 global pandemic has 
intensified the pertinence of the course’s content, recent discourse on systemic racism and 
police brutality in the United States has also drawn renewed attention to the lack of 
inclusivity and accessibility within anthropological academia. Thus, with the design of this 
syllabus, we sought to decolonize our course content and pedagogy as a means of 
contributing to ongoing efforts towards inclusivity in academia. Our approach to a 
decolonized and inclusive syllabus included diversifying course content as well as 
constructing accessible language, assignments, and course policies. The following 
commentary outlines our goals for this endeavor and describes the process of creating this 
course. We detail our experiences with employing a decolonizing framework and present 
a guide for reading our completed syllabus so that we may encourage the development 
of more spaces where students can engage with and understand the benefits of 
decolonized scholarship. 
 

Keywords: pandemics; pedagogy; online learning; decolonizing 
 

Introduction 

“Solve the outbreak.” These instructions for the Centers for Disease Control and 
Prevention’s (CDC) virtual pandemic game appear deceivingly simple and clear (Centers 
for Disease Control and Prevention 2020). However, the course of action to achieving a 
solution, especially in regard to the COVID-19 global pandemic, is anything but. This 
complexity is driven by the fact that pandemics often serve as revelatory agents that shed 
light on social fault lines, leadership failings, and structural inequities. The novel 
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coronavirus has similarly laid bare institutional failings of government, economy, and health 
in the United States and throughout the world.  

At the micro-level of academia, and more specifically in anthropology, recent discourse 
on COVID-19 and police brutality has once again illuminated the legacies of racism, 
colonialism, and imperialism entrenched within the discipline. These conversations have 
drawn renewed attention to critiques regarding inclusivity and accessibility within 
anthropology as a whole, as well as within its academic courses, assigned work, and 
existing syllabi (Appleton 2019; Benton 2017; Friedner, Kasnitz, and Wool 2018; Jobson 
2019). As of 2019, of the fifty most-assigned texts in over 41,000 anthropology syllabi, only 
thirteen were first-authored by women and even fewer by BIPOC (Black, Indigenous, and 
People of Color) scholars (Jenks and Sangaramoorthy 2019).  

We imagine a decolonized pedagogy as being distinct from other forms of critical 
pedagogy in its commitment to centering perspectives and voices from marginalized 
populations, as well as a dedication to addressing and dismantling the harmful legacies of 
colonial and imperial powers (Zembylas 2019). From a broader standpoint, this involves 
constantly evaluating and consciously redefining which voices to amplify in the class. By 
extension, engaging in the ongoing process of decolonizing our pedagogy requires a 
commitment to self-examination and to transforming the classroom into a space of radical 
co-learning where students and instructors alike can examine how we are shaped by, 
involved in, and ultimately are driven to push back against colonial and imperial systems 
(Sangaramoorthy 2020). This is done, for example, by working toward creating an anti-
oppressive classroom environment that eschews traditional punitive assessment and 
holistically considers the student’s emotional, physical, and mental well-being. It is also 
done by considering what form knowledge may take and assigning resources beyond 
academic research papers (Sangaramoorthy 2020). 

Funded by a Teaching Innovation Grant from the University of Maryland intended to 
support the transformation of traditional in-person courses into engaging and equitable 
online spaces, Dr. Thurka Sangaramoorthy, with the graduate and undergraduate research 
assistance of Samantha Primiano and Ananya Krishnan, respectively, designed the 
introductory anthropology course, Plagues, Pathogens, and Public Policy, to follow in the 
footsteps of those currently working to decolonize their pedagogy, to intervene into these 
enduring shortcomings of the discipline, and to provide supportive and thought-provoking 
online spaces through which undergraduate students can explore the social dynamics of 
pathogens. 
 
About the Course 

Plagues, Pathogens, and Public Policy is a high-enrollment course offered at the 
University of Maryland, a large public research university, that fulfills general education 
requirements for students in any year or discipline and provides them with a basic 
understanding of anthropological theory and methods (Gavin 2020). The course belongs 
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to the University of Maryland’s I-Series, a group of courses specifically intended to highlight 
the University’s pedagogical goals of tackling challenging global questions and fostering 
the development of broad analytic thinking skills. More specifically, this course was created 
to speak to some of the most pressing issues in the field of global health, while inspiring 
students from all backgrounds to grapple with societal challenges related to health and 
well-being and hone their critical thinking skills. The class is currently taught by Dr. Thurka 
Sangaramoorthy with the teaching assistance of Ananya Krishnan and was developed 
along with the assistance of Samantha Primiano.  

