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This paper provides an in-depth analysis of the current issues that affect lesbian, 

gay, and bisexual (LGB) students of color. Specifically, this research addresses the 

academic persistence and multiple identities of LGB Latino/a students. The stories 
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captured in this study explores the lives of these unique individuals and how advocating 

for and creating a positive campus climate on university campuses for LGB students of 

color generates opportunities for these students to feel safe and comfortable with 

themselves.  LGB Latino/a students, when given the opportunity for increased autonomy 

in their racial/ethnic and sexual identities, demonstrate healthy and positive lifestyles.  

LGB students of color afforded with the proper education allow them to explore various 

identities by having access to the array of resources offered on a university campus. This 

research can assist university personnel, educators, and advocates for LGB Latino/a 

students as a tool to better serve this underrepresented population with their multiple 

identities and learn to understand the cultural aspect that affects LGB students of color 

with their sexual identity. 
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CHAPTER 1 

Introduction 

Disturbing events that affect lesbian, gay, and bisexual (LGB) communities have 

sparked interest in the re-examination of attitudes and actions towards LGB people.  On 

November 4, 2008, Proposition 8 was passed in California with 52% of residents voting 

to eliminate gay marriage in the state (Audi, Scheck, & Lawton, 2008).  ―The proposition 

seeks to reverse a ruling from the California Supreme Court, which earlier this year 

declared that banning same-sex marriage was discriminatory.  The proposition would 

change the state constitution to define marriage as only between a man and a woman‖ 

(Audi et al., 2008).  In March 2008, Ellen DeGeneres (2008) spoke of a 15-year-old boy 

who was shot in the head by a classmate because of his sexual orientation.  DeGeneres 

(2008) hypothesized that part of the motivation for the murder was that the victim was 

comfortable with his sexual orientation despite others not being accepting of him.  On 

March 8, 2008, ABC news reported on a 19-year-old student who was currently seeking 

asylum in Europe.  The young man was a gay Iranian who feared execution upon 

returning to Iran.  The student‘s parents had disowned him due to his sexual orientation 

and their culture found it acceptable to kill him for being gay (Riviera, 2008). On March 

10, 2008, Oklahoma State Representative Sally Kern compared homosexuality to cancer.  

Homosexuality -- in her eyes -- is a bigger threat than terrorism.  Kern believed that 

homosexuality spreads, is deadly, and will destroy this country (ABC News, 2008).   

Most recently, there have been widely publicized occurrences of suicides of 

young LGB people in the United States. These shocking episodes have caused for 

members of society to make an effort to bring forth increased awareness and help for 
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such a delicate community. In the month of September 2010 alone, there were five 

suicides by high school and college students related to their sexuality. In each case, the 

young adult was experiencing some form of harassment, bullying, and teasing by their 

peers. Billy Lucas, a 15 year old from Greensburg, Indiana was a gay student who was 

told by his bullies that he was gay and he should go kill himself. On the evening of 

September 9, 2010 he decided to hang himself from the rafters of his farm (Hensel, 

2010). Tyler Clementi, an 18 year old from Rutgers University, was a victim of a prank 

that caused him to unwillingly disclose his sexual identity to not just a few people but to 

the whole world. His roommate, Dharun Ravi recorded an intimate encounter between 

Tyler and another male, and then distributed the video over the social networking site 

Twitter. Tyler found reason to jump off the George Washington Bridge into the Hudson 

River (Spaulding, 2010). Seth Walsh, a 13 year old from Tehachapi, California hung 

himself from a tree in his backyard because he could no longer tolerate the bullying and 

mental torture he experienced in middle school (Benjamin, 2010). These individuals may 

have tried to seek support from school officials and may have not received it due to the 

lack of understanding and education on this student population.  These actions may have 

been seen as the administration not being supportive to sexual minorities. Although some 

students have been accepted by their families and have reached autonomy with their 

identities, there is still a part of society that does not accept or tolerate the LGB 

population (Spaulding, 2010). These stories demonstrate the degree to which young LGB 

students still suffer from discrimination and are misunderstood.  

Literature on LGB individuals mentions how ignorance and negative attitudes 

toward the LGB community generates discomfort with being openly gay (D‘ Augelli, 
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Grossman, & Starks, 2005; Engstorm & Sedlacek, 1997; Mayo, 2007; Rankin, 2005).  

Events such as those described above show the lack of compassion in the treatment of 

LGB community members.  Until people become open and accepting of others, the world 

will not be equal and safe for everyone.  It is recommended to create trainings on 

university campuses around issues of diversity, social justice, and equity-minded in order 

to raise awareness for heteronormative communities (DiStefano, Croteau, Anderson, 

Kampa-Kokesch & Bullard, 2000; Harley, Nowak, Gassaway & Savage, 2002). In order 

to realize a future where LGB individuals can live with safety and freedom, it is 

imperative to conduct research to better understand the needs of this population.  

 

Statement of the Problem 

Discussing lesbian, gay, and bisexual (LGB) issues and including personal 

experiences in regard to sexuality and cultural background can be a sensitive topic.  It is 

important to conduct research with LGB groups -- despite the challenges this population 

faces -- in order to create awareness and educate the public to improve campus climate at 

4-year universities for sexual minorities.  This inquiry can contribute in the creation of 

public resources for LGB students of color who feel unsafe because of society‘s 

disapproval of their sexual orientation. Investigations, programming, and training efforts 

on LGB topics may assist university members such as faculty, staff, and students in 

creating awareness and working towards acceptance of the LGB student population 

(Athanases & Larrabee, 2003; DiStefano et al., 2000; Hubbard & De Welde, 2003; 

Maestas, Vasquera, & Zehr, 2007).  
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 The on going discussion of LGB issues and the implementation of policies and 

procedures will strongly encourage and support college communities in creating safer and 

more accepting environments for LGB students (Zemsky & Sanlo, 2005).  Research on 

LGB people of color may also serve to close the social justice gap between heterosexual 

people and sexual minorities by educating the majority population on the challenges 

sexual minorities face due to their sexual orientation. Results from these inquiries may 

serve as a resource for LGB students of color who feel like there is no place in society for 

sexual and ethnic minorities like themselves. This research will contribute to the limited 

knowledge and research base with regard to LGB students of color. 

The research is focused particularly on LGB Latino/a students since there has 

been a lack of exploration with the personal experiences of these individuals in relation to 

their sexuality and cultural upbringing. Changing societal concerns among heterosexuals 

and LGB students may narrow a social justice gap that includes the inequalities that LGB 

Latino/as face in relation to their multiple identities and the lack of resources and support 

in academic institutions for LGB sexual minorities. Vera and Speight (2003) and Bell 

(1997) described that some of the goals of social justice are to emphasize societal 

concerns, including issues of equity, self-determination, interdependence, and social 

responsibility.  LGB people of color have unique experiences with sexuality in 

comparison to their white LGB counterparts (Croom, 2000; Harper, Jernewall, & Zea, 

2004; Parks et al., 2004; Rankin, 2005; Rosario, Schrimshaw, & Hunter, 2004).  White 

LGB individuals do not experience the cultural drawbacks (cultural expectations, 

traditional gender roles, religion, etc.) that LGB Latino/as do. Latino/a sexual minorities 

are personally challenged by their dual-identities (e.g. Lesbian Latina) and lack the 
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knowledge on how to deal with both simultaneously, which can later affect how they live, 

experience, and see life. LGB Latino/a students being able to navigate their dual or 

multiple identities in an education setting is crucial since it causes them to persist 

academically. The National Center for Education Statistics (NCES) stated that Bachelor's 

degrees conferred by degree-granting institutions, by race/ethnicity and sex of student for 

the academic year 2007-08. The number of Bachelor's degrees conferred by degree-

granting institutions was 1,563,069 students and only 123,048 (7.9%) Hispanic/Latino 

students received a Bachelor's degree from which 47,884 were male and 75,164 were 

female (Retrieved on February 18, 2011 from 

http://nces.ed.gov/programs/digest/d09/tables/dt09_285.asp). Therefore, educating 

Latino/as is important since they are considered to be the largest growing population in 

the United States by 2050 (Retrieved on February 18, 2011 from 

http://www.census.gov/population/www/socdemo/hispanic/hispanic_pop_presentation.ht

ml). These information assists to demonstrate the need to educate these individuals in 

order to succeed with their academic endeavors.  Investigating these experiences may 

also help to improve the educational and cultural gap between LGB White and LGB 

Latino/a individuals.   

Unlike non-minority LGBs, LGB people of color may face two or more layers of 

oppression including: racial, sexual, and gender oppression.  At the same time, they may 

be dealing with traditional/cultural family challenges.  American history has not 

recognized the valuable contributions made by LGB people of color (Harper et al., 2004).  

For example, the research on lesbian and bisexual women is scarce within American 

Psychological Association (APA) journals.  It would be beneficial for scholarly articles to 

https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fnces.ed.gov%2fprograms%2fdigest%2fd09%2ftables%2fdt09_285.asp
https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fwww.census.gov%2fpopulation%2fwww%2fsocdemo%2fhispanic%2fhispanic_pop_presentation.html
https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fwww.census.gov%2fpopulation%2fwww%2fsocdemo%2fhispanic%2fhispanic_pop_presentation.html
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be published in journals that address issues beyond theoretical frameworks to provide 

empirical understanding and insights into the experiences of LGB students of color. The 

proposed research hopes to help fill in this research gap. 

 

Rationale for the Study 

The cultural, racial, linguistic, and sexual orientation diversification of the 

national population is contributing to a phenomenon in higher education called changing 

demographics. Parallel to the country‘s rapidly growing population of people of color, 

colleges and universities are experiencing a change in their student ethnic demographics.  

Historically, higher education served a predominately White, upper and middle-class 

student population.  Gradually, higher education institutions admitted women, African 

Americans, and other students of color and as a result national laws, immigration, and 

family structural changes continue to diversify the college student body (Murdock & 

Hoque, 1999).  

The significant rise in the immigration of people of color has and will continue to 

change the racial and ethnic demographics of college and university campuses as the 

percentage of White students decreases while the numbers of Latino, African American, 

Asian American, and other racial-ethnic groups rapidly increase.  It is estimated that from 

1990 to 2050 the White student population will decline over 20% while the number of 

minorities will increase: Latino students by over 10%, other racial-ethnic groups by 8%, 

and African Americans by 3% (Murdock & Hoque, 1999). Higher education is at the crux 

of a dramatically shifting student population. The changing demographics of our students 

call for leaders to adopt new strategies that promote safe and welcoming campus 
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communities. The status-quo services and programs do not meet the needs of our 

changing student population (Miller & Garcia, 2004). We are calling on higher education 

leaders to have the courage to critically assess current programs and services and 

establish institutional resources to create a culture of evidence-based assessment that will 

contribute to the creation of services that meet the future demands of an increasingly 

diverse student population (Miller & Garcia, 2004).  

 

Purpose of Study 

Historical context helps to elucidate the development of a sexual identity on a 

variety of levels.  People from different time periods have been exposed to a variety of 

social changes that then influence whether or not marginalized individuals feel safe to be 

open about their identities (Parks, Hughes, & Matthews, 2004).  By merging racial 

ethnicity and sexual identity as a whole the individual experiences positive affirmation 

towards their racial ethnic group and sexuality when engaging in positive social and 

cultural practices (Crawford, Allison, Zamboni, & Soto, 2002). Investigations on 

racial/ethnic identity are limited in connection to the development of sexual identity 

(Holmes & Cahill, 2005, as cited in Kumashiro, 2001) because previous research has not 

delved into these two topics concurrently. Prior studies have covered racial/ethnic 

identities independently from other identities and have given current researchers a 

foundation to work from but current times calls for further investigations that talk about 

multiple identities. Researching LGB Latino/a issues can be valuable when trying to 

understand on how to work with this student population in college settings. 
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The purpose of this research is to capture the stories of LGB Latino/a students in 

terms of their societal, familial, cultural and educational experiences; and explore the 

various ways LGB Latino/a students navigate their multiple identities and become 

successful in school. In this process it is important to examine how social capital and 

social networks play a role in LGB Latino/as students‘ coming out process, multiple 

identities, and academic persistence at a 4-year university. In addition, once the LGB 

students of color feel comfortable with themselves they then become critical leaders for 

other LGB students of color struggling with the same issues. For the purposes of this 

paper the terms LGB students of color and Latino/a students will be used 

interchangeably. In order to delve more deeply into the unique experience of this 

population, this study focuses on only LGB Latino/a students and not transgender 

Latino/a students since the study will address sexual orientation and not gender identity. 

 

Research Questions 

1. Based on the multiple identities of LGB Latino/a students, how do these students 

make meaning of their identities? 

2. Which dimensions of identity are most salient for LGB Latino/a students?  

3. What types of social networks assist LGB Latino/a students with their coming out 

process, identity development, and academic persistence at a 4-year university? 

 

Overview of the Methods 

Consistent with qualitative research and methods informed by critical theoretical 

frameworks, a narrative research approach provides the framework for this study. 
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Narrative research ―typically focuses on studying a single person, gathering data through 

the collection of stories, reporting individual experiences, and discussing the meaning of 

those experiences for the individual‖ (Creswell, 2008 p.512). Interviews were conducted 

to prompt the participants‘ stories. The questions were designed to inquire about the 

participants‘ personal experiences in relation to family, academics, campus climate, 

multiple identities, and social networks. Interviews and document analyses provided the 

necessary data to be able to gather information that pertains to the LGB Latino/a 

students‘ experiences at a 4-year institution.    

 Critical pedagogy is the explicit complementary macro theoretical framework that 

guides this inquiry process.  As such, it gives the original research a design and 

fundamental structure that other researchers can replicate or build upon in the future.  

Critical theory was selected as the macro lens through which to guide and frame this 

work because like the current study on ―The Academic Persistence and Multiple 

Identities of LGB Latino/a Students,‖ it challenges the current educational reality, 

identifies the actors to change it, and provides both clear norms for criticism and 

achievable practical goals for social transformation (Kincheloe & McClaren, 2000; 

Kincheloe & McClaren, 2005; Wink, 2004).  Futhermore, this inquiry, in alignment with 

critical theory, addresses the need to overcome institutional forms of domination that may 

impede the academic realization of LGB students in higher education from students‘ 

perspectives gleaning information from their stories and direct experiences to inform 

leadership practices that result in educational change (Ladson-Billings, 1997).  

 

Significance of the Study 
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Exploring LGB issues may help heterosexual educators to understand the 

experiences of LGB people of color and this increased understanding may contribute to 

the narrowing of the racial achievement gap.  Singleton and Linton (2006) assert that for 

different racial populations to be successful in an equitable manner, various expectations, 

opportunities, resources, and access are required to close the racial gap.  When LGB 

faculty and staff of color are not represented or comfortable with being open about their 

sexual orientation (coming out) in university settings, it is difficult for LGB students of 

color to relate to someone who ―looks like‖ them.  The challenges of dual-subordinated 

identities (identifying as both Latino/a and LGB) cause frustration, anger, and a struggle 

for students to feel welcomed or accepted since they do not fit into any one community 

(Harley et al., 2002).  Being comfortable with having dual identities allows ethnic and 

sexual minorities to find satisfaction in life and increase self-esteem (Crawford et al., 

2002).  LGB students of color seek allies that enhance their culture and also their 

sexuality in order to feel complete.   

 

My Chicana Lesbian Experience 

Struggling to find my identity, as a Chicana lesbian was a difficult experience.  

Various Latino/as have been resilient with their racial identity development, some 

struggle with their sexual orientation and coming out to their immediate families (Park et 

al., 2004).  My cultural and family expectations made it difficult for me to come out to 

my family since I was expected to fit within the traditional gender roles within the Latino 

culture.  As a Chicana woman, I was expected to marry a man in order to define my own 

sexual orientation and identity.  García (1998) states that Latino families have a strong 
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connection with traditional values and gender roles where women in the Latino culture 

are oppressed and treated unequally in comparison to men.  Males are required to be the 

supporter of the family while the females are the caretakers.  Family is very important in 

the Latino culture and disagreeing with family members‘ values and traditional gender 

expectations is considered disrespectful.  My Catholic religion also amplified my 

hesitation to come out.  García (1998) claims that Catholicism is a communal experience 

for Latinos and to be Latino is to be Catholic (as cited in Roof & Manning, 1994).  

Procreation is a fundamental belief of the Catholic religion; therefore it is essential for 

marriage to be between a man and a woman. According to this author, being a Chicana 

Lesbian does not fit the notion of procreation since two people of the same-sex cannot 

achieve this goal in the same ways as a heterosexual couple. 

My sexual orientation is not discussed outside of my immediate family members.  

In the Latino community, discussing sexuality or LGB issues is very difficult, since it is 

seen as an invitation for outsiders to make judgments on the family. As such, LGB 

individuals feel they need to protect their family from shame (García, 1998).  Personally, 

in my developmental stages throughout my college and professional career, it has been 

difficult to find an ally or mentor that identifies with both the Latino culture and the LGB 

community.  There are many Latino/a students who experience the same issues and 

utilize their education in an effort to educate their families about LGB issues without 

necessarily coming out to them. Abes and Jones (2004) assert ―silence stymies student 

development‖ (p. 629). Providing role models for [LGB] college students assists them in 

demystifying the LGB stereotypes and gaining positive cognitive insights (Abes & Jones, 

2004).  
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Safe environments are necessary for LGB students of color to have important 

conversations that focus on issues like multiple identities without feeling isolated or 

targeted. Research, programming, and training efforts on LGB topics assist faculty, staff, 

and students in raising awareness and acceptance of the LGB student population 

(Athanases & Larrabee, 2003; DiStefano et al., 2000; Hubbard & De Welde, 2003; 

Maestas, Vasquera, & Zehr, 2007).  LGB students of color need to identify role models, 

mentors, or allies, who will help them develop a healthy identity and become successful 

in the world of academia.  

 

Definitions 

For the purposes of this paper I have used a selection of terms that I define for the 

reader to assist them with the understanding of the terms that I will be using throughout 

the investigation. Racial identity is defined as ―a sense of group or collection identity 

based on one‘s perception that [the student] shares a common heritage with a particular 

racial group‖ (Evans, Forney, & Guido-DiBrito, 1998 as cited in Helms, 1993b, p.3).  

―Race is used by social scientists to refer to distinctions drawn from physical appearance 

(skin color, eye shape, physiognomy), and ethnicity is used to refer to distinctions based 

on national origin, language, religion, food, and other cultural markers‖ (Frable, 1997, p. 

145).  Ethnic identity is described as a subdivision of larger society in which people learn 

to be socialized by themselves or with others, to have a common origin, to share parts of 

a common culture, and who partake in communal activities whereas the common origin 

and culture are significant factors (Evans et al., 1998 as cited in Yinger, 1997; García, 

1998 as cited in Padilla, 1987). Singleton and Linton (2006) defined the racial 
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achievement gap as the disparity that exists between African-American/Black, Latino, 

Native American, Southeast Asian, and Pacific Islander students and their White and 

Asian counterparts.   

In terms of sexuality, identity formation is defined as the process in which an 

individual questions their sexual identity and later takes ownership of their homosexual 

identity (Evans et al., 1998 as cited in Cass, 1979).  Evans et al. (1998) state that ―to 

develop a positive gay, lesbian, or bisexual identity, persons must first give up their 

prescribed heterosexual identity they have assumed since birth‖ (p. 95). Chan (1995) 

defined sexual identity as a term to describe individuals who are sexual minorities who 

define and declare their sexual identities.  The term sexual minority is used to describe 

lesbian, gay, and bisexual individuals who identify differently from the heterosexual 

community (Leider, 2000) Sexual minority in this study is used to describe a person of 

color who is part of the LGB community since they may consider themselves to 

experience different levels of oppression aside from their sexuality (e.g. racial/ethnic). 

Queer is an umbrella term used by sexual minorities who refuse to identify with lesbian, 

gay, or bisexual.  The term queer can also used by students to demonstrate their political 

struggle within their sexual identity (Rhoads, 1994). Sausa (2002) states that the 

definition for sexual orientation was the desirability towards a person of the same or 

different sex (e.g. gay, lesbian, bisexual, or heterosexual).   

Coming out is a term used to describe an individual‘s sexual orientation, and the 

coming out process is often related to the individual‘s personal [LGB] experience 

(Hubbard & De Welde, 2003).  The coming out process has two dimensions: the personal 

and the public disclosure, both of which can be difficult and never ending for an 



14 

 

individual who is part of a culture that does not accept homosexuality. A safe zone is a 

space where LGB students can feel free to dialogue about their sexual orientation or 

gender/identity expression without fear of criticism, hatred, or retaliation; a place where 

sexual minorities feel supported, valued, and accepted (Markow & Fein, 2005).  An ally 

is an individual who stand ups and supports an LGB person and honors their sexual 

identity and diversity (Baker, 2004).  Social justice is defined as ―a vision of society in 

which the distribution of resources is equitable and all members are physically and 

psychologically safe and secure‖ (Bell, 1997, p. 3). Mentoring is a working relationship 

that requires development and the active involvement of both the mentor and protégé 

(Portner, 2002). A mentor is a person with expertise, a role model and trusted advisor in 

the area that the protégé is involved in, and who helps the protégé advance in their career 

(Brounstien, 2000; Crosby, 1999). 

 

Organization of the Study 

The topic of lesbian, gay, and bisexual students of color in higher education, their 

cultural experiences, their multiple identities, and their social networks is further 

explored in the following chapter. The areas of literature include: (1) inquiry paradigms 

and theoretical frameworks, (2) attitudes towards homosexuality, (3) LGB campus 

climate in higher education, (4) Latino/a cultural factors (5) racial/ethnic and sexual 

identity, and (6) mentoring LGB students of color. 
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CHAPTER 2 

Literature Review 

Transforming the views of heterosexual individuals to help understand the needs 

of LGB students of color may assist in narrowing a social justice gap that includes the 

disparities among LGB Latino/as in regards to multiple identities and the lack of 

awareness that academic institutions have for LGB sexual minorities. Vera and Speight 

(2003) and Bell (1997) described the goal of social justice as one that emphasizes societal 

concerns, including issues of equity, self-determination, interdependence, and social 

responsibility.  LGB people of color and White LGB individuals experience their sexual 

identity in a different way (Croom, 2000; Harper et al., 2004; Parks et al., 2004; Rankin, 

2005; Rosario, Schrimshaw, & Hunter, 2004).  LGB people of color may encounter 

multiple layers of oppression: racial and sexual oppression and Latino/a sexual minorities 

may face challenges that deal with traditional/cultural family customs.  Studies relating to 

the experiences of Latino/a sexual minorities may help to educate others on their unique 

challenges. Investigations that solely address homosexuality or racial/ethnic and do not 

encompass both, limits the literature within the areas that concentrate on cultural identity. 

Problems and issues cannot be explained empirically without a framework or 

conceptual system.  As a researcher with my own particular worldview, I also realize I 

cannot investigate the identified research problem from all perspectives simultaneously.  

Approaching research problems from a theoretical framework establishes the perspective 

through which the researcher will view the problem, providing clarification of the 

research process (Denzin & Lincoln, 2005).  The perspective that most adequately 

provides focus to the research design and process involved in planning and carrying out 
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the current study is that of Critical Theory (Kincheloe and McClaren, 2005).  This theory 

encompasses two emergent theories: Critical Leadership and Transcending Glass Ceiling 

theory (TGC), which serve to frame the leadership implications for LGB Latino/a 

undergraduate students in the inquiry.  This framework is used to further support the 

content literature on the challenges of dual-subordinated identities; a conceptual model 

for multiple dimensions of identity; attitudes toward homosexuality; LGB campus 

climates in higher education; Latino/a cultural factors; racial/ethnicity and sexual 

identity; and mentoring of LGB students of color. 

 

Interpretive Paradigms and Theoretical Frameworks Guiding the Study 

Critical Theory 

Critical theory and Critical Leadership are the theoretical frameworks that situate 

this literature review.  Lincoln and Guba (2000), assert that the complex discourse of 

qualitative research includes ―an ontology based on historical realism, an epistemology 

that is transactional, and a methodology that is both dialogic and dialectical‖ (p. 174).  

Kincheloe and McClaren (2005) add layers of poststructural, postmodern, feminist, 

critical pedagogy, and cultural studies to the complexity of critical theory.   In other 

words, critical theory is based on the notion of interpretive paradigms which seek to 

address the kinds of beings that human beings are, and the nature of reality (ontology); 

the relationship between the inquirer and the known (epistemology); and the way we 

know the world or gain knowledge of it (methodology) (Guba, 1990, p.18).   Critical 

theory assumes two ideas: that societies in the West are not necessarily democratic, and 

free and that context-specific practical and pragmatic knowledge is needed to produce 
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action and therefore engender transformational change that is counter-hegemonic in 

nature (Denzin & Lincoln, 2005). 

