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LESBIAN AND HETEROSEXUAL SINGLE MOTHERS' INFLUENCE ON THEIR

CHILDREN'S ACQUISITION OF SEX-ROLE TRAITS AND BEHAVIOR

Beverly Hoeffer

School of Nursing
University of California, San Francisco

ABSTRACT

This study explored lesbian and heterosexual single mothers'

influence on their children's acquisition of sex-role traits and behavior.

Bandura's social learning theory and the concept of psychological andro

gyny were the basis of the conceptual framework which guided the formula

tion of four subproblems: (1) Do lesbian and heterosexual single mothers

present similar or different sex-role models to their children? (2) Do

children of lesbian and heterosexual single mothers differ in their self

reported sex-role traits and behavior? (3) Do lesbian and heterosexual

single mothers differ in their encouragement of masculine and feminine

sex-role traits and behavior in their children? (4) Are other models

reported by the mother as influencing their children's acquisition of

sex-role traits and behavior?

The sample consisted of 20 white lesbian and 20 white heterosexual

single mothers and their children (N = 40), ages six through nine. The

majority of mothers in both groups were separated or divorced, held a

baccalaureate or higher degree, and worked in a white collar occupation.

Their ages ranged from 27 to 42 years with a mean of 33 years. No adult

males resided in the household. Children were the only child or the

oldest of two children, were raised in the United States, and were

father absent prior to their fifth birthday. Ten boys and ten girls

matched on age and gender comprised each of the comparison groups.
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Mothers' sex-role characteristics were measured by the Bem Sex Role

Inventory; children's sex-role traits were measured by a modified version

of a Sex-Role Self Concept Scale and sex role behavior by a modified ver

sion of a Toy Preference Test and by a Toy Selection Interview. Mothers'

encouragement of sex-role traits and behavior were measured by parental

versions of these instruments and by a Parental Interview to assess six

modes of encouragement relative to the Toy Selection choices of the child.

Except for the Parental Interview, all measures were scored using a four

way classification of androgynous, sex-typed masculine, sex-typed feminine,

and undifferentiated based on the sample's median masculinity and feminin

ity scale scores. Analyses of variance (mother's sexual orientation X

child's gender X masculinity-femininity scale scores) were also computed.

There were no significant differences between the two groups of

mothers on the four-way classification of sex-role characteristics. A

trend for a larger portion of lesbian mothers to score as sex-typed

masculine and for a larger portion of heterosexual single mothers to

score as undifferentiated was noted while nearly equal portions scored

as androgynous and sex-typed feminine. However, means on the two scales

showed that lesbian mothers scored higher on masculinity but equally on

femininity when compared to heterosexual single mothers.

Boys of lesbian and heterosexual single mothers did not differ

significantly on sex-role traits nor on sex-role behavior. The majority

of both groups preferred and selected sex-typed masculine toys and activ

ities as their favorites. However, a trend for a larger portion of boys

of lesbian mothers than of heterosexual single mothers to score as sex

typed feminine on sex-role traits was noted. Furthermore, both groups of

boys viewed same gender peers as scoring considerably higher on male
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valued and lower on female-valued traits than themselves. Although few

boys scored as androgynous, both groups chose an androgynous sex-role

trait profile as their ideal self.

Girls of both groups of mothers did not differ significantly on sex

role behavior. All preferred sex-typed feminine toys and chose almost

equal portions of sex-typed feminine and neutral toys and activities as

their favorites. However, there was a significant difference between the

two groups on sex-role traits (p < .05). A larger portion of girls of

lesbian than of heterosexual single mothers scored as sex-typed masculine

while equal portions scored as sex-typed feminine. Girls described same

gender peers as similar to themselves, and in fact the traits ascribed to

other girls more closely resembled the profile of girls of lesbian

mothers. As did boys, both groups of girls selected an androgynous sex

role trait profile as their ideal self.

Lesbian and heterosexual single mothers did not differ significantly

On encouragement scores for children's sex-role traits and behavior.

Comparison between mothers' encouragement and children's sex-role traits

and behavior indicated somewhat of a correspondence between the patterns

for sex-role traits but not for sex-role behavior. Overall, lesbian and

heterosexual single mothers' influence on their children's sex-role

behavior reflected their limited involvement in their children's play

activities. Group comparison of mothers' sex-role characteristics with

their children's sex-role trait profiles showed more similarity for

mothers and daughters than for mothers and sons.

Finally, there were no significant differences between the two

groups on reports of their children's contact with adult males. However,

while equal portions of children spent time with their fathers on a



weekly or monthly basis, heterosexual single mothers more than lesbian

mothers reported weekly contact between their sons and non-related adult

males. Thus, boys' sex-role trait scores appear more related to lack of

contact with a consistent adult male than to mother's sexual orientation.

In conclusion, there were few statistically significant differences

between lesbian and heterosexual single mothers and their children on

variables measured in the study.
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CHAPTER I

INTRODUCTION

This chapter presents the rationale for the study, scope of the

problem, and related review of the literature, significance of the study,

and statement of the problem.

Rationale for the Study

Although the nuclear family unit, husband, wife, and at least one

related child, remains the predominant image of the American family

envisioned by the public and portrayed in the media, that image repre

sents more myth than reality as alternative family forms have rapidly

increased in numbers in the United States. Of these alternative forms,

the female-headed family multiplied at a rate ten times faster than

husband-wife two-parent families from 1960 to 1970 (Ross and Sawhill,

1975). By 1973, 6.6 million female-headed families with 9.5 million

children resided in the United States (U.S. Census, l974); one out of

seven American children lived in these families by the mid-1970's (Ross

and Sawhill, 1975). Single mother families headed by divorced, perma

nently separated, and unmarried women account for an increasingly larger

percentage of all female-headed families, totaling almost six million

by 1977 (U.S. Census, 1978).

Even though the single mother family form represents a visible and

significant portion of the population, the phenomenon has seldom been

studied as a legitimate family form from the viewpoint of mother presence



while it has frequently been studied as an aberrant phenomenon from the

viewpoint of father absence (Herzog and Sudia, 1970). The adjectives

used to describe single mother families--broken, disorganized, disinte

grated--reflect the stigmatized societal view of such families (Brandwein,

Brown, and Fox, 1974). Perhaps most stigmatized yet least studied of

single mother families is the lesbian headed family, for the literature

reports only two studies in progress. *

Difficulty arises in estimating the numbers of lesbian mothers

because the parameters of the lesbian population are unknown, but a

conservative estimate is that three percent of American women are homo

sexual (Klein, l973). Assuming the three percent figure applies to the

population of female-headed families as well as to American women in

general, a similarly conservative estimate of lesbian mothers would

total approximately 200,000. Whatever their numbers, lesbian mothers

received little attention until the early 1970's when interest in human

rights legislation for minority groups became widespread. In part, the

public ignored the subject because lesbian mothers seldom disclosed

their sexual orientation or lifestyle for fear of losing their children

through child custody litigation (Martin and Lyon, l972; Rosen, 1974).

Legal decisions to remove children from lesbian mothers rest, in part,

on the assumption that these mothers will adversely affect the sexual

identity of their children and that they are unfit mothers because they

*Psychological Abstracts were reviewed from 1960 through 1978;
Child Development Abstracts were reviewed from 1970 through 1978. A
third study not reported in the literature is currently being conducted
by Lewin and Lyons, University of California, San Francisco.



reject a heterosexual lifestyle for themselves (Boggan, Haft, Lister,

and Rupp, 1975; Hall, 1978; Martin and Lyon, l972).

Scope of the Problem

This study will explore the effect of mother presence on one aspect

of child development, specifically lesbian and heterosexual single

mothers' influence on their children's acquisition of sex-role traits

and behavior. Sex-role traits and behavior comprise one component of

the broader concept referred to in the literature as sexual identity.

According to Green (1974) and Bem (1976), sexual identity entails:

(l) gender identity or a sense of being male or female; (2) traits and

behavior culturally associated with masculine and feminine sex roles;

and (3) a sexual preference for male or female partners.

The literature presents the recurrent theme that the absence of a

father from a family adversely affects a boy's acquisition of masculine

sex-role traits and behavior and to a lesser extent a girl's acquisition

of feminine sex-role traits and behavior (Biller, 1974; Herzog and

Sudia, l970; Hetherington, l972). Negative outcomes believed to result

from father absence include difficulties in peer relationships during

childhood and sexual identity conflicts during adulthood (Biller, 1974;

Green, 1974; Hyde, Rosenberg, and Behrman, 1977). To put the need for

this study into perspective, the literature relative to sex-role acqui

sition in single mother families, i.e., father-absent families, will be

reviewed.



Children's Sex-Role Acquisition in Father-Absent Families

A review of the literature from 1950 to 1968 by Herzog and Sudia

(1970) revealed that 400 studies explored the effect of father absence

primarily on boys. Of the 60 studies with control groups of boys from

father-present families that the authors reviewed in depth, l0 focused

on sex-role acquisition and used psychometric measures to test the

following hypothesis:

. . . that, for boys, lack of a resident father means lack of
an effective masculine role model and source of identification,
as well as presence of an overwhelming feminine model and
source of identification; and that consequently the boy fails
to develop an adequate sense of his own masculinity . . . This
deficit . . . may appear as feminization, as sex role confu
sion, or as overcompensatory masculinity . . . (Herzog and
Sudia, 1970, p. 37)

Since only half of the 16 studies confirmed the hypothesis, Herzog and

Sudia concluded that father absence should not be treated as a critical

variable in itself because its impact was mitigated by a number of other

variables. Especially significant was the presence of the remaining

parent, specifically the characteristics of the mother.

Since 1968, researchers have directed some attention to the effect

of mother presence on children's acquisition of sex-role traits and

behavior (Biller, 1969a, l97la; Biller and Bahm, l971; Biller and Zung,

1972; Hetherington, 1972). Because Biller (1968a, 1968b, l969a, 1969b,

197la, 1971b, 1974) has written extensively since 1968 on the effect of

father absence on children's acquisition of sex roles, his research in

particular will be reviewed. Biller (1968a) believed that the concept

of sex role consisted of three aspects:

sex role preference . . . an individual's relative desire to
adhere to the cultural prescriptions and proscriptions of the
masculine or feminine role (p. 91).



sex role adoption . . . public observable ongoing behavior,
often taking place in the framework of social interaction
(p. 91).

sex role orientation . . . an underlying, and not necessarily
conscious, perception of the maleness or femaleness of the
self (p. 92).

While sex-role adoption referred to others' perceptions of a child's

behavior in a social setting, sex-role preference referred to a child's

choice of masculine and/or feminine activities and objects, such as

games and toys, and sex-role orientation, in part, to a child's self

concept as masculine or feminine.

Biller (1968a, 1971b, 1974) arrived at these distinctions because

his research indicated that father absence affected the three aspects of

sex roles differently at least for boys. Boys who became father absent

before age five were most restricted in their development of a masculine

self-concept and somewhat inhibited in their preference for culturally

determined masculine activities and objects in comparison to male

children from father-present families. Boys who became father absent

after age five more closely resembled father-present boys in sex-role

orientation.

In examining the variable of mother presence, Biller found that

mothers were more influential on sex-role acquisition of boys who became

father absent before age five. A study of 40 Caucasian junior high

school boys showed that males who became father absent before age five

but who perceived their mothers as encouraging masculine traits and

behavior reported masculine self-concepts and activity preferences more

similar to those of father-present boys than to those of boys who became

father absent after age five (Biller and Bahm, l971). Although he did

not cite specific supporting data from his studies, Biller (1971b, 1974)



concluded that a mother's ability to facilitate boys' acquisition of

masculine sex-role traits and behavior depended on her own sense of

femininity and attitude toward males, including the child's father, but

not on her involvement in traditional feminine as opposed to masculine

activities and interests.

The literature on girls' sex-role acquisition in father-absent

families was not only more scarce but less conclusive, although

researchers agreed that fathers influence their daughters' acquisition

of feminine traits and behavior (Biller, l974; Block, 1973; Maccoby and

Jacklin, 1974). In a study of over 1200 parents with children in four

different age groups (early and middle childhood, early and late adoles

cence), fathers more often than mothers encouraged stereotypic feminine

traits and behavior in their daughters (Block, 1973). This finding was

confirmed in a cross-cultural study of students in six countries in

which U.S. female college students identified their fathers as primarily

responsible for encouraging femininity in their behavior (Block, 1975).

Although these findings suggested that girls from father-absent families

might acquire less feminine sex-role traits and behavior than girls from

father-present homes, available data did not support this contention

(Hetherington, l072; Hainline and Feig, 1978). Hetherington (1972)

found no significant differences between father-absent and father-present

adolescent girls on feminine self-concept and on feminine interests.

However, girls, particularly those whose parents divorced prior to their

fifth birthday, interacted in a more timid and anxious fashion with

adult males than girls from father-present families. When college aged

father-absent and father-present females were studied, the two groups

did not differ on sex-role traits and behavior or in their relationships



with males (Hainline and Feig, 1978). Furthermore, on one sex-role

scale, females who became father absent before age five scored higher on

traditional concepts of sex roles than did girls who became father absent

after age five.

None of the father-absent studies directly addressed the issue of

the effect of the mother's sexual orientation, i.e., heterosexual versus

homosexual, on the mother's encouragement of children's sex-role traits

and behavior in father-absent families. While few studies explored sex

role acquisition of girls in father-absent families, even fewer explored

sex-role acquisition of boys and girls in lesbian mother families.

Children's Sex-Role Acquisition in Lesbian Mother Families

Only three studies that provided data on children's sex-role

acquisition in lesbian mother families were found (Green, 1978;

Kirkpatrick, Roy, and Smith, 1976; Leick and Nielsen, 1973). * The

reports of the three studies included no data from comparison groups of

heterosexual mothers and their children, although Kirkpatrick and

associates (1976) and Green (1978) are in the process of collecting data

from matched samples of heterosexual single mothers. The lesbian mother

samples consisted of ll mothers with six boys and nine girls, age 6 to

l9 (Leick and Nielsen, 1973); 20 mothers with ten boys and ten girls,

ages 5 to 12 (Kirkpatrick et al., 1976); seven mothers with ll boys and

ten girls, ages 5 to l8. All the mothers were Caucasian; the majority

*The 1973 citation is an unpublished study conducted in Denmark;
the 1976 and 1978 citations are preliminary reports of research in
progress. This researcher has communicated personally with the primary
investigators of the latter two studies.



were divorced and living with a female partner. In only one study were

most of the children aware of their mother's sexual orientation (Green,

1978).

All three studies assessed one or more of the three components of

sexual identity. From the preliminary reports, boys and girls showed

evidence of appropriate gender identity (Green, 1978; Kirkpatrick et al. ,

1976), and older children had exclusively heterosexual erotic fantasies

(Green, l978). With regard to acquisition of sex-role traits and

behavior, the studies presented mixed results. Leick and Nielsen (1973)

found insecurity about and inhibition of masculinity in some of the boys

but no signs of sexual identity problems in girls. They suggested that

the mothers may have expressed negative feelings about men, influencing

their sons to devalue a masculine sex role. The authors concluded,

however, that since the children demonstrated problems similar to those

of children from father-absent families in general, the mothers' sexual

orientation was not a significant factor. Kirkpatrick and associates

(1976) arrived at the same conclusion based on preliminary data from their

study of American lesbian mothers and their children.

The children in Green's (1978) study selected a preferred toy and

vocational aspiration as measures of masculine and feminine sex-role

behavior. Of the 21 children, all selected a vocation consistent with

cultural perceptions of male and female roles; all but one child

selected a stereotypic masculine or feminine toy consistent with their

gender. Seven of the ten girls selected nurse as their vocational choice

and a doll as their preferred toy while six of the ll boys selected

policeman, fireman or scientist as vocational choices and a vehicle as

their preferred toy. Based on measures of all three components of



sexual identity, Green concluded that the emerging sexual identity of

the children of his lesbian mother sample appeared to be within a normal

range. In an attempt to explain his findings, Green suggested that the

environment outside of the home provided models and experiences that

contributed to the psychosexual development of a child raised in an

unconventional family.

Significance of the Study

This study will provide data about lesbian and heterosexual single

mothers' influence on their children's acquisition of sex-role traits

and behavior. Information derived from the study will advance the basic

knowledge about child development and child-rearing practices in single

parent families. Given the growth of the single-parent family form in

the United States, such knowledge could be invaluable to policy makers

and program planners in institutions serving single mothers and their

children. In addition, because such a deficit exists in research-based

knowledge regarding lesbian mothers and their children, nurses and other

professionals in the mental health, social welfare, and legal fields who

encounter lesbian mothers and their children as clients will benefit

from the study.

While this study does not test a nursing theory or a conceptual

model for nursing practice, it will provide data about potential

consumers of nursing services. If the nursing profession intends to

move into the vanguard of providing preventive and primary health care

services, then its practitioners need access to research on groups of

consumers who may be at risk from emotional problems because of their

stigmatized status in American society. Furthermore, because clinical
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specialists and nurse practitioners are predominantly women, single

mothers may view them as potentially more accessible and empathetic as

mental health counselors and consultants.

Statement of the Problem

The problem under examination is: Do lesbian and heterosexual

single mothers influence the sex-role acquisition of their children?

Specific subproblems are:

l) Do lesbian and heterosexual single mothers present similar or

different sex-role models to their children?

2) Do children of lesbian and heterosexual single mothers differ

in their self-reported sex-role traits and behavior?

3) Do lesbian and heterosexual single mothers differ in their

encouragement of masculine and feminine sex-role traits and

behavior in their children?

4) Are other models reported by the mothers as influencing their

children's acquisition of sex-role traits and behavior?

Summary

In this chapter, the rationale for the study, the scope of the

problem, the significance of the study, and the statement of the problem

were discussed. In the second chapter, the review of the literature,

conceptual framework, and hypotheses to be tested will be presented.



CHAPTER II

REVIEW OF THE LITERATURE AND

CONCEPTUAL FRAMEWORK

The second chapter explains the concept of psychological androgyny

and children's conceptions of sex roles, including a review of related

literature and research. It then presents a social learning theory

explanation of sex-role acquisition, including a review of related

research, and the statement of hypotheses for the study.

The Concept of Psychological Androgyny

Evolution of sex-role conceptions. Sex-role conceptions, "the

constellation of qualities an individual understands to characterize

males and females in his culture" (Block, 1973, p. 1), are firmly

embedded in the philosophical, political, and social doctrine of a

society. In western societies, where dichotomies characterize thinking,

man structures the world and reduces ambiguity by polarizing concepts:

good/bad, mind/body, feminine/masculine (Hefner, Rebecca, and Oleshansky,

l975). Concepts which fail to respond to cultural change, however, no

longer stabilize but, in fact, stagnate the human potential of a

society's members. Adherence to polarized sex-role conceptions has had

such an effect in American society.

Historically, sex-role conceptions evolved from a structural

division of labor in many primitive societies in which the domestic

sphere, including reproduction, childrearing, and production in the

ll
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home, became woman's domain and the public sphere, including commerce,

defense, and politics, became man's domain (Rosaldo, 1974). According

to this model, dichotomous sex-role conceptions would occur to a greater

extent in societies that maintained clear demarcations between domestic

and public spheres with their related gender-based division of labor

while equalitarian sex roles would develop in societies where the two

spheres were less differentiated. In Western societies with the rise of

industrialization in the eighteenth and nineteenth centuries, boundaries

between the two spheres sharpened as the factory replaced the home and

land as the center of production. Even though women and children worked

at physically difficult tasks in factories, they were relegated to

essentially menial work while a predominantly male labor force met the

production needs of society and held positions of power in commerce.