For their first assignment in the course, students are asked to engage in the 
aforementioned CDC pandemic game, paying particular attention to the narratives that 
are crafted about disease outbreaks, potential pandemic solutions, and future public health 
policies. In doing so, students are introduced to a foundational premise of the course: 
pandemics are not exclusively driven by novel biological agents but are engendered 
through social, environmental, and economic realms. Throughout the course, we 
encourage students to question historical and current efforts to achieve “pandemic 
preparedness,” to craft public health policies, and to respond to disease outbreaks. 
Furthermore, we challenge them to consider the ways these responses are connected to 
political ideologies and socioeconomic vulnerabilities. Assigned weekly content, including 
an assemblage of readings, podcasts, films, and videos, is intended to motivate students 
to consider how outbreaks bring to the fore underlying anxieties concerning race, ethnicity, 
sexuality, and national belonging, as well as how they may apply these understandings to 
contemporary pandemic debates. Though the class is designed with the intention of 
streamlining online learning experiences, it maintains an important objective of 
anthropological teaching – through discussion and the unpacking of course material, 
pandemic-related or otherwise, topics become more complex rather than less, and often 
conversations raise more questions rather than provide simplified answers. In the 
paragraphs that follow, we detail the process of constructing this course, our experiences 
with employing a decolonizing framework, and a guide for reading our completed syllabus. 
 
The Process 

When designing the class, we first outlined the course outcomes along with our specific 
goals of achieving a more inclusive, informative, and engaging syllabus. We started by 
examining past syllabi, which revealed common themes of white-washed, male-dominated 
perspectives regarding pandemics and global anthropological issues. Another common 
theme was to draw attention to the privileging of Western imperial perspectives on the 
topic of health, as well as an overreliance on institutional forms of knowledge production, 
specifically academic writing that is implicated in and often replicates colonial structures. 
During this process, we made a conscious effort to decolonize the syllabus. This effort 
entailed creating curricula that provide a wider variety of voices and perspectives, 
particularly those that have been historically marginalized and silenced, in order to change 
the way students understand how and where knowledge is produced. We began by 
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collecting articles and media content on a diverse range of topics and infectious diseases, 
as well as readings from a multitude of locations by locally situated authors. This effort 
included prioritizing voices from the Global South, Indigenous scholars, and individuals 
working and living within their impacted communities. Although materials analyzing the 
COVID-19 pandemic were most easily accessible and dominated searches when compiling 
course content, we strove to curate a comprehensive spread of case studies and examples 
to explore connections and commonalities among pandemics throughout history. 

We soon discovered that in order to create a truly inclusive curriculum, we needed to 
expand our understanding of the decolonizing project. We needed to not only reconsider 
how we think about disease, but also deconstruct our entrenched beliefs about the 
parameters for teaching and learning in higher education. Along with incorporating 
diversified content, we made an effort to format and design all aspects of the syllabus – be 
it language, policies, or structure – in an inclusive manner. The syllabus features 
accessibility statements that attend to both classroom and basic needs security, a variety 
of resources to assist students with coursework, and course trailers that introduce students 
to course content and expectations. Furthermore, the course eliminates late policies and 
graded participation, while offering rolling deadlines as a means to provide students with 
flexibility while navigating difficult and unprecedented times. As a fully online course, it 
was of the utmost importance to offer accessible office hours. In addition to providing 
flexible times for support, we elected to host live discussion sessions every other week. 
Students are asked to attend five of these sessions, during which they have the opportunity 
to ask lingering questions, discuss content with their peers, and touch base about the 
logistics for the coming weeks. These synchronous sessions provide further opportunities 
to connect with students and to continue fostering a supportive online learning 
environment. Each of these adjustments to standard syllabi provides leeway and 
accommodation for students adjusting to online learning or experiencing hardship due to 
a multitude of circumstances.  