A subset of critical theory is critical race theory, which when applied to leadership 

practice becomes Critical Leadership theory, which in turn includes aspects of feminist 

theory and ultimately serves to frame the theoretical aspect of this literature review.  

Critical race theorists and therefore critical leaders are often moral activists committed to 

an interactive social justice and equity agenda for historically racialized and genderized 

others (Ladson-Billings & Donner, 2005).  Critical race theory uses multiple interpretive 

methodologies and ―enacts an ethnic and ethical epistemology, arguing that ways of 

knowing and being are shaped by one‘s standpoint, or position in the world‖ (p. 186). 

Critical race theory calls for cross-racial coalitions in order to stimulate a 

transformational democracy that might be realized for example, in a reconstructed 

university system that could eventually become home for racialized or genderized others 

(Bishop, 1998; Smith, 2005). 

 

Critical Leadership 

Critical Leadership is a direct application of critical theory and addresses the 

action-oriented aspect of critical race theory (Santamaría & Santamaría, 2011).  Today, 

educational student leaders in higher education are in need of context-specific practical 

guidance and support in order to lead their constituencies and facilitate change. 

Leadership structures and entities in higher education are not currently informed as to 

how they might best support students who are traditionally underserved, and perhaps 

most overlooked are students of color who identify as LGB.  It is a known fact that 
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status-quo leadership practices in educational institutions are not sensitive to the needs of 

LGB students of color. Spaulding (2010) asserts how homophobic actions and 

harassment of LGB members of society represent an ―anti-social attitude towards being 

different‖ which has impacted college campuses across the nation.  Status-quo leadership 

will not get us through the next decade in terms of educating young adults of color who 

are also LGB.   

Educational leadership theory, critical feminist theory, leadership for social 

justice, and perspectives on change offer foundational and alternative theoretical 

approaches that support constructive approaches towards educational leadership for the 

21
st
 century (Capper, 1993; hooks, 1990; Scheurich & Skrla, 2003; Terrell & Lindsey, 

2009; Van Nostrand, 1993).   These works capture and reflect important research and 

critical conversations that challenge assumptions about leadership and approaches to 

education.  The current and upcoming generations of learners in U.S. schools will require 

leaders to consider race, gender, and oppression as they affect everyday life in 

educational contexts.  In Nee-Benhan‘s (1998) seminal feminist perspective, the voices of 

culturally and linguistically diverse educational leaders are captured working hard at 

choosing change to shape their work as opposed to choosing to change in response to 

their work. 

Santamaría & Santamaría (2011) honor the scholarly leadership perspectives and 

progressive perspectives in regards to educational leadership for change; they believe 

now is the time to consider a more direct approach one that begins with intentionally 

applied context-specific educational leadership rather than status-quo approaches.  The 

contexts that the researchers are most interested in are the ones they believe are most 
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transformational and those ―spaces‖ where known and often hegemonic forms of 

leadership stop short: contexts where power and privilege intersect and where issues of 

race, gender, language, and culture are issues related to the realization of student success. 

Santamaría & Santamaría (2011) suggest a call to action to educational student leaders 

who are non-traditional in their worldview and experience, to leaders who take different, 

unique and more critical approaches perhaps based on their own non-traditional success 

in education arenas.  People who have succeeded in education despite race, gender, 

cultural and linguistic odds—all factors that would typically predict otherwise—must 

now come forward to represent a current, more progressive face of educational 

leadership.  These individuals are what the researchers call critical leaders, people who 

use educational leadership to invoke viable change.  

At the very least, critical leaders are intent on raising academic persistence for all 

learners in their context, providing parameters to prepare critical citizens, and fostering 

inclusive, campus resources for every student (McKenzie, Christman, Hernandez, Fierro, 

Capper, Dantley, Gonzalez, Cambron-McCabe, & Scheurich, 2008).  Although it is 

important to recruit and support critical leaders in educational university programs, many 

critical leaders are already active members of educational organizations.  These leaders 

must be engaged in the processes of change that is required to address the issues facing 

LGB students of color.   

There are particular skill sets that critical student leaders need to be successful in 

addressing issues related to power, access, and academic persistence in their context.  
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First, they need to be able to recognize and fully understand what critical issues
1
 are 

being raised.  They should be able to name the issue, reflect on the issue, and be ready to 

act on the issue (Wink, 2004).  Second, they should be able to convince others that the 

issues in fact exist and are issues worthy of attention, as individuals tend to have extreme 

'blind spots' in these areas.  This explains why some of the core issues that affect LGB 

students of color remain unaddressed (Lindsey, Martinez, & Lindsey, 2008).  Third, 

critical student leaders need to be able to create and sustain the psychological/ 

physiological safe space for critical conversations, reflections, and actions to take place 

(Maslow, 1943; McKenzie, et al., 2008; Santamaría, 2009, EAQ).  Critical leaders work 

along a continuum toward cultural competence and share their vision, practice, and 

expectations with their constituencies (Institute for Educational Leadership, 2005; 

Lindsey, Martinez, & Lindsey, 2007).  They recognize, encourage, anticipate, and 

support culturally responsive practices and approaches as a means of addressing 

inequities in the classroom and are able to expand and apply these principles to their own 

leadership practices (Ladson-Billings, 1995; 1997). 

Critical Leadership is essential at this juncture in our educational history.  It is 

significant in part because it suggests a host of other crucial leadership competencies 

(e.g., listening, facilitating, transforming thought processes).  What is important to 

understand here is that the effective critical leader must choose change as opposed to 

choosing to change.   Effective critical leaders must be ‗trained‘ in some way well 

                                                        
1
 Critical issues are issues related to ways in which power becomes domination in 

education, attainment of knowledge, and social opportunity.  Critical issues often involve 

race, language, socioeconomic status, gender expression, academic diversity and other 

context variables that are associated with social justice and educational equity (Bell, 

Adams, & Griffin, 2007). 
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beyond technical elements that are so often valued once a leader enters a system. How, 

then, do LGB Latino/a students become critical leaders, and how do LGB Latino/a 

students attain academic persistence?  Transcending the Glass Ceiling theory is one way 

to describe the process in which academic persistence is achieved with LGB students of 

color and other historically oppressed groups when moving from oppressive 

circumstances to liberating positions in academic life. Once LGB Latino/a students feel 

comfortable with their persona and become involved individuals (critical leaders) on their 

college campus then they are most likely to persist in their educational goals. 

 

Transcending the Glass Ceiling 

Transcending the Glass Ceiling (TGC) is a theoretical model that describes ―an 

individual‘s ability to recognize opportunities that propel a person upward along an 

educational, social, or professional trajectory; [that transcend] inequalities related to 

family circumstances and social environments for individuals from disadvantaged 

backgrounds in the United States…‖ (Santamaría, 2009). TGC assists in exploring the 

ways individuals from disadvantaged backgrounds in educational and socially 

disenfranchised groups in the United States (U.S.) can have an opportunity to be part of 

academia, governmental, and social circles. The theory looks into individual 

advancement and the manner in which education, the attainment of knowledge, and social 

opportunities are connected.  

The TGC theoretical model encompasses five principles: predictive encoding, 

self-efficacy, flow, the now, and opportunity recognition. In addition, Santamaría (2009) 

addresses the notion of a plane experience, which involves ―personal attributes, 
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individual behavior, and environmental features that may interact within an individual.‖ 

Once a person has identified these principles, the experience may ―increase one‘s 

enjoyment and engagement in purposeful activity enhancing one‘s ability to recognize 

and act upon opportunities to enact change, advancement and movement to the next 

plane.‖ This theory contributes to the explanation of how perceived transcendence occurs 

with LGB Latino/s student once they feel supported, valued, and find a place at their 

institution where they can be their ―whole‖ selves. The Transcending the Glass Ceiling 

model contributes to the justification to how LGB students of color learn to recognize 

opportunity (take advantage of the resources and social networks from campus) and apply 

it to their lives in connection to their education, sexuality, and cultural identity 

development. Transcending the Glass Ceiling is a theory that assists to link the 

importance of education and the academic persistence of LGB Latino/a students. 

 

Academic Persistence 

Various researchers have concentrated on looking at Latino/a college persistence 

through an academic preparation and achievement perspective. Tinto‘s (1993) 

interactionalist theory proposed that persistence happens when students are integrated in 

the college social and academic communities (as cited in Castillo, Conoley, Choi-

Pearson, Archuleta, Phoummarath, & Van Landingham, 2006). Examining the lives of 

LGB Latino/a students on their multiple identities and academic persistence is a topic that 

will be covered in this study. It would be thought-provoking to see how LGB Latino/a 

students socially integrate themselves in the university environment when they are not 

only focusing on their racial/ethnic identity but are also taking their sexuality into 
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consideration. How may this contribute to the persistence of LGB students of color? 

What social connections does this population have with college peers, staff, faculty, 

organizations and extracurricular activities? Do these social networks have a correlation 

with student progress at a 4-year university?  

College persistence can occur when LGB Latino/a students encounter positive 

experiences in school therefore, would mostly likely get involved in different social 

activities (Gloria & Robinson Kurpius, 1996). Social support has been noted to have a 

connection with academic persistence. In addition, when students experience loneliness 

or low levels of happiness and satisfaction they are most likely to feel alienated in college 

(Gloria & Robinson Kurpius, 1996; Nicpon, Huser, Blanks, Sollenberger, Befort, 

Robinson Kurpius, 2006). LGB students of color may face various levels of challenges at 

school and/or at home in terms of their sexuality, racial/ethnic, and gender identities. 

Having to balance their cultural identity with their sexuality at home and then trying to 

direct themselves through a college environment may cause stress or self-esteem issues.  

Gloria and Robinson Kurpius (1996) mentioned that racial/ethnic students come across 

the challenge of trying to choose their own Latino culture or the American culture since 

the universities are structured to cater to the ―White male values of academia.‖ 

Furthermore, researching the factors that assist LGB Latino/a students to reach academic 

perseverance is necessary.  

 

A Conceptual Model for Multiple Dimensions of Identity 

Literature on identity has primarily focused on a single dimension of identity like 

race or sexual orientation.   Until recently, the existing literature that addressed multiple 
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identities had no theoretical model on which to base its assumptions (Jones & McEwen, 

2000). The work of Reynolds and Pope (1991) provided the first conceptual model that 

focused on multiple identities and multiple oppressions to demonstrate the complexities 

of cultural diversity. Reynolds and Pope‘s (1991) Multidimensional Identity Model 

(MIM) serves as a reference to create a theoretical framework for the model of multiple 

dimensions of identity and the Model of Multiple Dimensions of Identity was created as a 

resulted of a qualitative study, that was developed with the assistance of Glaser and 

Strauss‘ (1967) grounded theory approach (Jones & McEwen, 2000). The Conceptual 

Model for Multiple Dimension of Identity ―is intended to capture the essence of the core 

category as well as the identity stories of participants‖ (Jones & McEwen, 2000, p. 408).  

 Jones and McEwen (2000) addressed two factors: identity dimensions (e.g. race, 

sexual orientation, and religion) and contextual influences (e.g. family background and 

life experiences), which are demonstrated through the intersecting circles that surround 

the core of the model (see Figure 1.1). The intersection of the circles shows that ―no one 

dimension may be understood singularly; it can be understood only in relation to other 

dimensions‖ (Jones & McEwen, 2000, p. 410).  The identity dimensions are identified by 

dots within the model. The dots represent the identities in the dimension and the closer 

the dots are to the core the more salient the identities are to the individual. The 

intersecting circles and the various locations indicate the salient identities of an 

individual, which can all be experienced simultaneously (Jones & McEwen, 2000).  This 

model can serve as a representation of the development of multiple dimensions of 

identity for LGB students of color. The model, considered fluid and dynamic, helps 

represent the ongoing constructions of multiple identities and the changes these identities 
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undergo when exposed to certain contexts. This particular model provides a snapshot of 

one individual‘s identity construction at that one moment in time. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.1. Model of Multiple Dimensions of Identity (Jones & McEwen, 2000, p. 409). 
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Social Capital and Social Networks 

Social capital and social networks play a major role in the ways in which LGB 

students of color are able to transcend limiting social and organizational circumstance.  

―People are social beings who seek to establish ties of identity and [relationships] with 

others, which in organizational settings, diverse groups of people use these ties for social 

support and work accomplishment‖ (Mehra, Kilduff, & Brass, 1998, p. 441). The process 

of identification and formation of relationships may unfold differently for members of 

minority groups (Mehra, Kilduff, & Brass, 1998). In education, a positive environment is 

crucial for LGB students of color to understand the process of relationship building in 

order to succeed academically. Social capital, social support, human capital, and 

mentorship are tools required for upward mobility in all aspects of life, and in leadership 

roles they are critical to one‘s ability to attain transcendence. It is not surprising that 

individuals who are more socially connected or integrated in their communities are more 

likely to succeed.  

Putnam (1995) clearly states that the theory of social capital assumes that the 

more individuals connect with others, the more trust is instilled and reciprocated. There 

are many forms of social capital (formal/informal) in which people can engage. Coleman 

(1988) asserts that the ―concept of social capital allows taking resources to produce a 

different system-level behavior or, in other cases, different outcomes for individuals‖  

(p. S101). Human capital can be part of formal education but it can also be defined as the 

set of skills that a person learns in a job or training experience, which increases the 

individual‘s worth in society (Davidsson & Honig, 2003). Social relations are needed 

within social capital in order to generate information that will contribute to academic 



27 

 

persistence (Coleman 1988). For LGB students of color to achieve success in higher 

education, they need to find social networks that will assist in retaining them at the 

university level until graduation. 

 

Content Literature Review 

Following the interpretive paradigms by which this inquiry is framed, this 

research will focus on the Conceptual Model of Multiple Dimensions of Identity for 

lesbian, gay, and bisexual students of color.  This will help to identify which dimensions 

of these students‘ identities are most salient.  In addition, this portion of the review 

considers aspects of the challenges of dual-subordinated identities, a Conceptual Model 

for Multiple Dimensions of Identity, attitudes toward homosexuality, LGB campus 

climates in higher education; Latino/a cultural factors, racial/ethnicity and sexual identity, 

and mentoring LGB students of color. 

 

Challenges of Dual-Subordinated Identities 

Exploring LGB issues may help heterosexual educators understand the 

experiences of LGB people of color and thereby contribute to closing the racial 

achievement gap.  Singleton and Linton (2006) assert that for different racial populations 

to be successful in an equitable manner various expectations, opportunities, resources, 

and access are required to close the racial gap.  When LGB faculty and staff of color are 

not represented or do not feel comfortable with being open about their sexual orientation 

(coming out) in university settings, they are not representing their true selves. This makes 

it difficult for LGB students of color to relate to LGB staff and faculty when they may 
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not necessarily relate to their physical characteristics and various identities. LGB 

Latino/as do not have a person who ―looks like‖ them or shares the same cultural 

experiences.  The challenges of dual-subordinated identities (identifying as both Latino/a 

and LGB) cause frustration, anger, and a struggle for students to feel welcomed or 

accepted since they do not fit into any one community (Harley et al., 2002).  Being 

comfortable with having dual identities allows for ethnic and sexual minorities to find life 

satisfaction and increase their self-esteem (Crawford et al., 2002). ―Cultural background 

plays a major role in determining how an individual integrates sexuality into his or her 

sense of identity (Chan, 1995, p. 89). LGB students of color seek allies that enhance their 

culture and also their sexuality in order to feel complete.  

The topic of lesbian, gay, and bisexual students of color in higher education and 

social networks motivates me to explore further aspects within the lesbian, gay, and 

bisexual spectrum.  The areas of research include: (1) attitudes towards homosexuality, 

(2) LGB campus climate in higher education, (3) Latino/a cultural factors (4) 

racial/ethnic and sexual identity, (5) mentoring of LGB students of color. 

 

Attitudes Towards Homosexuality 

Investigating attitudes toward homosexuality supports the importance of 

researching lesbian, gay, and bisexual students of color and their mentoring needs.  

Previous research concentrated on examining non-sexual minorities in relation to 

religion, gender, age, resilience, political ideology; and current scientific based inquiry 

must center on LGB cultural experiences and LGB people of color (Jenkins, Lambert, & 

Barker., 2007; Lark, 1998; Parks et al., 2004). Engstrom and Sedlacek (1997), Jenkins et 
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al. (2007), and Rankin (2005) employed quantitative research methods and centered their 

research on heterosexual college students' attitudes towards homosexuality. Jenkins et al. 

(2007) solely addressed black and white perceptions of gays and lesbians and focused on 

a specific population, which contributed to the limited research.   Rankin (2005) used The 

Rankin Study to examine the campus climate for LGB members, their experiences and 

perceptions of campus climate, and their perceptions of university responses to LGB 

issues or concerns.  The campus climate for LGB students of color has not been fully 

addressed in terms of dual-identities (racial and sexual) (Holmes & Cahill, 2005, as cited 

in Kumashiro, 2001; Rankin, 2005). 

Hubbard and De Welde (2003) use a cognitive framework as groundwork to 

"establish a clear conceptual framework for homophobia and heterosexism, connecting 

them to sexuality and gender" and an emotional framework was used to "recognize the 

feelings associated with coming out" (pp. 74, 76).  The authors use traditional lectures, 

discussion, activities, anthology texts that include social/personal implications of gender 

and videos to educate students on homosexuality. Hubbard and De Welde (2003) found 

that some students exuded confidence in their heterosexual identity while others exerted 

strong feelings of repulsion towards sexual minorities.  Continuing to examine 

homosexuality in a new dimension in terms of LGB students of color and mentoring 

perspective contributes to the limited amount of literature currently available. 

Harper et al. (2004) focused on the lack of research in the area of lesbian, gay, 

and bisexual (LGB) people of color and the necessity to conduct empirical inquiry. The 

authors provided a solid foundation on the negativity LGB people face due to their sexual 

identity.  Writing on LGB students of color and their mentoring experiences can create 
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awareness about the unique experiences that LGB people of color encounter due to their 

sexual orientation.  LGB people of color may experience multiple layers of oppression, 

limited access to resources, racial and [sexual] discrimination, and experience rejection 

within their own cultural background (Harper et al., 2004). 

This paper will assist in moving the literature away from the traditional inquiry 

concentrating on negative attitudes towards homosexuality toward an exploration of the 

personal experiences of LGB Latino/a students.  Engstrom and Sedlacek (1997), Harper 

et al. (2004), Jenkins et al. (2007), Lark (1998), and Parks et al. (2004) mentioned in their 

investigation that researchers must cover LGB subjects in relationship to race and 

conduct studies with LGB people of color to broaden the practical ways in which we can 

assist the LGB community.  The authors reinforced the idea that investigations were 

needed within racial sexual minorities (Engstrom & Sedlacek, 1997; Harper et al., 2004; 

Jenkins et al., 2007; Parks et al., 2004; Rankin, 2005). 

 

Lesbian, Gay, and Bisexual Campus Climate in Higher Education 

Engstrom and Sedlacek (1997) used the work of D'Augelli (1989a, 1989b), 

D'Augelli and Rose (1990), Herek (1988), and Simoni (1996) to continue the 

investigations of attitudes toward gay males and lesbians that pinpoint possible 

prejudicial situations involving sexual minorities on university campuses.  Rankin (2005) 

concentrated on campus climates for lesbian, gay, bisexual, transgender students and 

professionals in university arenas.  Campus climate was defined as "...cumulative 

attitudes, behaviors, and standards of employees and students concerning access for, 

inclusion of, and level of respect for individual and group needs, abilities and potential" 
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(Rankin, 2005, p. 17).  Maestas et al. (2007) addressed retention in terms of a sense of 

belonging which "taps into feelings of association with a group or membership" (p. 240).  

The authors mentioned that students that felt a sense of belonging was of an important 

significance when exploring retention, particularly in students of color. White LGB youth 

are more likely to attend college and get recruited by college organizations than Latino 

and Black LGB populations (Rosario et al., 2004).  If students of color are not 

experiencing a sense of belonging, one can assume that it is even more difficult to feel 

that sense of belonging when one also identifies as a lesbian, gay, or bisexual student of 

color (Porter, 1998). 

Rankin (2005) argued that LGB college students experienced a less positive 

campus climate than their heterosexual peers and LGB college students were susceptible 

to harassment/violence and verbal abuse.  These findings suggest the need to continue to 

educate students in the residence halls in order to create a positive environment for LGB 

students of color. [LGB] students of color must feel a connection with their institution in 

order to be retained by that community (Maestas et al., 2007). The level of student 

involvement for LGB [students of color] can be determined based on the negative or 

positive experiences encountered on campus (Chesnut, 1998). Hurtado and Carter (1997) 

explained that a non-welcoming campus racial climate results in students of color feeling 

like they have no sense of belonging, therefore causing students to leave the university 

(as cited in Maestas et al., 2007).  When an institution promotes positive attitudes 

towards diversity at all levels (e.g. mission statement, residential life, academics, and 

organizations) students of color and other diverse groups feel accepted and welcomed 

(Maestas et al., 2007; Markow & Fein, 2005).  Creating an environment free from 



32 

 

discrimination that promotes an inclusive, supportive, and cohesive community should be 

one of the institution's priorities (Evan et al., 1998; Rankin, 1998). 

 

Latino/a Cultural Factors 

The traditional Latino/a family values culture and family relationships.  In the 

Latino/a culture familismo is a value that represents loyalty, reciprocity, and solidarity 

within the family (Galanti, 2003 as cited in KPNDC, 2001; Raffaelli & Ontai, 2004).  

Respeto means respect for the family and the hierarchy in social relationships (Raffaelli 

& Ontai, 2004 as cited in Parke & Buriel, 1998 ). In addition, personalismo (intimate and 

personal relationships) is an important concept that involves a high degree of intimacy 

and concern for their families (Galanti, 2003 as cited in Andrew & Herberg, 1999). Both 

parents are involved in making decisions or it can be left for the mother to decide (Vega, 

1990). Personal problems are not shared outside of the family since family is seen as the 

resource to help solve personal issues (Galanti, 2003; Vega, 1990). The Latino/a culture 

stresses the idea of family unity that indicates that individuals need to focus on the family 

desires and/or needs over their own. This may make it hard for LGB Latino/a students to 

come out to their family because they do not want to disappoint their family members. 

LGB students of color struggle with coming out to their immediate family since their 

sexual identity goes against their religion and the traditional gender expectations of what 

a woman or man should live up to. This may also make it difficult for an LGB Latino/a 

student to seek confidentiality from extended family members. 

            The Latino/a culture have traditional strong gender roles that depict what females 

and males are expected to follow (Galanti, 2003; Raffaelli & Ontai, 2004). Gender-
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typing, a phenomenon in which parents treat their children different based on gender, 

occurs more often in ethnic cultures than in non-ethnic ones (Lippa & Tan, 2001; 

Raffaelli & Ontai, 2004).  In Latino/a cultures children are regulated by their gender and 

are strongly encouraged to follow those expectations. For example, males are granted 

more freedom than females. Females are encouraged by their mothers to act like a lady-

be feminine, be a housewife, and bear children. Females are expected to be submissive 

and dependent. Males are persuaded by their fathers to act macho and take care of the 

family. Males are expected to be dominant and independent (Raffaelli & Ontai, 2004). 

This culture is part of a gender-polarized culture that is greatly concerned with power and 

status differences between the two genders.  The culture is mutually exclusive and 

strongly differentiates females and males roles. Gender typing can then influence LGB 

Latino/as to assume either a female or male role in order to feel accepted in this gender-

polarized society (Lippa & Tan, 2001). 

 

Racial/Ethnic and Sexual Identity 

LGB students must develop a positive identity at an early age in order to avoid 

stereotypical labels (Zubernis & Snyder, 2007).  Identity development for sexual 

minorities, as well others who identify with the marginalized and stigmatized 

membership in society have to identify with a specific group as well as their individual 

identity (Cox & Gallois, 1996). Students developing their LGB and [racial] identity 

provide LGB students of color with new resources on how to deal with life challenges in 

society (Renn, 1998). Fassinger (1998) and Wall and Washington (1991) asserted that 

LGB identity development exhibits a critical distinction from other kinds of minority 
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identity development (based on race, ethnicity, gender, etc.) in that LGB identity usually 

is not visible to oneself or others. Groups of racial/ethnic backgrounds at times are forced 

to deny their sexual orientation in order to fit into the more visible identity (Fassinger, 

1998; García, 1998).  