But in the twentieth century, as industry depended less on men's physical

strength and numbers and as women's usefulness in the home lessened with

mechanization and smaller family sizes, the need for a rigid division of

labor and sex roles with their traditionally ascribed masculine and

feminine traits and behavior dissipated. Parsons' (1955) division of

parental roles into expressive (mother) and instrumental (father) role

tasks reflected perhaps only what was observable about the American

family in the 1950's rather than a model of what should be maintained

(Giele, 1971). Sex-role stereotypes, i.e., fixed beliefs about traits

and behavior considered appropriated for males and females, persisted

into the mid-1960's even as the fabric of the American culture changed

(Rosenkrantz, Vogel, Bee, and Broverman, 1968). Especially ominous were

the implications of those stereotypes for the mental health of American

adults, particularly women. A significant study indicated that mental
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health clinicians applied a double standard of mental health to men and

women (Broverman, Broverman, Clarkson, Rosenkrantz, and Vogel, l970). A

sample of 79 clinical psychologists, psychiatrists, and social workers

completed a Sex-role Stereotype Questionnaire on their concepts of a

mentally healthy and mature adult (sex unspecified), a man, and a woman.

While the clinicians' concept of a mature, healthy male matched closely

their concept of a mature, healthy adult, their concepts of a mature,

healthy woman versus adult differed significantly. The difference

between the clinicians' concepts of a mentally healthy male and female

fit sex-role stereotypes, for in their opinion a well adjusted woman was

one who adhered to less socially desirable and valued traits and behavior

stereotypically labeled as feminine.

As various groups in the United States questioned publically the

restrictive effect of seemingly outdated sex-role conceptions on both

women and men, theoreticians and researchers began to explore the subject

in their writings. Bieliauskas (1965) suggested that masculinity and

femininity represented complementary instead of competitive personality

traits, and therefore overlapping of the traits in an individual was not

necessarily indicative of pathology. Constantinople (1973), questioning

the unidimensional, bipolar concept underlying major standard masculinity

femininity scales, proposed that masculinity and femininity were separate

measurable dimensions. Furthermore, she suggested that mature or

mentally healthy adults incorporated traits and behaviors from both the

masculine and feminine dimensions. While neither Bieliauskas nor

Constantinople labeled their concepts of overlap and incorporation of

masculine and feminine traits and behavior in one individual, they were

in fact identifying what subsequent writers called "psychological androgyny"
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Psychological androgyny as a sex-role conception. Androgyny is a

recurring theme in centuries of mythology, literature, and psychological

treatises (Heilbrun, 1973; Singer, 1976). Heilbrun (1973) succinctly

described the derivation of the term and the implication of its meaning:

I believe that our future salvation lies in a movement away
from sexual polarization and the prison of gender toward a
world in which individual roles and the modes of personal
behavior can be freely chosen. The ideal . . . is best des
cribed by the term "androgyny." This ancient Greek word--
from andro (male) and gyn (female)--defines a condition
under which the characteristics of the sexes, and the human
impulses expressed by men and women, are not rigidly assigned.
(p. ix–x)

Jung (Jacobi, l968) and Bakan (1966) presented psychological

androgyny”, the integration of valued masculine and feminine sex-role

traits and behavior as opposed to physical characteristics, as a model

of maturity. Jung believed that a person's psyche contained the anima

(female) or animus (male), whichever was the opposite gender reflection

of oneself. Maturity involved recognizing and integrating this dual

nature within oneself rather than seeking one's complementary opposite

in another person. Bakan believed that an organism's task was to temper

the modality of agency, self-serving characteristics, with communion,

other-directed characteristics; failure to check agency (i.e., masculine

tendencies) with communion (i.e., feminine tendencies) could result in

the destruction of society. These ideas, concerning integration within

the individual and within society, gave impetus to conceptualizing

androgyny as the ideal outcome of sex-role acquisition (Block, 1973;

Bem, 1974; Spence, Helmreich, and Stapp, 1975) or as a means of

*The word, androgyny, will be used in this context in the remainder
of the dissertation.



L5

completely transcending sex-role conceptions based on masculine and

feminine stereotypes (Hefner, Rebecca, and Oleshansky, 1975).

Analyzing data from two earlier studies, Block (1973) concluded

that students scoring higher on levels of ego functioning and on

maturity in moral judgment described themselves with a combination of

valued masculine and feminine traits. Likewise, reanalyzing data from

two longitudinal studies, Block found that 30 to 40 year-old adult men

and women who scored high on socialization but below the mean for their

gender on a masculinity-femininity scale described themselves in both

positive masculine and feminine sex-role traits and behavior terms.

Equally significant, however, were their families of origin, usually

two-parent families where both parents were less stereotypically mascu

line or feminine in their own sex-role behavior and attitudes as well as

psychologically healthy.

The first instrument developed specifically as a measure of

psychological androgyny and used in experimental studies was the Bem

Sex-Role Inventory” (Bem, l974). This measure treats masculinity and

femininity as two orthogonal dimensions instead of opposite ends of a

bipolar continuum. Following advice of colleagues (Spence et al., 1975),

Bem (1977; Bem and Watson, 1976) revised the scoring procedure using

median scores of the masculinity and femininity dimensions to develop a

four-way classification: androgynous (high masculine, high feminine),

sex-typed masculine (high masculine, low feminine), sex-typed feminine

(high feminine, low masculine), and undifferentiated (low masculine, low

*The abbreviation, BSRI, will be used in the remainder of the
dissertation.
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feminine). Reanalyzing normative data from a l975 sample of 665 college

students using the four-way classification, Bem and Watson (1976) found

that 25 percent of the subjects were androgynous, including 29 percent

of the women, i.e., scoring high on masculine traits such as being

assertive, independent, a decision-maker, and on feminine traits such as

being gentle, understanding, and sensitive to others.

In a series of experimental studies, Bem substantiated that

androgynous men and women scored higher on measures of self-esteem and

were more flexible, i.e., showed sex-role adaptibility, in a variety of

situations requiring either traditionally feminine (e.g., nurturing) or

masculine (e.g., independent) behavior (Bem, l975, 1976, 1977; Bem and

Lenney, 1976; Bem, Martyna, and Watson, 1976). Sex-typed persons showed

discomfort and avoided situations requiring behavior traditionally

associated with the opposite gender, although sex-typed masculine

persons scored higher on self-esteem than sex-typed feminine persons.

Undifferentiated persons, while non sex-typed in attributes as were

androgynous persons, scored lowest on self-esteem measures. Other

studies corraborated Bem's findings that androgynous persons scored

higher on self-esteem measures than sex-typed persons (Spence et al. ,

1975) and higher on measures of psychological health (Nevill, 1977).

Androgyny and women. Bem and Lenney (1976) concluded that:

One consequence of the women's liberation movement has been
a questioning of the traditional assumption that it is the
masculine male and feminine female who typify mental health.
Rather, it is now the "androgynous" person, capable of
incorporating both masculinity and femininity into his or
her personality, who is emerging as a more appropriate sex
role ideal for contemporary society. Theoretically, such a
person would have no need to limit his or her behaviors to
those traditionally defined as "sex appropriate" but would
have the psychological freedom to engage in whatever behavior
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seemed most effective at the moment, irrespective of its
stereotype as masculine or feminine (p. 48).

If Bem's assumption that the women's liberation movement gave

impetus to legitimizing "androgyny" as a sex-role conception, does

research show any relationship between androgyny and the "liberated"

woman? Spence and associates (1975) found that women who scored more

feminine than androgynous held more conservative attitudes about women's

roles and equality between men and women. Using the same attitudinal

scale, Bem (1976) found no correlation between women's sex-role scores

on the BSRI and their attitudes toward women's roles. However, in a

study comparing a sample of members of feminist organizations, univer

sity undergraduate women, working women and non-working housewives, a

significantly greater portion of members of feminist organizations

scored as androgynous on the BSRI (Jordan-Viola, Fassberg, and Viola,

l976). Furthermore, women who identified with feminism perceived them

selves as less stereotypic on a measure of female sex-role ideology

than did women low on feminism views (Shortsleeves, l977).

Homosexual women are another group linked with the concept of

androgyny in the literature (Heilbrun, l973). However, a review of the

literature showed no studies of psychological androgyny and female homo

sexuality, although studies conducted in nonclinical settings confirmed

a profile of the lesbian which incorporated valued traits and behavior

stereotypically masculine but related to high self-esteem (Mannion,

1976). Using data from a previous study and rescoring it according to

separate masculine and feminine scales, Heilbrun (1976) found that homo

sexual women were significantly more masculine and less feminine than

heterosexual women. Parsons (1955) observed that homosexuality

threatens the structure of a society which functions according to a
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gender-based division of labor in the domestic and public spheres.

Could it be, then, that the linking of homosexuality and androgyny in a

society's literature symbolizes a change not only in sex-role concep

tions but in the basic social structure of the society as well?

In conclusion, sex-role conceptions failed to evolve with changes

in American society until the early 1970's. Only recently has androgyny

received serious consideration as an ideal sex-role conception freed

from stereotypic notions of gender-related traits and behavior. The

effect of adult's stereotypic and androgynous sex-role conceptions on

children's conceptions of sex roles will be explored in the next section.

Children's Conceptions of Sex Roles

When do children become aware of sex roles? When do they designate

traits and behavior as masculine or feminine? Do their conceptions

change with age? Assessing children's awareness of adult male and

female sex-role traits and behavior is a way of determining children's

conceptions of sex roles. Children as young as two years old demonstrate

knowledge of adult behaviors culturally stereotyped as masculine and

feminine (Kuhn, Nash, and Brucken, 1978; Vener and Snyder, 1966). Vener

and Snyder, stratifying a sample of 120 predominantly upper-middle class

children into 30 to 40 months, 41 to 50 months, and 51 to 60 months age

groups, tested items associated with traditional male and female tasks

(e.g., repair work versus housework) and appearance (e.g., necktie

versus nylons). While all age groups distinguished between adult male

and female task and appearance items, the older group did so with

significantly fewer errors. Both boys and girls identified with fewer

errors stereotypic adult female than male task and appearance items.
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The authors concluded that children have a clearer concept of stereotypic

adult female role behavior than of adult male role behavior at an

earlier age because of exposure to greater numbers of adult female

models in home and preschool settings than to adult male models in

community and work settings. A more recent study of ll.9 3- to 5-year

old boys and girls from upper middle-class white families reached

similar conclusions (Edelbrock and Sugawara, l078). Older children

discriminated more accurately between masculine and feminine sex-role

behavior than younger children. However, while girls' concept of adult

feminine sex-role behavior was clearer than boys' concept of adult

masculine sex-role behavior, girls chose a broader range of both mascu

line and feminine sex-role behavior associated with children's play

objects while boys restricted themselves primarily to masculine ones.

The authors concluded that girls learn adult female sex-role behavior

from their exposure to women in home and preschool settings and use this

knowledge to guide future behavior but not necessarily current play

choices or activities. However, boys, having few adult male models in

their environment, develop a less complete picture of adult male sex

role behavior. Their peer group provides their primary masculine

behavior input and restricts current behavior options to primarily

masculine ones.

Both studies demonstrated children's early knowledge of sex-role

conceptions. The strength of the latter study compared to the former

one was in its measurement of both adult and child sex-role behavior

through use of pictorial representations of adults and children in work

and play situations. However, since both studies used an upper and
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upper-middle class sample of children, generalization of findings to

children of other socioeconomic groups is limited.

In addition to sex-role behavior, children, ages 5 to ll, develop

with chronological age knowledge of traits and characteristics stereo

typically considered masculine or feminine by adults (Best, Williams,

Cloud, Davis, Robertson, Edwards, Giles, and Fowles, 1977; Williams,

Bennet, Best, and Wake, 1975). Both studies differed from aforementioned

studies of children's conceptions of sex roles in that the instrument

developed and used measured children's knowledge of adjectives or phrases

descriptive of characteristics defined by adults as stereotypically

masculine or feminine. The Best Sex Stereotype Measure consisted of

adult male and female figures engaged in behavior described by the

examiner in an accompanying story. Following the story, children chose

the figure best described by the adjective used in the story, e.g.,

weak, loud, shy. The first study tested 284 white American children,

ages 5-8, on 24 adjectives and the second study tested l90 white

American children, ages 5-ll, on 32 adjectives. In both studies, older

boys and girls attributed the characteristics with fewer errors to the

appropriate gender than did younger children. The authors concluded

that children's understanding of traits associated with sex-role stereo

types increased with age and built on their previous knowledge of sex

role behavior associated with adult male and female roles. However,

both studies found that children learned stereotypic adult masculine

traits earlier than stereotypic feminine traits, contradictory to their

knowledge of adult male and female role behavior. The authors concluded

that adjectives considered descriptive of adult masculine traits in the

instrument more closely resembled behavior expected of boys, e.g.,
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aggressive as associated with fighting and adventurous with taking dates,

while adjectives descriptive of adult feminine traits did not apply to

behavior expected of girls at this age, e.g., fickle and sophisticated.

Furthermore, the authors noted that girls more than boys participate in a

broader range of behavior during early childhood years and thus children

may associate specific stereotypic traits with females less than they do

with males.

Furtheremore, American children, ages 5–ll, differ in how

stereotypically they describe themselves as a group versus the opposite

gender child (Guttentag and Bray, l976). Girls used more stereotypic

masculine adjectives to describe boys than stereotypic feminine adjec

tives to describe themselves; boys chose more stereotypic feminine

adjectives to describe girls than masculine adjectives to describe

themselves. However, when asked to describe attributes of the ideal

girl and boy, girls more than boys selected a combination of masculine

and feminine attributes for both genders. The authors suggested that

girls recognized the artificiality of sex-role traits while boys conti

nued to accept them as what should be. Although Guttentag and Bray did

not speculate as to why this occurred, the explanation from aforemen

tioned studies that girls more than boys engage in a broader range of

behavior during childhood may account for their more androgynous ideal

for both genders.

Older children, between the ages of 5 and ll, maintain stereotypic

conceptions of adult male and female sex-role behavior. But if exposed

to a model who engages in less traditional adult male or female role

tasks, e.g., a working mother, older children discriminate less between

males and females on sex-role traits and behavior (Gold and Andres,
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1978) and are more accepting of less traditional role behavior for

adults particularly in relation to work and occupational choice (Hartley,

l960; Tibbets, l975). However, while more lenient in their view of

future occupational choices, older children still stereotype leisure

time activities for men and women and are more restrictive in what they

consider to be acceptable leisure-time behavior for adult males than

adult females (Guttentag and Bray, l976).

In addition to the mother's employment status, race and socio

economic status affect children's conceptions of adult male and female

sex-roles. Children from working class families hold more stereotypic

views of adult role behavior and differentiate between sex-role traits

and behavior for adult males and females more than do children from

middle class families (Aldous, l972; Gold and Andres, l978; Nadelman,

1974). Less conclusive were studies of the effect of race on children's

conceptions of sex roles. In one study, black children gave fewer

stereotypic responses than white children relative to characteristics

traditionally associated with adult males and females (Gold and St. Ange,

1974). However, Aldous (1972) found that differences between black and

white children's conceptions of adult sex-role behavior were more related

to socioeconomic status than to race per se.

What then are the implications for children raised in single mother

families where exposure to a father engaged in daily stereotypic sex

role behavior is more limited? Aldous (1972), studying 210 black and

white, lower and middle class 4- and 5-year old children from father

absent and father-present families, found no significant differences in

their conceptions of adult male and female sex-role behavior related to

father absence. Even when mothers engaged in stereotypic adult male
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tasks, e.g., family breadwinner, children's conceptions of adult male

and female roles fit conventional sex-role stereotypes dependent on

their racial and socioeconomic backgrounds. Aldous concluded that

children's conceptions of sex-role behavior depends more on extrafamilial

cultural sources than on the role tasks a single mother performs per se.

In summary, both boys and girls acquire polarized conceptions of

adult male and female sex roles at an early age. While 2-year olds show

a degree of awareness, children between the ages of 5 and ll clearly

demonstrate awareness of adult sex-role traits and behavior fitting

cultural stereotypes. Children identify with less difficulty sex-role

traits and behavior traditionally associated with their own gender than

with the opposite gender. But while children acquire knowledge about

adult female sex-role behavior earlier than adult male sex-role behavior,

they acquire knowledge about adult male sex-role traits earlier than

adult female sex-role traits. Thus at an early age children appear to

develop a picture of what adult males are supposed to be like (e.g.,

strong versus weak) but not necessarily what they are to do; at a later

age they have a clearer concept of how adult males are to behave, but

one which is more restrictive than their concept of adult female

behavior options.

Children's toy, game, and activity preferences. A child's play is

his work and his means of preparing for adult roles (Erikson, l950;

Sears, Maccoby, and Levin, 1957). Thus, children's perceptions of adult

sex-role traits and behavior should affect their preferences for toys,

games, and activities. The term, sex-typed, refers to interests,

activities, and behavior associated with a specific gender, i.e., those

with different values and consequences for boys (masculine) and girls
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(feminine) (Mischel, 1966). At what age, then, do children make

sex-typed toy and activity choices? Do the choices differ with the

child's gender and chronological age? Have choices changed over the

decades? Do the choices reflect knowledge of adult sex-role traits and

behavior?

Boys and girls slightly older than a year differ somewhat in their

play behavior. Goldberg and Lewis (1969) tested 64 children, age 13

months, in a free play situation in which nine toys were available.

Girls played more with the stuffed animals, pegboard, and blocks than

did boys, while boys banged on objects with a mallet more than girls.

In a similar study, researchers tested 80 children, age lix and 14 months,

in a free play situation with three sex-typed feminine and three sex

typed masculine toys (Jacklin, Maccoby, and Dick, 1973). While girls

and boys played equally with sex-typed feminine toys (stuffed animals

and a pink-ribboned ferris wheel), boys played significantly more with

two robots than did girls. Although the reasons for differences in

infants' toy choices are unclear, children's sex-typed toy and activity

choices appear to be related to their conceptions of adult sex-roles by

preschool age (Maccoby and Jacklin, 1974). Several studies substantiate

that boys and girls differ significantly in the kinds of toys, games,

and activities they prefer by age four to five (Brown, 1956; DeLucia,

1963; Fling and Manosevitz, 1972; Masters and Wilkinson, 1976), and

that boys are more sex-typed in their preferences after age four than

girls (DeLucia, l963; Fagot and Littman, 1975; Ward, l968). For example,

Masters and Wilkinson (1976), testing lo 4-year olds, l0 8-year olds,

and 32 adults from white, middle class families, found a high correla

tion between all three age groups' designation of 52 toys as those used
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by boys versus girls; the correlations were highest for older children

and adult scores.

The explanation for girls' greater flexibility in preferences for

both masculine and feminine sex-typed toys and activities and boys' more

rigid adherence to masculine sex-typed toy and activity choices remains

consistent over time. Brown (1958) and Edelbrock and Sugawara (1978)

concluded that girls are more "liberated" in their preferences because

cross-gender behavior in girls is less censored by parents and other

socializing agents than cross-gender behavior in boys. Being a sissy

still carries a more negative connotation than being a tomboy in American

society. Likewise, Hartley and Hardesty (l'964) and Edelbrock and

Sugawara (1978) concluded that girls' sex-typed toys and activities

reflect stereotypic adult female role tasks more than do boys' sex-typed

toys and activities reflect adult male role tasks. While playing with a

train represents an adult male vocational choice infrequently observed

by children, playing with a baby doll represents a traditional adult

female role behavior frequently observed by both boys and girls.

But the numbers and kinds of toys, games, and activities differen

tially preferred by boys and girls have varied with time. Comparing

items listed in two l920 studies of boys' and girls' activity interests

with activity interests of fourth through sixth graders in the late

1950's, Rosenberg and Sutton-Smith (loº,0) found substantial changes.

Of 27 activities preferred by boys in the earlier studies, only eight

differentiated between boys and girls in the later study; of 23 activ

ities preferred by girls, 19 still differentiated between the two

genders. Thus a significant number of formerly sex-typed masculine

activities had become neutral activities, engaged in by girls as well as
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boys. The authors concluded that girls but not boys had gained more

freedom in choices of play behaviors in keeping with the "expansion" of

women's roles in American society.

Two recent studies suggest that boys as well as girls may be

beginning to engage in a broader range of play activities previously

sex-typed as masculine or feminine. In a longitudinal study, Fagot and

Littman (1975) tested 36 children, ages 6–10, whom they had previously

studied during preschool years. The results showed that boys as well as

girls had expanded their play interests to include activities formerly

considered appropriate for only one gender, although boys continued to

be more sex-typed than girls in their choices. The authors speculated

that the difference between the results from their study and previous

studies could be attributed to the women's movement emphasis in the

early l970's on equalitarian sex-role behavior for both males and

females. In their cross-sectional study of 4- and 8-year old children's

ability to discriminate between feminine, masculine, and neutral toys,

Masters and Wilkinson (1976) reached a similar conclusion. They found

that both younger boys and girls classified more toys as neutral as

Opposed to sex-typed masculine or feminine than did older children.