The process of designing the weekly readings and assignments was a lengthy and time-
consuming endeavor. Although we drew inspiration from existing coronavirus syllabi 
created collaboratively with scholars, professors, and anthropologists, the syllabus soon 
began to mirror a coronavirus syllabus rather than an all-encompassing pandemics 
syllabus. We made note of our content shortcomings by compiling a list of over 20 
historical and contemporary pandemics and epidemics that allowed for a broadening of 
content. Using this list as a starting point, we began to compile readings through a 
combination of searches on Google Scholar, perusals of previous syllabi, combing through 
social media, and expanding on contemporary conversations. Skimming through articles 
often provided sparks of inspiration for new topics and searches to further delve into the 
anthropological lens on pandemics. This process ultimately resulted in a plethora of diverse 
readings that include both academic works and popular pieces. Works such as blogs and 
opinion pieces by anthropologists and other experts provide important commentary and 
accessible overviews of concepts further explored in longer peer-reviewed pieces (see 
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Appendix 1 for a full reading list). While establishing the assigned readings, we also curated 
a variety of other media to supplement written materials, such as films, videos, podcasts, 
and graphic novels. The use of multiple media has been demonstrated to benefit students’ 
understanding of course content and engagement with course materials (Lage, Platt, and 
Treglia 2000). Therefore, we elected to include a media component each week to further 
delve into the concepts addressed in readings or to introduce additional content relating 
to our established weekly outcomes.  

Our focus on decolonizing the course ultimately led to the decision to forego exam-style 
assignments in favor of shorter, interactive assignments that provide students with more 
opportunities to be creative and draw from personal experiences and perspectives. In 
addition to weekly reading and media response questions, we created four short 
assignments: an analysis of media coverage of a pandemic; a film review; the interactive 
“Solve the Outbreak” game and response mentioned above; and a New York Times 
Lesson of the Day (Proulx 2020). For their final assignment, students are asked to creatively 
summarize and analyze course content through a unique form of media of their choosing 
(see Nelson 2019 and O’Donnell 2012 on the “UnEssay”). Final products could include 
poems, infographics, short films, podcasts, photographs, or any other media form. 
Students are asked to submit an abstract along with their project that provides context to 
their submission. Each of these assignments was designed to increase student 
engagement and provide students with multiple avenues for assessment thereby 
decreasing stress.   

The course is divided into 15 weeks and is organized thematically around pressing topics 
and conversations concerning the social, political, and cultural dimensions of pandemics. 
The first two weeks provide an introduction to the social dimensions and lives of pandemics 
and begin conversations about the narratives that shape global, national, and local 
responses to disease outbreaks. Each theme builds on the subsequent week with the goal 
of crafting a holistic understanding of the physical, social, environmental, and economic 
tolls that pandemics may take. Towards the middle of the syllabus, students broadly 
explore the intended and unintended consequences of disease management through 
materials focused on discrimination, blame, and surveillance. They then more closely 
examine the ways that individuals internalize and embody stress, fear, illness, and loss, 
both pandemic-related and personal. The final weeks of the course return to conversations 
about language – the ways that popular media influences public and institutional responses 
to disease outbreaks – as well as the history of activism and social mobilization during 
pandemics. These themes and their related conversations intentionally encourage a level 
of self-reflection among students with the aim of cultivating critical and analytic thinking as 
they reflect on their semester and apply their acquired knowledge to this pandemic and 
the uncertainty that awaits in the future. The Fall 2020 syllabus for Plagues, Pathogens, and 
Public Policy is available online at https://teachinglearninganthro.org/wp-
content/uploads/2020/12/Syllabus-Plagues-Pathogens-and-Public-Policy-
Sangaramoorthy.pdf.   
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Conclusion 

Through this Teaching Innovation project, we produced a comprehensive syllabus 
structured to provide students with a thorough examination of the social lives of 
pandemics. Just as students come to understand the complicated terrain of pandemics 
through the CDC pandemic gameplay, we came to understand the magnitude of the 
decolonizing project through the process of developing this syllabus. To ensure that the 
course content attends to the needs and interests of our students, we employed tactics 
including assigning an assemblage of weekly materials, creating weekly reading and video 
questions intended to guide students through course outcomes, developing short, creative 
assignments to appeal to different learning styles, and including live sessions where 
students can engage with peers and the professor. We endeavored to have the majority 
of our content be produced by scholars and creators of color and intentionally included 
works that directly address and attempt to dismantle the lasting consequences of anti-
Black racism, colonialism, and imperialism. In doing so, we made our contribution to the 
effort to dismantle colonial legacies embedded in anthropology and global health 
scholarship, as well as academia more broadly. More importantly, we created a space for 
students to begin to do the same. 
 