Cox and Gallois (1996) and Porter (1998) proclaimed that individuals who have 

multiple minority identities (e.g. female, lesbian, Latina) may have a harder time 

developing self-esteem or feeling a sense of belonging due to the negative perceptions a 

minority group (e.g. Latino community) may have towards the individual's other minority 

identity (e.g. sexual orientation). Research based on race and ethnicity ignores gender and 

sexuality, therefore making it difficult to examine both identities (Frable, 1997). Some of 

the literature reinforced the lack of research that exists about "people of color, people of 

the working class, or people with other diverse identities to participate" (Elaison, 1996, p. 

53).  The identity development models have pigeon-holed people into certain stages, 

therefore not allowing for individualistic analysis of a person's experience.  

The current research on the coming out process examines lesbian and gay 

identities, but fails to look at bisexual and transgender populations.  Lastly, existing 

identity development models include stages that formulate linear mobility on a person's 

sexual identity and leave no room for fluid transitions.  Individuals constantly need to 

reassess identity as human beings are continually developing due to various experiences 

(Elaison, 1996; Sullivan, 1998).  The current theoretical frameworks do not examine 

gender or racial/ethnic identities in LGB populations.  Eliason (1996) performed an 

evaluation on theories that are commonly used by researchers to examine the pros and 

cons of different gay and lesbian identity development theories.  The coming-out models 
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in Elaison's (1996) work incorporated other parts of identity and lacked the intersection 

that sexuality may have with other social identities such as race, ethnicity, gender, class, 

and age. 

Parks et al.'s (2004) exploratory and descriptive approach examined the following 

variables: (a) demographic characteristics, (b) racial/ethnic identity, (c) sexual identity 

development, and (d) sexual identity discourse; in conjunction with comparing African 

American women with Latina women and lesbians of color with White lesbians.  The 

results of the research demonstrated that lesbians of color were significantly different 

than their White lesbian counterparts on all key demographic characteristics (Croom, 

2000; Harper et al., 2004; Parks et al., 2004; Rankin, 2005; Rosario et al., 2004).  

Lesbians of color, while dealing with their sexual identity also face sexism, heterosexism, 

and racism.  Parks et al. (2004) stated that regardless of the homophobia these groups 

encounter, they are still loyal to their cultural background first, then to their sexuality. 

Adams, Cahill, and Ackerlind (2005) conducted a qualitative study that examined 

Latino lesbian and gay (LG) youth career development and other intersecting identities, a 

research topic that is not commonly explored within homosexuality literature.  The 

researchers collected data by doing individual interviews. The interviews took place in a 

gay friendly environment where LG youth felt welcomed.  The study helped explore how 

multiple identities intersect (LG students of color) with one another and the career 

development process. The findings included (1) LG youth viewed themselves as different 

due to their sexual identity;  (2) the participants did not see any discrimination against 

themselves but did mention non-positive stereotypes about Mexicans; (3) they all 

believed that they would succeed in their future careers regardless of their sexual identity;  
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(4) within the study they all illustrated a strong link between their career development 

and identity development or relationships; (5) the participants demonstrated resilience 

when dealing with heterosexism; and (6) contradiction about revealing their sexual 

identity at the workplace were apparent. 

Racial/ethnic and sexual identity play a big role in developing dual identities as 

LGB students of color. For this population to feel comfortable with their racial and sexual 

identity they must feel comfortable in their environment, feel a sense of belonging, and 

have support from faculty and staff.  García (1998) asserted how critical it is for Latino 

gay males to develop an identity that is inclusive of Latino cultural factors as well as 

sexual orientation without excluding one identity over the other.  Once LGB students of 

color accept and appreciate their dual identities they will have a more positive and 

successful experience at their university. 

 

Mentoring LGB College Students of Color 

This overview of mentoring will contribute to the understanding of why it is 

important to support mentor and protégé relationships in higher education for LGB 

college students of color. Various studies on mentoring are focused on theory-to-practice 

with regards to higher education. Head, Reiman, and Thies-Sprinthall (1992) explained 

the core of mentoring as a product of "belief in the value and worth of people and an 

attitude towards education" that focuses on educating the next generation of [students] 

and making a difference in their lives (p.5). The mentoring model consists of face-to-face 

interaction that can assist in teaching various citizens on how to adapt rapidly to changing 

personal, social and workplace situations (Cohen & Galbraith, 1995). 
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In regards to multicultural mentoring, Gonzalez Rodriguez (1995) defined this as: 

"the mentoring of individuals from diverse cultural backgrounds, from traditionally 

underrepresented populations, and of many cognitive perspectives" (p. 70).  Mentoring 

interactions consist of two individuals that are composed of different ages, ethnicities, 

genders, that mature over time to form a supportive network for the protégés (Columbia 

University, 1992).  When working with multicultural and disadvantaged students there 

are certain diversity awareness requirements that need to be taken into account when 

mentoring this population.  Minorities need a mentor that can relate to the students' 

interest as well as their cultural and sexual background (Alford-Keating, 2002; Beyene, 

Anglin, Sanchez, & Ballou, 2002).  Students of color need a role model who can set high 

expectations, provide reassurance, and guidance as well as provide awareness of 

educational resources. 

Due to the lack of African-American and Latino/a mentors in higher education 

many students of these groups do not have someone to share their same interests in 

relation to culture (Beyene et al., 2002).  It is critical for minority students to be able to 

work with someone of their own racial/ethnic and [sexual] identity (Alford-Keating, 

2002; Beyene et al., 2002).  The mentoring process is especially important to this 

population of students as it helps them to proceed towards their degree attainment 

(Beyene et al., 2002; Cohen & Galbraith, 1995; Fagenson, 1999; Shaw, 1995).  Many 

students that are first-generation college students do not have guidance from their 

parents.  Students then search for opportunities with other people who can serve as a 

resource. 
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Sanchez and Reyes (1999) concentrated on the mentoring relationships of Latino 

youth that involve gender and ethnicity.  Sanchez and Reyes‘ (1999) work will provide 

additional insight towards the Latino/a LGB topic explored within this paper.  The study's 

participants shared the same ethnicity and gender as their mentors.  The result showed 

that 72% of Latino students were more likely to indentify the mentorship experience as 

familial rather than formal.  Latino males and females looked for mentors that were of the 

same sex and 78% of the mentees stated that the mentor provided emotional support.  

Due to family values in the Latino culture, students tend to seek out mentors that have 

similar values and experiences.  This helps provide the emotional support that Latino 

students need in order to establish the mentee-mentor relationship.  Latino/as mentors are 

needed in every level of education. 

Bordes and Arredondo (2005) addressed the importance of mentoring 1st-year 

Latina/o college students.  This work provided the perspective of ethnic or racial 

minorities' experiences in a 4-year university. The writers use various theoretical 

frameworks that help to assess factors that may have an impact on academic persistence.  

The work did not include mentoring opportunities of LGB students of color.  Research is 

needed on exploring the mentoring college experiences LGB students of color face in 

terms of their racial/ethnic and sexual identity.  Little research exists on LGB students of 

color; therefore it is necessary to look at other documents to assist in bridging the 

experiences of racial/ethnic and sexual minorities (Croom, 2000; Lark, 1998). 

Chesnut (1998), Kraig (1998), O'Brien (1998), and Sullivan, (1998) encouraged 

LGB staff and faculty to attend LGB organizations, activities, meetings, etc. in order for 

faculty and staff to be seen as a positive role model in the community.  Having a range of 
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positive role models in the LGB community assisted in informing LGB students of how 

to live life as a sexual minority in society (Alford-Keating, 2002; Chesnut, 1998; O'Brien, 

1998; Van Puymbroeck, 2001).  The lack of positive role models in the LGB community 

only contributed to the negative perceptions of the LGB population (Chesnut, 1998). 

LGB mentoring opportunities provide positive experiences for LGB students by: 

(a) providing LGB students with pride to serve the LGB community and explore a variety 

of individual interests; (b) LGB mentors offer LGB students the opportunity to see 

another member of the community in a successful role; and (c) it presents the LGB 

students with a positive representation that they could also live a healthy and happy life 

(Kraig, 1998; LaVant et al., 1997).  In the Latino culture, mentoring in the LGB 

community is needed as there is an absence of social networks that assist with coping 

with the "dual oppression" of being part of both the racial/ethnic and sexuality minority 

group (García, 1998).  Chesnut (1998) made known that LGB students require 

acknowledgement, affirmation, and support from their college campus and from 

professionals who work on the same college campus.  Chesnut (1998), Kraig (1998), and 

Sullivan (1998) affirmed that LGB mentors/role models were a high necessity for LGB 

students who may be questioning their sexual identity since they may need information 

that will assist in their identity crisis. 

Van Puymbroeck (2001) conducted a pilot study to evaluate the Mentoring Web 

Program and whether the mentors-protégé relationships contribute to degree attainment.  

It was acknowledged that the program made LGB students feel validated and supported.  

They were more motivated in achieving their personal and academic goals and their self-

esteem had increased.  The mentoring relationships between the LGB students and 
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mentors gave the students the confidence to succeed regardless of the challenges they 

face due to their sexual identity.  The Mentoring Web Program gave students and 

mentors positive and rewarding experiences. 

The mentor and protégé relationship and expectations that are set for various 

multicultural and disadvantaged students [e.g. LGB students of color] enables them to 

succeed (Bowman, Kite, Branscombe, & Williams, 1999).  Not having a mentor or role 

model could limit a student's opportunity to receive proper guidance and persist through 

college (Kraig, 1998; LaVant et al., 1997).  Having the suitable resources to assist these 

groups in their success requires more than mentoring programs.  The relationships and 

expectations that are given from [LGB] mentors [of color] also play a huge role in what 

[LGB] protégés [of color] accomplish (Bowman et al., 1999). 

 

Summary 

The literature review focused on the following: (1) Interpretive paradigms for this 

inquiry, (2) attitudes towards homosexuality, (3) LGB campus climate in higher 

education, (4) Latino/a cultural factors (5) racial/ethnic and sexual identity, and (6) 

mentoring LGB students of color. Athanases and Larrabee (2003) and Hubbard and De 

Welde (2003) asserted that education about LGB individuals generates more 

understanding, acceptance, and positive attitudes towards this group.  Rankin (2005) 

mentioned that research results supports the need to brainstorm and find ways campuses 

can become more welcoming to sexual minorities.  Even though institutions are creating 

structures that cater to this populace, LGB individuals presently feel unsafe, hide their 

sexuality, experience harassment, and continue to feel unsupported by their school.  It is 
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important to maintain venues that generate LGB awareness, programs, curriculum, and 

anti-discrimination polices to promote acceptance and help retain students and employees 

(Rankin, 2005). 

Providing a higher education perspective for conversations around sexuality and 

gender reinforces how universities can create a welcoming and supportive environment 

for sexual minority professionals and students. Considering this work from a critical 

perspective keeps it timely, context specific, and true to case and circumstance.  Current 

events in the LGB world coupled with academic persistence statistics for this group, 

specifically LGB students of color remind us of the need to view the issue through an 

alternative and more appropriate lens that is counter hegemonic in nature (Denzin & 

Lincoln, 2005; Diaz & Kosciw, 2009). 

Van Puymbroeck's (2001) piece added to the topic of sexual minorities and their 

mentoring experiences in higher education.  The Mentoring Web model increased 

retention rates for lesbian, gay, and bisexual (LGB) students in higher education.  

Matlock and Matlock (2001) demonstrated that high "retention and graduation" rates can 

be attributed to the interactions that students have with administration at a university.  

Succeeding in an area with which they are unfamiliar can benefit students since they 

learn new skills that enable them to adapt to a different environment (Schulz, 1995).  

Overall, students feel accomplished, supported, and successful when mentors have 

impacted their lives in a unique manner. 
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CHAPTER 3 

Methods 

This chapter will discuss the methodology in the study. The sections covered are 

purpose of study, research questions, and overview of methods. 

 

Purpose of Study 

The purpose of the study is to capture the stories of LGB students of color in 

terms of their societal, familial, and cultural experiences, and to explore the reasons LGB 

students of color decide to disclose or not disclose their sexual orientation to their family. 

The research will examine whether social capital/networks play a role in the coming out 

process, identity development, and academic persistence of LGB students of color at a 4-

year university. The research will also explore the process in how LGB Latino/a students 

become critical leaders once they have reached autonomy with their multiple identities 

and serve as a resource for other LGB students of color who have shared experiences. 

This investigation is highly influenced by the work of Jones and McEwen (2000) in 

addition to other theoretical frameworks. 

 

Research Questions 

1. Based on the multiple identities of LGB Latino/as students, how do these students 

make meaning of their identities? 

2. Which dimensions of identity are most salient for LGB Latino/a students?  

3. What types of social networks assist LGB Latino/a students with their coming out 

process, identity development, and academic persistence at a 4-year university? 
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Theoretical Frameworks 

Conceptual Model for Multiple Dimension of Identity 

The Conceptual Model for Multiple Dimension of Identity ―is intended to capture 

the essence of the core category as well as the identity stories of participants‖ (Jones & 

McEwen, 2000, p. 408). This theoretical model will help to take a closer look at the 

participants‘ multiple identities. Jones and McEwen (2000) addressed two factors: 

identity dimensions (e.g. race, sexual orientation, and religion) and contextual influences 

(e.g. family background and life experiences), which are demonstrated through the 

intersecting circles surrounding the core of the model (Figure 1.1). The intersection of the 

circles shows that ―no one dimension may be understood singularly; it can be understood 

only in relation to other dimensions‖ (Jones & McEwen, 2000, p. 410).  Within the 

model, the identity dimensions are identified by dots, which represent the identities in the 

dimension; the closer the dots are to the core, the more salient the identities are to the 

person. The intersecting circles and the various locations indicate the salient identities of 

an individual, which can all be experienced simultaneously (Jones & McEwen, 2000).   

 

Transcending the Glass Ceiling 

Transcending the Glass Ceiling (TGC) is a theoretical model that comes from 

critical theory and critical race theory traditions ―describing an individual‘s ability to 

recognize opportunities propelling a person upward along an educational, social, or 

professional trajectory; transcending inequalities related to family circumstances and 

social environments for individuals from disadvantaged backgrounds in the United 
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States…‖ (Santamaría, 2009). TGC explains how individuals from disadvantaged 

backgrounds increase their education opportunities in an educational setting. This theory 

may help participants to frame the ways in which they transcend oppression in order to 

realize academic persistence.  

The TGC theoretical model encompasses five principles: predictive encoding, 

self-efficacy, flow, the now, and opportunity recognition. The notion of a plane 

experience in TGC consists of involving personal attributes, individual behavior, and 

environmental features that interact within an individual (Santamaría, 2009). Once a 

person has identified these principles, it may increase one‘s involvement in activities and 

thus give the person the chance to recognize an opportunity that may help them move to 

the next plane. This theory will contribute to the explanation of how transcendence is 

experienced by LGB Latino/a students who are in a university setting and benefit from 

the resources on their college campus. Using the Transcending the Glass Ceiling model 

will contribute to exploring how LGB students of color recognize opportunity and apply 

it to their lives in connection to their education, sexuality, and cultural identity 

development. Transcending the Glass Ceiling is a theory that will link the importance of 

education and the development of LGB Latino/a students in their educational careers. 

 

Critical Leadership 

Critical Leadership is a direct application of critical theory and addresses the 

action-oriented aspect of critical race theory (Santamaría & Santamaría, 2011).  

Educational leadership theory, critical feminist theory, leadership for social justice, and 

perspectives on change offer foundational and alternative theoretical approaches to 
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constructive ways of thinking about educational leadership for the 21
st
 century (Capper, 

1993; hooks, 1990; Scheurich & Skrla, 2003; Terrell & Lindsey, 2009; Van Nostrand, 

1993).   These works capture and reflect important research and critical conversations 

challenging assumptions about leadership and approaches to educating the current and 

upcoming generations of learners in U.S. schools, which consider race, gender, and 

oppression affecting everyday life in educational contexts.  In Nee-Benhan‘s (1998) 

seminal feminist perspective, the voices of culturally and linguistically diverse 

educational leaders are captured working hard at choosing change to shape their work as 

opposed to choosing to change in response to their work. How, then, do LGB Latino/a 

students become critical leaders, and how do LGB Latino/a students attain academic 

persistence? Transcending the Glass Ceiling theory is one way to describe the process 

these and other historically oppressed groups go through in order to move from 

oppressive circumstances to more supportive environments in academic life. It is 

important to note that once LGB Latino/a students feel comfortable with their multiple 

identities they then become involved individuals (critical leaders) on their college campus 

and give back to their communities. In return, this assists LGB students of color to 

network with various individuals on campus and become aware of the resources that may 

benefit their needs, in which contribute to their academic persistence.  

 

Research Design 

Qualitative Research 
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Qualitative investigations concentrate on exploring and understanding a central 

phenomenon (Creswell, 2008; Denzin & Lincoln, 2005). According to Denzin and 

Lincoln (2005) qualitative research is defined: 

As a situated activity that locates the observer in the world. It consists of a 

set of interpretive, material practices that make the world visible. These 

practices transform the world. They turn the world into a series of 

representations, including field notes, interviews, conversations, 

photographs, recordings, and memos to the self. At this level, qualitative 

research involves an interpretive, naturalistic approach to the world (p. 3).   

 

During the qualitative process, researchers ask open-ended questions to participants and 

collect data in the form of words and/or images. Once the data is collected it is then 

analyzed and placed into themes or categories. Lastly, the information is interpreted by 

the investigator and carried out in an objective, unbiased manner (Creswell, 2008). 

Qualitative research is being used for this study since the literature on LGB students of 

color is scarce and exploring the lives of the participants can collect more information.  

 

Narrative Inquiry 

The principal research method to conduct this study is narrative research, which 

―typically focuses on studying a single person, gathering data through the collection of 

stories, reporting individual experiences, and discussing the meaning of those experiences 

for the individual‖ (Creswell, 2008 p.512). Narrative research is a form of qualitative 

inquiry with strong ties to literature and focuses on individual stories (Creswell, 2008). 

Clandinin and Connelly (2000) call these stories field text, the data that researchers 

collect from various sources in a narrative design (e.g. interviews) (Creswell, 2008).  
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The information is collected so that the investigators can analyze it as they retell 

the story based on the narrative elements (e.g. problem, characters, setting, actions, and 

resolutions) (Ollerenshaw & Creswell, 2000 as cited in Creswell, 2008). In this type of 

inquiry, the researcher is intrigued with investigating others‘ experiences in which these 

experiences are seen as both personal (individual experiences) and social (individual 

interactions with others) (Clandinin & Connelly, 2000). Creswell (2008) addressed steps 

in conducting narrative research, which will be used as a guide to capture and retell the 

stories of the participants in a manner that will continue to be a representation of the 

individual‘s lives without losing their voice.  

 

Research Sites 

The participants were recruited from two different university campuses (U1 and 

U2) in Southern California. At U1, the LGBT Resource Center was used as a venue to 

recruit LGB students of color for the study. Given that one of the campuses is currently 

working on its own LGBT Resource Center, the advisor to an LGBT sorority assisted in 

identifying LGB students of color.  

 

Positionality 

 As an Assistant Resident Dean at U1, I have connections with the LGB students 

of color that I interviewed. Furthermore, as the Chair of the LGBT Advisory Board I 

work closely with the LGBT Resource Center at U1 and as such I have formal and 

informal relationships with students. In relation to U2, I had no direct connection with the 

LGB students of color that were recruited from campus. The positive relationships that I 
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have with the LGB students of color at U1 influenced them to participate in the study. At 

U2, the LGB students were recommended by their advisor and thus their relationship 

influenced their participation since I had no personal connections with the student 

population. I made it a point to be conscious of my position as a staff member and the 

power that I may have had over the student population being interviewed.  

 As a Chicana Lesbian I may have a biased perspective of the LGB community in 

relationship to race, sexuality, and gender. I was cautious about sharing my personal 

views to the participants so as to not influence their personal views or experiences. I was 

very sensitive to the needs of the population since some participants were not 

comfortable with their sexual identities at the time of the interviews. Being informative 

about their student rights during the interview process made the students feel 

comfortable, which was important for the participants to remain in the study. 

 

Sample Population/Sampling Procedures 

Participants 

The sampling procedure used in this study was purposeful sampling, in which the 

researcher deliberately chooses the participants, location, and specific groups for the 

study (Creswell, 2008). Since the topic at hand required further exploration, purposeful 

sampling resulted in a better understanding of the stories of the participants; more 

information on the sample studied, and providing a voice to the individuals who feel 

silenced (Creswell, 2008). Once the Latino/a students were identified, two individual 

interviews were conducted. 
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The sample population was recruited by sending emails to the students that I knew in my 

capacity as the Assistant Resident Dean at my institution and the Chair of the LGBT 

Advisory Board.  

Below is the email that was sent out to recruit the participants: 

Dear [Participant‘s Name], 

 

My name is Sonia Rosado and I am an administrator at the [institution‘s 

name] and a graduate student researcher in the CSUSM/UC San Diego 

Joint Doctoral Program in Educational Leadership. I am looking for 

students who are LGB Students of Color who identify with the lesbian, 

gay, and bisexual community, and are willing to share their stories in 

relation to their multiple identities and academic persistence. You will be 

asked to fill out an Interest Form and once selected you will participate in 

two individual interviews. With your permission, the interviews will be 

audio recorded.  The interviews will take place in a private setting. Please 

reply to this e-mail or phone (323) 804-2446 if you are interested in 

participating.  

 

Please feel free to contact me if you have any questions or concerns 

regarding your participation in this study. 

 

Sincerely, 

 

Sonia Rosado (Appendix B) 

 

I informed them about my research and asked them to contact me if they were 

interested. Once the participant expressed interest in the study, I had them fill out the 

Interest Form (Appendix E) and read over the Consent to Participate in Research Form 

(Appendix I and J). The student sample concentrated on lesbian, gay, and bisexual (LGB) 

students of color who attend a 4-year university (University of California and/or 

California State University) in Southern California. To get significant results and take the 

time to truly understand each individual‘s story the sample population consisted of 10 

LGB students of color. Permission from the Institutional Review Board (IRB) was 
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granted before conducting the investigation since the research took place at a college 

campus and focused primarily on college Latino/a students who identify as being LGB. 

Because the study centered on sexual orientation and not gender identity, transgender 

populations were not considered.  

 

Field Testing 

A pilot study was conducted to pre-test the instruments that were used in the 

investigation. An interview protocol was used to prompt the participants‘ stories. Part of 

the questions asked about their personal experiences in relation to family, academics, 

campus climate, and mentoring. For example, (1) How does your family view your sexual 

orientation? (2) Has your coming out experience affected you academically? (3) How 

supported or safe do you feel as an LGB student of color on your campus? and (4) What 

are the resources or tools that have made you successful as an LGB student of color? The 

researcher administered a quick exercise focusing on writing a letter regarding their 

coming out stories. The prompt question for the quick write-up was: Do you consider 

yourself an openly lesbian, gay, or bisexual student of color in society? Depending on the 

response given, the participant wrote a letter to someone close to them or reflected on 

their coming out experience. After the pilot study and following the suggestion of a 

professor, the interview protocol questions (Appendix G) were rearranged and reworded 

for them to flow better. The quick write-up served more as a therapeutic and reflective 

tool for the participants and therefore was replaced by the Jones and McEwen (2000) 

Model of Multiple Dimensions of Identity (Appendix H).  This piece was incorporated to 
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assist in answering the research question on multiple identities within the interview 

process. 

 

Data Collection 

Participant Recruitment 

An email with a recruitment flyer (Appendix A) and informative email (Appendix 

B) on the research was sent to both campuses. The researcher contacted the LGBT 

Resource Center, other LGBT student organizations, and residential life to assist in 

disseminating the information. The researcher in addition, contacted the LGBT sorority 

to disseminate the information to the students. Once students were identified, an Interest 

Form (Appendix E) was used to gather more information on the participants.   

 

Interviews 

An interview protocol was used to prompt participant‘s stories. Questions were 

asked about their personal experiences in relation to family, academics, campus climate, 

multiple identities, and social networks (Appendix G). The session also focused on Jones 

and McEwen (2000) Model of Multiple Dimensions of Identity (Appendix H) to find out 

what identities were more salient for each of the participants. Each participant filled out a 

blank diagram and was asked to answer follow-up questions to explain their own Model 

of Multiple Dimension of Identity. The individual interview lasted approximately 60-90 

minutes depending on how long it took each participant to answer the interview 

questions. Document analysis was part of the research data collection to conduct the 

process.  
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Document Analysis 

The document analysis was done on the interview responses, Interest Form, Jones 

and McEwen (2000) Model of Multiple Dimensions of Identity diagram (Appendix H). 