While considering a developmental interpretation of the findings, the

authors also suggested a generational interpretation that the younger

children were acquiring a more flexible and less stereotypic set of

norms about sex-role behavior.

In summary, the literature supports that boys and girls show

sex-typed toy, game, and activity preferences in their play by age four

which relates to their conceptions of adult male and female sex roles.

Boys remain more sex-typed in their choices after age four than do
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girls because of the greater cultural restriction on the range of play

behaviors considered appropriate for boys. Recent studies indicate a

trend toward a broader range of acceptable toy and activity choices for

both boys and girls possibly related to a movement toward a more andro

gynous conception of adult sex roles. However, the majority of the

studies cited used predominantly white, middle class children in their

samples or failed to include a specific breakdown of their sample's

racial and socioeconomic status make-up. Thus, the findings are limited

in generalizability to the broader range of class and ethnic groups

comprising the United States population of children and parents.

A Social Learning Theory Explanation of Sex-Role Acquisition

Competing theories exist in the literature as explanations of the

findings relative to children's conceptions and acquisition of sex-role

traits and behavior. Developmental theories of Freud (1966), Parsons

(1955), and Kohlberg (1966) essentially propose that children's acquisi

tion of sex-role traits and behavior depends upon successful completion

of stage-related developmental tasks, culminating in identification with

their same gender parent, although each theory differs in its explana

tion of the dynamics and process through which identification occurs.

However, such theories imply that children in single-mother families,

especially boys, are at a disadvantage because no father resides within

the home, thus impeding identification. On the other hand, social

learning theory (Bandura and Walters, 1963; Bandura, 1969, 1977)

provides a useful framework for exploring the differential effects of

lesbian and heterosexual single mothers' influence on their children's

acquisition of sex-role traits and behavior because it suggests that
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children learn these traits and behavior from multiple real and symbolic

models--adults, siblings, peers, and television——and not from their

parents alone. It relies less on the concept of identification and more

On the Concept of observation and imitation. Furthermore, social

learning theory suggests that a child does not replicate any one model's

behavior "en toto" but selects traits and behavior observed from several

models. However, it also implies that a child who observes parental

models displaying and encouraging less stereotypic sex-role traits and

behavior will acquire less stereotypic sex-role traits and behavior.

For these reasons, social learning theory will be presented as part of

the conceptual framework for this study, and research related to a social

learning theory explanation of children's acquisition of sex-role traits

and behavior will be explored.

Bandura's (1963, 1969, l977) social learning theory provides a

framework for understanding human behavior in general, including the

acquisition of sex-role traits and behavior. In this framework, behavior,

personal factors, and the environment influence each other in a recipro

cal interaction process, represented schematically by the equation

vº "º,(, rºº.

(Bandura, l977, p. 9). In other words, behavior is not simply the

product of interaction between a person's constitutional factors,

internal mechanisms, and the environment but is an integral aspect of

the process influencing the person's internal mechanisms and the environ

ment as well as being influenced by them. Bandura (1977) summarizes

this perspective as follows:
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In the social learning view, people are neither driven by
inner forces nor buffeted by environmental stimuli. Rather
psychological functioning is explained in terms of a conti
nuous reciprocal interaction of personal and environmental
determinants (pp. ll-l2).

Social learning theory differs from learning theories based on

classical conditioning or instrumental (operant) conditioning principles

of reinforcement. These latter learning theories posit that an individ

ual learns behavior by experiencing direct positive and negative rein

forcement for his actions. A child who touches a hot stove experiences

pain and learns a behavior. While accepting that direct reinforcement

has a regulatory effect on behavior, social learning theory posits that

the majority of learning occurs through observing other people, i.e.,

observational learning:

Learning would be exceedingly laborious, not to mention
hazardous, if people had to rely solely on the effects of
their own actions to inform them what to do. Fortunately,
most human behavior is learned observationally through
modeling: from observing others one forms an idea of how
new behaviors are performed, and on later occasions this
coded information serves as a guide for action (Bandura,
1977, p. 22).

Thus, a child need not touch a hot stove but can learn to avoid hot

burners by observing the behavior of others.

A child, however, does not simply replicate "en toto" behavior

displayed by others. Because children are exposed to multiple real

models, e.g., parents, other adults, siblings, peers, and symbolic

models, e.g., heroes and heroines portrayed on television or in books,

they blend and combine numerous traits and behaviors. The diversity in

modeling sources results in novel combinations of characteristics that

distinguishes one person from another no matter how similar their family

or social backgrounds (Bandura, 1977).
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Social learning theory differentiates between acquiring information

about behavior and performing or imitating behavior observed. Not all

behavior that is learned or acquired is adopted or performed. Acquisi

tion of behavior depends on a person's attentional and retention

processes during exposure to situational events. Factors influencing

how much attention one pays to a model's behavior include: (1) the

observer's characteristics (e.g., age), (2) the model's characteristics

(e.g., gender), (3) the nature of modeled activity (e.g., attractiveness

of activity), and (4) situational factors (e.g., time). Association

with a particular modeling source is especially influencial, for "the

people with whom one regularly associates, either through preference or

imposition, delimit the types of behavior that will be repeatedly

observed and hence learned most thoroughly" (Bandura, 1977, p. 24).

Factors influencing retention include: (1) observer's ability to code

information in images and verbal symbols for memory and (2) symbolic and

overt rehearsal of the behavior (Bandura, 1977).

Performance of observed behavior depends on a person's physical

ability to enact the behavior and on sufficient incentives to do so.

Categories of incentives are external, vicarious, and self-generated

consequences of a rewarding nature, i.e., reinforcement which serves to

regulate as opposed to cause behavior. External (direct) reinforcers

include interest, approval, and disapproval, others' social reactions

which encourage or inhibit behavior performance. Social reactions of

those who have power over the observer or control available resources

are more effective external reinforcers than social reactions of other

persons. Hence, parental reactions serve as incentives regulating
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children's choices to perform or discard certain behavior because of the

status/power inequality between parents and children (Bandura, 1977).

Vicarious reinforcement refers to the regulatory effects of

observing consequences a model receives for his/her behavior. If a

model receives rewards for behavior, the observer tends to imitate the

behavior. If a model is punished for behavior or engages in self

deprecation of his actions, the observer tends to refrain from perform

ing the behavior. In addition, the observed reactions to a model's

performance provide a standard for judging subsequent reaction to

similar behavior. However, observers are less influenced by conse

quences received by models when they believe that "due to such factors

as differences in age, sex, social rank, and legitimized roles, what is

acceptable for models would be considered inappropriate for them."

(Bandura, 1977, p. 125).

Self-reinforcement evolves from within rather than from an external

(direct) or vicarious source. It refers to an individual's own system

of rewards for performance of behavior that meets one's own standards.

Sometimes referred to as intrinsic incentives, the major source of

reward comes from self-appraisal as opposed to reactions of others.

However, nearly all self-appraisal relies on a social referent, usually

the standards of a valued individual or of a reference group representa

tive of one's peers (Bandura, 1977).

External (direct), vicarious, and self-reinforcement consequences

that are incongruent result in conflict. Assessing the relative strength

of external, vicarious, and self-reinforcing consequences will determine

which one most facilitates or inhibits behavior. The strength of

external (direct) reinforcement depends on the power attributed to the
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agent or model providing the reinforcement. The strength of vicarious

reinforcement depends on similarities between the model and the observer

and how much the observer values the model's behavior. The strength of

self-reinforcement depends not only on the individual's standards but to

some degree on social support generated for them, for people seek out

associates or models who share compatible views to support the basis of

their own self-reinforcement system (Bandura, log 9, 1977).

Application of social learning theory to sex-role acquisition.

According to Bandura (1963, 1969), children acquire sex-role traits and

behavior through observing and imitating multiple real and symbolic

human models. The traits and behavior which the child retains and

adopts depends on the child's social learning history of external

(direct), vicarious, and self-generated reinforcement.

But how adequately does social learning theory explain the acquisi

tion of sex-role traits and behaviors? Do, in fact, external (direct),

vicarious, and self-generated consequences influence the sex-role traits

and behavior a child imitates? When confronted with multiple real and

symbolic human models, whom do boys and girls choose to imitate:

parents, other adults, siblings, peers?

Early experimental studies of nursery school-age children demon

strated that children imitated an adult model who related warmly to

them, who had power to reward or punish them, and who was rewarded for

the modeled behavior (Bandura, 1965; Bandura and Huston, 1961; Bandura,

Ross, and Ross, l963). Hypothetically, then, a child will imitate a

parent who is perceived to be rewarded by others for his/her behavior,

to be warm, and to have control over rewards and punishment for the

child. But findings from the three aforementioned studies were not



33

conclusive. Children, regardless of gender, imitated the aggressive

behavior of an aloof, distant female model to the same extent that they

imitated aggressive behavior displayed by a warm, nurturant female model

(Bandura and Huston, l961). When children observed an aggressive male

model who received a reward, punishment, or no consequence for his

behavior, boys imitated the behavior of the rewarded male model signifi

cantly more than girls; however, when directly reinforced for aggressive

behavior, both boys and girls imitated with equal frequency the aggres

sive model regardless of the consequences received by the model (Bandura,

1965). When placed in a situation with an adult male and female model,

one of whom controlled rewards and punishment for the child, children

imitated the more powerful adult regardless of the child or adult's

gender; but they also imitated some of the behavior of the less powerful

adult (Bandura, Ross, and Ross, l063).

These findings suggest that a child, regardless of gender, will not

necessarily duplicate the sex-role traits and behavior displayed by a

parent perceived as warm, nurturing, and rewarded, i.e., the child will

not become a "junior size replica" of a parent. Nonetheless, when a

child observes a parent who controls consequences for his/her behavior

and is directly rewarded for imitating that parent's behavior, the child

is more likely to retain or display matching behavior. However, although

a warm relationship between parent and child enhanced the incidence of

imitation, such a relationship is not necessary for imitation to occur.

Later experimental studies differentiated between adult models'

influence on children's acquisition as opposed to performance of sex

role traits and behavior (Bryan and Luria, l978; Grusec and Mischel,

l966; Grusec and Brinker, 1972; Perry and Perry, l975). Grusec and
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Mischel (1966) rewarded nursery school age children for recalling the

behaviors displayed by an adult model who controlled rewarding conse—

quences and by an adult model who had no control over consequences for

the children. Since the children recalled more information about the

model with control over future consequences, the researchers concluded

that a powerful model influences what children learn about observed

behavior as well as what they imitate. In a follow-up study, Grusec and

Brinker (1972) tested the hypothesis that grade-school children who were

rewarded for imitating a model would subsequently spend more time observ

ing and recalling behavior of that model as opposed to another model.

Thus, they believed that direct reinforcement for current behavior

influenced subsequent observational learning experiences. When the

results of two experimental studies supported this hypothesis, the

researchers then tested the hypothesis that older children (age 7) would

recall behavior displayed by a same-gender versus opposite-gender model

significantly more than would younger children (age 5) based on the

assumption that older children had been differentially reinforced for

sex-typed behavior more than younger children. The hypothesis was

supported for boys, but less so for girls. Nonetheless, the evidence

suggested that boys and girls selectively attend to the traits and

behavior of same-gender models if they have been reinforced for perform

ing sex-typed behavior consistent with their own gender in the past.

Subsequent tests of the selective attention hypothesis produced

inconclusive results (Bryan and Luria, 1978; Perry and Perry, 1975).

Perry and Perry (1975) pretested third and fourth grade children to

determine their sex-role preferences and then showed them films of adult

male and female models. Both boys and girls who had masculine sex-role
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preferences recalled significantly more behavior of the adult male as

opposed to the adult female model, while boys and girls with feminine

sex-role preferences did not differ significantly on recall of male

versus female model's behavior. Bryan and Luria (1978) found that while

grade-school children indicated preferences for same-gender adult models

and tasks and recalled more of the same-gender tasks performed, EEG

measurements of occipital rhythms showed no significant differences in

actual attention to same- and opposite-gender adult models. They con

cluded that while children attend visually to both male and female adult

models, their willingness to perform sex-role traits and behavior may

depend not only on reinforcement consequences administered by adults but

on differential rehearsal of sex-role traits and behavior in the peer

grOup.

While the majority of studies using a social learning theory

framework focused on external (direct) and vicarious consequences as

influencing the observational learning of sex-role traits and behavior,

a few focused on self-generated consequences (Bandura and Kupers, l964;

Bandura and Perloff, l967; Hicks, 1971). These studies, however,

supported the hypothesis that internal standards are essentially

established and modified by the child's observation of consequences

self-administered by a model, administered to a model by a third party,

or by the child's direct experience of consequences.

In conclusion, while adult models do influence children's acquisi

tion of sex-role traits and behavior, their effectiveness compared to

that of other modeling sources was not studied in the aforementioned

research. The literature addressed the relative effectiveness of

modeling sources in studies of children's behavior, specifically their
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differential preferences for sex-typed toys and activities labeled as

masculine, feminine, or neutral.

The effect of labeling on children's preferences for sex-typed

toys, activities, and behavior. Labeling a toy or activity as mascu

line, feminine, or neutral differentially effects boys and girls'

willingness to engage in the activity or play with the toy (Barkley,

Ullman, Otto, and Brecht, l977; Hartup, Moore, and Sager, 1963; Liebert,

McCall, and Hanratty, 1971; Montemayor, 1974; Stein, Pohly, Pohly, and

Mueller, 1971; White, 1978). Hartup and associates (1963), testing

nearly lb0 nursery school and elementary school-age children, found that

when given a choice between opposite sex-typed and neutral toys, boys

and girls avoided playing with toys associated with the opposite gender

as they grew older. This finding prompted other researchers to explore

the effect of labeling a toy or activity on children's preferences.

When 40 children, ages 6–8, were shown slides of toys and told by an

adult that either boys, or girls, or both enjoyed playing with specific

toys, they tended to choose toys reportedly preferred by peers of their

own gender regardless of the nature of the toy (Liebert, McCall, and

Hanratty, 1971). In testing l2O children, ages 6-8, Montemayor (1974)

found that children were not only attracted to a neutral appearing toy

when it was labeled as gender-consistent or neutral but also engaged in

play with the toy significantly more than when it was labeled as appro

priate for the opposite gender. He concluded that a gender-inconsistent

label more effectively reduced a toy's attractiveness to children than

did a gender-consistent label increase a toy's appeal. His study

supported a social learning theory explanation of the effect of external

consequences through sex-typed labels:
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In these terms the labels "for boys" and "for girls" possess
positive or negative properties, having been associated with
social approval or disapproval in the past. The present study,
therefore, may be seen as demonstrating the continuing capacity
of sex labels to affect behavior even in the absence of contin

gent reward and punishment (Montemayor, 1974, p. 156).

Likewise, when given a task labeled as masculine, feminine, or

neutral, sixth grade boys and girls differed on measures of how much they

valued the activity, expected to succeed in it, and spent time working

on the task (Stein, Pohly, Pohly, and Mueller, l971). Ninety-six

children completed three paper-and-pencil tasks labeled randomly as

feminine, masculine, or neutral. While girls did not differ in the

amount of time engaged in tasks regardless of labels, they neither

valued as much nor expected to succeed at the masculine labeled tasks as

opposed to feminine and neutral ones. Boys scored significantly higher

on all three measures when a task was labeled masculine as opposed to

neutral or feminine. The researchers concluded that the differences in

girls and boys' preferences was partially due to the "greater parental

and societal pressure on boys than on girls to behave in a sex appro

priate manner" (Stein et al., 1971).

Two recent studies assessed the effects of the model's gender as

well as the sex-typed label of a toy or activity on children's imitation

of behavior (Barkley, Ullman, Otto, and Brecht, 1977; White, 1978).

Barkley and associates (1977) assigned 32 boys and girls, ages 4-ll, to

experimental and control groups in which children observed a filmed male

or female model performing an activity requiring masculine or feminine

sex-typed behavior. When a child observed a model performing sex

typed behavior consistent with the child's gender, he or she was more

likely to imitate the behavior regardless of the gender of the model.
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The results were statistically significant for girls and nearly signifi

cant for boys. Thus, knowledge about the sex-appropriateness of a

behavior had a greater influence on the child than the gender of the

model performing the behavior. Hypothetically, then, a child will

imitate a mother's behavior if the child considers the behavior to be

consistent with his or her gender.

If labeling a toy, game, or activity as sex-typed (masculine or

feminine) or non sex-typed (neutral) affects children's willingness to

engage in the activity or to imitate the model, then knowing to what

extent models encourage or discourage children's sex-typed and neutral

play choices becomes important. The relative influence of parents,

siblings, peers, other adults, and television will be explored in the

following section since social learning theory suggests that children

are influenced by multiple models.

Model's influence on children's toy, activity, and behavior

preferences. Parents: Relative to acquisition of sex-role traits and

behavior, a traditionally held view is "that parents serve as decisive

role models and at least during the early developmental period, siblings,

peers, and non-familial adults are minor sources of social behavior"

(Bandura, l969, p. 247). Information about a child's gender definitely

affects parents' reinforcement and encouragement of sex-typed behaviors

(Fagot, 1974, 1978; Frisch, l977; Meyer and Sobieszek, 1972). Two

experimental studies tested adults reactions to a videotape of two

17-month old children randomly described as a boy or girl (Meyer and

Sobieszek, 1972) and to twenty-four 14-month old infants, each intro

duced as a boy in one play session and as a girl in another (Frisch,

1977). In both studies, adults ascribed masculine traits to and
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encouraged masculine sex-typed toy play with children designated as

males while they ascribed feminine traits and encouraged feminine sex

typed toy play with children designated as females. Information about

the child's gender rather than the child's actual gender accounted for

adults' perception and reaction to the child. Even adults who held less

stereotyped ideas about women's roles failed to encourage more feminine

sex-typed play choices for designated boys although they did encourage

activeness and male toy choices for toddlers designated as girls (Frisch,

1977).

In two observational studies in the homes of 36 families, including

children, ages l8–24 months, and their parents, Fagot (1974, 1978) found

that even parents who designated most behavior as appropriate for either

gender encouraged differential sex-typed play for their own male and

female children. Thus, attitudes about equality or androgyny were not

reflected in real life interactions between parents and children. In

both studies, parents left boys alone more than girls and gave more

praise and criticism to girls. In the second study, parents praised

girls significantly more than boys for engaging in dress-up, doll play,

and helping with adult tasks; they criticized girls significantly more

than boys for engaging in play that required manipulation of objects,

running, jumping, or climbing. However, parents praised boys signifi

cantly more than girls for playing with blocks and criticized boys

significantly more than girls for doll play, dress-up play, and helping

adults with tasks. Nonetheless, 80 percent of the parents stated they

would buy opposite sex-typed toys for their children on their request

and would support children's interest in both masculine and feminine

activities. Fagot (1978) concluded that parents differentially socialize



40

their children for sex-role traits and behavior without being fully

cognizant of how they do so or of how they respond to different kinds

and frequencies of cues from boys and girls. This conclusion exempli

fies the reciprocal interaction process among behavior, personal factors,

and the environment suggested by social learning theory. Parents provide

external reinforcement in reaction to sex-role traits and behavior

performed by the child as well as to cues from the child; similarly, the

child presents varying cues and differentially displays sex-role traits

and behavior in an anticipation of future regulatory consequences

provided by the parents.