References 
Appleton, Nayantara Sheoran. 2019. “Do Not ‘Decolonize’ . . . If You Are Not 

Decolonizing: Progressive Language and Planning Beyond a Hollow Academic 
Rebranding.” Critical Ethnics Studies (blog), February 4, 2019. 
http://www.criticalethnicstudiesjournal.org/blog/2019/1/21/do-not-decolonize-if-you-
are-not-decolonizing-alternate-language-to-navigate-desires-for-progressive-
academia-6y5sg. 

Benton, Adia. 2017. “Reading the Classics: Ideology, Tautology, and Memory.” 
Ethnography 911 (blog), December 23, 
2017. https://ethnography911.org/2017/12/23/1056/. 

Centers for Disease Control and Prevention. 2020. “Solve the Outbreak.” 
https://www.cdc.gov/mobile/applications/sto/web-app.html. 

Friedner, Michele, Devva Kasnitz, and Zoë Wool. 2018. “What I Wish I Knew 
about Anthropology and Disability: Notes toward a More Enabling 
Anthropology.” Anthro{dendum} (blog), January 10, 
2018. https://anthrodendum.org/2018/01/10/what-i-wish-i-knew-about-anthropology-
and-disability-notes-toward-a-more-enabling-anthropology/. 

Gavin, Sara. 2020. “Surveying Historical Pandemics in the Midst of One: Anthropology 
Course Reimagined to Connect Lessons of Past with Present.” Maryland Today (blog). 
November 16, 2020. https://today.umd.edu/articles/surveying-historical-pandemics-
midst-one-5dec8c02-14fc-43bf-beb7-ebeacd263715. 



Plagues, Pathogens, and Pedagogical Decolonization 

 

 

53 

Jenks, Angela (@angelacjenks), and Thurka Sangaramoorthy (@Thurka149). 2019. “50 
most-assigned texts in over 41,000 #Anthropology syllabi. 13 are first-authored by 
women.” Twitter, July 16, 2019. 
https://twitter.com/Thurka149/status/1151208544965971968. 

Jobson, Ryan Cecil. 2020. “The Case for Letting Anthropology Burn: Sociocultural 
Anthropology in 2019.” American Anthropologist 122 (2): 259-71. 
https://doi.org/10.1111/aman.13398. 

Lage, Maureen J., Glenn J. Platt, and Michael Treglia. 2000. “Inverting the Classroom: A 
Gateway to Creating an Inclusive Learning Environment.” The Journal of Economic 
Education 31 (1): 30-43. https://doi.org/10.2307/1183338. 

Nelson, Katie. 2019. “The Anthropology ‘UnEssay.’” Teaching and Learning 
Anthropology (website), November 1, 2019. 
https://teachinglearninganthro.org/?p=354. 

O'Donnell, Daniel Paul. 2012. “The unessay.” September 4, 2012. 
http://people.uleth.ca/~daniel.odonnell/Teaching/the-unessay. 

Proulx, Natalie. 2020. “Lesson of the Day: ‘Photos from a Century of Epidemics.’” The 
New York Times, March 24, 2020, sec. The Learning Network. 
https://www.nytimes.com/2020/03/24/learning/lesson-of-the-day-photos-from-a-
century-of-epidemics.html. 

Sangaramoorthy, Thurka. 2020. “Becoming an Anti-Racist Educator: Collectively 
Unpacking Our Power & Privilege.” Invited Talk, Teaching and Learning Center, 
University of Maryland, College Park, MD, October 28, 2020.  

Smith, Linda Tuhiwai. 2012. Decolonizing Methodologies: Research and Indigenous 
Peoples. Second edition. London: Zed Books. 

Zembylas, Michalinos. 2018. “Reinventing Critical Pedagogy as Decolonizing Pedagogy: 
The Education of Empathy.” Review of Education, Pedagogy, and Cultural Studies 40 
(5): 404-21. https://doi.org/10.1080/10714413.2019.1570794. 

  

 

  



Teaching and Learning Anthropology Journal Vol. 3, No. 2, 2020 
 

 

54 

Appendix 1: Reading List 
The full syllabus for the Fall 2020 Plagues, Pathogens, and Public Policy course is 

available online at https://teachinglearninganthro.org/wp-
content/uploads/2020/12/Syllabus-Plagues-Pathogens-and-Public-Policy-
Sangaramoorthy.pdf.  

 
Week 1, Introduction: Social life of pandemics 

Downs, Jim. 2020. “The Epidemics America Got Wrong.” The Atlantic, March 22, 2020. 
https://www.theatlantic.com/ideas/archive/2020/03/role-apathy-epidemics/608527/. 