The Interest Forms and activity on the Model for Multiple Dimensions of Identity were 

analyzed by the researcher and annotated with any information that may have seemed 

valuable or may have been excluded from the documents. These two documents assisted 

in answering two of the research questions: (1) Based on the multiple identities of LGB 

Latino/as students, how do these students make meaning of their identities and (2) Which 

dimensions of identity are most salient for LGB Latino/as students? Triangulation was 

used to enhance the accuracy of the investigation. The documents (interest form and 

MMDI activity) and interviews were used to derive descriptions or themes within the 

research (Creswell, 2008). 

 

Data Analysis 

The researcher audio recorded the individual interviews and transcribed each one 

with the assistance of Casting Words. Once the interviews were transcribed, the 

researcher read the interviews carefully and took notes on recurrent themes that stood out 

from the data. The researcher combined similar themes throughout the information and 

later re-read the transcriptions to organize the data into coding themes. This process 

continued until the information was concise and well coded. Critical Leadership, 

Conceptual Model for Multiple Dimension of Identity and Transcending the Glass 

Ceiling are theoretical models that were used to analyze the data collected (Jones & 
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McEwen, 2000; Santamaría, 2009; Santamaría & Santamaría, 2011). Hand-coding was 

used to code, retrieve, analyze data, and create data matrices for comparison (Creswell, 

2008).  

 

Trustworthiness 

Trustworthiness in qualitative research is equivalent to validity in quantitative 

research. Whittemore, Chase, and Mandle (2001) summarize the criteria for validity in 

qualitative inquiry. The criteria used to demonstrate this study's validity are 

credibility/authenticity and critically/integrity. 

 

Credibility/Authenticity 

Whittemore, Chase, & Mandle, (2001) defines credibility as "...the conscious 

effort to establish confidence in an accurate interpretation of the meaning of the data (as 

cited in Carboni, 1995), p. 530). The researcher was meticulous with the deliverance of 

the data to provide accuracy and interpretation of the stories of the participants.  The 

results of the participants' experiences were reflected in the study. The stories of the LGB 

Latino/a students were real and authentic to their experiences. The investigation did 

incorporate the voices of all ten participants, which addressed their meaningful lived and 

perceived experiences (authenticity) without the researcher imposing their biased 

perspectives (Sandelowski, 1986 as cited in Whittemore, Chase, & Mandle, 2001). 

 

Critically/Integrity 
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The researcher coded the interviews as the transcripts were being read and a 

journal was maintained with analytical notes to check the data analysis (Saldaña, 2009). 

Various categories and themes emerged and were constantly changed to funnel the 

common themes within the participants' stories. Results were analyzed critically and 

repeatedly to make sure the interviews contained relevant patterns, categories, or themes. 

Whittemore, Chase, and Mandle (2001) explained integrity and criticality to be a 

representation of recursive and repetitive checks of various research meanings. The 

researcher made significant result connections among the 10 participants to generate 

validity. Recurring emergent themes were indentified and explained thoroughly to create 

credibility and authenticity. The results were explained in three cycles: by codes, 

emergent themes, and by each research question to ensure trustworthiness within the 

study. 

Morse, Barrett, Mayan, Olson, and Spiers (2002) explained the process of 

verification in terms of reliability and validity: 

Verification is the process of checking, confirming, making sure, and 

being certain. In qualitative research, verification refers to the mechanisms 

used during the process of research to incrementally contribute to ensuring 

reliability and validity and, thus, the rigor of a study (p. 17). 

 

Qualitative research is seen as repetitive rather than linear in where the researcher is 

encouraged to make changes to the study to guarantee reliability and validity and proper 

correspondence to the research questions, literature, participants' findings, data collection 

and data analysis (Morse et al., 2002). 

In this research, generalizability is discussed to explain how the study can be 

replicated and generalized. Generalizability is possible when various researchers can 
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replicate this exact study to assist in making generalizations of LGB Latino/a students. If 

not, generalizability may occur during the results process since the small sampled 

population of 10 participants can contribute towards developing an emerging theory. It is 

the purposeful selection process that guarantees that the new theory is  "comprehensive, 

complete, saturated, and account[ed] for negative cases" (Morse, 1999, p. 5). Therefore, 

the information gathered from the theory can be applied in all case scenarios that may 

identify with the similar sampled population or the theory can be appropriate to all related 

circumstances, questions, and problems (Morse, 1999). The new emergent theoretical 

framework is not limited to LGB Latino/a students but may be applied to other 

populations that deal with Critical Leadership, multiple dimensions of identity, and 

education in relation to academic persistence. 

 

Ethical Considerations 

Risks and Confidentiality 

One of the potential risks in the study was that participants would not feel 

comfortable sharing their personal stories with the researcher since she would be 

interviewing individuals that may not have built personal connections with her. Second, 

students that personally know the researcher and/or interact with her on a constant basis 

may feel pressure to participate or provide specific responses due to this pre-existing 

relationship. Students may not have wanted to participate due to not being open about 

their sexual identity with others and consequently refuse to be interviewed. In order to 

ensure confidentiality of interview dialogue, some interviews took place in the 

researcher‘s office on a university campus located in Southern California.  However, 
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office staff may have perceived that a person entering the researcher‘s office for an 

interview identified as LGB student of color as they are aware of the topic of their 

research.  Data could have been accessed if someone had broken into the password-

protected computer or obtain the researcher‘s laptop computer or flash drive.  

Additionally, data could still be accessed if someone breaks into a locked professional 

office or into the researcher‘s personal home. 

 

Safeguards 

Providing the participants with information about the study and their rights as a 

participant was disclosed before the interview occurred. The possibility of a participant‘s 

sexual orientation being assumed by office staff had been disclosed to the participants in 

the information flier before the interview occurred. Only the researcher will have access 

to the collected data.  The data is stored in the researcher‘s locked professional office and 

in her personal laptop.  Any documents and notes are stored in the researcher‘s locked 

office or in her personal home. 

 

Benefits and Incentives 

Sharing their personal experiences may have been a rewarding and informative 

experience for the participants. The research serves as a tool for LGB students of color to 

reflect upon their multiple identities. This research benefits the LGBT literature that fails 

to address the experience of LGB students of color and their multiple identities in an 

academic setting. There are minimal anticipated risks to participants, yet the benefits are 

significant to the university community and the field as a whole. 
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Summary 

 In Chapter 3 the items discussed were the methods, purpose of study, theoretical 

frameworks, research design, data collection, trustworthiness, and ethical considerations 

to provide the reader with the information on how the research was conducted. In Chapter 

4, the results context, methodology review, and data analysis will be addressed in detail 

to present an overall perspective of the participants‘ personal stories. 
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CHAPTER 4 

Results 

The chapter provides the reader with the actual findings gathered from the 

individual interviews, Interest Form, and the Model of Multiple Dimensions of Identity 

diagram. The purpose of this research is to capture the stories of LGB Latino/a students 

in regards to their societal, familial, cultural and educational experiences, and to explore 

the various reasons LGB Latino/a students decide to disclose or not disclose their sexual 

orientation to their family. The researcher will examine how social capital and social 

networks play a role in their coming out process, identity development, and academic 

persistence of LGB Latino/a students at a 4-year university.  

Qualitative research is being used for this study due to the inadequate amount of 

literature on LGB students of color. Exploring participants‘ lives affords a more in-depth 

look and allows the researcher to collect further information. Moreover, the focus of 

qualitative research is to discover and understand a central phenomenon (Creswell, 2008; 

Denzin & Lincoln, 2005). In qualitative research, the researcher collects data and later 

interprets the findings by using various representations such as interviews, recordings, 

and memos to the self in order to help transform the world (Denzin & Lincoln, 2005). 

Narrative research is a form of qualitative inquiry with strong ties to literature that 

focuses on individual stories (Creswell, 2008). In this type of inquiry, the researcher is 

preoccupied with investigating others‘ experiences, both personal (individual 

experiences) and social (individual interactions with others) (Clandinin & Connelly, 

2000), and with utilizing it as a guide to capture and retell the stories of the participants in 
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a manner that will represent the individuals‘ lives without losing their voice (Creswell, 

2008).  

The research questions used to guide this investigation were: 

1. Based on the multiple identities of LGB Latino/a students, how do these students 

make meaning of their identities? 

2. Which dimensions of identity are most salient for LGB Latino/a students?  

3. What types of social networks assist LGB Latino/a students with their coming out 

process, identity development, and academic persistence at a 4-year university? 

 

Results Context 

Setting 

Given that the students in the study were sampled from the University of 

California (U1) and California State University (U2), the participants may have different 

experiences in connection to multiple identities and academic persistence since UC and 

CSU are two different university systems. CSU is considered to be a commuter school 

while U1 students traditionally choose to live on campus. CSU is more focused on 

smaller class sizes than UC.  The UC system emphasizes education on research and 

theory while CSU concentrates on more professional experiences with minimal research. 

UC is considered more expensive to attend in comparison to CSU (Retrieved January 28, 

2011 from http://www.differencebetween.net/miscellaneous/difference-between-uc-and-

csu/). Latino/a and Mexican-American students at U1 comprise only 13% (3011 students 

out of 23,143) of the whole student population (Retrieved January 28, 2011 

http://studentresearch.ucsd.edu/sriweb/enroll/ugethnic.pdf) while Mexican-American and 

http://www.differencebetween.net/miscellaneous/difference-between-uc-and-csu/
http://www.differencebetween.net/miscellaneous/difference-between-uc-and-csu/
http://studentresearch.ucsd.edu/sriweb/enroll/ugethnic.pdf
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other Hispanic students from U2 comprise 24% (6489 student out of 26, 796) of the 

student population. These facts provide an understanding to why there is an enrollment 

difference in regards to Latino/a students at a UC and CSU (Retrieved January 28, 2011 

from 

http://asir.sdsu.edu/app/reports/ethnic/all_ethnic_094.pdf?CFID=591663&CFTOKEN=1

5305638).  

Another influencing factor that may affect the experiences of the participants is 

the existence of a Lesbian, Gay, Bisexual, and Transgender Resource Center and/or Cross 

Cultural Center on campus. These types of resources serve as a venue for LGB students 

of color to explore various dimensions of identity in a university college setting. The 

participants‘ experiences may be influenced by how their identities are interpreted and 

analyzed within these spaces. Therefore, the lack of an LGBT RC at U2 may have 

affected the two U2 participants in the manner in which they explore their sexual 

identities in conjunction to other identities.  

The U1‘s ―Compton Cookout‖ incident could have impacted the experiences of 

the LGB Latino/a students at U1 and U2 since it occurred during or close to the time 

when interviews were conducted. The Compton Cookout was an off-campus event hosted 

by the Pi Kappa Alpha fraternity, who invited guests to dress up in their favorite ghetto 

stereotype in commemoration of Black History Month (Retrieved February 6, 2011 from 

http://articles.latimes.com/2010/mar/01/opinion/la-ed-ucsd2-2010mar02). As a result of 

this event and other incidents, Koala, a student publication on campus mocked the 

Compton Cookout and wrote a sign that read ―Compton Lynching‖; students found a 

noose hung in the school library; and a white pillowcase was placed on Dr. Seuss‘ statue 

http://asir.sdsu.edu/app/reports/ethnic/all_ethnic_094.pdf?CFID=591663&CFTOKEN=15305638
http://asir.sdsu.edu/app/reports/ethnic/all_ethnic_094.pdf?CFID=591663&CFTOKEN=15305638
http://articles.latimes.com/2010/mar/01/opinion/la-ed-ucsd2-2010mar02
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resembling a KKK hood (Retrieved February 6, 2011 from 

http://www.ktla.com/news/landing/ktla-noose-ucsd,0,7708034.story). All these incidents 

may have caused for the LGB Latino/a students to feel unsafe and uncomfortable on the 

university campus, which could have impacted the research.  

 

Participants 

 The participants in this research included ten undergraduate students, eight from 

University of California and two from California State University. The fall 2009 student 

enrollment for U1 totaled 23,143 (Retrieved January 28, 2011 from 

http://ir.ucsd.edu/Docs%5CEnrollment%5CSummaries%5C09102FA.pdf) and the fall 

2009 student enrollment for U2 totaled 26,796 (Retrieved January 28, 2011 from 

http://asir.sdsu.edu/app/reports/enrollsum/all_enrollsum_094.pdf?CFID=591538&CFTO

KEN=95852339). The demographic data gathered from the participants will be a 

collective report since the population interviewed was a small sample size from both 

institutions.  This will assist in keeping the students‘ identities anonymous.  

The undergraduate students‘ class standing varied from first-year to fifth-year in 

college: three students reported to be first-year students, two reported to be second-year, 

four reported to be third-year, and one reported to be a fifth-year. Of the ten participants, 

four reported their gender identity as male, four reported to be females, one reported to be 

a woman, and one identified as gender queer. In terms of race/ethnicity, four self-

identified as Mexican-American, two Hispanic-Mexican, one Mexican/Chicano, one 

Chicana/Latina, one Chicano, and one Spanish Mexican-American. The sexual 

orientation of the ten students was self-reported as three being gay/queer, three lesbian, 

http://www.ktla.com/news/landing/ktla-noose-ucsd,0,7708034.story
http://ir.ucsd.edu/Docs%5CEnrollment%5CSummaries%5C09102FA.pdf
http://asir.sdsu.edu/app/reports/enrollsum/all_enrollsum_094.pdf?CFID=591538&CFTOKEN=95852339
http://asir.sdsu.edu/app/reports/enrollsum/all_enrollsum_094.pdf?CFID=591538&CFTOKEN=95852339
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one bisexual, one queer, one fluid, and one fluid/bisexual. The following table provides a 

summary of the participants‘ demographics. 

Table 4.1. Summary of Student Participants 

Participant Sexual 

Orientation 

Racial/Ethnic 

Identity 

Gender 

Identity 

Class 

Standing 

Student A Lesbian Mexican-

American 

Female    3
rd

 year 

    Student B Gay/Queer Mexican-

American 

Male 3
rd

 year 

Student C Gay/Queer Mexican/ 

Chicano 

Male 3
rd

 year 

Student D Gay/Queer Chicano Male 

 

1
st
 year 

Student E Fluid Hispanic-

Mexican 

Male 1
st
 year 

Student F Lesbian Hispanic-

Mexican 

Female 2
nd

 year 

Student G Bisexual Mexican-

American 

Female 1
st
 year 

Student H Lesbian Spanish Mexican-

American 

Female 3
rd

 year 

Student J Queer Chicana/Latina Woman 2
nd

 year 

Student K Fluid/ 

Bisexual 

Mexican-

American 

Gender 

Queer 

5
th

 year 

 

The demographics of the participants depict how diverse students are in relation to their 

multiple identities and how the identities vary even within the Latino/a community. This 

information gives the reader a perspective of what identities were most salient to the 

participants when completing the interest form during the investigation.  

 

Data Analysis 



63 

 

This section describes the data analysis process for this study.  As part of the data 

analysis, the researcher uses pattern coding to find themes within the participant 

interviews. Pattern coding consists of ―explanatory or inferential codes, ones that identify 

an emergent theme, configuration, or explanation. They pull together a lot of material 

into more meaningful and parsimonious units of analysis‖ (Miles & Huberman, 1994, p. 

69). The researcher conducted three coding processes to analyze the data gathered. 

First, the researcher read the interview transcripts to insure all the information 

was included from the audio-recorded files. During the initial process, marginal remarks 

were taken on information that stood out to the investigator to add meaning and clarity to 

interviews (Miles & Huberman, 1994). The recurring codes during this step were: (1) 

mentors/role models, (2) intersectionality with multiple identities, (3) gender roles/gender 

expectations, (4) rejection from family and culture, (5) shared experiences in relation to 

their identities, and (6) LGB support system. Table 4.2 provides examples of the codes.  
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Table 4.2. First Coding Cycle and Quote Examples 

Code Quote Example(s) 

Mentor/Role Models My mentor from the Summer Bridge program, he helped me a lot in my journey, 

he was one of the first steppingstones…he was not only my mentor but he was 

one of the professionals, the senior staff there, and he was one of the first people 

that I really approached about my [sexuality] because he was Latino, he was 

queer, and he was someone that I could connect with (Student B, May 6, 2010). 

 

Intersectionality 

with multiple 

identities 

I identify as fluid at the moment…and my gender is male and my ethnic identity 

is Mexican. For me it‘s like all these identities make up who I am. It‘s not my 

sexuality that defines me; it‘s not my ethnicity that defines me. I feel like all them 

combined. It‘s my activism, it‘s my little bit of feminism as well. It‘s everything 

combined for me, that‘s what make me who I am (Student E, April 9, 2010). 

 

Gender roles/gender 

expectations 

"You're a man, you're supposed to be a certain way, you're supposed to get a wife, 

you're supposed to get a job, you're supposed to support your family (Student D, 

May 14, 2010). 

 

They wanted me to have children, and get married once I was 18. They wanted 

me to have a house, and just have a steady job. And then when I told my parents 

that I was working, for example right now, with computers. They are just like, 

"That's a man's job. What are you doing there?" And I was just like, "I like it 

(Student F, May 3, 2010). 

 

I think especially as an LGBT, a lot of times my parents felt like, "Why am I 

going to teach you how to cook? You're not even going to have a husband." Just 

because I'm part of the LGBT community doesn't mean I'm not going to cook, but 

to my family's eyes, I'm not the ordinary woman. They think that I don't need the 

same treatment to identify as a woman in their society (Student F, May 3, 2010). 

 

Rejection from 

family and culture 

My mom found out because I had a letter to one of my girlfriends at the time. And 

she was really pissed and she couldn't understand why. She was like, "Oh, maybe 

I made a mistake." She took me to the psychologist. And I've been going to the 

psychologist for three to four years. The whole thing is just my mom…She 

doesn't like it, I don't talk to her about my stuff…She can't deal with it (Student G, 

May 28, 2010). 

 

Shared experiences 

in relation to their 

identities 

Mainly the people from QPOC. A lot of the principle members really know a lot 

and they've been through the same things I've been through…So just having a 

sense of what they're going through and just having that knowledge of like other 

people's experiences helps me a lot too... the principle members in QPOC have 

really helped me in that, they've been there for me. They're people I can talk to 

and just ask questions on anything I have (Student E, April 9, 2010). 

 

LGB support system The queer spaces where I am involved with, that‘s where I got a grasp of my 

identities and who I am. It‘s really helped me because I know who I am and when 

I‘m around other people who identify as me, queer people of color, I get 

comfortable because I know I‘m not the only one, and just having those spaces 

has really contributed a lot to my growth and all that, I know I won‘t be judged. I 

know they are my family and my friends are going to be there for me. That‘s 

when I feel more like myself (Student J, April 1, 2010). 
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The secondary coding cycle included the research questions, which were used as a 

guide to narrow down the interviews that only included answers to the three specific 

questions. The researcher reviewed the interviews to find significant patterns by using 

margin annotations to detect recurring codes that emerged within the data. The codes 

included (a) family, (b) friends, (c) culture, (d) community, and (e) identities. Once the 

document was thoroughly mined, the researcher used Wordle as an alternative device to 

cross-reference the codes identified during the hand analysis of qualitative data. Wordle 

is a website ―for generating ‗word clouds‘ from text that people provide. The clouds give 

greater prominence to words that appear more frequently in the source text‖ (Retrieved 

January 28, 2011 from http://www.wordle.net). The words that showed greater 

importance in order of frequency were (a) identity, (b) family, (c) queer, (d) community, 

(e) friends, and (f) student. These code words were chosen and explained with 

information used from the interviews. Table 4.3 provides examples from the interview 

data. 

 

 

 

 

 

 

 

 

 

http://www.wordle.net/
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Table 4.3. Second Coding Cycle and Quote Examples 

Code Quote Example(s) 

Identity Being a Latina I feel like I‘m just more comfortable being gay because not only am I 

embracing being a Latina, I am also embracing being gay. I‘m representing a minority 

where not a lot of people take the initiative in representing (Student A, March 4, 2010). 

 

Family/Culture From the past questions, you get the idea that my culture has a negative view on 

sexuality. I think its representative in the fact that none of my family, or that I know of 

in my family. Out of all the 72 people just on my mom's side, not one of them is queer 

identified. I know that's a lie. I can't guess who is queer, but I have to guess... Someone 

has to be queer out of 72 people. It's like out of those people... I don't know, out of my 

family, if one person is not out, what does that say about my entire family? That shows 

that they're not comfortable with this identity within the family context. That shows me 

that no one is really willing to be themselves. It shows me that there's no support for 

those who are out, because no one is out. Or even if they were out, they wouldn't receive 

family support. I know some of them are really religious, or some of them are really 

close to the Latino identity, which I oftentimes connect with machismo, which I often 

connect with gender inequality, which I also connect with homophobia. So, it's all these 

connections that lead me to know that my family would not be OK with my sexual 

orientation; despite of them knowing that I'm a successful student here at U1 (Student D, 

May 14, 2010). 

 

Queer In QPOC, the LGBT Resource Center, I explored more about sexualities, and realized 

that I am queer, I‘ve done a lot of activities where I am with my gender, my sexuality, 

and everything else, how I feel, my gender expression, I focus on just queer 

because…―well, this is what I am attracted to, this is what I really like, this is how I 

feel‖. I feel that ―queer‖ is the best label that I have for myself since it is really inclusive 

– Chicana queer woman of color (Student J, April 1, 2010). 

 

Community Challenges.  These are kind of like the negatives.  I think one of the challenges is, 

relating it back to the intersectionalities, like in certain spaces, there is so much focus on 

one identity over others, for me it's not like these other identities are not really as 

important at least in this space, and so I'm going to say that certain spaces are very 

hetero normative and many times my queerness is often put on the back burner, often 

forgetting about me as a queer person, and just see me as a male, just one aspect, or just 

seeing me as a Latino.  I think one of the biggest challenges is the compartmentalizing 

of my identities that are given by people and just putting me in particular ones and not 

really encompassing all my identities as a whole (Student B, May 6, 2010). 

 

Friends 

 

…Coming to U1, I've made a lot of friends that identify as queer. And so, that relates 

because I have a lot of queer friends. And how important are they to me? And I'd like to 

think that they're very important to me, because they are a network that I consider to be 

family… (Student E, April 9, 2010). 

 

Student I think that being Latino, a college student and identifying with the LGBT community 

transforms this whole idea of what kind of people go to college. It's not just the 

traditional Americans; you can be a minority, you can be from a lot of groups and still 

be able to make it this far (Student F, May 3, 2010). 
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The first and second hand analysis cycles served as a guide to pinpoint the significant 

patterns in the study. The third coding cycle focused on these six emergent themes: (1) 

importance of college education, (2) Latino family not validating sexual identity, (3) 

cultural identity versus sexual identity, (4) family-like friends, (5) student involvement in 

relation to their Multiple Dimensions of Identity (MDIs), and (6) activist identity. Table 

4.4 displays how the researcher used supporting quotes from the interviews to exemplify 

emergent themes that arose from the majority of the participants:  

Table 4.4. Third Coding Cycle and Quote Examples 

Theme Quote Example(s) 

Importance of 

Education 

I started being more comfortable with myself when I came to U1. I was 

struggling to be comfortable with myself. What has heavily influenced me to be 

who I am has been QPOC, Queer People of Color. I grew as a better leader 

individual that organization because I‘ve been able to pretty much access my 

identities and feel comfortable with who I am because I struggle with being a 

queer woman of color, a queer Chicana, so that‘s one of the spaces, and the 

LGBT Resource center located here at U1 has been a very welcoming space 

that has challenged me to be comfortable with my identities as well. Another 

org that I participated is Queer Women of Color; it‘s an organization that 

helped me realize that I am a queer woman of color and that I should really 

value that because it means a lot to be a queer woman of color. In terms of 

people, there been a lot of people that definitely influenced me…here at U1 a 

lot of people from QPOC really had a big impact on me, and they‘re my closest 

friends now…those are the closest people that have really influenced me…And 

some of the staff members. They‘ve always been there for me, if I had a 

problem or I was really confused about something, they‘re there as mentors 

(Student J, April 1, 2010). 