Studies of children's toys, games, and activities in the home set

ting support to some degree that parents provide modeling opportunities

and external (direct) reinforcement for children's sex-role traits and

behavior acquisition (Eiduson and Alexander, l978; Fling and Manosevitz,

1972; Rheingold and Cook, 1975). Fling and Manosevitz (1972) asked 32

white children, age 4, to show them lo favorite toys, games, and activi

ties. An interview with parents focused on parental influence and

involvement in the 10 items selected by their child. While correlations

between parental scores and children's scores were not consistent, find

ings suggested that the mothers encouraged more sex-typed behaviors in

daughters through teaching, participating in, and modeling feminine

sex-typed play interests while discouraging similar interests in sons;

however, fathers encouraged masculine sex-typed interests in sons and

discouraged them in daughters. Rheingold and Cook (1975) compiled

inventories of rooms of 96 predominantly white upper-middle class chil

dren, ages 6 and under, to evaluate the extent of parental encourage

ment of sex-typed play interests. Parents provided significantly
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different kinds of toys and items, e.g., dolls versus sports equipment

for boys and girls' rooms:

Clear in the findings of this study was the extent to which
the boys were provided objects that encouraged activities
directed away from home--toward sports, cars, animals and the
military--and the girls, objects that encouraged activities
directed toward home--keeping house and caring for children
(p. 463).

The authors concluded that the children were too young to have provided

their own toys or to have influenced their parents' choices of furnish

ings and toys to any significant extent.

Findings from Eiduson and Alexander's (1978) study suggest that the

kinds of toys provided by lesbian and heterosexual single mothers for

their children might not differ significantly from those provided in

two-parent families. Although the researchers did not include a sample

of lesbian mothers, they studied 208 mothers from three alternative

family forms (single mothers, communal groups, unmarried couples) and

from the traditional nuclear family form. Regardless of how equalitarian

the mothers' views relative to sex roles, the toys and play materials

inventoried in the alternative and traditional families did not vary

significantly. However, evidence from two earlier studies suggests that

children raised in less traditional families develop less stereotypic

sex-role behavior (Minuchin, l965; Selcer and Hilton, 1972). In a study

of 105 children from middle class white families where the parents

stressed individualized development rather than socialization toward

group norms, girls more than boys were less stereotypic in their behavior

(Minuchin, l965). Boys and girls from 24 traditional Jewish families

differed significantly on sex-typed toy choices while children from 24

progressive Jewish families did not (Selcer and Hilton, l972).



42

Siblings: Since studies show that older siblings do influence

younger siblings' acquisition of sex-role traits and behavior, siblings

serve as sex-role models within the family in addition to parents

(Bigner, 1971; Lamb, 1978; Rosenberg and Sutton-Smith, 1964; Santrock,

1970). In a study of 24 toddlers, Lamb (1978) found that the toddlers,

age 18 months, imitated the toy play and behavior of their preschool

siblings, regardless of the older sibling's gender, while the older

siblings, ages 38–70 months, did not imitate nor engage in play to any

significant extent with their younger siblings. Furthermore, a study of

216 white preschool-age second-born children showed that younger siblings

differed significantly on sex-role traits and behavior preferences

dependent upon the gender of their older sibling (Bigner, 1971). In a

study of 60 black single-mother families, Santrock (1970) found that

girls were significantly more dependent if they had an older female

versus male sibling while boys were significantly more aggressive and

masculine if they had an older male versus female sibling.

Sibling composition not only affects the sex-role acquisition of

children but also affects parental behavior and attitudes toward sex

roles. Parents with both boys and girls held less polarized attitudes

about sex-role behaviors for children than parents with boys only or

girls only (Lansky, l967). In separate studies of 89 males and 89

females, fathers of daughters described themselves as presenting more

stereotypic masculine behavior than fathers of sons only while mothers'

scores on femininity did not differ significantly with sibling composi

tion (Rosenberg and Sutton-Smith, 1968, 1971). As predicted by social

learning theory, sibling and parental infleunce on sex-role acquisition
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show an interaction effect between behavior, personal characteristics,

and the environment.

Peers: Although viewed as a primary source of social learning,

especially during early grade-school years (Sullivan, 1953), peers have

long been overlooked as significant models for children's acquisition of

sex-role traits and behavior. Bandura (1969) believes that "the peer

group is perhaps one of the most neglected sources of social learning in

psychological accounts of the identification process" (p. 246). Although

providing toys and displaying certain sex-role traits and behavior,

parents serve as "general guides" for behavior because of the age

difference between them and their children while older siblings and

peers display more specific age-relevant behavior guides.

A series of experimental studies, testing the differential effects

of adult and peer models on children's acquisition and performance of

sex-role traits and behavior, bears out Bandura's contentions (Wolf,

1973, 1975a, 1975b, l976). In Wolf's (1973) first study, 60 white

middle class grade school-age children in a natural setting observed

either a boy or a girl playing with a stereotypic masculine or feminine

toy for the opposite gender. When left alone with the toy, the subjects

tended to play longer with the cross-gender toy if they had watched a

same-gender peer engaged in cross-gender play. In his study of 140

white middle class children's observations of televised game and

opposite-gender peers play with toys stereotypic for the opposite

gender, Wolf (1975a) found that girls were further influenced in their

willingness to engage in cross-gender play if they observed an adult

female model reward the televised peer model for cross-gender play.

Boys, however, responded less to vicarious reinforcement but tended to
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engage in cross-gender play if modeled by a same-gender peer. To test

the differential effects of adult and peer model's external (direct)

reinforcement on children's willingness to engage in cross-gender play,

Wolf (1975b) exposed llo children, ages 5–8, to younger models (appro

ximately age l3) and older models (undergraduate college students) who

verbally encouraged the children to play with toys commonly labeled as

appropriate for the opposite gender. In general, the children heeded

the verbal instruction of the older rather than younger model regardless

of gender. However, when exposed to opposite and same-gender adults

playing with cross-gender toys, children did not imitate the behavior of

a same-gender versus opposite-gender adult more (Wolf, l976). Wolf

(l976) concluded on the basis of the four studies that:

There are circumstances where children might use peers as
appropriate guides for their behavior, while there might be
other circumstances where it might be more appropriate to use
adults as guides for their behavior. For example . . .
children did not imitate the sex-inappropriate behavior of
adult models, while . . . they did imitate the sex-inappro
priate behavior of same-sex peer models. In addition, if
instructions are transmitted about the appropriateness of play
with sex-inappropriate toys, children are more likely to
follow older models (independent of sex) relative to younger
figures (p. 31–32).

The classroom provides a natural setting in which to observe the

differential modeling and reinforcement effects of adults and peers on

children's acquisition of sex-role traits and behavior (Ambramovitch

and Grusec, 1978; Etaugh, Collins, and Gerson, 1975; Fagot, 1977; Fagot

and Patterson, l969; Ross, 1972). Although teachers, most of whom are

female, positively reinforce more feminine sex-role traits and behavior

for both boys and girls, peer group sanctions tend to counterbalance

teachers' influences. In a study of 16 two-year old nursery school

children, teachers reinforced boys and girls for a greater percentage of
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sex-typed feminine versus masculine play behavior and activity choice

while peer reinforcement of all behavior was infrequent; consequently,

both boys and girls preferred more feminine than masculine activities

(Etaugh, Collins, and Gerson, 1975). Three-year old nursery school

children, however, engaged in a significant amount of imitation and

reinforcement of same-gender peers for same-gender play behavior and

activity choices (Fagot and Patterson, 1969). In this study of 36

children and four female teachers, although teachers reinforced both

boys and girls for feminine behaviors, boys continued to prefer and

engage in masculine play and activity behavior throughout the school

year. Based on these findings, Fagot and Patterson (1969) concluded

that boys without an adult male role model in the home had sufficient

opportunity to learn masculine sex-role traits and behavior within the

peer group.

Furthermore, peers more than adults criticize children engaged in

moderate cross-gender play behavior (Fagot, 1977). In a study of 207

children, ages 3-5, and their 15 female teachers, boys who consistently

engaged in cross-gender play behavior received five times as much

criticism and only one-fourth as much positive feedback from peers;

girls were not criticized significantly by peers for cross-gender play

behavior, although they received less positive feedback for such behavior.

On the other hand, teachers did not interact differently with boys who

consistently engaged in cross-gender behavior compared to all boys,

although teachers gave significantly more criticism to boys than girls

when they engaged in dress-up behavior. Teachers did not interact less

favorably with girls who consistently engaged in cross-gender behavior,

compared to all girls, but did criticize girls significantly more than
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boys for play in an outside sandbox. Thus, with few exceptions, teachers

interacted similarly with either boys or girls engaged in cross-gender

or same-gender behavior.

Television: Television is a major symbolic modeling source

influencing children's acquisition of sex-role traits and behavior

(Bandura, l969). Laboratory studies provided early serendiptous find

ings of video influence because films were frequently used instead of

live models in assessing children's sex-role acquisition (Bandura, 1965;

Hicks, 1971; Wolf, 1975; Perry and Perry, 1975; Barkley et al., 1977).

A subsequent study of ten popular children's television programs showed

twice as many male as female roles in programs and that in general both

males and females portrayed stereotypic behavior for their gender

(Sternglanz and Serbin, 1974). Men were more frequently shown engaged

in aggressive or constructive behavior such as planning or building

activities while women were more frequently shown in submissive roles.

Additionally, male characters were often rewarded for their behavior

while female characters received neutral responses, and in the case of

high activity levels, experienced negative consequences more often than

did men. Another study of 40 grade school children underscored the

implication of these findings by demonstrating that grade school children

who frequently watched television scored higher on a measure of sex

typed traits and behavior preferences than children who watched televi

sion infrequently (Frueh and McGhee, 1975). Bandura believes that

television may increasingly replace real models as a major source of

observational learning because children attend to it for sustained

periods of time, finding viewing itself intrinsically rewarding (Bandura,

1977).
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In conclusion, although parents are influential on children's

acquisition of sex-role traits and behavior during early years, research

supports the social learning contention that peers, siblings, and other

adults from real or symbolic sources serve as models of sex-role traits

and behavior for children as they grow older. However, a deficit of the

majority of studies cited relates to sample composition. Although

inclusive of sufficient if not equal numbers of boys and girls, few

studies included other than predominantly white middle class children in

their samples. In some cases, researchers presented limited information

on sample characteristics such as socioeconomic status, ethnic-racial

background, or subjects' family composition. Thus, generalizability of

the findings to other subpopulations in the United States is limited.

Summary and Statement of Hypotheses

Social learning theory provides a useful framework for exploring

lesbian and heterosexual single mothers' influence on their children's

acquisition of sex-role traits and behavior, because it suggests that

multiple models, including but not limited to parents, effect this

process. Both boys and girls have opportunities to observe and imitate

real and symbolic male and female models outside of their home environ

ment. However, social learning theory also posits that a child who

observes a mother displaying and encouraging less stereotypic sex-role

traits and behavior may acquire less stereotypic sex-role traits and

behavior as a result of external and vicariously-observed consequences.

Might this not occur in any single mother family where a woman is not

only involved in a mothering role but is also head of the household?
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Prior to the mid-1960's, masculinity and femininity were

conceptualized and measured as opposite ends of a bipolar continuum.

However, as public groups and individuals began to question the restric

tive and often psychologically unhealthy effects of polarized sex-role

conceptions on both men and women, theoreticians and researchers proposed

that masculinity and femininity were separate measurable constructs.

Androgynous persons, those who acquired both valued traditionally

masculine and feminine traits and behavior, not only exemplified a new

sex-role conception but were also found as a group to score high on

measures of self-esteem and mental health, and were also found to be

flexible in situations traditionally relegated to either woman's or

man's domain.

Conceptualization of masculinity and femininity as separate

measurable constructs has implications for single mothers, regardless of

sexual orientation, and their children. If a mother is androgynous,

would not her child observe the mother displaying both valued masculine

and feminine sex-role traits and behavior? Would she not be more likely

to encourage both valued masculine and feminine sex-role traits and

behavior in her child through modeling or through involvement in her

child's activities? Would her impact be lessened by extrafamilial

sources such as the child's peer group or televised male and female

models?

To answer these and related questions, the following hypotheses

relevant to the subproblems and derived from the review of the litera

ture and conceptual framework, will be tested. Since the literature

provided no compelling reason to state directional hypotheses, they are

stated in the null form.
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Subproblem I: Do lesbian and heterosexual single mothers present

similar or different sex-role models to their children?

Hypothesis l; There are no differences between lesbian and

heterosexual single mothers' masculinity and femininity scores,

measured by the Bem Sex Role Inventory (BSRI).

Subproblem II: DO children of lesbian and heterosexual single mothers

differ in their self-reported sex-role traits and behavior?

Hypothesis 2: There are no differences between lesbian and hetero

sexual single mothers' children on self-reported masculine and

feminine sex-role traits, measured by the Children's Sex Role Self

Concept Scale (SRSC).

Hypothesis 3: There are no differences between lesbian and hetero

sexual single mothers' children on self-reported preferences for

sex-typed masculine and feminine toys, measured by a children's Toy

Preference Test (TPT).

Hypothesis 4: There are no differences between lesbian and hetero

sexual single mothers' children on self-reported sex-typed masculine

and feminine toy and activity choices, measured by a Toy Selection

Interview.

Subproblem III: Do lesbian and heterosexual single mothers differ in

their encouragement of masculine and feminine sex-role traits and

behavior in their children?

Hypothesis 5: There are no differences between lesbian and hetero

sexual single mothers' self-reported encouragement of masculine and

feminine sex-role traits in their children, measured by the chil

dren's SRSC Scale.
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Hypothesis 6: There are no differences between lesbian and hetero

sexual single mothers' self-reported encouragement of sex-role

behavior in their children, measured by a children's TPT.

Hypothesis 7: There are no differences between lesbian and hetero

sexual single mothers' self-reported encouragement of masculine and

feminine toy and activity choices, measured by a parental interview.

Subproblem IV: Are other models reported by the mothers as influencing

their children's acquisition of sex-role traits and behavior?

Hypothesis 8: There are no differences between lesbian and hetero

sexual single mothers' reports of other models' influences on their

children's sex-role behavior as measured by toy and activity

choices.

Hypothesis 9: There are no differences between lesbian and hetero

sexual single mothers' reports of their children's contacts with

significant male adults.



CHAPTER III

METHODOLOGY

This chapter describes the design of the study and the sample

selection criteria. In addition, it explains the data collection instru

ments and procedures and data analysis procedures.

Design of the Study

This was an ex post facto study of lesbian and heterosexual single

mothers' influence on their children's acquisition of sex-role traits

and behavior. Since the literature reported no previous research com

paring a group of lesbian and heterosexual single mothers and their

children, the study was descriptive in goal and orientation.

The Sample

The sample consisted of 20 lesbian and 20 heterosexual single

mothers and their only or oldest child, ages 6 through 9. Each group of

children consisted of ten boys and ten girls. The sample selection

criteria were as follows: Mothers-- (1) self-defined as either homo

sexual or heterosexual, (2) Caucasian and raised in the United States,

(3) never married, divorced, or separated from the child's father, and

(4) no adult male living in the household; Children.-- (1) only child or

oldest of two siblings, (2) age 6 through 9, (3) father absent from the

household prior to the child's fifth birthday, and (4) Caucasian and

rasied in the United States.

51
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The rationale for each sample selection criterion was as follows:

l. Sexual orientation: Mothers' self definition was used because

no subject could be classified as exclusively homosexual using

the Kinsey Sexual Behavior Rating Scale (1953) since all

mothers had had sexual contact with at least one male, the

child's father. Only mothers who considered themselves homo

sexual or heterosexual as opposed to bisexual were included in

the sample.

Race and nationality: The rationale for choosing Caucasian

mothers and children raised in the United States was to

eliminate possible effects of cross-cultural differences in

child-rearing practices relevant to sex-role acquisition.

Marital status: Two groups of single mothers were excluded

from the sample, widows and those who conceived by artificial

insemination. In both of these groups, children have no

opportunity for contact with a living, natural father.

Furthermore, mothers and their children may be affected

differently when the father's absence results from death

rather than from divorce or separation.

Male residency: To control for the amount of daily contact

with adult males, only single-mother families with no adult

male residing in the home were included. The presence of an

in-resident adult male may produce the facimile of a nuclear

or two-parent family. Furthermore, few lesbian mother

families were likely to include adult males because of the

mother's sexual orientation and lifestyle.



53

5. Children's age: The rationale for choosing children between

ages 6 through 9 was three-fold: (a) by age 5, children have

developed conceptions of sex roles (Edelbrock et al. , 1978;

Vener et al. , 1966; Williams et al., 1975); (b) their toy and

activity choices remain fairly consistent during this age

range (Fagot and Littman, 1975; Rosenberg and Sutton-Smith,

1960); and (c) children in this age group are involved in the

same developmental tasks regarding adult, same-gender and

Opposite-gender peer interpersonal relationships in home and

school settings (Sullivan, l953).

6. Father absence: Because previous research indicated that

children who became father absent prior to their fifth birth

day had more difficulty with sex-role acquisition than did

children father absent after age 5, only children whose

fathers were absent from the home prior to their fifth birth

day were included (Biller and Bahm, l971; Hetherington, 1972).

In addition, the sample was matched on gender and age of the

children and on socioeconomic status of the mothers. Because gender

accounted for differences in children's sex-typed play and activity

interests and in sex-typed traits in previous research (Maccoby and

Jacklin, l974), an equal number of same age boys and girls for both

groups of mothers was included to allow for comparison between genders.

Each child of a lesbian mother was matched with a child of a heterosexual

single mother on age and gender until ten boys and ten girls were

obtained in each group. Educational background and occupation were used

as matching criteria for the two groups of mothers to control for the

effect of socioeconomic status on child-rearing practices relevant to
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sex-role acquisition. Income per se was not used to determine socio

economic status because women tend to hold lower paying jobs than men,

and female-headed families' median income is far below that of male

headed families (U.s. Bureau of the Census, l978). But an attempt was

made to match the lesbian and heterosexual single mother samples on

occupational groups using Reiss' (l'96l) categories and on the number of

years of school completed.

The investigator sought lesbian mothers and their children first

because of anticipated difficulties in locating lesbian mothers who

would volunteer to participate in the study, and then matched them with

heterosexual single mothers and their children during a one-year period.

She contacted members of a lesbian mother support group, acquaintances,

and intermediaries within the lesbian and women's communities in the San

Francisco Bay area, and posted notices, seeking subjects and explaining

the study, in women's bookstores and centers and on local college

campuses. Unless a lesbian mother was known to or called the investiga

tor, an intermediary contacted all lesbian mothers to obtain permission

for the investigator to contact them about participating in the study.

The investigator located the lesbian mothers through the following

sources: 15 through acquaintances or intermediaries, four known to the

investigator through contact with lesbian groups in the community, and

one who responded to a posted notice of the study. The heterosexual

single mothers came from the following sources: 15 through acquain

tances or intermediaries, four through lesbian mothers, and one known to

the investigator. No subjects contacted by the investigator refused to

participate in the study, although the number of potential subjects

contacted by acquaintances or intermediaries who refused to participate

is unknown.
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Data Collection Instruments

Psychometric measures and semi-structured interviews were used to

collect data for the study. A description of the instruments and inter

view schedules used with the mothers will follow a discussion of the

instruments selected for the children.

A thorough review of tests and measurements used in previous studies

of adults and children's acquisitions of sex-role traits and behavior

raised questions as to the construct validity of the instruments. The

instruments found in the literature were primarily based on the concep

tualization of masculinity and femininity as opposite ends of a bipolar

continuum instead of separately measurable variables (Constantinople,

1973). Two examples of such instruments frequently used in the past

with children to measure aspects of sexual identity were Brown's (1956)

IT Scale and DeLucia's (1963) Toy Preference Test. Both instruments

required children to choose between predesignated masculine and feminine

toy and activity pairs. Although DeLucia included some neutral toys in

his toy pairs, Brown included no neutral items in the IT Scale toy pairs.

Such an approach yielded a single score for a child ranging along a

continuum from low scores (femininity) to high scores (masculinity).

Vroegh (1971) developed an instrument to measure sex-role traits in

children untilizing independent constructs of masculinity and femininity,

but devised her scales so that boys were measured on a "masculine"

cluster of attributes and girls on a "feminine" cluster of attributes

only.

Since no satisfactory instruments for children that measured

masculinity and femininity separately were found in the literature, the

investigator contacted several experts in the child development field.
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Through these contacts, the investigator located two unpublished

instruments used to measure children's sex-role traits and behavior and

constructed in a manner that allowed for separate scores for masculinity

and femininity variables.