Chughtai, Alia. 2020. “From the Plague to MERS: A Brief History of Pandemics.” Al 
Jazeera, June 1, 2020. 
https://www.aljazeera.com/indepth/interactive/2020/05/plague-mers-history-
pandemics-200520124051021.html. 

 
Week 2, The outbreak narrative: How we talk about contagious disease 

Leach, Melissa, and Sarah Dry. 2010. “Epidemic Narratives.” In Epidemics: Science, 
Governance and Social Justice, edited by Melissa Leach and Sarah Dry, 1-22. New 
York; Abingdon: Earthscan. 

Horowitz, Andy. 2020. “Pre-Existing Conditions: Pandemics as History.” SSRC, July 9, 
2020. https://items.ssrc.org/covid-19-and-the-social-sciences/disaster-studies/pre-
existing-conditions-pandemics-as-history/. 

Sangaramoorthy, Thurka, and Adia Benton. 2020. “Imagining Rural Immunity.” 
Anthropology News website, June 19, 2020. https://doi.org/10.1111/AN.1439. 

Park, Chulwoo. 2019. “MERS-CoV infection in South Korea and strategies for possible 
future outbreak: narrative review.” Journal of Global Health Reports. 3: e2019088. 
https://doi.org/10.29392/joghr.3.e2019088. 

Benton, Adia. 2020. “Race, epidemics, and the viral economy of health expertise.” The 
New Humanitarian, February 4, 2020. 
https://www.thenewhumanitarian.org/opinion/2020/02/04/Coronavirus-xenophobia-
outbreaks-epidemics-social-media. 

 
Week 3, Policies, politics, and pandemics 

Guillen, Mauro. 2020. “The Politics of Pandemics: Why Some Countries Respond Better 
Than Others.” Wharton Public Policy, May 6, 2020. 
https://knowledge.wharton.upenn.edu/article/politics-pandemics-countries-respond-
better-others/.  



Plagues, Pathogens, and Pedagogical Decolonization 

 

 

55 

Chigudu, Simukai. 2020. “From Cholera to Corona: The Politics of Plagues in Africa.” 
Africa Is a Country, March 24, 2020. https://africasacountry.com/2020/03/from-
cholera-to-corona-the-politics-of-plagues-in-africa. 

Briceño-León, Roberto, Guevara, Milady, and Iris Terán. 2019. “Politics as Disease in 
Venezuela: Vector Control Before and After the Bolivarian Revolution.” In Locating 
Zika: Social Change and Governance in an Age of Mosquito Pandemics, edited by 
Kevin Bardosh, 104-127. New York: Routledge. 
https://doi.org/10.4324/9780429456558. 

Cueto, Marco. 2020. Bolsonaro’s Chloroquine: Epidemics, History, and Social Inequality 
in Brazil. SSRC, July 9, 2020. https://items.ssrc.org/covid-19-and-the-social-
sciences/disaster-studies/bolsonaros-chloroquine-epidemics-history-and-social-
inequality-in-brazil/. 

 
Week 4, Pandemics and the global environment 

Bush, Kathleen F., George Luber, S. Rani Kotha, R.S. Dhaliwal, Vikas Kapil, Mercedes 
Pascual, Daniel G. Brown, et al. 2011. “Impacts of Climate Change on Public Health 
in India: Future Research Directions.” Environmental Health Perspectives 119 (6): 765-
70. https://doi.org/10.1289/ehp.1003000. 

Asad, Hina, and David O. Carpenter. 2018. “Effects of Climate Change on the Spread of 
Zika Virus: A Public Health Threat.” Reviews on Environmental Health 33 (1): 31-
42. https://doi.org/10.1515/reveh-2017-0042. 

Jabr, Ferris. 2020. “How Humanity Unleashed a Flood of New Diseases.” The New York 
Times Magazine, June 17, 2020. 
https://www.nytimes.com/2020/06/17/magazine/animal-disease-covid.html. 

Mason, Catherine. 2020. “COVID-19 - Gasping for Air in the Time of COVID-19.” 
SAPIENS, March 18, 2020. https://www.sapiens.org/culture/covid-19-air-pollution/. 

 
Week 5, Structural vulnerability, health disparities, and the crisis of chronic endemicity 

Noko, Karsten. 2020. “In Africa, social distancing is a privilege few can afford.” Al 
Jazeera, March 22, 2020. https://www.aljazeera.com/indepth/opinion/africa-social-
distancing-privilege-afford-200318151958670.html. 