 

Latino Family not 

Validating Sexual 

Identity 

 

 

I feel like I‘m going against my culture by stepping up and saying, hey, you 

know what? Not only am I Latina, but I‘m also gay. And I think that can be 

problematic because we are taught, at least from what I know, not to speak 

about things like that, and I feel it's too taboo for my culture to talk about my 

sexuality. It's okay to be a Latina but if you're gay, that's your thing…And the 

idea that I am talking about it and I am Latina, I‘m the light for many others 

who are still closeted. You just don't talk about it. In my culture, or at least in 

my race or in my family, you just don't talk about it. That's just very personal, 

and not only that but it also reflects on the family, so by being gay I feel like it 

will be judged back to my mom (Student A, March 4, 2010). 
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Table 4.4. Third Coding Cycle and Quote Examples (continued) 

Theme Quote Example(s) 

Cultural Identity 

versus Sexual 

Identity 

Right now I only feel like some of my identities might clash, such as my 

Mexican identity and my sexual identity. When I go home, I have to suppress 

my sexual identity. I feel like my main family, won't accept it and I feel anxiety 

that my family won't accept me. I feel that my family is my identity. They are 

the people who have shaped me, who I am but at the same time, it's like they 

have their own beliefs and their own things… so those two identities for now 

are not very compatible…Well it's not that they're not compatible…when I go 

home it's just something different, I am somebody different at home than who I 

am here [college]…I'm much more quieter, I talk a different way and when I'm 

here I'm more flamboyant I guess you could say. I'm more open and I talk a lot 

more…I'm just a different person here and so like in terms of identity it's like 

here I'm a student, I'm activist, I am queer, I am all these things. But when I am 

home I am just a son, and I am Hispanic Mexican. So it is a very different 

change (Student E, April 9, 2010). 

 

Family-like Friends The queer spaces where I am involved with, that‘s where I got a grasp of my 

identities and who I am. It‘s really helped me because I know who I am and 

when I‘m around other people who identify as me, queer people of color, I get 

comfortable because I know I‘m not the only one, and just having those spaces 

has really contributed a lot to my growth and all that, I know I won‘t be judged. 

I know they are my family and my friends are going to be there for me. That‘s 

when I feel more like myself (Student J, April 5, 2010). 

 

Student Involvement 

in relation to their 

MDIs 

Definitely, it's a cross-cultural center. I don't go there because I don't get 

homework done. I just talk with everyone, like the staff because I think my 

home right now is really the cross-cultural center, Oasis and the LGBT center. 

The LGBT center because it's focuses on my identity as a queer student and also 

other identities and we talk about how they feel about oppression and the 

history of queerness. First, I'll go to the cross cultural center because I learn a 

lot about different communities and I learn more through people who are 

already conscious. I think it is really beautiful to be surrounded by an 

environment where I am encouraged to go on and encouraged to re-examine 

and encouraged to question and then encouraged to be a part of that community. 

I think I really value Oasis, because although I have the LGBT environment and 

I do have the cross-cultural center community. Ultimately, I am also a student 

and I need to focus on academics and if I want to become a doctor or a 

professor or just anything with a Ph.D. (Student D, May 14, 2010). 

 

Activist Identity I think going through Summer Bridge and getting to know other cultures, other 

communities, other sexualities, other diversities has caused me to be an activist 

and really understand my place in society and how I can, I guess, end 

oppression...I feel like being a part of such a large community and such an 

activist community, I'm learning a lot more about this, about the 

intersectionality and knowing what works, what doesn't work, how I can fit my 

identities into my being and, I guess you could say, be fulfilled. It's something 

I'm still trying to figure out now (Student D, May 14, 2010). 

 

 



69 

 

Based on the previously mentioned codes and emergent themes, the researcher was able 

to provide results for each research question.  

 Various theories were used to analyze the data in the research. The Conceptual 

Model for Multiple Dimensions of Identity served as a tool to assess how these students 

navigate their identities during a specific context and the influences it has on the 

individual (Jones & McEwen, 2000). Transcending the Glass Ceiling Theory provided an 

explanation to why certain individuals from disadvantaged backgrounds succeed in 

academia in spite of the inequalities they experience in relation to family circumstances 

and/or social environments (Santamaría, 2009). Critical Leadership Theory was used to 

structure the notion of why it is imperative for leaders in the education setting to learn 

ways to guide and support LGB Latino/a students and assist in transformational change 

(Santamaría & Santamaría, 2011). The questions will be answered with supporting data 

that ties in with the students‘ societal, familial, cultural, and educational experiences. A 

section will be dedicated to powerful quotes from the LGB Latino/a students. The 

researcher will offer results by research questions and information related to the MMDI, 

TGC, and Critical Leadership Theories.  

 

Results by Research Questions 

Based on the multiple identities of LGB Latino/a students, how do these students make 

meaning of their identities? 

The students interviewed presented various ways in which they navigated their 

multiple identities in different contexts. Jones and McEwen (2000) addressed two factors 

within the MMDI: identity dimensions (e.g. race, sexual orientation, and religion) and 
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contextual influences (e.g. family background and life experiences), which are presented 

below through the individual interviews. The LGB students of color filled out their own 

MMDI diagram in which they were asked questions regarding their multiple identities. 

The researcher asked them to give an example or share a story of how the model was 

filled. Interview information will be presented in terms of the identity dimension 

(sexuality) in conjunction to each of these contextual influences: (a) family/culture, (b) 

LGB friends, (c) community, and (d) academics. 

 

Sexuality and Family/Culture 

The Latino cultures have strong connections to traditional values and gender roles 

that depict what females and males are expected to follow (Galanti, 2003; García, 1998; 

Raffaelli & Ontai, 2004). Gender typing, a phenomenon in which parents treat their 

children differently based on gender, occurs more often in ethnic cultures than in non-

ethnic ones (Lippa & Tan, 2001; Raffaelli & Ontai, 2004). Below is an example of how 

family and culture perpetuated gender roles and LGB stereotypes in the Latino/a 

community:  

From the culture altogether, I really feel it has been really homophobic 

because just thinking back to my childhood; I didn‘t grow up with any 

queer folks in my family. There were only male-female, male-dominated 

relationships, the man was always working, that‘s the way it always was in 

my culture. And the queer culture was something else, like white. Once I 

came out, they said that I was white-washed, there‘s also that challenge 

that it‘s not just the white culture that has queer folks…That was the idea I 

got from growing up as Mexican/Chicana, that being in love with a 

woman is not the right thing. They are only supposed to love a man and 

make sure they‘re taken care of (Student J, April 1, 2010). 

 

Students expressed how they hide their sexual identity when they are around their family: 
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When I‘m surrounded with family, my family, my friends' family, or 

family gatherings...when there is family, period. Just because I feel maybe 

cause it's taught in my culture, I can't talk about girls, who I‘m dating, or if 

I‘m dating someone, if it's a girl, I can't, so I feel I have to leave my sexual 

orientation aside when I‘m surrounded by family or when I‘m in church, 

or when I‘m talking to my tios or tias, whenever they ask about, who you 

are dating? Do you have a boyfriend? I feel I have to leave my sexual 

orientation to the side and just say no, I don't have a boyfriend and I‘m 

just focusing on school, which to this point has been the same excuse. So I 

feel I‘m not completing myself cause I‘m lying about it. So I feel I can't be 

myself completely, at least when they ask me about who I‘m dating or 

what's going on in my love life. Other than that, I‘m pretty much myself, 

but it's just when that question comes around, I‘m not really myself for 

that little minute or whatever, but other than that I‘m pretty much myself 

(Student A, March 4, 2010). 

 

This participant explained the contradiction between their cultural identity and sexuality 

identity: 

My queerness and my maleness, sometimes, especially, or at least back in 

my hometown it's kind of the contradiction because to be male means to 

be macho and to be queer it means to be very feminine and consider to be 

feminine, that's why I have had a lot of difficulty with identifying as a 

queer male growing up… (Student B, May 6, 2010). 

 

 

Sexuality and LGB Friends 

Mehra, Kilduff and Brass (1998) mentioned that ―People are social beings who 

seek to establish ties of identity and [relationships] with others which in organizational 

settings, diverse groups of people use these ties for social support and work 

accomplishment‖ (p. 441). Friends in the community who are open about their sexual 

orientation serve as positive resources for LGB Latino/as who are not comfortable with 

their sexuality. The shared experience among friends creates a space for them to ask one 

another questions about their personal experiences without feeling threatened or 
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uncomfortable. What follows is what a student stated in regards to their friendship 

experience and spoke about the commonality of their relationship:  

I feel comfortable with my friends because they're also gay, or they're also 

bi-sexual. And they already came out to a lot of people. And they're in the 

same position that I am. And they know what I'm going to go through. 

Either they have experienced it or they will. So we're in the same place. I 

don't really know how to explain it. It's just that I feel more comfortable 

with them. We have the same kind of jobs. We have the same type of 

conversations. We feel for girls, we feel for guys. We just understand each 

other. And that's something that my family doesn't understand. Sometimes 

I can say something and they won't understand it because they're not part 

of, how do I say it, they're not gay or they just don't understand it (Student 

G, May 28, 2010). 

 

The following mentioned how their friends are a family to them: 

So it's just like, "How have I been affected as that, as a younger brother?" 

But by putting in younger brother, I actually wasn't thinking about my 

blood siblings. I was just thinking about my friends now. Or the people 

that I've known now, that I've grown so close to, that I consider them like 

older brothers. I consider them as part of my family. Because I just feel 

like we have this connection where I relate to them and they can relate to 

me. We've gotten so close in a short amount of time. And I think we've 

been able to do that because we connect through a common network of 

identities. We all identify strongly with our sexuality as well as 

race…(Student E, April 9, 2010). 

 

Sexuality and Community 

LGB Latino/a students experience a sense of belonging when they find an 

organization or social network that accepts them for their identities. Maestas et al. (2007) 

addressed retention in terms of a sense of belonging which ―taps into feelings of 

association with a group or membership‖ (p. 240). Students who feel a sense of belonging 

at their university assist in the retention of students, and particularly students of color. A 

student mentioned what it feels like to be part of the LGB community: 
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Being part of an LGB community has helped a lot because a lot of my 

friends are very accepting, but I don't have a lot of gay friends at all. 

Probably like one outside of school, and to be part of the LGBT 

community is like being with people who understand where you are 

coming from, and it's kind of a family, in a way, because in my group we 

always talk to each other about things and we also learn about their 

experiences. It's been really fun to participate in something that benefits 

you and yourself and also other people in a group. Not everyone is as 

lucky as me, not having too many problems with it, but they probably 

have and it's enriched my knowledge of other things like identities 

(Student H, May 31, 2010). 

 

The interviewee talked about the importance of being able to connect with others in 

regards to their ethnic and sexual identity: 

I feel like it's a stronger bond, when I connect with other people that 

identify as queer or people of color. So just having somebody here on 

campus that identifies, the same way I do. Being able to talk to them and 

like just having someone there, it kind of helps in the retention aspect 

(Student E, April 9, 2010). 

 

Lastly, one participant emphasized how an interaction with a staff member on campus 

was the most remarkable experience for them: 

My first interaction was with [staff member], and just welcoming me with 

open arms was the most amazing experience that I think I‘ve gotten there, 

because of that I feel that I was able to go back and feel comfortable being 

surrounded by other multiple-identity queer-identified people, helped me 

to feel more comfortable, It made me realize that I‘m not some freak; I‘m 

not a loser. I am who I am. And so, being involved with the [LGBT] 

community has helped me a lot, and it has helped more in my thinking in 

the way that I see that there are different identities in the community, so its 

helped me learn and grow in that sense. I still have a lot to learn, of 

course, but it‘s in the developing stage (Student B, May 6, 2010). 

 

 

Sexuality and Academics 

Hurtado and Carter (1997) explained that students who experience an 

unwelcoming racial campus climate feel like they have no sense of belonging, which 

results them in leaving the university (as cited in Maestas et al., 2007).  When an 
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institution promotes positive attitudes towards diversity at all levels (e.g. mission 

statement, residential life, academics, and organizations), students of color and other 

diverse groups feel accepted and welcomed (Maestas et al., 2007; Markow & Fein, 

2005).  LGB students of color must feel a connection with their institution in order to be 

retained by that community (Maestas et al., 2007). Moreover, the level of student 

involvement for LGB [students of color] can be determined based on the negative or 

positive experiences encountered on campus (Chesnut, 1998).  

A student addressed how struggling with his sexual identity affected their 

academic persistence: 

Around the time that I did come out, it was during the summer, but I had 

this kind of anxiety coming up before then, because I was going to visit 

my mom in Chicago. But during that time, I actually failed a class and 

withdrew from one. I actually passed four units for one-quarter…I really 

had this aura around me, just not really feeling comfortable. And then, 

after I came out, it was really hard to get back in the swing of things. And 

so, it really affected my academic experience. In fact, even now, I'm still 

trying to make up for classes that I didn't do well in. So, it was really hard. 

 

I feel like one of the things that affected it so much was that growing up, I 

never really felt comfortable in a space where I could be gay. Living in the 

dorms was no difference…being at home I felt I could never have the 

space where I felt fully comfortable, and then I would never be able to 

really concentrate with studying. And so, the feelings of not feeling safe, 

not feeling comfortable were my main priorities rather than schoolwork at 

that time (Student C, May 7, 2010). 

 

It is apparent through these quotes how different LGB Latino/a students deal with their 

sexuality in connection to various contextual influences. These LGB Latino/a students 

make meaning of their multiple identities through their experiences and interactions with 

family, friends, the community, and academic realm. The next question will address what 

identities are most salient for LGB Latino/a students.  
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Which dimensions of identity are most salient for LGB Latino/a students? 

The identities that students consistently referred to throughout the interviews were 

(a) sexual identity, (b) student identity, (c) racial/ethnic identity, and (d) activist identity. 

All these identities depend upon the context or space that LGB Latino/a students are 

exposed to since multiple dimensions of identities are not seen as constant but are viewed 

as being more fluid. 

 

Sexual Identity 

The identity most salient to LGB students of color is their sexual orientation since 

they are not able to explore this aspect of their lives in their hometowns or even with their 

own families. However, some struggle with their sexual orientation and coming out to 

their immediate families (Park et al., 2004).  Most of the LGB Latino/a students censor 

their sexual identity since they do not want their families to find out from fear of 

rejection. Latino families are so rooted in traditional cultural values and gender 

expectations that it is difficult for these students to find a safe space to fully develop this 

identity (García, 1998). Family is so important in the Latino culture that disagreeing with 

the values and traditional gender expectations of family members is considered 

disrespectful.  A student explained their experience with college and the significance of 

finding a support system for their sexual orientation: 

My first year in QPOC has really, really helped me. I feel like I'm just so 

lucky to have found that space. In my experience I feel like my sexuality 

was never acknowledged ages one through eighteen. Not until I got here. 

Finally having that space at the LGBT Resource Center and then going 

even deeper to the queer people of color group, they offered this really big 
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supportive system. I'm going to be cheesy, but this magical feeling like 

you can just walk in and it's kind of like we're on the same level. I mean 

we could just talk to each other and I can acknowledge your experience; I 

can acknowledge it in just saying "Hi" to you. And just really offering that 

support system because coming out is a different process for someone who 

identifies as a person of color. And in a certain way and just being in that 

space has really, really helped me grow as a person. I've been on board for 

the last three years as well and so I've not only had to learn, but also help 

facilitate learning for others. And I feel like that really helped me as well 

(Student C, May 7, 2010). 

 

The same student discovered that college was the place where they were able to explore 

their sexual identity:  

I put my sexuality and my gender really close to the core. Because ever 

since I came to college I really debunked and really explored my identity, 

I feel that those two things have influenced where I have gone. Its two 

things I really never talked about my whole life until I got to college and I 

just kind of left them as they were (Student C, May 24, 2010). 

 

Student Identity 

The LGB Latino/a students that are part of the academic world take their 

education seriously since attending college offers them a variety of opportunities that 

their parents or family never experienced. These students, as part of an underrepresented 

group, have never received proper guidance on what university life entails since their 

family members have never attained a college education themselves. They are able to 

explore their student identity by participating in the university life through classes, 

involvement in organizations, internships, volunteering their time to various groups, and 

valuable relationships with people. This student elucidated their academic experience: 

My academic aspects, like why I chose to go to college, why I chose to 

pursue a higher education. Because I feel that I interact with the 

communities of people that don't usually do those things. It's rare to see 

woman that I interact with, go to college. Usually they want to live the 

traditional life style of having children and getting married. And usually 
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for Latino students, money is always a situation to where they might think 

that they can't afford college and since their parents didn't go to college, so 

why do they have to go to college…I think that all of these things made 

me realize that I have these opportunities…I actually had an opportunity 

to be different, and not just have the lifestyle that everybody I was 

involved with had. It really shaped my decisions. And it made me realize 

that I should go to a college because I am a Latino student, because I am a 

woman, because I am low income. Especially because I feel that, because 

of those reasons, there are more people who are willing to help you. And 

actually notice that you're capable of making a difference just because 

you're making such a huge impact on your community and those minority 

groups. So I think that they definitely shaped how I've chose to make 

decisions throughout my life (Student F, May 4, 2010). 

 

This individual concerning their student and sexual identity brought up campus safety 

and resources: 

I do feel that I can feel safe in every environment in this school. I've never 

felt that people were discriminating. Actually, I feel the complete 

opposite. I feel that everyone here helps me be proud of who I am. When I 

do confront a challenge, there‘s always a resource. I can go speak to 

someone and they will help me. I think that regardless of whether it's a 

racial issue, an LGBT issue, or financial issue, we have so many resources 

if you actually look for them and you actually devote your time to them 

(Student F, May 3, 2010). 

 

Racial/Ethnic Identity 

These Latino/a sexual minorities have a strong sense of pride in their ethnic 

cultural background. Latino/as have an abundance of traditional customs, values, and 

beliefs that are ingrained in their lives. During these students‘ college years, their sexual 

identity is fundamental but their ethnic identity is equally as important or even more 

important than sexual orientation. The following student explained how vital their ethnic 

cultural background is to them: 

I struggled with identifying as queer woman of color. When I came to U1, 

I just identified as a lesbian and that was it. Just seeing how my identities 

developed, because I wasn‘t too sure what identities were. I was asked the 
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question, how do you identify as? And I would say I was a Latina, a 

Hispanic, actually, cause I thought that was the only identity that I would 

have because I really didn‘t consider being queer or that being a woman 

was considered an identity; I only looked at my ethnicity as my own 

identity and my identities now as queer woman of color, queer Chicana, 

have really shaped me, because I am a queer Chicana. I can‘t really pick 

and choose my identities because they all intersect one way or another. 

Just going through the process of really understanding my identities really 

helped me understand who I am, because I can‘t be one thing without the 

other, a queer Chicana all the time (Student J, April 1, 2010). 

 

This participant also addressed how their sexual orientation is often dismissed due to 

their race being more visible than her sexuality: 

I put my sexuality, queer, the closest because it‘s the one I struggle with 

the most so people could really accept me as a queer woman of color, so I 

put that one the closest because of the struggles that I face.  Some of the 

struggles are people not realizing that this is one of my identities…My 

race, Chicana, is placed a little bit more above because that‘s the first 

identity people really see because of the color of my skin, so people can 

assume that I am a person of color, a Chicana, so that gets a lot of 

attention…(Student J, April 1, 2010). 

 

Activist Identity 

 Students who attend college and have reached autonomy with their multiple 

identities feel like they need to give back to the community by helping others who battle 

with their sexual identity. Also, their personal struggles with their culture and sexuality 

motivate them to become a mentor, a role model, and or a resource to others who follow 

their path. A student describes how they discovered their activist identity: 

Before coming to U1, I don't think I would have put activist…But coming 

into U1, joining QPOC and LGBTQIA, my activism came into play. My 

sexuality came into play. Because knowing a lot more about my sexuality 

also made me think about, "Okay. What about my race? How does my 

race play into my sexuality?" Because I don't want to be in a community 

where it's like, " Oh yes, we're all queer. But you're white and I'm the 

other"…Being a student has led me to know more about my sexuality. 
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Learning more about my sexuality has led me to being more of an activist 

(Student E, April 12, 2010). 

 

 

The following is an example of how these students use their activist identity, as it related 

to their array of identities, to enrich others‘ lives: 

Life at the University has been both welcoming and hard at the same time. 

Like I said, I'm a real big activist on this campus. I go to a lot of different 

functions. I go to Student Affirmative Action Committee; I go to Student 

Promoted Access Center for Education and Services (SPACES). I go to all 

these other different things…So my sexuality and my gender are close to 

my core because I feel like my sexuality and gender has taken a really 

important hold of me. And for myself and or others because I feel like that 

majority of other people don't recognize that aspect as well, and how this 

ties back to me dealing with the activist spaces that I'm in…I put activist. I 

put community builder because being part of a community is one thing, 

but building that community, it goes along being an ally and an activist. I 

felt like that was something that I really think is good. Because I feel like 

I've been doing that a lot this year, just been trying to build community, 

trying to strengthen bonds between communities. I feel like that is 

something that's really close to me as well (Student C, May 7, 2010). 

 

 

When LGB students of color discover how to embrace their multiple identities, it 

encourages them to speak up about their identities that are less represented in spaces that 

tend to acknowledge only one aspect of their identities. This exploration process assists 

them in the navigation of their various identities on college campuses. 

 

What types of social networks assist LGB Latino/as students with their identity 

development, coming out process, and academic persistence at a 4-year university? 

The data gathered in terms of the types of social networks that assist LGB 

Latino/a students revolved around their identity development, coming out process, and 

academic persistence. Resources, individuals (university personnel), and education 
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assisted LGB Latino/a students in the development of their identities to a level where 

they felt comfortable enough to ―out‖ themselves to their college friends, university staff, 

and the college community. Table 4.5 exemplifies the types of university personnel and 

resources that assisted this population in an educational setting. 

Table 4.5. Resources, Social Networks, and University Personnel in an Education Setting 

Social Networks Theoretical Codes 

Counseling and Psychological Services; 

Academic Advising; Lesbian, Gay, 

Bisexual and Transgender Resource; 

Center, Cross Cultural Center; Women‘s 

Center; Summer Bridge; The Office of 

Academic Support and Instructional 

Services (OASIS); Ethnic/Critical 

Gender Studies Courses; Queer People 

of Color Organization; LGBT Speakers 

Bureau; Q Camp; and GRL Sorority 

Resources  

Friends, Partners, Family, University 

Staff, University Professors, and 

Mentors/Role Models 

Individuals (University Personnel) 

High School/College Education Educational Setting 

 

Social capital, social support, human capital, and mentorship are tools required for 

upward mobility in leadership roles to attain transcendence. Individuals who are more 

socially connected to or integrated in their communities are more likely to perform better. 

Social relationships are needed within social capital in order to generate information that 

will contribute to academic persistence (Coleman, 1988). For LGB students of color to 

achieve progress in higher education, they need to find social networks that will assist in 

retaining them at the university level until graduation.  
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Resources 

A participant proclaimed how resources on a college campus have helped them 

with accepting their sexual orientation:  

I think Summer Bridge and QPOC have helped me to succeed because 

they really love me for my entire person, and before I would really just be 

troubled by the fact that I was queer, now it's something that I can accept 

for myself and it's something that I can grow, and be encouraged to teach 

others. And I feel I've become successful because of it, I wouldn‘t say I‘m 

successful about my identity because – I don't know everything about it, 

but I can definitely... I guess, not be troubled by it anymore. Not be 

devastated by the fact that, "Oh, my gosh, I'm gay, what am I going to do 

now?" (Student D, May 14, 2010). 

 

The same student expressed how the university resource centers allowed them to explore 

their identities: 

Something that I think is really positive is that you're allowed to explore 

and question your identity and ask yourself questions about why you think 

about it and because the centers are so connected it allows you to move 

freely within, like the LGBT Center to the Cross Cultural Center to 

SPACES to the Woman's Center and really get to know more about other 

cultures. So, it allows for a lot of exploration and acceptance, definitely 

(Student D, May 14, 2010). 

 

Individuals (University Personnel) 

An undergraduate student shared their experience with the development of their 

sexual identity and the types of individuals that helped them through such personal 

journey: 

I am taking ethnic studies classes. After coming out I feel like I understand 

a lot more of these concepts that are being taught in my ethnic studies 

class…During Summer Bridge, you could say it was my transition phase 

where I was like I could possibly be gay; I could possibly be all these 

things that I never thought about before…I did meet some friends, that did 

identify as queer. They would talk to me and be like if you are feeling this 
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way then you can't ignore it, you can't and they just made me comfortable. 

They made me think a lot about what I think, why am I suppressing these 

feelings and why I am suppressing so much. They helped with their 

support. A [Staff member] from the LGBT resource center is the one that 

helped me the most because she was there to explain everything to me. 

What I was feeling, my sexuality and just things that I didn't know were 

happening. She had the vocabulary to tell me and…she was there just like 

as a friend as well. So I feel like I can't pinpoint one person that has helped 

me specifically, so it is a lot of people who have helped to come to terms 

with my sexuality (Student E, April 9, 2010). 