Toy Preference Test (TPT). The first of these instruments was a

Toy Preference Test (TPT) developed by Block and Block in 1973 to test

the extent to which 7-year old children exhibited sex-typed play behavior,

i.e., play with toys stereotypically considered masculine or feminine

(see Appendix 1). The test consisted of 28 actual toys (10 masculine,

10 feminine, and 8 neutral items) which children were asked to rank in

descending order from the toy most preferred by their gender to the toy

least preferred. Block and Block established content validity by

comparing the responses of a sample of 25 7-year old children who initi

ally ranked 34 toys. Using Student's t-tests to compare girls' and boys'

means for each item, the researchers designated the toys as masculine,

feminine, and neutral depending on whether or not the t-values were

significant at p < .05. Those toys highly preferred by girls but not by

boys were classified as feminine while those toys highly preferred by

boys but not by girls were classified as masculine. When no significant

difference was found between boys' and girls' means, the toys were

classified as neutral. The fact that the toys were ones generally found

in toy stores and among children's possessions strengthened face validity

of the toys as a proxy variable for sex-role behavior.

Although test-retest reliability was not established, Block tested

a second sample (n = 100) of 7-year old boys and girls whose rankings of

the 34 toys correlated highly with the rankings of the first sample

providing what she denoted as "prima facie" evidence of reliability.
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The researchers eliminated six toys from the test because the two groups

differed on their designation of the items as sex-typed or neutral.

Modification of the TPT. Because Block used actual toys as test

items, a problem in replicating a study could arise if the original toys

or duplicates of them were unavailable. After conferring with Block”,

the investigator decided to substitute photographs for the actual toys

because photographs are easily duplicated and transferable. The inves

tigator photographed 3 x 5 colored pictures of the toys with Block's

permission, then pre-tested the photographs for validity” on a sample

of ten boys and ten girls, ages 5 through 8, from Caucasian middle class

families. Table 3. l presents and compares test results for the photo

graphs and the actual toys.

With the exception of two items, t-test results for the photographs

approximated Block's t-test results for the actual toys. The two items

that differed in significance from Block's findings were the three-bears

and the ground hog. For the photographs, a significant difference

between boys and girls' mean scores on the three-bears item classified

the item as sex-typed feminine as opposed to Block's classification of

the item as neutral. Girls ranked the item as a preferred, although not

necessarily a favorite choice, while boys rejected the item as one which

they preferred. Lack of comparable data from Block's results made

determining what accounts for the difference difficult. However, a

plausible explanation might be that the three-bears sitting around a

table presented a space dimension more appealing to boys when the actual

*All correspondence with Dr. Jeanne Block regarding the modification
of and permission to use the TPT is found in Appendix 2.

**See Appendix 3 for directions used in this validity study.
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Comparison of t-values for Boys and Girls'

TABLE 3. 1

of Photographs and Actual Toys
Rankings

Photograph” Actual Toy”
Item Category t-value p-value t-value

Beads F l5.15 . OOO l2.58

Tea set F 9. 71 . OOO 5. 44

Brush/mirror F 9. 43 .000 l4.2l

Embroidery F 6. 77 . OOO 7.7O
Cradle F 5.53 . OOO 12.75

Kitchen tools F 4.63 . OOO 6.60

Three bears F 3. 70 .002 l. 27C
Nurse doll F 3.68 .002 7.91

Doll children F 3.32 .004 6. 47

Jump rope F 3.15 . OO6 15. 69

Rocket M –9. 92 . OOO –8. 26

Motorcycle M –9. 12 . OOO –8. 36
Gorilla M –7. 90 . OOO –6. 20

Car M –7. 45 . OOO – 17.8O

Truck M –6. 81 . OOO —5. 43

Tool kit M –6. 73 . OOO –6. 79

Knight M –6. 19 . OOO -l2.04
Snake M — 4.92 . OOO -4. 28

Train M –4.63 . OOO – 10.43

Magnet M -2. 28 ... O 35 –6. 24

Sea shells N l. 75 . O98 . 33

Marbles N l. 67 ... lll . l4

Puzzle N 1.59 . 130 . 19

Colored pens N l. 5l ..l.,8 . 47

Pig family N -l. 44 . 167 .25
Doctor doll N — 1. 36 . 191 l. ll

Ground hog N l. ll . 283 3.563
Whistle N - . 65 . 522 -l. 52

Two-tailed t-test, p < .05

n

b
In

C
not significant

“significant, p < .05

25 (Block's pre-test sample)

20 (Investigator's validity study sample)
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toy could be examined than the unidimensional space of the photograph.

Thus, boys may have ranked the actual toy as more appealing to them,

decreasing the difference between the mean scores of the two genders and

accounting for Block's neutral classification of the toy.

For the ground hog item, no significant difference between the mean

scores of boys versus girls for the photograph classified the item as

neutral as opposed to Block's designation of the item as sex-typed

feminine. One explanation might be that the girls found Block's actual

toy more desirable than the photograph because the actual toy was soft

and furry, textural features that tend to be attractive to girls. The

ability to handle the soft toy could have resulted in a lower mean score

for girls, thus in a significant difference between boys and girls' mean

scores, and a sex-typed feminine classification. The loss of texture in

the photograph could have resulted in a higher mean score for girls on

the item, thus no significant difference between mean scores for boys

versus girls, and a neutral classification of the item.

Comparison of the mean scores for boys and girls on the remaining

items yielded an interesting finding about the neutral items (i.e.,

those for which the null hypothesis was not rejected). In addition to

the ground hog, three other neutral items (pigs, sea shells, puzzle)

received a neutral classification because neither boys nor girls found

the toys particularly appealing or unappealing. However, three items

(marbles, colored pencils, whistle) received a neutral classification

because no significant differences occurred in the mean scores for boys

versus girls although both genders found the items appealing. For one

item, the doctor doll, no significant difference occurred in the mean

scores for boys versus girls because both genders found the toy
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unappealing. Thus a neutral item was one which boys and girls both

found equally appealing or unappealing for their gender. A sex-typed

item was one which boys and girls agreed was significantly more appeal

ing to girls and less appealing to boys (feminine sex-typed) or signifi

cantly more appealing to boys and less appealing to girls (masculine

sex-typed).

Pearson product-movement correlations were computed for the ranking

of all items, as well as the sub-rankings of masculine, feminine, and

neutral items, for the photographs and actual toys (Table 3.2).

TABLE 3.2

Correlation Figures for Rankings of
Photographs and Actual Toys

Items n r-value p-value

Masculine 10 ... l8 . 32

Feminine 10 . 29 .2l

Neutral 8 . 24 . 28

All Items 28 | .86 . OO

p < .05

The significant positive correlation between the picture and actual

toy rankings for all the items across categories supported the conclu

sion that the photographs are valid substitutes for the actual toys if

they are used to classify subject's choices as masculine, feminine, or

neutral. However, the photographs are probably not valid substitutions

for finer ranking within categories.
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This conclusion presented no problem for this study as a modifica

tion of Block's scoring procedure using only the categories of the items

as masculine, feminine, and neutral, was also devised. Although Block

did not use a scoring procedure yielding a sex-typed and androgynous

classification, she agreed that one could be devised for the instrument

since children could choose among masculine, feminine, and neutral items.

A Q-sort procedure (Kerlinger, 1973) was substituted for the ranking

procedure used by Block. Each subject was instructed to sort the

pictures into three piles: those toys most preferred (eight items),

those toys somewhat preferred (12 items), and those toys least preferred

(eight items). Two, one, and zero points were assigned to the choices,

respectively. Thus separate scores for masculine, feminine, and neutral

(non sex-typed) toys were derived. A child's toy preferences as a proxy

measure of sex-role behavior could be classified as androgynous (high

masculine/high feminine scores), sex-typed masculine (high masculine/low

feminine scores), sex-typed feminine (low masculine/high feminine scores),

or neutral or non sex-typed (low masculine/low feminine scores). Ranges

of scores for the three scales were: masculine, 2-18, feminine, 2-l9,

and neutral, 0–16.

With Block's permission, the investigator substituted the modified

TPT using the pictures and the Q-sort scoring procedure for the original

instrument as a proxy variable of children's sex-role behavior. No test

retest reliability was established, although one child pretested on the

instrument achieved the same score when retested one month later.

Children's Sex-role Self Concept Scale (SRSC) (Appendix 4). The

second instrument was a measure of children's sex-role traits developed

by Guttentag and Bray (1976) who referred to it as a Semantic Differential
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or Bipolar Word Pair Test. The authors developed the instrument to

measure sex-role concepts of 400 American kindergarten, fifth, and ninth

gracie children in an experimental study in which a curriculum aimed at

reducing children's sex-role stereotypes was the independent variable.

The instrument consisted of 12 bipolar word pairs for fifth and ninth

graciers and of ten simplified bipolar word pairs for kindergarten chil

drern - Equal numbers of desirable and undesirable adjectives stereotypic

of males and females plus two neutral word pairs comprised the bipolar

word pairs. The intructions varied on the instrument so that a child's

perce Ption of his or her sex-role self concept could be objectively

compared with a child's real and ideal perceptions of same- and opposite

gender peers. The children marked versions of the instrument for: Self,

Most Eoys, Most Girls, Boys Should Be, and Girls Should Be. The kinder

gartern children marked a 3-point scale while the older children marked a

5-point scale. See Appendix 4 for a copy of the instrument and personal

Communication with Guttentag.

Guttentag indicated that the adjectives selected had been pretested

on a large group of children to establish validity and reliability for

the instrument. A sample of fifth and ninth grade girls and boys showed

little variability and strong positive correlations between their scores

when tested six weeks apart. However, while Guttentag identified the

masculirie and feminine valued poles of the adjective pairs, she did not

provide the investigator with data supporting the establishment of

Content validity. Face validity was assumed because the adjectives were

selected from masculine and feminine stereotypic traits identified in

the 1+terature for male and female adults.
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Modified Sex-role Self Concept Scale. The investigator modified

several aspects of Guttentag's Bipolar Word Pair Test (SRSC scale) and

tested the modified version for content validity. The modification

rationales for the test are described below.

l. Adjective pairs: Four of the adjective pairs were revised to

increase 6- through 9-year old children's comprehension of the

adjectives. The revisions essentially combined the simplified

ten bipolar word pairs and the l2 bipolar word pair versions

of the original instrument. The pairs were reordered to

decrease the incidence of positive traits appearing on one

side of the instrument.

2. Scale: A 4-point likert scale was used instead of the 3-point

or 5-point scales of the original two versions of the instru

ment. The rationale was to produce one scale to be used with

6- through 9-year old children and to prevent clustering of

scores at the midpoint which appeared to occur for some items

with the 3- and 5-point versions.

3. Instructions: Three versions of instructions were developed

instead of the five versions used in the original form of the

instrument. The instructions allowed for an objective compar

ison of a child's perception of sex-role traits for his or her

real and ideal self and for same-gender peers. These versions

were more suited to the research questions of this study. See

Appendix 5 for the modified version and letter sent to Gutten

tag explaining revisions.

The investigator conducted a validity study to verify Guttentag and

Bray's designation of adjectives as masculine or feminine and adjective
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pairs as female-valued (socially desirable feminine traits) or male

valued (socially desirable masculine traits). Twenty-five middle class

parents (14 mothers, ll fathers) rated the adjective pairs for their

stereotypic masculine (m) and feminine (f) pole and for their social

desirability (sd). A two-tailed Chi-square, p < . 01, was computed for

each adjective and adjective pair. Fifteen adjective pairs were pre

tested because three of the adjectives were repeated in slightly differ—

ent words as a test of split-half reliability for subject's responses.

See Appendix 6 for directions provided to parents for this validity

study.

Of the 39 adjectives, there were no significant differences for two

adjectives (ugly--goodlooking) on subject's masculine and feminine

ratings. On the original instrument, this adjective pair was designated

as ugly (m) --goodlooking (f) (sd). Although the validity study confirmed

that goodlooking was the socially desirable adjective of the pair, the

adjective pair tested neutral relative to sex-typed poles. This finding

was in fact supported by data from Guttentag and Bray's sample of fifth

graders (n = 64) as these children selected goodlooking as describing

both "most girls" and "most boys" and ugly as describing neither. All

other adjectives were statistically significant for sex-typed labels and

matched the masculine and feminine designations on the original instru

ment.

Of the 15 adjective pairs, there was no significant difference

between the poles on social desirability for one pair (gives in--stubborn).

In other words, neither of the adjectives in the pair was considered

more socially desirable for children regardless of gender, a finding

congruent with the neutral designation of the pair on the original
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instrument. However, the other adjective pair designated as neutral on

the original instrument was found to have a socially desirable pole in

the validity study: loud (m) --quiet (f) (sq). Guttentag's data from

the sample of fifth graders also supported this finding. Both boys and

girls labeled loud as describing "most boys" and quiet as describing

"most girls" but labeled quiet as the adjective describing both the

"ideal boy" and the "ideal girl".

Thus, with two exceptions, the validity study supported Guttentag

and Bray's designation of the adjective as masculine, feminine, and

socially desirable. Based on the findings from this validity study and

on the fact that data from Guttentag and Bray's sample of fifth graders

corraborated them, two revisions were made in the designation of adjec

tive pairs on the modified SRSC scale: (1) ugly--goodlooking was

designated as a neutral adjective pair and (2) loud--quiet as a female

valued adjective pair (see Appendix 6).

The investigator also modified the scoring procedure for the

instrument. Instead of summing the scores across all adjective pairs on

a bipolar scale of l (feminine) to 5 (masculine), female-valued and male

valued traits were scored separately, thus incorporating the concept of

femininity and masculinity as separate variables into the scoring

procedures and allowing for an androgynous as well as sex-typed classi

fication of subjects.

In addition, a microanalysis of subjects' responses to each

adjective pair following Guttentag and Bray's format could still be

carried out. Since Guttentag granted permission for the use of the

instrument and had no objections to the revisions and modifications of

the instrument and scoring procedures, the modified SRSC Scale was used
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as a proxy variable of children's sex-role traits. See Appendix 5 for

personal communication with Guttentag.

Toy Selection Interview. The Toy Selection Interview was a

modification of a procedure used by Fling and Manosevitz (1972) to

measure nursery school children's (n = 32) sex-role adoption. In their

study, an experimenter saw each child privately in the child's indoor

and/or outdoor play area. She asked to see the child's favorite toys

and recorded the first ten toys or activities shown to her. The

rationale for visiting the child at home was to obtain a "real life"

measure of sex-role behavior as reflected in children's play interests.

The only modification made in the procedure for use in this study

was that the investigator asked the child to show or describe to her

eight toys or activities. The interview took place in the child's room

although the child was free to describe outdoor toys and activities also.

Fling and Manosevitz (1972) used a list of toys and activities

compiled from studies conducted in the 1950's and 1960's of children's

play interests to determine which toys were masculine, feminine, and

neutral. However, because of the 20-year gap between some of the studies

and the current range of toys available to children, a panel of experts

was used to judge the face validity of sex-typed (masculine and feminine)

and non sex-typed (neutral) designations of the toys shown to the

investigator by children in this study.

The judges were a female clinical nurse specialist in child

psychiatry, a male child psychiatrist, a female director of a children's

day care center, and a male head teacher of an after school program for

grade school children. Their ages ranged from 36 to 47 and their years
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of professional experience with children, including 6- through 9-year

olds, ranged from 8 to 28 years.

The judges rated the toys and activities on a 5-point scale

according to their perception of whether a toy or activity was preferred

by boys, girls, or both genders. Toys and activities were labeled as

feminine, masculine, or neutral according to the following ranges of

mean scores for each item: feminine (l-2.25), neutral (2.5–3.5),

masculine (3.75-5). Judges' agreement on each item was computed in

addition to the mean score for each item. For 87 percent of the items,

three of four judges agreed on the designation of the item as masculine,

feminine, or neutral. In cases of disagreement between judges, the mean

score for the item was used to determine its masculine, feminine, or

neutral label. See Appendix 7 for the results of this validity study.

The Toy Selection Interview was used as a proxy variable of children's

sex-role behavior, differing from the TPT in that toys and activities

children actually owned, used, or engaged in comprised the measure.

The Bem Sex Role Inventory (BSRI). Like the instruments developed

to measure sex-role traits and behavior of children, the majority of

instruments designed to measure aspects of sexual identity in adults

were based on the conceptualization of masculinity and femininity as

bipolar ends of a unidimensional construct (Constantinople, l973).

However, one published instrument, the BSRI, was designed to measure

masculinity and femininity as separate variables in adults and thus

allowed subjects to be classified as androgynous or sex-typed (Bem,

1977; Bem and Watson, 1976). The instrument consists of 60 adjectives

descriptive of personality characteristics: 20 masculine, 20 feminine,

and 20 neutral items respectively. A subject rated himself on a 7-point
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scale for each item ranging from l (never or almost never true) to 7

(always or almost always true) according to how well each characteristic

described him. See Appendix 8 for a copy of the instrument. The BSRI

was scored using a median split on the masculinity and femininity dimen

sions producing a four-way classification of subjects as androgynous

(high masculine/high feminine), sex-typed masculine (high masculine/low

feminine), sex-typed feminine (high feminine/low masculine), and undif

ferentiated (low masculine/low feminine). Bem (1977) also suggested

that alternative scoring procedures could be used such as a microanalysis

of subjects' scores on individual items or multiple regression techniques.

To develop the instrument, Bem (1974) selected 400 positively

valued masculine, feminine, and neutral personality characteristics

listed in the literature. To establish content validity, 50 male and

50 female undergraduate students judged the items. Half were asked to

rate the desirability of the 400 traits "for a man" and half "for a

woman". If a trait was judged by both males and females as more desir

able for a woman than for a man (t-test, p < .05), it was designated as

a feminine characteristic. The same approach was used to determine which

of the 400 were masculine characteristics. Of those items which met the

criteria, 20 masculine and 20 feminine traits were selected for the

instrument. Neutral items were those judged by both males and females

as no more desirable for females or males. Of the items that met the

criteria, ten positive and ten negative personality characteristics

(p → .20) were selected for the instrument.

The instrument was standardized on a group of college students, 444

males and 279 females, and junior college students, ll 7 males and 77

females. Computation of coefficient alpha showed the masculinity and
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femininity scales to be highly reliable in each sample (0 × .80), thus

indicating internal consistency or validity. Test-retest reliability

was established by administering the instrument to 28 male and 28 female

students of the first sample one month later. Product-movement correla

tions demonstrated that the masculine (r = .90) and feminine (r = .90)

scales were highly reliable over time.

The BSRI was used without modification in this study as a proxy

variable of mothers' sex-role characteristics. Both median splits and

microanalysis of traits were used in data analysis.

Parental Interview. The Parental Interview was developed by Fling

and Manosevitz (1972) to measure parental influence on nursery school

children's sex-typed play interests as an indicator of sex-role acquisi

tion. The interview, based on social learning theory, assessed the

following modes of parental influence: ". . . making certain play

stimuli available, directly teaching, differentially reinforcing, and

modeling sex-typed interests" (Fling and Manosevitz, l972, p. 147). The

interview followed a semi-structured schedule consisting of open-ended

questions regarding parental influence relative to toys and activities

the parent considered as the child's favorites. Essentially, the parent

was asked to what extent she or he was involved in ". . . making avail

able, teaching, suggesting, approving, participating in, and modeling

sex-appropriate interests" (Fling and Manosevitz, 1972, p. 148). Fling

and Manosevitz devised a rather complex scoring scheme in which points

were given for the six forms of encouragement for each toy or activity

judged as sex-appropriate for the child. In addition to modes of

encouragement, open-ended questions addressed the extent to which
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parents considered other models--siblings, peers, adults, television——as

influencing their child's toy and activity interests.

The interview schedule was modified only slightly for use with

mothers in this study. See Appendix 9 for original and modified versions

and letter of permission from Manosevitz. Instead of the mother identi—

fying favorite toys and activities for her child, the investigator inter

viewed the mother regarding her encouragement of the eight toys and

activities shown to the investigator by her child. The interview data

was a proxy variable for mothers' encouragement of sex-role behavior,

specifically through the modes of gift giving, teaching, suggesting,

approving, participating in, and modeling. Unlike the mothers' reported

encouragement of sex-role behavior as measured by the TPT, the Parental

Interview provided a "real life" measure of mothers' encouragement as it

focused on actual toy and activity choices of their children.