Morano, Jamie P., and Douglas A. Holt. 2017. “The Social Determinants of Health 
Contextualized for the Zika Virus.” International Journal of Infectious Diseases 65 
(December): 142-43. https://doi.org/10.1016/j.ijid.2017.10.006. 

Sinha, Murli M. 1999. “Sex, Structural Violence, and AIDS: Case Studies of Indian 
Prostitutes.” Women’s Studies Quarterly 27 (1/2): 65-72. 



Teaching and Learning Anthropology Journal Vol. 3, No. 2, 2020 
 

 

56 

White, Cassandra. 2009. “‘Caminhando Contra o Vento’ (Walking Against the Wind):  
Low-Income Living and Leprosy in Rio de Janeiro.” In An Uncertain Cure: Living with 
Leprosy in Brazil, 29-56. New Brunswick: Rutgers University Press. 

 
Week 6, Public health systems and the globalization of preparedness  

Snowden, Frank. 2020. “Ebola, Health Care, and Globalization.” Yale University Press 
Blog, May 21, 2020. http://blog.yalebooks.com/2020/05/21/ebola-health-care-and-
globalization/. 

Chigudu, Simukai. 2020. “When People Eat Shit: Cholera and the Collapse of 
Zimbabwe’s Public Health Infrastructure.” In The Political Life of an Epidemic: 
Cholera, Crisis and Citizenship in Zimbabwe, 1st ed., 63-92. Cambridge: Cambridge 
University Press. 

National Collaborating Centre for Aboriginal Health. 2016. “Pandemic Planning in 
Indigenous Communities. Lessons Learned from the 2009 H1N1 influenza pandemic 
in Canada.” National Collaborating Centres for Public Health. 

Carlos E. Rodriguez-Diaz, Adriana Garriga-López, Souhail M.Malavé-Rivera, Ricardo L. 
Vargas-Molina. 2017. “Zika virus epidemic in Puerto Rico: Health justice too long 
delayed.” International Journal of Infectious Diseases 65 (December): 144-47. 
https://doi.org/10.1016/j.ijid.2017.07.017. 

Closser, Svea. 2018. “Why Eradicating Polio Is More Complicated Than It Seems.” 
SAPIENS, July 11, 2018. https://www.sapiens.org/culture/polio-eradication-pakistan/. 

 
Week 7, Borders, movement, and the ethics of containment 

Taylor, Rosemary C.R. 2013. “The Politics of Securing Borders and the Identities of 
Disease.” Sociology of Health and Illness 35 (2): 241-54. 
https://doi.org/10.1111/1467-9566.12009. 

Chuengsatiansup, Komatra, and Wirun Limsawart. 2019. “Tuberculosis in the 
Borderlands: Migrants, Microbes and More-than-Human Borders.” Palgrave 
Communications 5 (1): 1-10. 

Ncube, Min’enhle. 2018. “‘Posted Home’: Migration, Tuberculosis and Structural 
Violence in Maphisa, Zimbabwe.” Anthropology Southern Africa 41 (4): 296-308. 

Jenson, Deborah, and Victoria Szabo. 2011. “Cholera in Haiti and Other Caribbean 
Regions, 19th Century.” Emerging Infectious Diseases 17 (11): 2130-35. 

Hegarty, Benjamin. 2020. “A Place Apart.” Somatosphere, July 15, 2020. 
http://somatosphere.net/2020/a-place-apart.html/. 

 
  



Plagues, Pathogens, and Pedagogical Decolonization 

 

 

57 

Week 8, Contagion and the racialized politics of blame 

Nagle, Rebecca. 2020. “Native Americans being left out of US coronavirus data and 
labeled as ‘other’.” The Guardian, April 24, 2020. https://www.theguardian.com/us-
news/2020/apr/24/us-native-americans-left-out-coronavirus-
data?fbclid=IwAR273pfDfAfjpUXn0Oxt7bsoDm2Ze6vrcy9N8Z5-
MaU8wh8zIBjM9ve3PU0. 

Kwamena Onoma, Ato. 2020. “Epidemics, Xenophobia and Narratives of 
Propitiousness.” Medical Anthropology 39 (5): 382-9 
https://doi.org/10.1080/01459740.2020.1753047. 