 

Below is an example of how educators can assist students with their academic endeavors 

and identity development: 

 

One of my closest teachers talked to me, and she was actually very 

involved with the LGBT community herself. So when I told her, she 

actually helped me start a GSA at my school. It was through that that I 

became the President of GSA I got involved with the community, and 

basically it was just her that helped me be involved in the LGBT 

community and be accepting of who I was. I think that by being involved 

it allowed me to not only grow in my involvement academically, but I 

actually started liking school. I actually got involved with the GSA and 

because I saw that my teacher supported me, that my principal was there, 

then I realized that there were more people that were like me and that had 

the same story as I did. I think if I wouldn't have actually been involved 

academically in school with the GSA and everything, I probably wouldn't 

be where I am right now…I got involved with the GSA and all my grades 

after that were straight As [laughs]…I think being comfortable and part of 

who I am kind of helped me be involved in school (Student F, May 3, 

2010). 

 

Educational Setting 

 In the following statements, a college student expresses their appreciation for 

having the opportunity to attend college and become knowledgeable about the LGBT 

Resource Center: 

Me being a student here has kind of opened my eyes to other students who 

are openly gay and the idea that there is an LGBT center where a lot of 

people go and chill and they all have different reasons why they go there, 
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but I think we all have that similar reason that it is just to find a safe space 

where we can be ourselves or just be comfortable with other people who 

are transitioning or who are openly gay. So being a student here, if I 

wouldn't have had the opportunity of being a student here, I don't think I 

would‘ve realized how there is centers that can help people with coming 

out, or questioning, who need guidance from other students who are gay. I 

just appreciate that there is an LGBT Resource Center here (Student A, 

March 4, 2010). 

 

Similarly, one of the interviewees found college to be a place where they can network 

and build relationships: 

 

I'm in college and I'm part of different organizations like LGBTSU, Pride 

Action Committee, Safe Zones, GRL which is my sorority, it has helped 

me a lot…I feel secure with who I am, I feel more comfortable with it and 

I feel like, I feel more prepared, I'm more ready for whoever comes in and 

tries to tell me I'm not who I am, I feel more comfortable…Resources, just 

having different places where to go because if those organizations weren't 

on campus I don't think I'd be the same person I am right now because I 

knew a long time ago that I was part of the community, back in Mexico 

but there were no places to go. And my family, I was afraid to tell them. 

When I came here my high school had places to go, but I was still scared. 

And then when I moved to [college] there were a lot of places to go and a 

lot of people who weren't afraid to just be themselves so I think it's more 

like having a lot of places where we know we can be safe. Those places 

are like living on campus like all the organizations I mentioned before and 

what they provide is just bringing more people and getting to know each 

other. And just letting us know that there're more people like us and that 

we are not supposed to be afraid and it's okay to be gay (Student G, May 

28, 2010). 

 

All these social networks have contributed to the academic persistence of LGB students 

of color. These individuals and resources played a key role in the development of their 

multiple identities and assisted these undergraduate students with their coming out 

process. In addition, the college environment has given these students a space to explore, 

self-reflect, and understand their identities on multiple levels.  
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Powerful Quotes 

 

The LGB students of color have provided some insightful reflections in terms of 

their sexual orientation. One of the students referenced to their sexual identity as a broken 

arm: 

I feel like sometimes my sexuality would get in the way of me being a 

student. And it's kind of like, in high school my identity as a student and 

my self-identification, my sexuality; they couldn't inhabit the same space. 

And oftentimes I chose my identity as student, and my sexuality was at 

bay. But that just caused harm because there was an imbalance in how I 

viewed myself. The only way I can think about it is it's like having a 

broken arm you forget about, that no one else can see. And sometimes you 

really want to aid it, and you want to put it on a crutch, and you want to 

support it and make it heal. But you can't. Because it has to be something 

hidden and it has to be something kept away. Because it's not something 

accepted, it's not normal. So I would just shut up and let my broken arm 

slowly heal itself and focus on being a student with my other arm (Student 

D, May 14, 2010). 

 

Another student referred to their sexuality as one of their body parts: 

My sexuality, I think about it this way. Like, it's a part of me; it's like 

another arm. It's like another eye. It is just part of me. I can't think of it as 

something else. So it's something normal for me Student G, May 28, 

2010). 

 

Below, a student addresses RuPaul‘s motto about loving yourself: 

My specific experiences here at [college] being identified as a queer 

person of color…for some reason I always think about RuPaul, that quote 

she says, ―if you can't love yourself how the hell are you going to love 

anybody else‖ (Student C, May 7, 2010). 

 

A student described how their life was very robotic and mechanical before attending 

college: 

Back when my family was going through domestic violence, it was really 

horrible. I felt not myself at all because I couldn't be myself. There was 
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this fear of being attacked, being belittled, being ridiculed. My 

environment basically forced me to quiet down. I was in a very robotic 

stage, everything was mechanical: wake up; go to school, come back 

home, homework and that was it. That was really bad, really just horrible 

and I didn't like it at all (Student E, April 9, 2010). 

 

An interviewee stated that LGB Latino/as sharing their personal experiences is seen as 

medicine to others: 

I feel like we definitely need people who are willing to just be open about 

their experience like what‘s so bad about talking about it...I feel like it‘s 

just medicine to others (Student A, March 4, 2010). 

 

The LGB Latino/a student expressed the appreciation for the love and support that they 

have received as a college student: 

The most positive thing I love about being a queer student of color is the 

community and the love and the support. Because being a queer of color, I 

didn't get that growing up. And so once I finally got it, it was the best 

thing I could ever get. And now that I feel it and I have it; it's the best 

thing that I have. And I'm going to try and hold onto it for as long as I can 

(Student C, May 7, 2010). 

 

Lastly, this participant commented on how being involved and meeting different 

individuals helped with their academic persistence and identity development: 

So I think definitely being involved and meeting the right people and 

having help definitely helps. I think especially in that situation the fact that 

I identified as LGBT from that point actually totally transitioned me onto a 

different person. I think being comfortable and part of who I am kind of 

helped me be involved in school. I started doing what I actually liked. It 

wasn't just the traditional, I am going to be cool like everyone in my 

school, all of a sudden I was getting the grades and I liked the feeling. I 

was coming out to my friends, and I liked that feeling. I was involved in 

school, and I liked that feeling. So it was just like, "Huh! I want to do all 

the things that make me happy" (Student F, May 3, 2010). 

 

These quotes capture the essence of how the students feel about their sexual identity. It 

was important for the researcher to share these powerful quotes to the respective reader 
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since the quotes contribute to how these students view themselves in relation to their 

sexual orientation. Also, the quotes explain how education, critical leaders, and their 

multiple identities are important to them as individuals. 

 

Summary 

 The data analysis process afforded the researcher the opportunity to present the 

data findings of this dissertation. Chapter 4 covered the codes and themes that surfaced 

within the study. The chapter presented the results of the research questions and shared 

powerful quotes from the LGB students of color. In Chapter 5, the meaning and 

significance of the findings of the investigation will be furthered discussed. Furthermore, 

an explanation of the Theoretical Model for LGB Latino/a Students’ Academic 

Persistence will be addressed. Chapter 5 will also mention practical implications for 

higher education leaders, recommendations for future research, and the limitations within 

the research. 
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CHAPTER 5 

Discussion 

Having the opportunity to research LGB Latino/s students at a 4-year institution 

provided a space for the researcher to address issues that relate to multiple dimensions of 

identity specifically sexuality and cultural identities.  The LGB students of color who 

participated in the study spoke about issues that connected to their various identities and 

how they intersected with one another. The participants were able to touch upon the 

inequalities they encountered as an LGB Latino/a and how they found their own social 

networks, which supported them as individuals and taught them on how to maneuver 

their way through a university setting. The students‘ mentioned how going to college and 

the resources offered in college gave them the opportunity to explore their sexuality and 

learn more about themselves.  

Before coming to college, these individuals did not have a space to explore and 

critically think about their multiple dimensions of identity. Once they were exposed to the 

multiple resources on campus like the LGBT Resource Center, the Cross Cultural Center, 

Women‘s Center, Summer Bridge, OASIS, Queer People of Color, Ethnic studies 

courses, and CAPS. These organizations offered them with a holistic understanding of 

themselves, the knowledge, the language, and support to assist them with their identity 

development. It is important to point out that LGB students of color who reached 

autonomy were able to serve as critical leaders to other students who lacked the guidance 

and understanding of themselves. In this paper, critical leadership is focused on how 

LGB Latino/a students are those critical leaders who assisted their peers with their own 

identity process since these students may have lacked support from their families and/or 
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cultural backgrounds and/or do not have role models that relate to their sexual and 

cultural identities.  

In this Chapter 5 an explanation of the meaning and significance of the results of 

the study will be furthered discussed. This chapter discusses the six emergent themes and 

the theoretical model derived from the data analysis from Chapter 4. To draw attention to 

the deficient amount of literature on LGB students of color, this study uses qualitative 

research by accentuating participant‘s experiences for a more in depth look on how to 

assist LGB Latino/a students in their academic endeavors. Chapter 5 also addresses 

powerful statements from the participants, practical implications for higher education 

leaders, recommendations for future research, and the limitations within the research. 

 

Overview of Results 

This research emphasizes the importance of validating lesbian, gay, and bisexual 

Latino/a students‘ multiple identities in a higher education setting. Fusing racial ethnicity 

and sexual identity creates the awareness that validates the student as a whole. 

Consequently, the individual experiences positive affirmations towards their racial/ethnic 

group and sexual orientation when involved in positive social and cultural practices 

(Crawford, Allison, Zamboni, & Soto, 2002).  Studies that focus on racial/ethnic identity 

and sexual identity are limited in connection to identity development (Holmes & Cahill, 

2005, as cited in Kumashiro, 2001). This study assists in capturing the stories of LGB 

Latino/a students in terms of their societal, familial, cultural and educational experiences.  

This investigation examines the social capital and Social Networks that play a role in 

assisting LGB Latino/a students with their coming out process, identity development, and 
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academic persistence at a 4-year university. Chapter 5 addresses LGB current events and 

the importance and necessity of this type of work. The researcher will explain the six 

emergent themes: (1) importance of college education, (2) Latino family not validating 

sexual identity, (3) cultural identity verses sexual identity, (4) family-like friends, (5) 

student involvement in relation to their Multiple Dimensions of Identity (MDIs), and (6) 

activist identity. In addition, two theoretical models will be discussed. First, the  

(1) Cyclical Theoretical Model the Importance of Education for LGB Latino/a Students 

and (2) Theoretical Model for Student with Multiple Dimensions of Identity and leading 

to Academic persistence. The following research questions produced the data results for 

this study: 

1. Based on the multiple identities of LGB Latino/a students, how do these students 

make meaning of their identities? 

2. Which dimensions of identity are most salient for LGB Latino/a students?  

3. What types of social networks assist LGB Latino/a students with their coming out 

process, identity development, and academic persistence at a 4-year university? 

 

Lesbian, Gay, and Bisexual Current Events 

It is imperative to highlight the reasons lesbian, gay, and bisexual (LGB) youth 

need mentors, role models, resources, and education to assist with the development of 

their sexual identity. During this past year, a variety of suicides have occurred within the 

young LGB population in the United States. These disturbing events have brought about 

a new awareness to society, which has caused for people to begin to seek ways to help 

such a fragile community.  
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During the month of September 2010, there were five suicides relating to LGB 

students. These teenagers experienced some form of harassment and/or assault, social 

exclusion, isolation, bullying, teasing by their peers and failed to get support from school 

administrators since bullying was not seen as a serious problem when the students 

expressed their concerns to school administrators (Benjamin, 2010; Diaz & Kosciw, 

2009; Hensel, 2010; Howorth, 2010; O‘Hare, 2010; Spaulding, 2010).  Billy Lucas, 15 

years old, and Seth Walsh, 13 years old, were two gay students who were bullied to their 

deaths (Benjamin, 2010; Hensel, 2010). Tyler Clementi, an 18 year old gay student, had 

his university residence hall room invaded by Dharun Ravi, who recorded him and 

another male during an intimate encounter. Dharun Ravi made the conscious choice to air 

Tyler Clementi‘s personal business over the web, and later Tyler Clementi committed 

suicide since he could not deal with his sexual orientation going public (Spaulding, 

2010). Although some students have been accepted by their families and have reached 

autonomy with their identities, there is still a part of society that does not accept or 

tolerate the LGB population (Spaulding, 2010).  

These personal stories are valid experiences which help demonstrate how young 

LGB students continue to be bullied and are discriminated against for not identifying as a 

heterosexual being. It is significant to note that none of these suicides deal with LGB 

Latino/a students. Suicide cases within LGB Latino/a may occur but go unreported since 

the suicides may be reported as something else that does not deal with sexuality. Latino/a 

LGB families not being able to validate the sexuality of the individual due to their 

cultural expectations may cause their loved one to commit suicide therefore educating 

Latino families on LGB issues is needed to demystify stereotypes on LGB people.  
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Hispanic/Latino Statistics 

Population Growth 

On July 2006, The United States Census Bureau projected that the 

Hispanic/Latino population would grow to be 102.6 million by 2050. The #1 ranked state 

with the largest population size of 13,074,156 is California. The county ranked as #1 for 

having the most Hispanic/Latino individuals is Los Angeles County, CA with 4,706,994; 

moreover, the west region of the United States which includes Alaska, Hawaii, the states 

west of Montana, Wyoming, Colorado, and New Mexico is ranked #1 for having the 

most Hispanic/Latinos in the United States (Retrieved on February 18, 2011 from 

http://www.census.gov/population/www/socdemo/hispanic/hispanic_pop_presentation.ht

ml). These statistics assist to exemplify how fast the Hispanic/Latino population is 

growing (in the west coast, California, and other parts of the U.S.) and if the population is 

growing this rapidly, the United States is encouraged to look at reassessing educational 

resources for Latino/a students who may be the majority population in 2050.  

 

Education Statistics 

The National Center for Education Statistics (NCES) provided statistics for the 

number of Bachelor's degrees conferred by degree-granting institutions in 2007-08, 

which was 1,563,069 students and only 123,048 (7.9%) Hispanic/Latino students 

received a Bachelor's degree (Retrieved on February 18, 2011 from 

http://nces.ed.gov/programs/digest/d09/tables/dt09_285.asp). In relation to the 

aforementioned statistics, a limited amount of Latino/a students are not obtaining a 4-year 

https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fwww.census.gov%2fpopulation%2fwww%2fsocdemo%2fhispanic%2fhispanic_pop_presentation.html
https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fwww.census.gov%2fpopulation%2fwww%2fsocdemo%2fhispanic%2fhispanic_pop_presentation.html
https://mail.ucsd.edu/owa/redir.aspx?C=77faccd183a94ed18c718023b0cad83d&URL=http%3a%2f%2fnces.ed.gov%2fprograms%2fdigest%2fd09%2ftables%2fdt09_285.asp
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university degree. It is important to acknowledge that it is absolutely necessary to educate 

LGB Latino/a students in order for them to succeed academically in a higher institution. 

It is critical for LGB students of color to receive an education beyond an undergraduate 

level since the future of this country depends on its people. This population needs more 

positive role models in whom they can see themselves reflected. LGB Latino/a 

individuals need to become successfully integrated citizens in society, and education 

offers them with unlimited amounts of opportunity to do so.  

 

Importance of College Education 

The LGB students of color that were interviewed expressed their feelings about 

how attending college and living on campus has changed their lives for the better. 

Hurtado, Milem, Clayton-Pedersen, and Allen (1998) stated, ―success in creating a 

supportive campus environment depends on an institution‘s initial response to the 

entrance of students of color‖ (p. 281). The LGB students of color were able to describe 

the social networks and resources that have assisted them in developing their multiple 

identities (Table 4.5). University staff members served as mentors and gave guidance to 

these individuals who struggled with personal development. Mentors who are open about 

their sexual identity serve as role models for LGB students who have shared experiences 

and demonstrate that they have lead a positive and successful life (Van Puymbroeck, 

2001). It has been noted that LGB students of color experience harassment based on both 

of their sexual and racial/ethnic identities. When students feel unsafe and unwanted in 

school, it affects their academic performance (Diaz & Kosciw, 2009). The LGB Latino/a 

students not having a space to critically think and explore their sexual identity in relation 
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to their other identities or have felt marginalized due to their sexual orientation affects 

them since they feel like they do not belong. The student may then focus more on finding 

acceptance for their sexual identity, which takes away from the efforts to do well in 

school since they are occupied with justifying who they are to others. When there is no 

support they try to find it in different places and once they have that support they feel 

more comfortable with themselves and can focus on their education. Attending college 

for these individuals has given them a place to interact with other individuals who look 

and think the same as they do. Granted the opportunity to attend a 4-year university has 

provided these individuals with a space where they can explore their sexual identity 

without being judged and where they can find acceptance for their multiple identities.  

It is imperative for LGB students of color to be able to approach faculty and staff 

that could assist them with their cultural/ethnic background when it comes to educational 

matters (Hurtado el at., 1998). These university resources encouraged them to participate 

in leadership opportunities in areas where they were able to find a place for themselves. 

For LGB students of color to be successful in their personal development, social 

networks and resources catered to multiple identities were necessary to enrich the lives of 

LGB Latino/a students. The participants in the study articulated how campus resources, 

university personnel, and the creation of close friendships assisted them in having a 

positive college experience.  

 

Resources 

LGB Latino/a students found various positive and accepting spaces that gave 

them the courage and confidence to begin to address issues around sexuality and culture. 
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The LGB community, friends, staff members, faculty, peers, and family members have 

assisted the students with their personal development. All these campus resources and 

social networks have contributed to the identity development, coming out process, and 

academic persistence of LGB Latino/a students (Evans & Wall, 2000). These resources 

have been mentioned since they played a big role with the growth of LGB Latino/a 

students. Nicpon, et al., (2006) asserted that university programs/services can assist in 

fostering social support networks in a new environment which contributes to the retention 

of the students. The following displays the reasons to why these services are important on 

university campuses since these exact services assisted to fill in the gaps between LGB 

Latino/a college students‘ feeling isolated on campus to finding groups where they felt 

they could connect and belong. The LGB students of color addressed the following 

resources to be helpful for them during their college experience. 

 

Lesbian, Gay, Bisexual, and Transgender (LGBT) Resource Center 

The University of California‘s Lesbian, Gay, Bisexual, and Transgender (LGBT) 

resource center is ―a diverse, open and public space for all members of the university 

community to explore issues relating to sexual and gender identities, practices and 

politics. It develops student leadership, builds workplace equity, promotes academic 

research, and provides resources‖ (Retrieved February 20, 2011 from 

http://lgbtro.ucsd.edu/mission.asp). The LGBT resource center provides a space for these 

students to socialize with other members of the LGB community and has served as a safe 

space for LGB Latino/a students who have struggled to be accepted for their sexual 

orientation. Research from the last 20 years addresses how university campuses have not 

http://lgbtro.ucsd.edu/mission.asp
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been very inclusive or supportive towards LGBT individuals. In response to this issue, 

various education facilities made transformational changes and created an LGBT 

resource center where the community could find a safe space on campus (Sanlo, 2005).  

Being in college and getting involved in the LGBT community has opened doors 

for LGB Latino/a students and has provided them with social networks where their 

multiple identities coexist. The organizations offered at the LGBT resource center 

supplied them with options on leadership opportunities they could be a part of.  The 

Queer People of Color (QPOC) organization has had a big impact on majority of the 

participants. QPOC has been a space where they have developed close friendships that 

are used to seek guidance from other students who are part of the LGB Latino/a 

community. The college environment has given them the ability to explore and critically 

think about their identities in a space where they have people who they can relate to 

through shared personal experiences (Mallory, 1998). LGB students of color know that 

the LGBT resource center has granted them with an array of resources (LGBT Speakers 

Bureau, Q-Camp, venue to dialogue about sexuality) that assists them with developing 

their sexual identity. Being part of these spaces has granted these students with a visible 

presence to find support in the LGB community. 

 

Cross Cultural Center 

The Cross-Cultural Center (CCC) philosophy ―is to empower U1 to recognize, 

challenge, and take proactive approaches to diversity for the campus and the San Diego 

community. [They] strive for meaningful dialogues and context across all cultures, 

particularly those of underrepresented or underprivileged backgrounds‖ (Retrieved 
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February 20, 2011 from http://ccc.ucsd.edu/). U1‘s Cross Cultural Center has given these 

students another space to be able to explore their racial/ethnic identity and culture 

without feeling alienated for being homosexual. Although the Latino/a culture may shun 

homosexuality as an identity, LGB students of color retain the rest of their cultural 

connections that they were raised with. It is difficult for LGB Latino/a students to ignore 

their cultural side of their identity even if their culture is not 100% supportive of their 

sexuality. The CCC is a place where LGB students of color are able to show pride for 

their cultural roots because they feel accepted and their multiple identities are welcomed. 

Toya (2011) asserted how cultural centers alleviated the lack of belonging and created a 

supportive safe space for racial minority students. The cross-cultural center provided a 

home-away-from home for these individuals and diminished the sense of isolation and 

alienation. The CCC fostered an area for these students to talk about their 

intersectionality in connection to their multiple identities (race, sexuality, gender, activist, 

etc.). This space was able to give them information on current affairs that pertained to 

social justice, which helped with their activism in school.  

 

Counseling and Psychological Services (CAPS) 

CAPS assists undergraduate students with problems that can be managed with 

short-term counseling. Students can consult the psychologist liaison to the U1 Campus 

Community Centers (LGBT Resource Center, Cross Cultural Center, and Women‘s 

Center) with a specific personal, academic or relationship problem that relate to sexuality 

and sexual identity. This campus resource assisted students with their coming out process 

(Perez, DeBord, & Brock, 2000). The interviewed participants mentioned that CAPS was 

http://ccc.ucsd.edu/
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an important resource for them to have since it gave them the opportunity to express their 

concerns about their sexual identity (Eldridge & Barnett, 1991). There is only one 

designated psychologist at U1 that caters to all of the centers. The CAPS psychologist 

was someone they felt could hear them out without bias and without judgment. The 

specialized individual worked with these conflicted students on their personal 

development as an individual and as a student. There are eight trained psychologists that 

deal with either the coming out process, LGBT issues, or sexual and gender identity – 

and out of the eight psychologists four also deal with multicultural counseling and social 

justice, diversity, and/or racial/ethnic identity development on the U1 campus. (Retrieved 

February 20, 2011 from http://caps.ucsd.edu/services_web/services_services.html). The 

opportunity to seek counseling gave them a space where they could self-reflect on their 

lives and connect with their feelings (Reynolds & Pope, 1991).  

 

The Office of Academic Support and Instructional Services (OASIS) and Summer Bridge  

The Office of Academic Support and Instructional Services (OASIS) is the 

learning center at U1 that supports many LGB students of color academically. This space 

gives them a supportive environment where they can find peer mentors and peer 

counselors that can assist students with institutional challenges and personal issues that 

may deal with family (Retrieved February 20, 2011 from http://oasis.ucsd.edu/). OASIS 

has been the community that has sustained positive relationships with LGB Latino/a 

students in regards to their academics. This resource has given the student connections to 

other academic resources where they feel validated and integrated as a student in certain 

location among the U1 community (Velasquez, 2002).  OASIS offers a summer program 

http://caps.ucsd.edu/services_web/services_services.html
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(Summer Bridge) where students from various backgrounds who are first-generation low-

income college students get to live at U1 for four weeks and experience college life 

before entering as a freshman in the fall quarter. The program affords the students various 

academic opportunities and exposes them to programs about cultural diversity.  

U1‘s Summer Bridge exposes students to various programming efforts that relate 

to their sexual identity. The LGBT Speakers Bureau was a program that encouraged 

students to have conversations around sexuality. A space was created for them to feel 

comfortable addressing people who are open about their sexuality or are allies for people 

who are part of the LGB community. Moreover, Summer Bridge presented these students 

with the opportunity to learn about a diverse group of people in relation to culture, 

distinctive communities, and the different levels of oppression. Some of the interview 

subjects expressed that Summer Bridge was a stepping-stone for them in terms of their 

social justice work. Thanks to this program, students were able to build formal and 

informal relationships with other students, staff members, and faculty who truly made 

them feel comfortable and accepted for their true selves (Velasquez, 2002).  This summer 

program functioned as the bridge for them to transition into college and begin to self-

reflect about their personal lives in an academic setting.    

 

Ethnic Studies Courses 

 The Ethnic Studies department at U1 is a venue where students can take courses 

that concentrate on social justice issues where ―faculty and students focus on fundamental 

theoretical and political questions regarding the critical conceptualization of social 

categories, particularly race, indigeneity, culture, ethnicity, gender, sexuality, class, and 
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nation‖ (Retrieved February 20, 2011 from 

http://www.ethnicstudies.ucsd.edu/esvision.shtml). The LGB Latino/a participants noted 

how ethnic studies courses have supplied a place for them to think critically about their 

multiple dimensions of identity. Taking courses that relate to their personal experiences 

has deepened their understanding of themselves in combination with their culture, class, 

sexuality, gender, and/or ethnicity. If institutions do not have the funds to hire more 

faculty of color then it may be important for academic affairs to offer more ethnic studies 

courses that assist with the needs of this specific population.  