The investigator simplified Manosevitz and Fling's scoring

procedure by assigning one point for each of the six modes used by the

mother to encourage her child's play with each of the eight toys and

activities selected by the child as fovorites. Thus, a mean score,

ranging from 0-8, was derived for mothers' encouragement in each of the

six modes for masculine, feminine, and neutral toys. In addition, data

regarding the nature of the toys selected by the children were presented

in a descriptive manner.

The interview took approximately one hour to complete. Mothers'

responses to the open ended questions were tape recorded and then coded

onto data sheets at a later time (see Appendix 10). To check the

accuracy of the coding, interrater reliability was computed for one

quarter of the subjects. After reviewing instructions relative to the
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categories used for coding, an independent rater coded four tapes

selected by the investigator using a table of random numbers (Daniel,

1974). Table 3.3 presents the agreement between the two raters for each

mode of encouragement before and after similar categories of responses

were collapsed together for modes play with, suggest, approve, and model,

and when mother versus others were compared as gift-giver and teacher.

TABLE 3.3

Investigator and Independent Rater
Interrater Reliability Figures

for Modes of Encouragement

All Categories Collapsed Categories
Mode of Percent (%) Percent (%)

Encouragement of Agreement of Agreement

Gift-giver 97 97

Motive 88 88

Teach 63 78

Play with 78 88

Suggest 88 91

Approve 63 91

Model 78. 91.

All modes 79 89

Interrater reliability was good to excellent for all modes except

for the teaching mode of encouragement. The discrepancy between the

independent rater and the investigator resulted from a difference of

opinion for coding one subject's responses. While the independent rater

coded "mother" as teaching her child how to play with various kinds of
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dolls, the investigator coded "self" for this one subject. Although the

extent to which this discrepancy existed for responses in this category

for the remainder of the subjects is unknown, the possibility of error

was considered in reporting the results of this category in the data

analysis.

In addition to the Parental Interview, mothers completed a version

of the child's SRSC Scale as a proxy variable of their encouragement of

sex-role traits (see Appendix 5). Mothers also completed the TPT for

toys with which they would most want their child to play as a proxy

variable of their encouragement of sex-role behavior (see Appendix l).

Demographic Data Interview. A semi-structure interview schedule

was devised to collect pertinent background information and demographic

data about the mother and her child. The following areas were included:

l. Mother's sexual orientation

2. Mother's views on feminism

3. Child's contact with adult males

4. Parenting involvement of other adult household residents

5. Demographic information on child and mother

The data were coded and used to describe the characteristics of the

lesbian mother and heterosexual single mother groups through cross-break

analysis. The mother's self-description of her sexual orientation was

used as the indicator of the independent variable. See Appendix ll for

the interview schedule and coping format.

Data Collection Procedures

The investigator collected the data over a one-year period from

November 1977 to December 1978 in the subjects' homes. Based on a pilot



73

study conducted with one lesbian and one heterosexual single mother and

their children, it was found that the minimum number of home visits

required for each mother-child dyad could be reduced from three to two,

each one lasting from one to two hours.

The investigator contacted each potential subject by telephone,

introduced herself as a doctoral student from the University of Califor

nia, Department of Mental Health and Community Nursing, and stated the

name of the referral source of the subject. She informed the subject

that she was studying sex-role learning of children being raised in

single-mother families and was seeking both homosexual and heterosexual

mothers for the study. If the mother was interested and thought her

child would agree and if they met the sample selection criteria, the

investigator arranged to visit the mother and her child in their home to

obtain formal written consent of the mother and verbal consent of the

child. See Appendix l2 for the consent form. In some cases the mother

asked the investigator to call back in several days to give her an

opportunity to discuss the request with her child before consenting to

the first home visit. In other cases the mother had already mentioned

the study to the child after being contacted by the intermediary but

prior to contact with the investigator, and gave immediate permission

for the first home visit.

All but one interview took place at the mother and child's home.

The one exception was a mother who was unable to complete the parental

interview during the second home visit because of time constraints and

requested that the investigator conduct the remaining portion of the

interview in the subject's office. The home visits for each mother

Child dyad varied from one day to one month apart, and were scheduled
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approximately one week apart for the majority of cases. In four cases,

three home visits were required to complete data collection as shorter

visits were requested by the mothers. Data collection during the

sessions followed a specific order to decrease the possibility of a halo

effect, i.e., to prevent subjects' responses on one instrument from

influencing their responses on subsequent instruments. Thus, mothers

completed the BSRI on the first visit and the SRSC Scale on the second

visit; the children completed the Toy Selection Interview on the first

visit and the TPT on the second visit.

On the first home visit, the investigator met with the mother to

answer any questions about the study prior to her signing the consent

form. All the mothers had prepared their child for the investigator's

visit. Usually they had followed the investigator's suggestion of

explaining to the child that she was interested in learning more about

children living with their mothers and wanted to talk with them about

their play interests as well as have them do some game-like tasks for

her. If the child wanted to stay in the room while the mother and inves

tigator talked, the investigator explained that she needed some time

with the mother first and then would spend some time with the child

alone too.

After the mother signed the consent form, the investigator

administered the TPT and gave her the BSRI to complete while the inves

tigator met with her child. The investigator presented each mother with

the following instructions for the TPT:

I'm going to show you some pictures of toys that children
play with. First I want you to see if you know what toy
each picture represents. Are there any you have questions
about? (pause) O. K., now I want you to pick out the eight
toys you would most prefer your child to play with.



75

If the mother questioned whether she was to indicate her choices or what

she knew her child would prefer, the investigator replied:

I know that it's difficult to sort out sometimes, but I want
you to pick out what toys you prefer. In your heart of
hearts, what would you want (child's name) to play with?

After the mother selected the first eight, the investigator asked her to

pick out which l2 of the remaining 20 toys she would prefer for her

child. The investigator acknowledged that the mother might find it

easier to pick out the eight she would least prefer from the remaining

pictures, but asked that she approach the task through a process of

selection as opposed to a process of elimination. All mothers complied

with the suggested approach. After the mother completed the procedure,

the investigator asked her to not share her choices with her child until

the second home visit was completed since the investigator planned to

ask her child to complete the TPT on the second visit. The mothers

seemed to enjoy the procedure and were often curious as to how their

choices would compare with their children's choices.

The investigator then joined or accompanied the child to his or her

room where she first asked the child his or her understanding of the

visit. If the child was unclear as to the purpose of the visit, the

investigator used the explanation suggested to the mothers. Most of the

lesbian mothers' children indicated that their mother had mentioned the

investigator's specific interest in children of lesbian mothers. None

of the heterosexual single mothers' children indicated that they knew

that lesbian mothers and their children were included in the study, and

the investigator did not share this information with them. All children

gave their verbal consent to participate and only two indicated any

resistance to completing any of the tasks. Usually they warmed up to
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the investigator during the first visit and were eager for her to return

for the second one. The two children who were initially reluctant

engaged in the tasks once their shyness dissipated, and indicated that

they looked forward to the investigator's return visit.

Once the child appeared relaxed and ready to participate, data

collection followed a specific sequence. First, the investigator asked

the child to draw pictures of same- and opposite-gender human figures

for her. This quiet activity seemed to stimulate the children's interest

and willingness to engage in the other tasks. After each picture was

completed, the investigator and child looked at the drawing together

while the investigator asked the child some questions about the identity

of the person he or she had drawn. The investigator then thanked the

child for the drawings and placed them in her folder.

Next the investigator asked the child to complete the three SRSC

scales: self, same-gender peer, and ideal self. The investigator read

each bipolar item to the child asking the child to put an "X" in the

space between each of the l2 pairs of adjectives for the three scales.

If a child did not understand the meaning of an adjective, the investi

gator used a synonym or example until the child indicated comprehension.

For example, the first pair of adjectives were presented as follows:

Now what I want you to do is to put an X in the space between
each pair of these words where you think you best fit. I'll
read the words to you so if there are any you don't know I
can explain them to you, alright? Now, let's see what you
think you are like. Are you very outgoing, kind of outgoing,
or are you kind of shy or very shy (pointing to the appro
priate spaces)? Where do you fit? OK, you can use the pencil
to put an X where you think you fit.

A few adjectives were questioned by some of the younger children and

were consistently explained as follows:
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Outgoing--That means friendly, that it's easy for you to
talk to other people.

Very aware of other people's feelings--That means you are
sensitive to how other people are feeling. Like if your
friend is happy, you pick that up; if your friend is sad
you know that's what he (or she) is feeling.

Gives in--That means you let other people have their way.

Stubborn--That means you want your way most or all of the
time.

The other adjectives were understandable and the use of "very" and "kind

of" made the distinctions between the spaces clear to the children.

When the three SRSC scales were completed, the investigator thanked the

child and placed them in her folder.

Lastly, the investigator asked the child to show her or tell her

about eight of his or her favorite toys and activities, in other words

what each liked to do or to play with the most. By now the child was

usually eager to share with the investigator, carefully selecting and

demonstrating or explaining various toys and activities. The child's

participation was facilitated by being in a room where many of his or

her possessions were found. In order to not confine selections to the

room, the investigator told each child that he or she could also show or

describe toys not in the room or activities engaged in outside of the

house. The investigator recorded the toy and activities shown or

explained to her with a brief description of each one, the child's

recollection of the toy or activities' origin, and how the child played

with the toy or engaged in the activity. For both the investigator and

the child, this phase of the data collection was usually the highpoint;

most of the children seemed to thoroughly enjoy having a "captive

audience" attentive to hearing about their interests. Before leaving,
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the investigator spoke briefly with the child's mother to collect the

BSRI and to set the date for the next home visit.

On the second home visit, the investigator met briefly with the

mother to give her the SRSC Scale to complete. She was instructed to

mark an X between each pair of the 12 adjectives which most closely

reflected what she encouraged her child to be as opposed to how she saw

her child now or wanted him or her to be in the future. The investiga

tor then met with the child in the child's room to administer the TPT.

The instructions were as follows:

I'm going to show you some pictures of toys that children
play with. First I want you to tell me the name of each toy
so we know that you and I are calling them the same thing.
(Child names each pictured toy.) OK. Now I want you to
pick out the eight toys that you would like to play with the
very most and put them in a pile here for me. (After task
completed, ) OK. Now of the toys left, which l2 would you
like to play with the most? I'll help you count them as you
put them in a pile for me.

The children had minimal difficulty identifying the toys in the

photographs. In the few cases where a child was unsure of what toy was

pictured, the investigator told the child the name of the toy. All of

the children were familiar with the toys pictured, and all were able to

select eight first and 12 second preferred choices. The investigator

double checked the child's choices by asking if the eight remaining toys

were the ones least preferred. In only a couple of cases did children

switch any toys between the second 12 selected and the remaining eight

least preferred toys. Most were satisfied with their initial groupings

and did not switch any toys from one pile to another. The investigator

thanked the child for participating in the study and excused herself to

interview the mother.
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The mother selected the room for the interview to ensure privacy.

The investigator explained the use of the tape recorder, stating that

the tapes would be coded and then erased, and indicated that the mother

could request the tape recorder to be turned off at any point in the

interview. No mother expressed discomfort during the recording of the

interview and most seemed to find the experience interesting and infor

mative as they had not discussed their involvement in their children's

activities and play interests in this manner before. Part of the demo

graphic data section of the interview was not tape recorded as the

investigator marked the responses on a data sheet. In this way the

mother 's self-description as homosexual or heterosexual was coded but

not recorded to ensure confidentiality. The interview with the mother

took from 45 to 90 minutes to complete depending on the mother and her

elaboration on the answers to the questions. In some cases, the mothers

wanted to discuss their experiences as single mothers further after the

formal interview was completed, but the investigator did so only as part

of bringing closure to the testing and to the interview process that had

transpired during the visits.

The mothers indicated their interest in the findings of the study

and said that they looked forward to receiving an abstract on completion.

The general theme was that they welcomed research on single mothers and

their children especially research that focused on mother presence as

opposed to father absence per se. Several of the mothers were curious

about their child's results but accepted the child's right to privacy as

a reason for the investigator's decision not to share individual results

with them. However, since the mothers and children were free to discuss

the procedures with each other, several of the children took the
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opportunity to ask their mothers which toys they selected on the TPT and

were interested in the similarities and differences with their own

choices.

Data Analysis Procedures*

Demographic characteristics of lesbian and heterosexual single

mothers were analyzed using two-tailed Fisher's exact probability and

chi-square tests for nominal data and Kendall's Tau for ordinal data.

Mean ages of children, mothers, and father absence for lesbian and

heterosexual single mother groups were compared using t-tests and the

nonparametric statistic, Mann-Whitney U. Significance level for all

statistical tests was set at p < .05 for rejection of the null hypo

thesis.

Data comparing lesbian and heterosexual single mothers on the BSRI,

SRSC Scale, and TPT were analyzed using two-tailed chi-square tests for

Bem's four-way classification of subjects as androgynous, sex-typed

masculine or feminine, or undifferentiated. Data comparing children of

the two groups of mothers on the SRSC Scale and TPT were analyzed in the

same manner. But since the four-way classification reduced the data

from essentially an interval to a nominal level, information was lost.

Therefore, data from the BSRI, SRSC Scale, and TPT were also analyzed by

a three-way analysis of variance; a repeated measure version with two

between subject factors (sexual orientation and child's gender) and one

within subject factor (masculinity and femininity scale scores) was

*Alan Bostrom, Ph.D., served as statistical consultant and assisted
with the statistical analysis of the data.
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computed. In addition, microanalyses of the items comprising the BSRI

and the SRSC Scale were conducted using t-test comparisons of mothers'

mean scores on the BSRI and mothers' and children's mean scores on the

SRSC* to determine which specific sex-role traits differentiated between

the mothers and between the children.

Data from the Toy Selection Interviews relative to boys and girls'

choices of sex-typed masculine and feminine and non sex-typed toy and

activities were analyzed using two-tailed chi-square tests. Data from

the Parental Interview relative to lesbian and heterosexual single

mothers' encouragement of children's toy and activity choices were

analyzed using the repeated measures version analysis of variance for

boys and girls with one between subject factor (mother's sexual orienta

tion) and one within subject factor (child's toy selection scores).

Finally, children of lesbian and heterosexual single mothers were

compared on other models' influence and on contact with significant male

figures using Kendall's Tau for ordinal data.

Summary

This chapter explained the study design, the sample selection and

matching criteria, and the sample selection process. It discussed data

collection instruments, scoring procedures, and data collection proce

dures used with mothers and their children. Data analysis procedures

were also described.

*The data for the microanalyses of items were also treated as
ordinal data and compared by Kendall's Tau.



CHAPTER IV

RESULTS

Introduction

The results of this study are presented in five sections. The

demographic characteristics of lesbian and heterosexual single mothers

and their children comprise the first section. The second, third,

fourth and fifth sections present findings related to the first, second,

third and fourth subproblems and derived hypotheses.

Section I: Demographic Characteristics

The sample of 40 mothers met all sample selection criteria with

only one exception: one lesbian mother was born and raised in Canada.

Otherwise, all lesbian and heterosexual single mothers were self-defined

as homosexual (n = 20) or heterosexual (n = 20); were Caucasian and

raised in the United States; were never married or were divorced or

separated from the child's father; and had no adult male currently

living in the household.

The mothers' ages ranged from 27 to 42 years with a mean and median

age of 33 years. There was no significant difference between lesbian

and heterosexual single mothers' mean age [t (38) = -.68, p = .50) *.

Likewise, almost equal portions of lesbian and heterosexual single

*The non-parametric statistic, Mann-Whitney U, was also computed
for age. No significant difference between the two groups of mothers
was found.

82
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mothers were younger and older than 35 years (Fisher's exact test,

p = .50). Seventy percent of lesbian and 65 percent of heterosexual

single mothers were 35 years old or less while 30 percent of lesbian and

35 percent of heterosexual single mothers were older than 35 years. For

the 20 lesbian mothers, the length of self-definition as lesbian or homo

sexual ranged from two to ll years; 40 percent defined themselves as

lesbian or homosexual for two to five years, 55 percent for six to ten

years, and only one for more than ll years. All but two of the lesbian

mothers had revealed their homosexual orientation to their children.

There was no significant difference between the two groups of

mothers on marital status (Table 4.1). The majority of mothers in both

groups had been married but were divorced or separated from the child's

father.

TABLE 4. 1

Significance of Difference in Marital Status
of Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

-
4 3 7

Never married 20. O 15. O 17. 5

Separated or In 16 17 33
divorced % 80. O 85. O 82.5

n 20 2O 40

Column total * 50.0 50. O 100. O

x*(i) = 1.0, p - l O

The two groups of mothers were clearly matched on the sample

matching criteria for socioeconomic status. There were no significant
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differences between lesbian and heterosexual single mothers on

educational background and occupational position. The sample included

mothers with educational backgrounds ranging from completion of high

school to completion of a doctoral degree (Table 4.2). The smallest

percentage of mothers in both groups had completed either high school or

associate degree programs or had completed at least masters-level gradu

ate education. Overall, 60 percent of lesbian mothers and 55 percent of

heterosexual single mothers held at least a baccalaureate degree.

Although occupations held by the mothers ranged from auto mechanic to

physician, 60 percent of lesbian mothers and 70 percent of heterosexual

single mothers held white collar positions (Table 4.3).

While income levels per se were not used as a sample matching

criteria of socioeconomic status, lesbian and heterosexual single mothers

did not differ significantly on income level (x*(4) = 5. 73, p = .22),

income source (x*(2) = . 17, p = .92) or employment status (x*(2) = l. 62,

p = .44). Only two lesbian and one heterosexual single mothers were not

employed as all other mothers worked part time or full time. While 35

percent of both lesbian and heterosexual single mothers received no

outside child support, 40 percent of the lesbian mothers and 45 percent

of heterosexual single mothers received some child support from the

child's father; 25 percent of the lesbian mothers and 20 percent of the

heterosexual single mothers received AFDC or other child support payments

from governmental agencies. Sixty percent of the lesbian mothers and

50 percent of the heterosexual single mothers earned $10,000/year or

less while only one lesbian mother and two heterosexual single mothers

earned more than $20,000/year.



TABLE 4.2

Significance of Difference in Educational Background
of Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

High school, In 8 9 17

H. S. +, A. A. % 40.0 45.0 42.5

Baccalaureate, In 5 4 9

BacC. H. % 25. O 20.0 22.5

Masters, M. A. H In 7 7 l4

Doctorate % 35. O 35. O 35. O

In 20 20 40

Column total % 50. O 50. O 100. O

x*(2) = 0.17, p = .92
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TABLE 4.3

Significance of Difference in Occupational” Positions of

Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

None or 3 2 5

student 15. O l(). 0 12.5

-
l2 l4 26

White collar 60. O 70. O 65. O

5 4 9

Blue collar 25.0 20.0 22.5

2O 20 40

Column total 50. O 50 - O 100.0

2
X (2) = 0.46, p ... 79

“occupational position was classified according to Reiss'
(1961) categories of white and blue collar jobs.
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Lesbian and heterosexual single mothers did not differ significantly

on residential conditions. Sixty percent of lesbian mothers and 70 per

cent of heterosexual single mothers rented accommodations while 40 percent

and 30 percent respectively owned their own homes. The kinds of neigh

borhoods in which both groups lived were similar. Only one lesbian

mother and three heterosexual single mothers lived in predominantly

industrial area neighborhoods while 90 percent of the mothers lived in

residential neighborhoods. However, the locale of residence did differ

for the two groups although it was not statistically significant [x” (1)

= 2.75, p = . 10]. While lesbian mothers were evenly divided between

urban and suburban/rural areas, 80 percent of the heterosexual single

mothers lived in urban areas and only 20 percent in suburban/rural areas.