Sangaramoorthy, Thurka, and Adia Benton. 2015. “From #EbolaBeGone to 
#BlackLivesMatter: Anthropology, misrecognition, and the racial politics of crisis.” 
Savage Minds, January 16, 2015. https://savageminds.org/2015/01/16/from-
ebolabegone-to-blacklivesmatter-anthropology-misrecognition-and-the-racial-
politics-of-crisis/. 

Chalhoub, Sidney. 1993. “The Politics of Disease Control: Yellow Fever and Race in 
Nineteenth-Century Rio de Janeiro, Brazil.” Journal of Latin American Studies 25 (3): 
441-63. 

 
Week 9, Disease surveillance and the militarization of epidemics 

Sangaramoorthy, Thurka. 2012. “Treating the numbers: HIV/AIDS surveillance, 
subjectivity, and risk.” Medical Anthropology 31 (4): 292-309.  

Dye, Caitlin. 2020. “Crisis Redux, Viral Uncertainty, and Militarized Care: Coronavirus in 
the Aftermath of Bolivia’s Uncertain Coup.” Platypus: the CASTAC blog, April 22, 
2020. http://blog.castac.org/2020/04/crisis-redux-viral-uncertainty-and-militarized-
care-coronavirus-in-the-aftermath-of-bolivias-uncertain-coup/. 

Stewart-Ibarra, Anna, Rebecca Rose Henderson, Naveed Heydari, Mercy J. Borbor-
Cordova, Yui Fujii, and Kevin Bardosh. 2020. “Tracking Aedes Aegypti in a Hotter, 
Wetter, More Urban World: Capacity Building, Disease Surveillance and 
Epidemiological Labour in Ecuador.” In Locating Zika: Social Change and 
Governance in an Age of Mosquito Pandemics, edited by Kevin Bardosh, 128-149. 
New York: Routledge. 

 
Week 10, Plague panic and epidemic politics 

Kiely, Ed, and Joannah Griffith. 2020. “Overcrowded and Understaffed: Coronavirus Has 
Exposed the Flaws in Our Mental Health System.” Novara Media, April 28, 2020. 
https://novaramedia.com/2020/04/28/overcrowded-and-understaffed-coronavirus-
has-exposed-the-flaws-in-our-mental-health-system/. 

Li, Stacy. 2015. “An Epidemic of Fear.” American Psychological Association 46 (3): 46. 



Teaching and Learning Anthropology Journal Vol. 3, No. 2, 2020 
 

 

58 

Perry, Phil, and Fred Donini-Lenhoff. 2010. “Stigmatization Complicates Infectious 
Disease Management.” AMA Journal of Ethics 12 (3): 225–30. 
https://doi.org/10.1001/virtualmentor.2010.12.3.mhst1-1003. 

Vigo, Daniel, Scott Patten, Kathleen Pajer, Michael Krausz, Steven Taylor, Brian Rush, 
Giuseppe Raviola, Shekhar Saxena, Graham Thornicroft, and Lakshmi N. Yatham. 
2020. “Mental Health of Communities during the COVID-19 Pandemic.” The 
Canadian Journal of Psychiatry 65 (10): 681-687. 
https://doi.org/10.1177/0706743720926676. 

Peckham, Robert. 2015. Empires of Panic : Epidemics and Colonial Anxieties. Hong 
Kong: Hong Kong University Press. [Excerpts] 

 
Week 11, Labor, disability, and survival 

Ne’eman, Ari. 2020. “‘I Will Not Apologize for My Needs.’” The New York Times, March 
23, 2020. https://www.nytimes.com/2020/03/23/opinion/coronavirus-ventilators-
triage-disability.html. 

Diniz, Debora. 2017. Zika: From the Brazilian Backlands to Global Threat. Translated by 
Diane Grosklaus Whitty. London: Zed Books. [Excerpts] 

Mutendi, Mutsawashe, and Helen Macdonald. 2018. “‘We Are like Bubblegum’: 
Underground Narratives of Tuberculosis among South African Miners.” Anthropology 
Southern Africa 41 (4): 284-95. 

McMahon, Shannon A., Lara S. Ho, Hannah Brown, Laura Miller, Rashida Ansumana, and 
Caitlin E. Kennedy. 2016. “Healthcare Providers on the Frontlines: A Qualitative 
Investigation of the Social and Emotional Impact of Delivering Health Services during 
Sierra Leone’s Ebola Epidemic.” Health Policy and Planning 31 (9): 1232–39. 
https://doi.org/10.1093/heapol/czw055. 