For the most part, academic affairs--in comparison to student affairs--do not 

understand the LGB Latino/as population since there is a limited amount of interaction 

time with the students and do not interact with the population in an informal setting like 

student affairs individuals (Brown, Clarke, Gortmaker, & Robinson-Keilig, 2004). 

Students expressed how fields in the natural science and applied sciences do not give 

them the room to talk about various identities. It was easier to find mentors or allies in 

soft-sciences than the hard-sciences (Brown, et al., 2004). Students who identify as LGB 

Latino/a students and are majoring in hard-science fields feel alienated and not 

represented in those courses. Taking courses in the ethnic studies department helped in 

the development of their identities and academic persistence as a student.  

 

Six Emergent Themes 

Social Networks 

University personnel, peers, and mentors/role models played a key role in the 

development and retention of LGB students of color at the university level. These 

http://www.ethnicstudies.ucsd.edu/esvision.shtml
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individuals were prepared and equipped to assist this minority group with their personal 

challenges as a college student. These university leaders invested their time to provide 

formal relationships and resources to these individuals who lacked the guidance in their 

identity development and college career. Most importantly participants indicated that 

individuals who related to them in terms of their sexuality, race/ethnicity, culture and 

gender made it easier for them to be open about their sexuality (Alford-Keating, 2002; 

Beyene, Anglin, Sanchez, & Ballou, 2002).  Being able to have access to individuals who 

are successful as LGB Latino/a gave these students hope and provided a sense of reality 

that they could also live a positive and accomplished life (Chestnut, 1998; Kraig, 1998; 

LaVant et al., 1997).   Having informal relationships where these individuals could share 

personal experiences with one another demonstrated that they were not alone with feeling 

isolated, misunderstood, or rejected from their culture due to their sexual orientation. 

LGB students of color connected with social networks that pertained to their 

race/ethnicity, sexuality, and culture. García (1998) made known that social networks are 

necessary when dealing with students who experience ―dual oppression.‖  Some of the 

students attributed their success to having access to these specific leaders on campus 

(Beyene et al., 2002; Cohen & Galbraith, 1995; Fagenson, 1999; Shaw, 1995).  

The positive experiences and interactions the Latino/a sexual minorities have in 

college encourage them to be involved in different university environments (e.g. 

racial/ethnic and sexuality organizations, campus resources, staff role models) and thus 

remain in college. LGB Latino/a individuals often try to balance their home and family 

values with the university environment, which gears them to adapt to the institutional 

values (Gloria & Rodriguez, 2000). Latino/a sexual minorities learn to balance the values 
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of their school environment and those of their native or home culture (Gloria, 

Castellanos, Lopez & Rosales, 2005). LGB Latino/a students experience considerable 

stress as a result of perceptions of an unwelcoming environment, cultural incongruence, 

or discrimination within their educational context. All students encounter stressors as 

they adjust to college; however, [students who identify as LGB students of color] 

experience additional stressors beyond those of other students (Gloria et al., 2005 as cited 

in Smedley, Myers, & Harrell, 1993). 

 

Latino Family not Validating Sexual Identity 

 The LGB Latino/a students that have decided to disclose their sexual identity to 

their family, especially their mothers, did not received a positive response (Eldridge & 

Barnett, 1991). The mothers felt as if they did something wrong when raising their 

children and thought their children were confused and needed to be taken to a psychiatrist 

to fix the problem. After the initial coming out process, the family or mothers never 

talked about it again. The immediate families of these LGB students of color did not 

provide a space for them to explore and address their sexuality concerns. This interaction 

reinforced the notion that their lifestyles were not conventional and the students felt 

rejected due to their families‘ beliefs. Talking about sexuality is a taboo subject within 

the Latino/a culture (Cintrón, 2000; Galanti, 2003; García, 1998; Raffaelli & Ontai, 

2004). Even the traditional conversations about heterosexual couples are so gender 

focused that heterosexual individuals feel as if they need to fit into traditional genders 

roles. Adding homosexuality to the cultural traditional roles complicates the situations for 

these LGB students of color who identify with multiple aspects of their identities.  
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Cultural Identity versus Sexual Identity 

In Chapter 4, it was affirmed that LGB Latino/a students struggle with finding a 

positive balance between their cultural and sexual identities (Rhoads, 1994). Most of the 

student participants mentioned how their racial/ethnic identity and sexual identity clash 

with one another and results in the suppression of their sexual identity (Rosario et al., 

2004). During family gatherings these students have learned to hide and/or suppress their 

sexual identity (García, 1998). For them, family is their identity and for them not to be 

able to express both of their identities has created a challenge for them. A main concern 

is that they feel that family will not accept them since the culture is rooted in strong 

traditional cultural expectations and gender beliefs (Wall & Washington, 1991). Their 

cultural and sexual identities are not compatible because they have been told that being 

lesbian, gay, and bisexual is wrong, bad, and evil (Cintrón, 2000). When the students go 

home, they are someone different than they are when they are at school.  

It is difficult for these LGB students of color to find a safe space where they can 

be their true self when surrounded by their Latino/a families. LGB Latino/a students 

experience a disconnection with their cultural identity and sexual identity that is caused 

by the gender expectations and roles that Latino/a families have on their children and 

most importantly the involvedness of Latino/a parents dictating the children‘s sexual 

involvement at an early age (Cintrón, 2000; García, 1998; Raffaelli & Ontai, 2004). This 

population struggles to find a balance between those two identities since they are part of a 

culture that entails traditional gender roles, morals, values, and beliefs that shape the 

Latino/a background. In Latino/a families there is the notion of familismo, wherein the 
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primary factor is having strong connections with family and being able to create a family 

by procreating with the opposite sex (Galanti, 2003; García, 1998; Raffaelli & Ontai, 

2004). Procreation is a fundamental belief in religion; therefore marriage between a man 

and a woman is necessary for this deed to take place. Religion is a great deal in Latino 

families and the problems experienced by the LGB Latino/as are rooted in the 

overwhelmingly religious aspect that is tightly linked to the Latino culture (Garcia, 

1998), but which the LGB Latino/a person may choose not to discuss even though it is 

the white elephant in the room due to not wanting to cause conflict with their families. 

When LGB students of color fail to find support at home, they find it in college, where 

they have created their own extended families through relationships that they have 

nourished that deal with their sexual identity but most importantly with their multiple 

identities. 

 

 Family-like Friends 

The friendships that were established during the college experience, Summer 

Bridge, Queer People of Color organization, GRL sorority, during courses, etc. helped 

students remain on campus. The LGB Latino/a students created an extended family away 

from home (Way, Gingold, Rotenberg, & Kuriakose, 2005). Where they found a sense of 

belonging at the institution through building trusting and positive relationships 

acknowledged and validated their various identities (Duck, 1991; Galupo 2009; Way & 

Chen, 2000). The majority of these students did not have support from their immediate 

families back in their hometowns in regards to their sexual orientation.  

In the university setting, the students find friends that connect with thems through 
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their shared cultural experiences. This provides them with the notion that they are not 

alone and that others like them are experiencing or have experienced the same things. 

Antonio (2004) states how individuals select friendship based on their identities, 

personality traits, interests, attitudes, and values. They support and guide one another in 

feeling more comfortable with their sexuality and work towards accepting their feelings 

toward their sexual identity. 

 

Student Involvement as it relates to Multiple Dimensions of Identity (MDIs) 

 Student involvement is a pertinent factor that allows these students to develop 

leadership skills and learn more about their MDIs. The LGB students of color 

participated in organizations that relate and/or support their multiple dimensions of 

identity. Student involvement transpires within groups in which the LGB Latino/a 

students can relate with others and where they feel accepted. They remain in groups 

where they also create meaningful relationships that offer them social networks and 

opportunities to navigate their sexuality and succeed in college.  

 

Activist Identity 

 The LGB students of color who have reached autonomy with their identities have 

learned to accept who they are, therefore, want to become mentors and role models for 

others. They want to give back to their communities to be supportive to others as the 

critical leaders who were supportive of them did. They have constructed the identity of 

activism, and activism for them is a term that defines their struggles with their LGB 

Latino/a identity. Activism is the action that takes place when oppression and 



105 

 

discrimination come into play. Being an activist is a role these students assume in order 

to educate others about their lifestyles and create awareness on LGB students of color and 

their struggles.  

 

New Emergent Theoretical Model: 

Theoretical Model for LGB Latino/a Students’ Academic Persistence 

The theories of Critical Leadership  (Santamaría & Santamaría, 2011), 

Transcending the Glass Ceiling  (TGC) (Santamaría, 2009), and the Conceptual Model of 

Multiple Dimensions of Identity (MMDI) (Jones & McEwen, 2000) contributed to the 

creation of this new theory that addresses the ways students with multiple dimensions of 

identity are able to persist academically regardless of the family hardships they 

experience. These underrepresented individuals can succeed as long as they have 

resources and social networks to assist them through college.   

 The final data analysis engendered an emerging theoretical model that explains 

the significance of education for LGB students of color. Figure 4.1 is a theoretical model 

that explains why LGB students of color need to attend college in order to explore their 

sexual identity. Considering that LGB Latino/a students lack the support and space within 

their families and cultural background, attending college provides them with a venue 

where they can explore their identities, reach autonomy in relation to their sexual 

orientation, and become critical leaders in their environments.  

 

Educational Institution 

LGB students of color who attend college are exposed to new resources and 
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experiences that broaden their critical thinking skills. Typically, students begin to think 

about their multiple dimensions of identity (MDIs) in a manner that contributes to the 

development of their identity and then leads them to the coming out process. Once they 

have revealed their sexual orientation, LGB students of color begin to learn how to 

navigate their MDIs and assist others through their personal struggles as a LGB Latino/a 

student. Having shared experiences that relate to their college experience and the 

development of identity serves as a beneficial resource for others who are still trying to 

come to terms with their MDIs.  Therefore, once these LGB Latino/s students reach 

independence they become resources, social networks, and/or critical leaders within the 

educational environment and give back to their communities. 

 

Multiple Dimensions of Identity 

The context for multiple dimensions of identity and academic persistence theory 

is the one that the student is situated in at one particular moment. The triangle in the 

picture signifies the educational institution that the student is part of at that level. 

Multiple Dimensions of Identity (MDIs) depicts the various levels of identity awareness 

and importance a student places to one or all of their identities. Multiple Dimensions of 

Identity is the concept where the student starts to question their MDIs and explores 

resources and/or social networks that assist to critically think about their MDIs. LGB 

Latino/a students may explore one identity at a time and then later learn how to intersect 

all the identities together. If a student struggles with acceptance of one identity (sexuality 

in this case), it is more difficulty for them to persist academically since they are 

constantly trying to validate that identity. LGB students of color can have a single 
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dimension of identity if they choose to however their cultural identity influences other 

aspects of their identities. 

  LGB Latino/a students are able to persevere academically without having all 

their identities recognized but may have difficulty focusing on academics because they 

are too busy hiding or not validating their own sexual identity.  Identity development 

refers to the process the student goes through in order to develop their sexual orientation 

and work towards independence. Once the LGB Latino/a student feels comfortable with 

their sexuality then they can decide whether to disclose their sexual orientation to others. 

For this population studied, it is essential to learn how to navigate their cultural and 

sexual identity in various contexts.  The appreciations of all identities are important when 

addressing academic persistence. It is important to note that MDIs and resources/social 

networks are two concepts that are interchangeable depending on what the student 

initially encounters or experiences.  

 

Resources/Social Networks 

 Attending college for LGB Latino/a students has provided them access to an 

unlimited amount of resources and university personnel that work with them on their 

career paths, student development, and personal goals. The resources/social network 

concept includes the resources that cater to the identities of LGB Latino/a students. The 

students interviewed mentioned organizations and groups that related to one or more of 

their identities.  This was an invaluable resource that allowed the students to feel valued, 

accepted, and validated in those areas of their identity. They created meaningful 

relationships with the university personnel by frequenting the spaces and sharing each 
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other‘s experiences. The participants mentioned how college has provided them with the 

LGBT Resource Center where they could explore their sexuality, the Cross Cultural 

Center a place where they could connect culturally and Summer Bridge, an organization 

that has served as a social networking tool to meet other individuals that relate to their 

sexuality and cultural experiences. For LGB students of color, these resources/social 

networks have served as a venue to educate them on their identities and navigate through 

their college experience. 

 

Critical Leadership 

The model encompasses Critical Leadership as a piece of the structured 

framework that represents the component necessary for critical leaders to create and have 

a space in where they can make transformational change: working hard at choosing 

change to shape their work as opposed to choosing to change in response to their work 

(Santamaría & Santamaría, 2011). The critical leaders in this study are the LGB Latino/s 

students who have reached autonomy and serve as a resource for other LGB Latino/s 

students who have not reached independence. Latino/a sexual minorities and their 

deficiencies make it hard to navigate both their racial/ethnic and sexual identity since 

their racial/ethnic identity is closely connected to their culture. The peer critical leaders in 

a college atmosphere help LGB students of color achieve higher levels of education 

through their understanding of the culture, identities, and the experiences of these 

individuals.  Critical Leadership is the theoretical framework that is needed when serving 

students with MDIs who are also underrepresented and underprivileged.  
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Transcending the Glass Ceiling 

In figure 4.1 Transcending the Glass Ceiling (TGC) is shown in the middle of the 

three concepts: Multiple Dimensions of Identity, Resources/Social Networks, and Critical 

Leaders. When an LGB student of color aligns one or more of their identities with their 

personal attributes (personal experience, beliefs and behavior) and the opportunity to 

attend college (environment) and get an education, it is then that the TGC effect occurs 

and the LGB student of color is given the opportunity to advance to the next level in their 

academic endeavors.  Education is the main resource that helps create the cycle between 

MDIs, Resources/Social Networks, and Critical Leaders for the LGB Latino/a students in 

an academic setting. This is the process in which LGB students of color surpass and 

outshine intellectually because the student can now focus on their academics and not 

have to worry about being accepted for their sexuality. Furthermore, the concepts that 

surround the TGC work in conjunction with one another.  

In conclusion, this theoretical model displays the connections needed between the 

development of Multiple Dimensions of Identity, Resources/Social Networks, and 

Critical Leaders for LGB Latino/a students to achieve academic persistence at a 4-year 

university. The opportunity to explore their various dimensions of identity in conjunction 

with the previous mentioned resources helps create new peer critical leaders who serve as 

activist, mentors, and role models thus potentially contributing back to the social 

networks, and completing the cycle of academic persistence. 
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Figure 4.1. Theoretical Model for LGB Latino/a Students’ Academic Persistence 
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Powerful Quotes Discussion 

 

The LGB Latino/a students during their interviews presented me with quotes, 

sayings, or feelings that describe how they felt about their sexual identity. It was 

interesting to hear the language that they used to describe their experiences with their 

sexual orientation. One of the students referenced to their sexual identity as a broken 

arm: 

I feel like sometimes my sexuality would get in the way of me being a 

student. And it's kind of like, in high school my identity as a student and 

my self-identification, my sexuality; they couldn't inhabit the same space. 

And oftentimes I chose my identity as student, and my sexuality was at 

bay. But that just caused harm because there was an imbalance in how I 

viewed myself. 

 

The only way I can think about it is it's like having a broken arm you 

forget about, that no one else can see. And sometimes you really want to 

aid it, and you want to put it on a crutch, and you want to support it and 

make it heal. But you can't. Because it has to be something hidden and it 

has to be something kept away. Because it's not something accepted, it's 

not normal. So I would just shut up and let my broken arm slowly heal 

itself and focus on being a student with my other arm (Student D, May 14, 

2010). 

 

 

This student intensely expressed how their sexuality (seen as a body part) could not be 

part of their persona since it would clash with how they viewed themselves. It was 

remarkable to hear how they compared their sexuality to a broken arm that had never 

been healed since they could not talk openly about their sexuality. The solution for them 

was to ignore the wound and let it heal on its own and focus on what was functioning in 

their lives, which was being a student.  
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Here is an example of the family upbringing some of these LGB Latino/a students 

have to endure. A student described how their life was very robotic and mechanical 

before attending college: 

Back when my family was going through domestic violence, it was really 

horrible. I felt not myself at all because I couldn't be myself. There was 

this fear of being attacked, being belittled, being ridiculed. My 

environment basically forced me to quiet down. 

 

I was in a very robotic stage, everything was mechanical: wake up; go to 

school, come back home, homework and that was it. That was really bad, 

really just horrible and I didn't like it at all (Student E, April 9, 2010). 

 

This student experienced life without any emotions or feelings, which did not allow them 

to express how they felt with out being judged for their sexuality. Their environment did 

not allow them to explore themselves in a healthy and positive manner. Finding 

supportive and welcoming spaces in college assisted this individual to nurture their 

various identities. 

 LGB Latino/s students learn from one another especially when they are open 

about their experiences with LGB Latino/as who are less experienced with their 

sexuality. A participant mentioned how openly LGB Latino/a students should share more 

of their personal experiences since it can be medicine for others:   

I feel like we definitely need people who are willing to just be open about 

their experience like what‘s so bad about talking about it...I feel like it‘s 

just medicine to others (Student A, March 4, 2010). 

 

This individual points out that shared experiences can be ―medicine‖ to others since 

sharing those experiences with individuals can help educate, guide, and relate to what 

they may be going through with their sexual identity. It was interesting to hear that the 



113 

 

cure to being accepting of their sexuality is hearing the stories of others who have gone 

through the same things in life.  

 It can be challenging for an LGB Latino/s student to find a place to belong and 

feel embraced for all of who they are. The LGB Latino/a student expressed the 

appreciation for the love and support that they have received as a college student: 

The most positive thing I love about being a queer student of color is the 

community and the love and the support. Because being a queer of color, I 

didn't get that growing up. And so once I finally got it, it was the best 

thing I could ever get. And now that I feel it and I have it; it's the best 

thing that I have. And I'm going to try and hold onto it for as long as I can 

(Student C, May 7, 2010). 

 

The student expressed how relationships are an important aspect of their life. This ties 

into the cultural relevance of family. At times LGB Latino/s individuals cannot share 

their sexuality with their relatives, which then create a void in the students‘ lives.    

Students are able to fill that gap when they find familial connections within social 

networks outside the family unit and when they do they embrace those relationships and 

do not want to lose them. 

Each of the quotes captured can be used to explain the importance of the various 

aspects associated within the students‘ lives.  The quotes encapsulates the essence of the 

LGB Latino/a life struggles, personal development issues, and need for social network 

ties.  The ability to share and learn from one another has helped them immensely with 

their identity development and academic endeavors. 

 

Limitations within the Research 
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A variety of researchers have begun the process of analyzing LGB issues from 

different perspectives, but more research is recommended on this population to create 

validity and generalizability. This situation poses a significant problem. Randomized 

sampling and large sampling protocols are difficult with sexual minorities since 

researchers are limited in finding a significant sample population of LGB individuals 

without placing their sexual lives at risk (Croom, 2000). The lack of participants in LGB 

research makes it difficult for investigators to provide a practical approach in dealing 

with non-heterosexual issues.  

This investigation is meant to share the results of the ten LGB Latino/a 

participants. Obviously, this study will not generalize the findings for all LGB students of 

color. This chapter contains significant information to assist in developing the lives of 

this population in addition to making sure the Latino/a sexual minorities graduate from a 

4-year university.  I will discuss some of the limitations of this investigation. 

 Creswell (2008) mentions that, ―limitations are potential weaknesses or problems 

with the study identified by the researcher‖ (p. 207). Some limitations of this study 

include:  

 LGB Latino/a students are self-reporting information and may be using the 

interviews to voice their biases 

 Students do not always address the questions and may be dishonest or circumvent 

the questions  

 Some of the interview questions are so personal that LGB Latino/a student may 

feel uncomfortable sharing information and may not address the core issues 
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 The interviews being recorded and analyzed may be viewed by the students as 

their opinions being permanent thus, must self-censor when talking about their 

culture  

 Not having an even number of males and females participants can cause the 

results to be more skewed towards females 

 Eight of the participants attended U1 and two attended U2 therefore, the results 

may have favored the U1 participants instead of U2 

 The experiences of LGB Latino/a students vary from one participant to another, 

as do the campus climate perceptions of the students interviewed may be different 

from others 

  The answers to the questions may be different for a different racial/ethnic    

 population 

In order for generalizability to occur more research is required on this topic to ensure 

reliability and validity.  

Another factor that may have biased the students‘ perceptions is the U1 ―Compton 

Cookout‖ incident. This situation could have impacted the experiences of the LGB 

Latino/a students at U1 and U2 since it occurred during or close to the period when the 

interviews were conducted. A negative experience with campus climate may have 

provoked the LGB Latino/a students to feel unsafe, marginalized, and uncomfortable in 

their university campus. Reoccurring incidents that target various minority groups 

happened at U1 and at different college campuses, which could have influenced the 

research.  
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Ultimately, U2 does not have an LGBT resource center on campus and as such 

the two U2 participants‘ responses may have been limited in addressing issues related to 

their sexual identity in connection to other identities. LGBT resource center provides a 

place where LGB Latino/a students are able to self-explore their identities in a safe space. 

The participants‘ experiences may be influenced by how their identities are interpreted 

and analyzed within these spaces. U1 students were more cognizant of their multiple 

identities and felt more comfortable talking about how they navigate their identities at 

school. It could also be that U1 students felt more comfortable sharing personal 

information with the researcher due to knowing her previously. Trust may have been 

established with the U1 group while for U2 LGB Latino/a students a more formal 

relationship was established. 

Croom (2000) explained that LBG people of color are being excluded or 

embedded within other research since the population is minuscule, thus limiting the 

possibility of including this subpopulation in empirical research. This topic is fairly 

recent and investigators have been studying this population for only 20 years. Past 

research has focused on studying homosexuality in relationship to religion, gender, age, 

resiliency, and political ideology. Current scientific-based inquiry should center on LGB 

people of color (Jenkins et al., 2007; Lark, 1998; Parks et al., 2004).  It is important to 

continue to research this topic in order to create awareness with the experiences LGB 

people encounter due to their sexual orientation and/or multiple identities.  

 

Practical Implications for Higher Education Leaders 

Resources and critical leaders validate and recognize lesbian, gay, and bisexual 
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students in regards to their multiple dimensions of identity. Harper et al. (2004) and Parks 

et al. (2004) articulated that giving voice to emerging science and theory for LGB people 

of color is needed in research to be able to provide proper services to this unique group of 

individuals. A recommendation is to continue to provide programs and university 

resources that focus on the needs of Latino/a sexual minorities (Evans & Wall, 2000).  

Resources like Summer Bridge, LGBT Resource Center, Cross Cultural Center, OASIS, 

and Ethnic Studies give LGB students of color a sense of belonging, provide support, 

social networks, and a space to explore and understand their multiple identities. Training 

for potential educators in diversity and equity issues must continue in order to service 

LGB populations and teach how to be an advocate/ally for LGB students of color. The 

institution should provide holistic training for university personnel in developing them to 

become effective critical leaders in academic affairs as well as in student affairs (Braxton 

& Mundy, 2001; Evans & Wall, 2000). Santamaría & Santamaría (2011) assert the 

importance of research that would result in the development of critical leaders who are 

able to act courageously in the face of current and future needs in education based on 

their own cultural, linguistic or disadvantaged experiences and backgrounds.  Institutions 

ensure that university resources cater to the cultural aspect of LGB students of color in 

order to get an all-inclusive understanding of the necessities these students require to 

achieve academic persistence. Hubbard and De Welde (2003) state that more research on 

LGB education is mandatory to teach other individuals to understand the needs of this 

marginalized group and recognize that LGB Latino/a students face unique challenges 

with their identity development. Each LGB student of color has different experiences and 

should be dealt with independently from other LGB students of color. Athanases and 
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Larrabee (2003) recommend that future guest panels, literature, videos, etc. should 

include LGB people of color, women, men, and people of various ages to diversify the 

LGB population for learners.   

Hiring LGB Latino/a university educators (Hurtado el at., 1998) to serve in formal 

or informal capacities can benefit LGB Latino/as because having positive mentors and 

role models provides the LGB students of color with individuals they can relate to in 

connection with multiple identities and the Latino/a culture. The mentors and role models 

set an example of how an LGB Latino/a person can live a healthy and positive life, and 

therefore these leaders set a path that others can emulate (Chestnut, 1998). It is the 

institution‘s obligation to hire and recruit more LGB faculty of color in order to have an 

equitable representation where LGB Latino/a students could feel like they are supported 

with their personal development and academic endeavors. Due to the changing 

demographics in California, it is essential for school administrators and faculty to work 

on transforming university institutions to serve LGB Latino/a students in an equitable 

manner and educate the largest growing population (Velasquez, 2002).  