Lesbian and heterosexual single mothers differed significantly on

only three characteristics: self-reported identification with feminism,

living arrangements, and sharing parenting with another woman. While

95 percent of lesbian mothers identified moderately or strongly with

feminism, only 55 percent of heterosexual single mothers did so Ix” (1)

= 6.53, p < .011. The two groups of mothers also differed significantly

on living arrangements [x” (2) = 13.05, p < . Oll. While almost equal

portions of lesbian mothers lived alone (40 percent) or with a female

partner (45 percent), 90 percent of heterosexual single mothers lived

alone. Fifteen percent of lesbian and 10 percent of heterosexual single

mothers had non-partner female roommates. Forty-five percent of lesbian

mothers reported that their partner or roommate shared equally in

parenting tasks while only one heterosexual single mother reported that

her roommate shared equally in parenting tasks [x” (2) = ll. 25, p < . Oll.
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The sample of 40 children, comprised of ten boys and ten girls of

lesbian mothers and ten boys and ten girls of heterosexual single

mothers, met all sample selection and sample matching criteria. All

children were Caucasian and raised in the United States. Their ages

ranged from 6 years, 3 months to 9 years, ll months with both a mean and

median age of 8 years, l month. There was no significant difference

between mean ages of children of lesbian and heterosexual single mothers

■ t (38) = .32, p = .75]*. Likewise, almost equal porportions of children

of both groups of mothers comprised younger (6 and 7 years) and older

(8 and 9 years) age groups (Table 4.4). For lesbian mothers, three boys

and five girls comprised the younger age group while six boys and five

girls comprised the older age group; for heterosexual single mothers

four boys and six girls comprised the younger group while six boys and

four girls comprised the older group.

TABLE 4.4

Significance of Difference in Ages of Children
of Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

6 and 7 years . ... ..o ...o

8 and 9 years ..o #.0 #.o

Column total 3.0 3.0 1.0

x*(1) = .22, p = .64

*No significant difference between the two groups of children on age
was found using the non-parametric statistical test, Mann-Whitney U.
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All fathers were absent from the families prior to the child's

fifth birthday. The father's absence ranged from occurring prior to the

child's birth to occurring when the child was 4 years, 9 months old.

The mean age of the children at the onset of father absence was 2 years,

4 months; the median age was 2 years, 6 months. Almost half of the

children were father absent by 2.5 years old (Table 4.5). There was no

significant difference between mean ages for children of lesbian and

heterosexual single mothers at onset of father absence [t (38) = .08,

p = .93]*.

TABLE 4.5

Significance of Difference in Age of Father Absence of
Children of Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual ROW Total

2.5 years or n lO 9 19

younger % 50. O 45 - O 4.7. 5

Older than n 10 ll 2l

2.5 years % 50. O 55. O 52.5

2O 20 40

Column total 50. O 50. O 100. O

x*(1) = .00, p = 1.0

All children lived in single mother families of one or two children.

The two groups of children did not differ significantly on sibling

*No significant difference in age between the two groups of chil
dren at onset of father absence was found using the non-parametric
statistic, Mann-Whitney U.
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composition [x* (1) = 0.0, p = l.0]. Eighty-five percent of the children

from lesbian mother families and 80 percent of the children from hetero

sexual single mother families were only children. One child of a lesbian

mother and four children of heterosexual single mothers had same-gender

younger siblings while two children of lesbian mothers and no child of a

heterosexual single mother had an opposite-gender younger siblings.

Furthermore, there was no significant difference between the two groups

of mothers on gender preference for first-born children Ix” (2) = . 42,

p = .81]. Forty-five percent of lesbian mothers and 35 percent of

heterosexual single mothers stated that they had preferred a girl while

30 percent of lesbian mothers and 35 percent of heterosexual single

mothers stated they had preferred a boy prior to their child's birth.

The remainder had no preference.

The two groups of children were compared on four variables related

to intelligence and school environment. There were no significant

differences between children of lesbian and heterosexual single mothers

on estimated intelligence, school grade, kind of school, and kind of

classroom. All mothers estimated their child's intelligence as average

or above. Eighty percent of lesbian mothers' children and 75 percent of

heterosexual single mothers' children attended public as opposed to

private schools while 60 percent of lesbian mothers' children and 55

percent of heterosexual single mothers' children were in regular as

opposed to nontraditional classrooms. The distribution by grade level

was exactly the same for children of lesbian and heterosexual single

mothers: first grade (20 percent), second grade (30 percent), third

grade (35 percent), and fourth grade (15 percent) [x*(3) = 0.0, p = 1.0].
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Section II: Findings Related to Subproblem One

Subproblem one was: Do lesbian and heterosexual single mothers

present similar or different sex-role models to their children? One

hypothesis was derived to answer this subproblem.

Hypothesis l; There are no differences between lesbian and

heterosexual single mothers' masculinity and femininity scores,

measured by the BSRI.

To answer hypothesis one, the data were analyzed using the Bem

(1977) scoring procedure of classifying subjects as androgynous (high

masculine/high feminine), sex-typed masculine (high masculine/low

feminine), sex-typed feminine (high feminine/low masculine), and

undifferentiated (low masculine/low feminine) based on the median scores

of the sample for the BSRI masculinity and femininity scales. A three

way analysis of variance (mother's sexual orientation X child's gender X

masculinity and femininity scales) and a microanalysis of items, com

prising the two scales, using Student's t-tests was also computed for

the BSRI.

There were no significant differences between lesbian and hetero

sexual single mothers on classification as androgynous, sex-typed

masculine, sex-typed feminine, or undifferentiated; thus the null

hypothesis was not rejected (Table 4.6). Although not statistically

significant, a larger percentage of lesbian mothers than heterosexual

single mothers scored as sex-typed masculine and a larger percentage of

heterosexual single mothers than lesbian mothers scored as undifferen

tiated. Percentages of lesbian and heterosexual mothers classified as

androgynous and sex-typed feminine were approximately equal, comprising

a total of 30 percent and 20 percent of the sample respectively.
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TABLE 4. 6

Significance of Difference in Lesbian and Heterosexual
Single Mothers on Sex Role Characteristics

Using Sample Medians

Lesbian Heterosexual Row Total

- - n 4 8 12

Undifferentiated % 20. O 40.0 30. O

Feminine n 4 4 8
% 20 - O 20 - O 20.0

Masculine % 35. O 5. O 20.0

In 5 7 l2

Androgynous % 25. O 35. O 30 - O

In 2O 2O 40

Column total % 50. O 50. O lOO ... O

x*(3) = 6.17, p = 10

The medians for the sample were 5.18 (masculinity) and 4.98

(femininity) while the medians obtained from Bem's (1974) sample of

college students were 4.89 (masculinity) and 4.76 (femininity). Since

no males were included in the sample for this study in contrast to Bem's

sample, the median for the masculinity scale was expected to fall below

the femininity scale for this sample and below the masculinity median of

Bem's sample. However, this sample's masculinity and femininity medians

were higher than those for Bem's sample, indicating that the mothers in

this study scored higher on both positive feminine and masculine charac

teristics than did Bem's male and female college-aged sample. Essential

ly, the higher medians on both scales made being classified as androgy

nous more difficult for the mothers in this study.
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When the medians for Bem's* sample of college students were used to

classify the mothers, there were no significant differences between

lesbian and heterosexual single mothers (x” (3) = 5. 72, p = . 18]. How

ever, a larger percentage of all mothers scored in the androgynous

category (40 percent) while the percentage of mothers who scored as sex

typed feminine (20 percent) remained consistent. When the college-age

sample medians were used, a larger percentage of lesbian mothers (40

percent) than heterosexual single mothers (10 percent) scored as sex

typed masculine while a larger percentage of heterosexual single mothers

(25 percent) than lesbian mothers (5 percent) scored in the undifferen

tiated category, a finding consistent with those obtained using the

mothers' medians.

The three-way analysis of variance showed an interaction effect for

sexual orientation and masculinity and femininity scales [F (l, 36) = 3.97,

p = .05]. While lesbian and heterosexual single mothers' mean scores on

the femininity scale were almost equal (x 4.8 and 4.9 respectively),

lesbian mothers had higher mean scores (x 5. 3) than heterosexual

single mothers (x = 4.9) on the masculinity scale. T-test results for

each item comprising the masculinity and femininity scales showed that

lesbian and heterosexual single mothers scored significantly higher

on only three masculine items: Assertive** [t (38) = 2.02, p = .05],

*The investigator contacted Bem regarding scoring procedures since
no males were included in the sample for this study. Although indicating
that there was no preferred method, Bem suggested comparing the two
groups of mothers using both sets of medians. See Appendix 8 for
personal communication.

**Kendall's Tau showed statistically significant differences
between the two groups of mothers for these items also.



94

forceful* [t (38) = 3.66, p < . Ol), willing to take a stand” [t (38) =

2.8.l., p < .01). Otherwise, there were no significant differences

between lesbian and heterosexual single mothers on the 20 feminine

characteristics and the remaining 17 masculine characteristics compris–

ing the BSRI (see Appendix l3). Both lesbian and heterosexual single

mothers scored above the median on eight masculine and twelve feminine

characteristics. The masculine characteristics were: self-reliant,

defends own beliefs, independent, strong personality, analytical, self

sufficient, willing to take a stand, and individualistic; the feminine

characteristics were: cheerful, affectionate, loyal, sympathetic,

sensitive to needs of others, understanding, compassionate, eager to

soothe hurt feelings, warm, tender, loves children, and gentle.

Section III: Findings Related to Subproblem Two

Subproblem two was : Do children of lesbian and heterosexual single

mothers differ in their self-reported sex-role traits and behavior?

Three hypotheses were derived to answer the subproblem.

Hypothesis 2: There are no differences between lesbian and

heterosexual single mothers' children on self-reported masculine

and feminine sex-role traits, measured by a SRSC Scale.

To answer hypothesis two, data derived from scores of children's

reported sex-role traits as measured by the SRSC Scale were analyzed

using three methods. A four-way classification similar to Bem's (1977)

was devised based on children's median scores on the masculinity and

femininity scales of the SRSC Scale; these were 2.85 and 3.03

*Kendall's Tau showed statistically significant differences between
the two groups of mothers for these items also.
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respectively. Thus, children could be scored as having androgynous,

sex-typed masculine, sex-typed feminine, or undifferentiated sex-role

traits. A three-way analysis of variance (mother's sexual orientation X

child's gender X SRSC masculinity and femininity scales) was also com

puted. Finally, a microanalysis of items comprising the masculinity and

femininity scales was done by computing a two-way analysis of variance

(mother's sexual orientation X child's gender).

Boys of lesbian and heterosexual single mothers did not differ

significantly on their self-reported sex-role traits using the four-way

classification (Table 4.7). Thus, the null hypothesis was not rejected.

Although not statistically significant, a larger percentage of boys of

lesbian mothers (40 percent) scored in the sex-typed feminine category

as compared to boys of heterosexual single mothers (0 percent). Equal

percentages (40 percent) of boys of both lesbian and heterosexual single

mothers scored in the undifferentiated category, i.e., below the median

on both female-valued and male-valued sex-role traits.

There were significant differences between girls of lesbian and

heterosexual single mothers in their self-reported sex-role traits when

compared by the four-way classification (Table 4.8). While equal per

centages of girls in both groups scored as sex-typed feminine (30 per

cent), a larger percentage of girls of lesbian mothers scored as sex

typed masculine (50 percent) than girls of heterosexual single mothers

(0 percent). Furthermore, while 40 percent of the girls of heterosexual

single mothers viewed themselves as androgynous, only 10 percent of the

girls of lesbian mothers did so.

The three-way analysis of variance showed a significant three-way

interaction between mother's sexual orientation, child's gender, and



TABLE 4. 7

Significance of Difference in Sex-role Traits of Boys of
Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

- - n 4 4 8

Undifferentiated % 40.0 40.0 40.0

Feminine n 4 O 4
% 40. O 0.0 20. O

- n 2 4 6

Masculine % 20. O 40.0 30. O

n O 2 2

Androgynous % O. O 20.0 10. O

In 10.0 10. O 20.0

Column total % 50. O 50. O 100. O

x*(3) = 6.67, p = .08
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TABLE 4.8

Significance of Difference in Sex-role Traits of Girls
of Lesbian and Heterosexual Single Mothers

Lesbian Heterosexual Row Total

- - n l 3 4

Undifferentiated % 10. 0 30 - O 20. O

Feminine In 3 3 6
% 30 - O 30 - O 30. O

- n 5 O 5

Masculine % 50. O O. O 25. O

n l 4 5

Androgynous % l0.0 40.0 25. O

In l0.0 lO. 0 20. O

Column total % 50. O 50. O 100.0

x*(3) = 7.80, p = .05
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masculinity and femininity scale scores [F (l, 36) = 4.00, p = .05].

While girls of lesbian mothers had almost equal mean scores on male

valued (x = 2.94) and female-valued (x = 2.96) traits, girls of hetero

sexual single mothers had a higher mean score on female-valued traits

(x = 3.26) than on male-valued traits (x = 2.80). Likewise, their mean

score on female-valued traits was higher than girls of lesbian mothers'

mean score on female-valued traits. Boys of lesbian and heterosexual

single mothers scored in opposite directions on masculine and feminine

traits. While boys of lesbian mothers had higher mean scores on female

valued (x = 2.98) than male-valued traits (x = 2.82), boys of hetero

sexual single mothers had lower mean scores on female-valued (x = 2.72)

than on male-valued traits (x = 2.96). The greatest variance for

children of the two groups of mothers was on their femininity scale

scores. While boys and girls of lesbian mothers scored about equally on

female-valued traits, heterosexual single mothers' girls scored higher

and boys scored lower on the femininity scale.

To determine what specific traits of the five male-valued and five

female-valued traits comprising the two scales differentiated between

the two groups of children, the data from the microanalysis of items

were examined (Table 4.9). The two-way analysis of variance showed no

significant differences between the two groups of children due to

mother's sexual orientation or child's gender on the ten items except

for one female-valued trait, gentle [F (l, 36) = 6.40, p < . Oll. While

there was no interaction effect, boys and girls did differ significantly

on the item. The mean scores for lesbian mothers' boys (x = 2.8) and

heterosexual single mothers' boys (x 2.4) were lower than the mean

scores for lesbian mothers' girls (x 3.2) and heterosexual single
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TABLE 4.9

Comparison of Mean Scores of Children of Lesbian and
Heterosexual Single Mothers on SRSC Scale Items

Boys of Girls of

Item Lesbian | Heterosexual | Lesbian | Heterosexual

Male-Valued 2.82 2.96 2.94 2.80

Outgoing 2.60 2.80 3. 20 2.80

Adventurous 2.80 3. OO 2.90 3. OO

Never cries 2. TO 2.80 2.50 2.80

Strong 3. lo 3. OO 3. 20 3. lo

Likes to be the

leader 2.90 3.2O 2.90 2. 30

Female-Valued 2.98 2. 72 2.96 3.26

Aware of other's

feelings 3.50 2.80 3. 40 3. 60

Gentle 2.80 2. 40 3. 20 3. 60

Behaves 3. 40 3. 30 3. OO 3. 30

Neat 2.60 2. 70 2.50 2.90

Quiet 2.60 2.40 2. 70 2.90
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mothers' girls (x = 3.6). Boys and girls of heterosexual single mothers

showed more variance between their means than boys and girls of lesbian

mothers. The only item that approached a statistically significant

interaction effect was the female-valued trait, "aware of other people's

feelings" [F (l, 36) = 2.02, p = .08]. While boys and girls of lesbian

mothers showed only slight variation of means (x = 3.5 and 3.4 respec

tively), boys and girls of heterosexual single mothers differed consid—

erably on their means; boys scored lower (x = 2.8) and girls scored

higher (x = 3.6) on the female-valued trait.

The children also completed the SRSC Scale for their views of

same-gender peers and ideal self. To allow for a relative comparison,

the children's "real-self" masculinity and femininity scale medians were

used to derive the four-way classification of androgynous, sex-typed

masculine, sex-typed feminine, and undifferentiated.

There were no significant differences between children of lesbian

and heterosexual single mothers on how they viewed same gender-peers due

to mother's sexual orientation. However, there was a significant

difference between how boys viewed other boys and how girls viewed other

girls. Eighty percent of boys of lesbian mothers and 90 percent of boys

of heterosexual single mothers viewed other boys as sex-typed masculine,

i.e., as scoring higher on male-valued as opposed to female-valued

traits (Fisher's exact test, p = .50). Girls' scores were more equally

divided between the four categories (Table 4.10). This finding was

supported by the three-way analysis of variance. While mother's sexual

orientation was not a significant factor, child's gender interacted with

the masculinity and femininity scale scores significantly [F (l, 36) =

21. ll, p < .01]. Boys scored same-gender peers high on masculinity
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TABLE 4.10

Significance of Difference of Sex-role Traits of
Other Girls as Reported by Girls of Lesbian and

Heterosexual Single Mothers

Lesbian Heterosexual Row Total

- -
2 2 4

Undifferentiated 20.0 20. O 20. O

Femini 3 3 6
emlin line 30.0 30.0 30. O

-
4 3 7

Masculine 40.0 30. O 35. O

l 2 3

Androgynous lC). O 20. O 15.0

l0.0 lC).0 20.0

Column total 50. O 50. O 100. O

x*(3) = .48, p = .92
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(x = 3.24) and low on femininity (x = 2.03) while girls scored

same-gender peers as varying less on the masculinity (x = 2.92) and

femininity (x = 2.82) scales.

When mean scores for boys' sex-role traits for themselves and other

boys were compared, the variance was considerable. The mean score for

boys of lesbian mothers for self on masculinity was lower (x = 2.82)

than their mean score for other boys (x = 3.14) as was the mean score

for boys of heterosexual single mothers for self (x = 2.96) and for other

boys (x = 3.34). Similarly, the mean score for boys of lesbian mothers

for self on femininity was higher (x = 2.98) than their mean score for

other boys (x = 2.06) as was the mean score for boys of heterosexual

single mothers for self (x = 2.72) and other boys (x = 2.0). However,

the mean score for girls of lesbian mothers for self on femininity

(x = 2.96) was higher than their mean score for other girls (x = 2.66)

as was the mean score for girls of heterosexual single mothers for self

(x = 3.26) and other girls (x = 2.98). The mean score for girls of

lesbian mothers on masculinity (x = 2.94) was only slightly lower than

their mean score for other girls (x = 2.98) as was the mean score for

girls of heterosexual single mothers for self (x = 2.80) and other girls

(x = 2.86).

There were no significant differences between children of lesbian

and heterosexual single mothers on their ideal sex-role traits scores

for themselves. Seventy percent of boys of lesbian mothers and 80 per

cent of boys of heterosexual single mothers viewed androgynous sex-role

traits as their ideal [x*(2) = 1.07, p = .59]. Seventy percent of girls

of heterosexual single mothers viewed androgynous traits as their ideal

as opposed to feminine sex-typed traits (30 percent), while girls of



lO3

lesbian mothers were split almost evenly among three categories as their

ideal: androgynous (40 percent), sex-typed masculine (30 percent) and

sex-typed feminine (30 percent) [x” (2) = 3.82, p = . 15] .

The three-way analysis of variance showed a significant interaction

effect on ideal self for child's gender and masculinity and femininity

scale scores [F (l, 36) = 6.19, p < .02] but not for mothers' sexual

orientation. Boys' mean score on masculinity (x = 3.65) was higher than

their mean score on femininity (x = 3.44) while girls' mean score on

masculinity (X = 3.20) was lower than their mean score on femininity

(X = 3.53). The mean scores on masculinity and femininity were higher

on ideal-self than on real-self for both boys and girls.

Hypothesis 3: There are no differences between lesbian and

heterosexual single mothers' children on self-reported prefer

ences for sex-typed masculine and feminine toys, measured by

a children's TPT.

To answer hypothesis three, data derived from scores of children's

toy preferences, proxy variable for sex-role behavior, were analyzed

using two methods. A four-way classification was devised based on

children's median scores on sex-typed masculine toy preferences

(M = 1.25) and sex-typed feminine toy preferences (M = . 605). Thus,

children could be classified as preferring androgynous, sex-typed

masculine, sex-typed feminine, or neutral toy choices as indicators of

sex-role behavior. A three-way analysis of variance (mother's sexual

orientation X child's gender X TPT masculine, feminine, and neutral

scores) was also computed.