 
Week 12, Death, dying, and devastation 

Reddy, Sunita. 2020. “‘Discounted Deaths’ and COVID-19: Anthropology of Death and 
Emotions.” Devdiscourse, May 26, 2020. 
https://www.devdiscourse.com/article/other/1065724-discounted-deaths-and-covid-
19-anthropology-of-death-and-emotions. 

McCallum, Mary Jane Logan. 2017. “Starvation, Experimentation, Segregation, and 
Trauma: Words for Reading Indigenous Health History.” Canadian Historical Review 
98 (1): 96-113. https://doi.org/10.3138/chr.98.1.McCallum. 

Gomez-Temesio, Veronica. “Outliving Death: Ebola, Zombies, and the Politics of Saving 
Lives.” American Anthropologist 120 (4): 738-
751. https://doi.org/10.1111/aman.13126. 



Plagues, Pathogens, and Pedagogical Decolonization 

 

 

59 

Lynteris, Christos, and Nicholas H. A. Evans. 2018. “Introduction: The Challenge of the 
Epidemic Corpse.” In Histories of Post-Mortem Contagion, edited by Christos 
Lynteris and Nicholas H. A. Evans, 1-25. Cham: Springer International Publishing. 

 
Week 13, The virulence of language: Exploring information and media in times of crisis 

Kim, Gloria. 2016. “Pathogenic Nation-Making: Media Ecologies and American 
Nationhood Under the Shadow of Viral Emergence.” Configurations 24 (4): 441-70. 
https://doi.org/10.1353/con.2016.0029. 

Sell, Tara Kirk, Crystal Boddie, Emma E. McGinty, Keshia Pollack, Katherine Clegg Smith, 
Thomas A. Burke, and Lainie Rutkow. 2017. “Media Messages and Perception of Risk 
for Ebola Virus Infection, United States.” Emerging Infectious Diseases 23 (1): 108-11. 
https://doi.org/10.3201/eid2301.160589. 

Palanisamy, B., V. Gopichandran, and K. Kosalram. 2018. “Social capital, trust in health 
information, and acceptance of Measles–Rubella vaccination campaign in Tamil 
Nadu: A case–control study.” Journal of Postgraduate Medicine. 64 (4): 212. 
https://doi.org/10.4103/jpgm.JPGM_249_17. 

Jegede, Ayodele Samuel. 2007. “What Led to the Nigerian Boycott of the Polio 
Vaccination Campaign?” PLoS Medicine 4 (3): e73. 
https://doi.org/10.1371/journal.pmed.0040073. 

 
Week 14, The politics of care: Activism and mutual aid 

Heywood, Mark. 2009. “South Africa's Treatment Action Campaign: Combining Law and 
Social Mobilization to Realize the Right to Health.” Journal of Human Rights Practice 
1 (1): 14-36. 

Toaliu, Hilson, and George Taleo. 2004. “Formation of Community Committees to 
Develop and Implement Dengue Fever Prevention and Control Activities in Vanuatu.” 
WHO Regional Office for South-East Asia. 28: 53-56. 

Diniz, Debora, Sinara Gumieri, Beatriz Galli Bevilacqua, Rebecca J. Cook, and Bernard M. 
Dickens. 2017. “Zika Virus Infection in Brazil and Human Rights Obligations.” 
International Journal of Gynecology & Obstetrics 136 (1): 105-10. 
https://doi.org/10.1002/ijgo.12018. 

Leon-Sanz, Pilar. 2014. “A collaborative experience: The Mutual Benefit Societies 
responses to the 1918-19 Influenza Pandemic in Pamplona Spain.” In The Spanish 
Influenza Pandemic of 1918-1919: Perspectives from the Iberian Peninsula and the 
Americas, edited by María Isabel Porras Gallo and Ryan A. Davis, 152-170. Rochester: 
University of Rochester Press.  

 
  



Teaching and Learning Anthropology Journal Vol. 3, No. 2, 2020 
 

 

60 

Week 15, Reflections: Pandemic Post-Mortem  

Nelson, Alhondra. 2020. “Society after Pandemic.” SSRC, April 23, 2020. 
https://items.ssrc.org/covid-19-and-the-social-sciences/society-after-pandemic/. 

Yong, Ed. 2018. “The Next Plague Is Coming. Is America Ready?” The Atlantic, July 
2018. https://www.theatlantic.com/magazine/archive/2018/07/when-the-next-plague-
hits/561734/. 