 

Recommendations for Future Research 

Researchers who wish to continue to study this population may look at lesbian, 

gay, and bisexual students of color in terms of their cultural identity and sexual identity. 

It would be interesting to examine what other specific factors, aside from religion and/or 

traditional expectations (beliefs, morals, values), affect (in a positive of negative manner) 

the lives of LGB Latino/a individuals in regards to their cultural upbringing. Lark (1998) 

asserted that research must concentrate on the LGB population to recognize and explore 
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the diversities (gender, race, ethnicity, age, and specific sexual orientations) within the 

group.  Researchers should look at investigating LGB Asian/Pacific Islanders, LGB 

African-Americans, LGB Native-Americans, and LGB multiracial individuals in 

connection to multiple identities and academic persistence in different regions of the 

United States. It would be of great value to study LGB Latino/a graduate students in 

relation to multiple dimensions of identity and academic persistence. Research should 

also center on LGB people of color in connection to multiple dimensions of identity, 

coming out experiences, mentoring relationships, and cultural differences within different 

racial/ethnic populations.  Further research is required to explore race, gender, and 

sexuality from a mentoring perspective.  Mentors should consider cultural and social 

implications as an alternative mentoring model for reaching out to a diverse student 

population to develop different types of networks (Haring, 1999).   

Future research should look at investigating transgender Latino/a students and 

their personal experiences with their cultural identity. In addition, the exploration of LGB 

Latino/a students and their leadership skills or abilities in college can also offer valuable 

information on how these students obtain positive leadership roles in their community. 

Furthermore, assessing the university resources that are currently in place at various 

institutions that are used to enhance the academic lives of LGB student of color can 

contribute to educating university officials on what needs to be done to address to the 

needs and foster the success of these students. Lastly, looking at LGB Latino/a student‘s 

multiple identities and academic persistence at a community college setting would give 

this topic another lens to view how LGB students of color develop in relations to their 

identity development. This type of research is important because the community college 
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system lacks some important resources that assist to develop LGB Latino/a students: (1) 

community campuses do not offer on-campus housing since the population attending are 

commuter students; (2) the opportunity to find social networks such as the LGBT 

Resource Centers and/or Cross Cultural Centers on a community college is not available; 

and (3) courses that focus on ethnic studies may not be available which, does not give the 

student a space to learn and think critically about their multiple dimensions of identity. It 

is recommended that scholars and student practitioners enhance their knowledge and 

skills to support the student development of the LGB population in higher education 

(Renn & Bilodeau, 2005).   

 

Conclusion 

In 2000, I took my first research methods course. I had Dr. Lionel Cantú as my 

professor whom I had admired and appreciated for his openness as a Latino gay male. He 

was a professor who took me under his guidance and taught me that if I worked hard 

enough anything was possible. He stressed the importance of striving for academic 

excellence and would say encouraging things such as, "A Latina must earn her A". Up 

until this moment in my life, I was never really sure what he meant. I am finally finishing 

my doctorate degree and fully understand the importance of my education. He wanted me 

to become a critical leader for others, as he was for me. He exposed me to new venues 

and encouraged me to attend graduate school in Indiana University-Bloomington as well 

as motivated me to consider a doctorate degree. Losing my personal mentor on May 26, 

2002, while I was in the process of applying to graduate school was absolutely 

devastating to me.  
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This narrative demonstrates how Dr. Lionel Cantú informally taught me the 

importance of education. He was a positive Latino gay mentor who had achieved an 

education past an undergraduate degree and it wasn't until I lost his guidance that I realize 

he was trying to help me extend my academic career past a bachelor's degree. He had 

trust and faith in me when others did not and taught me to believe in myself. He helped 

me navigate my experiences as a Latina woman in college and indirectly served as a role 

model for me in terms of my sexuality. Dr. Lionel Cantú is the reason I decided to get my 

doctorate degree. I wanted to honor his wishes and continue the work that he did after he 

passed.  

The research work included in this dissertation shares the experiences of lesbian, 

gay, and bisexual Latino/a students in terms of their multiple identities and academic 

persistence. This literature provides the reader with the explanations of why LGB 

students of color do not disclose their sexual identity to family and the reasons 

educational arenas need to look at changing their institutional structure to create 

transformational change (Sanlo, 2005) and cater to this growing population. The findings 

demonstrate which identities were most salient for this specific group of LGB students of 

color. The results show the types of social networks (critical leaders and resources) that 

assist LGB Latino/a students with their coming out process, identity development, and 

academic persistence at the 4-year university. 

The research contributed to the development of two theoretical models that may 

be used in future studies in considering the importance of education for lesbian, gay, and 

bisexual students of color, and a theory depicting the multiple identities and academic 

persistence of Latino/a sexual minorities. Wall and Washington (1991) summarize the 
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reason research on LGB Latino/a students is imperative for these marginalized students: 

"Living with multiple oppressions causes an individual either to choose the important one 

or ones of to live a life of being a different person in different settings and never feeling 

whole-never really feeling accepted, respected, and understood for his or her own total 

life experiences" (p. 76). We as critical leaders in education must break the barriers and 

create welcoming and accepting spaces for lesbian, gay, bisexual Latino/a students and 

lead them to a successful academic career like Dr. Lionel Cantú did for me.
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APPENDICES 

A. Recruitment Flyer 

 

 

 

 

ATTENTION TO ALL QUEERS: 

LESBIAN, GAY, and BISEXUAL LATINO/A STUDENTS 

 

                                     (Same-Gender-Loving People of Color) 

 

 

 

 

 

 

 

 

 

 

 

 

If you are interested in participating in a 

confidential research project being 

conducted by a graduate student who is 

currently attending UCSD/Cal State San 

Marcos’ joint Education Leadership 

program. 

 

Please contact lgbstudentofcolor@gmail.com  

for more information. 

 

The research focuses on LGB people of color 

who are current students that want to share 

their stories in relation to their multiple 

identities and academic persistence. 
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B. Recruitment Email for Individual Interviews 

 

Dear [Participant‘s Name], 

My name is Sonia Rosado and I am an administrator at the University of California and a 

graduate student researcher in the CSUSM/UC San Diego Joint Doctoral Program in 

Educational Leadership. I am looking for students who are LGB Students of Color who 

identify with the lesbian, gay, and bisexual community and are willing to share their 

stories in relationship to their multiple identities and academic persistence. You will be 

asked to fill out an Interest Form and once selected you will participate in two individual 

interviews. With your permission the interviews will be audio recorded.  The interviews 

will take place in a private setting. Please reply to this e-mail or phone (323) 804-2446 if 

you are interested in participating.  

 

Please feel free to contact me if you have any questions or concerns regarding your 

participation in this study. 

 

Sincerely, 

 

Sonia Rosado 

 

 

 

 

 

 

 

 

 

 

 

 

 



125 

 

C. Thank You for Your Interest Email 

 

Dear [Participant‘s Name], 

 

My name is Sonia Rosado and I am an administrator at the University of California and a 

graduate student researcher in the CSUSM/UC San Diego Joint Doctoral Program in 

Educational Leadership. I am looking for students who are LGB Students of Color who 

identify with the lesbian, gay, and bisexual community and are willing to share their 

stories in relationship to their multiple identities and academic persistence. 

 

Thank you for your interest. You will be asked to fill out an Interest Form, which I have 

attached to this email. Please fill this out and email it to me as soon as you can or before 

we meet for our first scheduled meeting. I would like to schedule a meeting time with 

you sometime this week if possible or whenever you are available. There will be two 

meeting times where I will ask you a set of questions. The consent form is attached for 

you to read the details of each meeting. The meeting times will take approximately 60-90 

minutes each. With your permission the interviews will be audio recorded.  The 

interviews will take place in a private setting or any location you would like. Please reply 

to this e-mail or phone (323) 804-2446 if you are still interested in participating. 

 

Please feel free to contact me if you have any questions or concerns regarding your 

participation in this study. 

 

Sincerely, 

 

Sonia Rosado 
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D. Email Reminder for Individual Interviews 

 

Dear [Participant‘s Name], 

 

 This is a reminder regarding your voluntary participation for the interview on 

DATE, TIME, PLACE. My name is Sonia Rosado and I am an administrator at the 

University of California and a graduate student researcher in the CSUSM/UC San Diego 

Joint Doctoral Program in Educational Leadership. Your participation is completely 

voluntary and will not in any way affect you or your standing as a student. Please review 

and bring the attached CSUSM Informed Consent form to the individual interview.  

 

Please reply to this e-mail or phone (323) 804-2446 if you are interested in participating.  

 

Please feel free to contact me if you have any questions or concerns regarding your 

participation in this study. 

 

Sincerely, 

 

Sonia Rosado 
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E. Interest Form 

 

YES, I am interested in participating in the research project exploring LGB college 

students of color sense of self being conducted by Sonia Rosado. 

 

Name:  ______________________________________________ Age: ___________  

 

E-mail: _________________________Contact Number: _____________________ 

 

Major_______________________________________________________________ 

 

Year in school:  ____1
st
 year    ____2

nd
 year    ____ 3

rd
 year    ____4

th
 year    ____  

 

Other: _____ 

 

What is your sexual orientation? _______________________________________ 

 

How would you describe your comfort level with your sexual orientation? 

Please circle the number that best represents your comfort level 

1=uncomfortable, 10=comfortable 

 

                                   1     2     3     4     5     6     7     8     9     10  

uncomfortable                                                                                        comfortable 

 

To who have you disclosed your sexual orientation? Please mark all that apply. 

 

___at least one parent (or other person who raised you)  

___at least one sibling  

___close friends 

___most friends  

___LGBT friends  

___heterosexual friends  

___heterosexual roommate 

___anyone and everyone 

___Other 

 

                              

 

  ―Be who you are and say what you feel 

                            because those who mind don‘t matter and   

                           those who matter don‘t mind‖ –Dr. Seuss 
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How do you describe the following aspects of your identity? 

 

Race/Ethnicity 

 

 

Sexual 

 

 

 

 

Gender 

 

 

 

 

 

 

What LGB campus or community organizations, activities, or events are you or have you 

been involved with? 

 

 

How would you describe your level of involvement? 

 

 

 

Adapted source: Abes, E.S. (2003). The dynamics of multiple dimensions of identity for 

lesbian college students. Unpublished doctoral dissertation, The Ohio State University. 
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F. Individual Interview #1 Protocol and Script 

 

When all participants arrive, state: 

 

Good MORNING/EVENING/AFTERNOON. Thank you for participating in this study.  

My name is Sonia Rosado and I am the Assistant Resident Dean of Muir College and a 

doctoral student in the joint Educational Leadership doctoral program at California State 

University San Marcos and the University of California, San Diego.  

 

This study is being done in order to capture the stories of LGB students of color in terms 

of their societal, familial, and cultural experiences and explore LGB students of color‘s 

coming out process, multiple identities, and academic persistence at a 4-year university. 

 

I have 10 questions to ask you. The total interview process will take about 60 to 90 

minutes.  

 

The individual interview is being audio taped for future research analysis. Your interview 

and activity will be kept confidential; available only to the researcher, researcher‘s 

faculty advisor and course instructors for analysis purposes. Participation is voluntary. 

You do not have to participate in this study if you do not want to.  If you agree to be in 

this study, but later change your mind, you may withdraw at any time.  If the length of 

the interview is inconvenient for you, you may stop the interview at any time without any 

consequence to you.   There will be no repercussions of any kind should you decide not 

to participate. Are there any questions before we begin the interview? 

 

 

Individual Interview Questions 

 

1. The first question will revolve around getting to know you. Tell me about the 

people, places, situations, or experiences that have been most influential in 

shaping who you are as a person. 

 

2. Most of what I am focusing on in this research is about multiple identities, are you 

able/comfortable with discussing how your racial, sexual, and gender identity has 

impacted your life? 

 

3. Can you tell me how your racial, sexual, and gender identity has shaped who you 

are as a person? 

 

4. How are you finding life at the university? 

 

5. Do you feel like you can find a ―place‖ here? 
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6. What are the most positive aspects of being an LGB student of color at 

________________? 

 

7. What are the biggest challenges you face as an LGB student of color? 

 

8. Who has helped you with this personal journey? 

 

9. What are the resources or tools that have made you successful as an LGB student 

of color? 

 

10. What resources or tools do you wish were available as an LGB student of color? 
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G. Individual Interview #2 Protocol and Script 

 

When all participants arrive, state: 

 

Good MORNING/EVENING/AFTERNOON. Thank you for participating in this study.  

My name is Sonia Rosado and I am the Assistant Resident Dean of Muir College and a 

doctoral student in the joint Educational Leadership doctoral program at California State 

University San Marcos and the University of California, San Diego.  

 

This study is being done in order to capture the stories of LGB students of color in terms 

of their societal, familial, and cultural experiences and explore LGB students of color‘s 

coming out process, identity development, and academic persistence at a 4-year 

university. 

 

I have 17 questions to ask you. Upon completion of the 17 questions, I will ask you to do 

a quick activity on multiple identities. The total interview process will take about 60 to 90 

minutes.  

 

The individual interview is being audio taped for future research analysis. Your interview 

and activity will be kept confidential; available only to the researcher, researcher‘s 

faculty advisor and course instructors for analysis purposes. Participation is voluntary. 

You do not have to participate in this study if you do not want to.  If you agree to be in 

this study, but later change your mind, you may withdraw at any time.  If the length of 

the interview is inconvenient for you, you may stop the interview at any time without any 

consequence to you.   There will be no repercussions of any kind should you decide not 

to participate. Are there any questions before we begin the interview? 

 

 

Individual Interview Questions 

 

1. How do you view your racial, sexual, and gender identity? 

 

2. What has been the effect on your academics, after coming out? 

 

3. Why do you think that your sexuality has or has not affected you academically? 

 

4. What or who has helped with your coming out experience? 

 

5. How does your family view your sexual orientation? 

 

6. Talk about how your family is dealing or dealt with your sexual orientation 

(LGB). 

 

7. What or who has helped you negotiate coming out with your family? 
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8. What were some of the reactions you received from your family after coming out? 

 

9. What have been some of the reactions from friends? 

 

10. Does your sexuality and race/ethnicity affect your identity? 

 

11. How has being part of an LGB community helped?   

 

12. How does your culture view your sexual orientation? 

 

13. Does your culture affect your family views towards you as an LGB individual? 

 

14. What are your suggestions for educating and working with the Latino or Asian 

Pacific Islander cultures? 

 

15. Tell me about a time or times you felt you could be your ―true self.‖ 

a. *What is your true self? 

 

16. Tell me about a time or times when you felt you could not be your true self. 

 

17. Do you feel as if you have conveyed to me the most important stories about who 

you are as a person? If not, what other stories from your life should I know? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: If I sense during the interview that the participant is uncomfortable, I will check in 

with them to see if they are doing alright and ask whether or not they wants to continue. 
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H. Model of Multiple Dimensions of Identity 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Explain Model of Multiple Dimensions of Identity and then ask participants to fill in the 

model as it best represents them today. 
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When model is complete, ask the following questions: 

 

 

1. Tell me about how you filled in the model. 

*How did you decide where to put each aspect of your identity? 

2. Can you give me an example or tell me a story about what caused you to 

fill in the model the way that you did? Any other examples/stories? 

3. Do you consider the way that you filled in the model to be pretty constant or are 

there times when you might fill in the model differently? 

4. Can you give me an example or tell me a story about times when you might 

fill in the model differently? Any other examples? 

5. Tell me about the relationship between your sexual orientation and the other aspects 

of who you are that are included on your model (race, religion, etc). 

6. Can you give me an example or tell a story about the relationships that you 

just described? Any other examples/stories? 

7. Are there other ways that the different aspects of who you are relate to each other? 

7a. Can you give me an example or tell a story about the relationships that you 

just described? Others? 

8. What was the experience of filling in this model like for you? 
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I. Individual Interview #1 

 

 

 

CONSENT TO PARTICIPATE IN RESEARCH 

  

Invitation to Participate 

Sonia Rosado, an administrator at the University of California and a graduate student 

researcher in the CSUSM/UC San Diego Joint Doctoral Program in Educational 

Leadership, is conducting a study on LGB people of color who are current students that 

want to share their stories in relationship to their multiple identities and academic 

persistence. You are invited to participate in this study because you identify as an LGB 

student of color. 

 

Purpose 

The purpose of this research is to capture the stories of LGB students of color in terms  

of their societal, familial, cultural and educational experiences. 

 

Description of Procedures 

You will participate in an interview. The researcher will be asking you 10 questions.  

The interview will take approximately 60-90 minutes. With your permission the 

interview will be audio recorded.  The interviews will take place in a private room on 

campus.  

 

Interest Form and Interview Questions 

Please review the attached interest form. If you are a student who identifies as an LGB 

student of color, you will be asked to disclose personal information such your contact 

information, sexual orientation, and campus involvement. Your demographic information 

will be used to verify your inclusion in the study. In addition, demographic information 

may yield themes related to the study‘s constructs (multiple identities, social 

capital/social networks, and academics). There will be approximately twenty-seven 

questions asked during the interview. The interview questions focus on capturing the 

stories of LGB students of color in terms of their societal, familial, and cultural 

experiences and explore LGB students of color‘s coming out process, identity 

development, and academic persistence at a 4-year university. 

 

Risks and Inconveniences 

There are minimal risks attached to this study. With the constructs of multiple identities, 

social capital/social networks, and academics positive physical and psychological 

responses should transpire. However, the following potential risks may produce a 

physical or psychological response from you: 

 

 Participants may not feel comfortable to share their personal stories with the 

researcher since she will be interviewing individuals that may not have built 
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personal connections with her. Second, students that personally know the 

researcher and/or interact with her on a constant basis may feel pressure to 

participate or provide specific responses due to this pre-existing relationship. 

 

 Students may not want to participate due to not being open about their sexual 

identity with others therefore would refuse to be interviewed.   

 

 It appears that some participants may have a strong reaction to the questions being 

asked. 

 

 In order to ensure confidentiality of interview dialogue, some interviews will take 

place in the researcher‘s office on the campus of University of California.  

However, office staff may perceive that a person entering the researcher‘s office 

for an interview identifies as LGB student of color as they are aware of the topic 

of their research.   

 

 Data could be accessed if someone were able to break into the password-protected 

computer or obtains ther researcher‘s laptop computer or flash drive. 

Additionally, data could be accessed if someone breaks into a locked professional 

office or into the researcher‘s personal home. 

 

Safeguards, Confidentiality, and Voluntary Nature 

The following safeguards addresses the aforementiond potential risks and 

inconveniences: 

 

 Providing the participants information about the study and their rights as a 

participant will be disclosed before the interview occurs. 

 

 The possibility of a participant‘s sexual orientation being assumed by office staff 

will be disclosed to participants in the information flier before the interview 

occurs. 

 

 A list of counseling and psychological services that will be provided to all 

participants before the interview process.  The respective resources will be 

dependent upon the student‘s university affiliation.  

 

 Only the researcher will have access to the collected data.  The data will be stored 

in the researcher‘s locked professional office and on her personal laptop.  Any 

documents and notes will be stored in the researcher‘s locked office or in her 

personal home. 

 

 

 The participation in this study is voluntary and may be halted at any time with no adverse 

consequences. 
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Benefits 

Although there is no direct benefit to you for participating in this study, we feel your 

participation will likely benefit California State University and University of California 

students in the future.  However, sharing your stories of your LGB student of color 

experiences should be an enjoyable and informative experience. 

 

Questions 

If you have any questions about this study I will be happy to answer them now.  If you 

have any questions in the future, please contact the researcher, Sonia Rosado, Muir 

College Residential Office, 9500 Gilman Dr. #0118, La Jolla, California, 858-534-4200, 

srosado@ucsd.edu or the researcher‘s advisor/professor, Dr. Lorri Santamaria at (760) 

750-8520.  

 

  I agree to participate in this research study   

  I agree to be audio recorded 

 

________________________     _____________________________       ___________ 

Participant‘s Name                    Participant‘s Signature             Date  

     

 

____________________________ 

Researcher‘s Signature 

 

 

 

 

 

 

 

 

 

 

 

This document has been approved by 

Institutional Review Board at 

California State University San Marcos 

 

Expiration Date: 2/21/2011 

mailto:srosado@ucsd.edu
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J. Individual Interview #2 

 

 

 

CONSENT TO PARTICIPATE IN RESEARCH 

 

Invitation to Participate 

Sonia Rosado, an administrator at the University of California and a graduate student 

researcher in the CSUSM/UC San Diego Joint Doctoral Program in Educational 

Leadership, is conducting a study on LGB people of color who are current students that 

want to share their stories in relationship to their multiple identities and academic 

persistence. You are invited to participate in this study because you identify as an LGB 

student of color. 

 

Purpose 

The purpose of this research is to capture the stories of LGB students of color in terms  

of their societal, familial, cultural and educational experiences. 

 

Description of Procedures 

You will participate in an interview. The research will be asking you 17 questions then 

you will be asked to do any activity on multiple identities. The interview will take 

approximately 60-90 minutes. With your permission the interview will be audio recorded.  

The interviews will take place in a private room on campus.  

 

Interest Form and Interview Questions 

Please review the attached interest form. If you are a student who identifies as an LGB 

student of color, you will be asked to disclose personal information such your contact 

information, sexual orientation, and campus involvement. Your demographic information 

will be used to verify your inclusion in the study. In addition, demographic information 

may yield themes related to the study‘s constructs (multiple identities, social 

capital/social networks, and academics). There will be approximately twenty-seven 

questions asked during the interview. The interview questions focus on capturing the 

stories of LGB students of color in terms of their societal, familial, and cultural 

experiences and explore LGB students of color‘s coming out process, identity 

development, and academic persistence at a 4-year university. 

 

Risks and Inconveniences 

There are minimal risks attached to this study. With the constructs of multiple identities, 

social capital/social networks, and academics positive physical and psychological 

responses should transpire. However, the following potential risks may produce a 

physical or psychological response from you: 

 

 Participants may not feel comfortable to share their personal stories with the 

researcher since she will be interviewing individuals that may not have built 

personal connections with her. Second, students that personally know the 
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researcher and/or interact with her on a constant basis may feel pressure to 

participate or provide specific responses due to this pre-existing relationship. 

 

 Students may not want to participate due to not being open about their sexual 

identity with others therefore would refuse to be interviewed.   

 

 In order to ensure confidentiality of interview dialogue, some interviews will take 

place in the researcher‘s office on the campus of University of California.  

However, office staff may perceive that a person entering the researcher‘s office 

for an interview identifies as LGB student of color as they are aware of the topic 

of their research.   

 

 Data could be accessed if someone were able to break into the password-protected 

computer or obtains ther researcher‘s laptop computer or flash drive. 

Additionally, data could be accessed if someone breaks into a locked professional 

office or into the researcher‘s personal home. 

 

Safeguards, Confidentiality, and Voluntary Nature 

The following safeguards addresses the aforementiond potential risks and 

inconveniences: 

 

 Providing the participants information about the study and their rights as a 

participant will be disclosed before the interview occurs. 

 

 The possibility of a participant‘s sexual orientation being assumed by office staff 

will be disclosed to participants in the information flier before the interview 

occurs. 

 

 Only the researcher will have access to the collected data.  The data will be stored 

in the researcher‘s locked professional office and on her personal laptop.  Any 

documents and notes will be stored in the researcher‘s locked office or in her 

personal home. 

 

Benefits 

Although there is no direct benefit to you for participating in this study, we feel your 

participation will likely benefit California State University and University of California 

students in the future.  However, sharing your stories of your LGB student of color 

experiences should be an enjoyable and informative experience. 

 

Questions 

If you have any questions about this study I will be happy to answer them now.  If you 

have any questions in the future, please contact the researcher, Sonia Rosado, Muir 

College Residential Office, 9500 Gilman Dr. #0118, La Jolla, California, 858-534-4200, 

srosado@ucsd.edu or the researcher‘s advisor/professor, Dr. Lorri Santamaria at (760) 

750-8520.  

mailto:srosado@ucsd.edu
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  I agree to participate in this research study   

  I agree to be audio recorded 

 

_________________________    _____________________________       ___________ 

Participant‘s Name                    Participant‘s Signature             Date  

     

 

____________________________ 

Researcher‘s Signature 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This document has been approved by 

Institutional Review Board at 

California State University San Marcos 

 

Expiration Date: 2/21/2011 
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