There were no significant differences between boys or between girls

of lesbian and heterosexual single mothers on preferred toy choices.
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Thus, the null hypothesis was not rejected. Ninty percent of boys of

both lesbian and heterosexual single mothers preferred sex-typed mascu

line toy choices while 10 percent of boys of both groups of mothers

preferred neutral or non sex-typed toy choices. All girls (100 percent)

of lesbian and heterosexual single mothers preferred sex-typed feminine

toy choices. Because of the wide range between the masculine and

feminine medians, a sex-typed masculine toy preference score was more

difficult to achieve than a sex-typed feminine toy preference score.

The three-way analysis of variance showed no significant differ

ences on toy preference scores between the two groups of children due to

mothers' sexual orientation. However, a significant interaction effect

occurred between child's gender and sex-typed masculine versus feminine

toy preferences [F (l, 36) = 20.7. 96, p < . Oll. Boys had a significantly

higher mean score on sex-typed masculine toy preferences (x = 1.47) than

did girls (x = .54) while boys had a significantly lower mean score on

sex-typed feminine toy preferences (x = .38) than did girls (x = 1.28).

Boys and girls had higher mean scores for neutral or non sex-typed toy

preferences (x = 1.20 and 1.24 respectively) than for sex-typed masculine

and feminine toy preferences combined (x = .92 and .90 respectively).

However, children's preferences for same-gender toys were higher than

their preferences for neutral toys.

Hypothesis 4: There are no differences between lesbian and

heterosexual single mothers' children on self-reported mascu

line and feminine toy and activity choices, measured by a toy

selection interview.

The data were analyzed by two methods to answer hypothesis four.

The numbers of masculine, feminine, and neutral toys and activities
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shown to the investigator by the children during the toy selection

interview were tabulated and compared according to mother's sexual

orientation and child's gender. Because so few cross-gender toys were

selected and shown the investigator by either boys or girls, a four-way

classification similar to Bem's (1977) was not computed. No boys scored

above the feminine toy median (M = l. 6) and no girls scored above the

masculine toy median (M = 2.6). Of the 40 children, one girl and one

boy of heterosexual single mothers scored below their same-gender median

because they selected all neutral or non sex-typed toys. Thus, children

were classified as selecting sex-typed masculine, sex-typed feminine, or

neutral toys and activities based on the mean score for the eight toys

each child selected. Fisher's exact test was computed for boys and for

girls' toy and activity choices.

There were essentially no differences between boys or between girls

of lesbian and heterosexual single mothers on numbers of masculine,

feminine, and neutral toys and activities selected as favorites. The

majority of boys of lesbian mothers selected masculine toys and activi

ties (55 percent) as opposed to feminine (1 percent) or neutral ones

(44 percent). Likewise, the majority of boys of heterosexual single

mothers selected masculine toys and activities (63 percent) as opposed

to feminine (l percent) or neutral ones (36 percent). However, the

majority of girls of lesbian mothers selected neutral toys and activi

ties (50 percent) as opposed to feminine (40 percent) or masculine ones

(10 percent). Likewise, the majority of girls of heterosexual single

mothers selected neutral toys and activities (56 percent) as opposed to

feminine (40 percent) or masculine ones (4 percent).
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Comparison by sex-typed and non sex-typed (neutral) categories

showed no significant difference for boys (Fisher's exact test, p = .29)

or for girls (Fisher's exact test, p = .50) because of mother's sexual

orientation. Thus, the null hypothesis was not rejected. Seventy per

cent of boys of lesbian mothers and 90 percent of boys of heterosexual

single mothers selected predominantly sex-typed masculine toys and

activities while 30 percent and 10 percent of boys in the respective

groups selected predominantly neutral toys and activities as indicators

of sex-role behavior. Ninety percent of girls of lesbian mothers and

80 percent of girls of heterosexual single mothers selected predominantly

sex-typed feminine toys and activities while 10 percent and 20 percent

of girls in the respective groups selected predominantly non sex-typed

or neutral toys and activities as indicators of sex-role behavior.

Section IV: Findings Related to Subproblem Three

Subproblem three was: Do lesbian and heterosexual single mothers

differ in their encouragement of masculine and feminine sex-role traits

and behavior in their children? Three hypotheses were derived to answer

the subproblem.

Hypothesis 5: There are no differences between lesbian and

heterosexual single mothers' self-reported encouragement of

masculine and feminine sex-role traits in their children,

measured by the children's SRSC Scale.

To answer hypothesis five, data derived from scores of mothers'

self-reported encouragement of sex-role traits as measured by the SRSC

Scale were analyzed using three methods. A four-way classification

similar to Bem's (1977) was devised using the mothers' median scores on
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female-valued traits (M = 3. 3) and male-valued traits (M = 3.3). Thus,

mothers could be classified as encouraging androgynous, sex-typed mascu

line, sex-typed feminine, or undifferentiated sex-role traits in their

children. However, while 3.3 was the median score, only 10 percent of

the mothers had scores below 3.0 on the four-point scale for encourage

ment of male-valued and of female-valued traits. A three-way analysis

of variance (mother's sexual orientation X child's gender X SRSC mascu

linity and femininity scales) was also computed. Finally, a micro

analysis of items was done by computing a two-way analysis of variance

(mother's sexual orientation X child's gender) for each male-valued and

female-valued item.

There were no significant differences between lesbian and hetero

sexual single mothers encouragement of sex-role traits when compared by

the four-way classification for boys [x*(3) = .98, p = .81] or for

girls [x” (3) = .53, p = .91). Thus, the null hypothesis was not

rejected. For boys, androgynous traits were reported as encouraged by

20 percent of lesbian and 30 percent of heterosexual single mothers;

masculine sex-typed traits by 10 percent of lesbian and 20 percent of

heterosexual single mothers; feminine sex-typed traits by 20 percent of

lesbian and 10 percent of heterosexual single mothers, and undifferen

tiated sex-typed traits by 50 percent of lesbian and 40 percent of

heterosexual single mothers. For girls, androgynous traits were

reported as encouraged by 30 percent of both lesbian and heterosexual

single mothers, masculine sex-typed traits by 20 percent of lesbian and

10 percent of heterosexual single mothers, feminine sex-typed traits by

20 percent of lesbian and 30 percent of heterosexual single mothers, and

undifferentiated traits by 30 percent of both lesbian and heterosexual
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single mothers. Because the median scores on male-valued and female

valued traits were so high, scoring in the androgynous category of

encouragement was difficult.

No significant differences were found between lesbian and hetero

sexual single mothers' encouragement of sex-role traits for their

children on the three-way analysis of variance. Lesbian mothers' mean

encouragement score for girls of male-valued traits (x = 3.38) and

female-valued traits (x = 3.42) were almost equal to heterosexual single

mothers' mean encouragement scores for girls of male-valued traits

(x = 3.16) and female-valued traits (x = 3.32). Furthermore, lesbian

mothers' mean encouragement scores for boys of male-valued and female

valued traits (x = 3.20) were almost equal to heterosexual single mothers'

mean encouragement scores for boys of male-valued traits (x = 3.10)

and female-valued traits (x = 3.24).

The microanalysis of traits showed no significant differences

between lesbian and heterosexual single mothers' encouragement of

masculine (male-valued) and feminine (female-valued) traits for boys or

for girls except for one of the ten traits. There was a significant

interaction between mother's sexual orientation and child's gender for

mothers' encouragement of the male-valued trait, strong [F (l, 36) = 5.88,

p = - 0.2] * . Lesbian mothers' mean encouragement score for boys (x = 3.2)

was lower than heterosexual single mothers' mean score for boys (x = 3.5),

but lesbian mothers' mean encouragement score for girsl (x = 3.9) was

higher than heterosexual single mothers' mean encouragement score for

girls (x = 3.5). Likewise, lesbian mothers' mean encouragement scores

*Kendall's Tau showed a statistically significant difference
between the two groups of mothers for girls for this item also.
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on "strong" for boys versus girls varied while heterosexual single

mothers' scores did not. Lesbian and heterosexual single mothers' mean

encouragement scores for boys and girls were below 3.0 on the four-point

scale on only two of the ten traits: never cries (male-valued) and

quiet (female-valued). In other words, the mothers tended to encourage

some crying as opposed to not crying and some loudness as opposed to

quietness in their children.

Hypothesis 6: There are no differences between lesbian and

heterosexual single mothers' self-reported encouragement of

sex-role behavior in their children, measured by a children's

TPT.

To answer hypothesis six, data derived from scores of mothers'

self-reported encouragement of sex-role behavior as measured by the TPT

were analyzed using two methods. A four-way classification similar to

Bem's (l'977) was devised using the mothers' median scores on masculine

toy preferences (M = . 85) and feminine toy preferences (M = .95). Thus,

mothers could be scored as encouraging androgynous, sex-typed masculine,

sex-typed feminine or neutral toy preferences as indicators of sex-role

behavior.

There were no significant differences between lesbian and hetero

sexual single mothers' self-reported encouragement of masculine and

feminine toy preferences as indicators of sex-role behavior, when

comparing the four categories for boys [x” (3) = 2.69, p = .44] and for

girls Ix” (3) = 3.95, p = .27]. Thus, the null hypothesis was not

rejected. For boys, encouragement of androgynous toy preferences were

reported by 10 percent of lesbian and 0 percent of heterosexual single

mothers, sex-typed masculine toy preferences by 50 percent of lesbian
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and 80 percent of heterosexual single mothers, sex-typed feminine toy

preferences by 30 percent of lesbian and 10 percent of heterosexual

single mothers, and neutral toy preferences by l() percent of both groups

of mothers. For girls, encouragement of androgynous toy preferences

were reported by l() percent of lesbian and 0 percent of heterosexual

single mothers, sex-typed masculine toy preferences by 40 percent of

lesbian and lo percent of heterosexual single mothers, sex-typed feminine

toy preferences by 40 percent of lesbian and 70 percent of heterosexual

single mothers, and neutral toy preferences by 10 percent of lesbian and

20 percent of heterosexual single mothers. Although not statistically

significant, a larger percentage of lesbian than heterosexual single

mothers reported a willingness to encourage cross-gender toy play for

their children.

The three-way analysis of variance showed that while there were no

significant differences between lesbian and heterosexual single mothers'

encouragement of neutral versus sex-typed toy choices for boys or girls,

there was a significant interaction effect between sexual orientation

and child's gender and masculine versus feminine toy preferences

[F (l, 36) = 4.2, p = .05]. For boys, lesbian mothers' mean encouragement

scores of sex-typed masculine toys (x = .96) versus sex-typed feminine

toys (x = .83) varied less than heterosexual single mothers' mean

encouragement scores of sex-typed masculine toys (x = 1.05) versus sex

typed feminine toys (x = .74). Likewise, for girls, lesbian mothers'

mean encouragement scores of sex-typed masculine toys (x = -84) versus

sex-typed feminine toys (x = .94) varied less than heterosexual single

mothers' mean encouragement scores of sex-typed masculine toys (x = .68)

versus sex-typed feminine toys (x = 1.06). The mean encouragement scores
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for children of lesbian and heterosexual single mothers varied in the

same directions, i.e., higher for encouragement of play with same-gender

toys and lower for encouragement of play with opposite-gender toys.

Regardless of sexual orientation, mothers had higher mean scores for

encouragement of neutral or non sex-typed toys for boys (x = l. 26) and

for girls (x = 1.31) as opposed to mean scores for encouragement of sex

typed masculine and feminine toys combined for boys (x = .90) and for

girls (x = .88).

Hypothesis 7: There are no differences between lesbian and

heterosexual single mothers' self-reported encouragement of

masculine and feminine toy and activity choices, measured

by a parental interview.

To answer hypothesis seven, a two-way analysis of variance

(mother's sexual orientation X child's toy and activity selection

scores) was computed for boys and for girls for the six modes of

encouragement: gift-giving, teaching, suggesting, approving, partici

pating in play, and modeling. In addition, the kinds of toys and

activities the mothers reported as discouraging and the modes of

discouragement were also compared for the two groups of mothers using

Chi-square and Fisher's exact test.

For boys, there were no significant differences on mothers'

encouragement through gift-giving, teaching, playing with, and modeling

due to mothers' sexual orientation or to boys' toy and activity selec

tion scores (Table 4. ll). There was a significant difference on

mothers' encouragement by suggesting play due to an interaction effect

of mother's sexual orientation and boys' toy and activity selection

scores [F (1,16) = 4.30, p = .05] and on mothers' encouragement through
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TABLE 4. ll

Summary of Lesbian and Heterosexual Single Mothers'
Mean Encouragement Scores for Boys with Neutral and

Masculine Toy and Activity Selection Scores
Used to Compute Two-way ANOVA

Boys of Boys of
Lesbian Mothers Heterosexual Mothers

Mode Neutral Masculine Neutral Masculine

Gift-giving 3.0 2.6 4.0 3.3

Teaching 2. 7 l. 1 2.0 l. 7

Playing with 2. 7 2.3 3. O 2.2

Suggest” 6.0 2. l l. 6 l. 4

Approval” 6.0 3.4 7. O 4.6

Model 3.0 3.0 2.0 3. O

All modes 3.9 2.4 3. 3 2. 7

a
F (1,16) = 4.30, p = .05

b
F (l, 16) = 7.71, p = .0l
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showing approval due to boys' toy and activity selection scores [F (l, l0)

= 7.71, p = .0ll but not to mothers' sexual orientation. While lesbian

mothers' mean score (x = 6.0) was high for suggesting play for boys with

neutral toy and activity selection scores and low (x = 2. l) for boys with

sex-typed masculine toy and activity selection scores, heterosexual

single mothers had low mean scores for suggestion play for both boys

with neutral (x = 1.6) and sex-typed masculine (x = 1.4) toy and activity

selection scores. On showing approval of play, both lesbian and hetero

sexual single mothers had higher mean scores for boys with neutral toy

and activity selection scores (x = 6.0 and 7.0 respectively).

On the encouragement modes of gift-giving, teaching, playing with,

and modeling, mothers' mean encouragement scores were less than 4.0 for

boys regardless of toy and activity selection scores. Across all modes,

lesbian and heterosexual single mothers' mean encouragement scores for

boys with neutral toy and activity selection scores was higher than

their mean encouragement scores for boys with sex-typed masculine toy

and activity selection scores. Overall, for boys with both neutral and

masculine sex-typed toy and activity selection scores, mothers were

involved in encouraging play for less than half of the toys and activi

ties selected by boys as their favorites.

For girls, there were no significant differences on mothers'

encouragement through gift-giving, teaching, suggesting, approval and

modeling due to either mothers' sexual orientation or to girls' toy and

activity selection scores (Table 4. 12). Although not statistically

significant, lesbian and heterosexual single mothers showed similar

trends for their daughters as for their sons for the encouragement modes

of suggesting play [F (l, l0) = 1.96, p = . 18] and showing approval
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TABLE 4. 12

Summary of Lesbian and Heterosexual Single Mothers'
Mean Encouragement Scores for Girls with Neutral

and Feminine Toy and Activity Selection Scores
Used to Compute Two-way ANOVA

Girls of Girls of

Lesbian Mothers Heterosexual Mothers

Mode Neutral Feminine Neutral Feminine

Gift-giving l. O 3.0 4.5 2.4

Teaching O. O. 2.3 2.5 l. 8

Playing with" 6.0 2. l 5.5 l. 5

Suggest 6.0 2. 7 2.5 2.6

Approval 8. O 4.8 6.0 4.9

Model 5.0 3.2 3.5 3.6

All modes 4.3 3. O 4. 1 2.8

°F (1,16) = 36.07, p < .01
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[F (1,16) = 3. 18, p = .09]. While lesbian mothers' mean score (x = 6.0)

was high for suggesting play for girls with neutral toy and activity

selection scores and low (x = 2.7) for suggesting play for girls with

sex-typed feminine toy and activity selection scores, heterosexual single

mothers had low mean scores for suggesting play for both girls with

neutral (x = 2.5) and with sex-typed feminine (x = 2.6) toy and activity

selection scores. On showing approval of play, both lesbian and hetero

sexual single mothers had higher mean scores for girls with neutral toy

and activity selection scores (x = 8.0 and 6.0 respectively) and lower

mean scores for girls with sex-typed feminine toy and activity selection

SCOres (x = 4.8 and 4.9 respectively). Although not statistically

significant [F (l, 16) = 2.81, p = . ll], lesbian mothers' gift-giving

mean score (x = 1.0) for girls with neutral toy and activity selections

was lower than heterosexual single mothers' mean score (x = 4.5) *.

There was a significant difference for girls on mothers' encouragement

by playing with the child due to children's toy selection scores [F (l, 16)

= 36.07, p < . Oll, but not to mother's sexual orientation. Both lesbian and

heterosexual single mothers had higher mean scores (x = 6.0 and 5.5

respectively) for play with girls with neutral toy and activity scores

than for play with girls with sex-typed feminine toy and activity

selection scores (x = 2.1 and 1.5 respectively).

On the encouragement modes of play, suggest, approval and modeling,

lesbian mothers' mean scores were greater than 4.0 for girls with

neutral toy and activity selection scores. On the encouragement modes

of gift-giving, play with, and approval, heterosexual single mothers'

*This is the only category showing statistically significant differ
ence when Kendall's Tau was computed for the six modes of encouragement.
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mean scores were greater than 4.0 for girls with neutral toy and

activity selection scores. Only on approval were lesbian and hetero

sexual single mothers' mean scores greater than 4.0 for girls with

feminine sex-typed toy and activity selection scores. Across all modes,

lesbian and heterosexual single mothers' mean encouragement scores for

girls with neutral toy and activity selections scores were higher than

their mean encouragement scores for girls with sex-typed feminine toy

and activity selection scores. Overall, mothers were involved in

encouraging play for more than half of the toys and activities selected

as favorites by girls with neutral toy and activity selection scores

but for less than half of the toys and activities selected by girls with

sex-typed feminine toy and activity selection scores.

In conclusion, except for boys on the encouragement modes of

suggesting play, there were no significant differences in mothers'

encouragement of sex-typed masculine, feminine, or neutral (non sex

typed) play behaviors as reflected in children's toy selection scores

according to mother's sexual orientation. Thus, the null hypothesis was

not rejected.

The mothers were also asked if they discouraged their child's play

with any toys or activities. There were no significant differences

between lesbian and heterosexual single mothers on discouraging the two

items most frequently mentioned, guns (Fisher's exact, p = .50) and

barbie dolls (Fisher's exact, p = . 17). Almost equal numbers of

lesbian (75 percent) and heterosexual single mothers (85 percent) men

tioned discouraging play with guns for their children. While barbie

dolls were not mentioned by mothers of boys, 80 percent of lesbian and

50 percent of heterosexual single mothers mentioned discouraging play
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with barbie dolls for girls. The reasons given for discouraging gun

play reflected mothers' concerns with children learning violent behavior.

While play with other kinds of dolls was encouraged, mothers objected to

barbie dolls as lifeless and as unrealistic stereotyped caricatures of

female adults. There were no significant differences between lesbian

and heterosexual single mothers in their methods of discouraging

children's play with toys disliked by them [x*(2) = 2.4l, p = .36]. The

largest percentage of lesbian (75 percent) and heterosexual single

mothers (70 percent) would verbally disapprove of a toy but allow the

child to play with it. Ten percent of lesbian and 5 percent of hetero

sexual single mothers would forbid play while 15 percent of lesbian and

25 percent of heterosexual single mothers would simply ignore the toy in

hopes of discouraging her child's play with it.

Section V: Findings Related to Subproblem Four

Subproblem four was: Are other models reported by the mothers as

influencing their children's acquisition of sex-role traits and behavior?

Two hypotheses were derived to answer the subproblem.

Hypothesis 8: There are no differences between lesbian and

heterosexual single mothers' reports of other models' influences

on their children's sex-role behavior as measured by toy and

activity choices.

To answer hypothesis eight, data about models' reported by lesbian

and heterosexual single mothers during the parental interview were rated

on a four-point scale, ranging from "not mentioned" to "strongly

influential", and compared. Each mother was asked what persons other

than herself did she think influenced her child's activity and toy
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choices. Mothers were also asked to rank the relative influence of

adults, peers, and television on their child's toy and activity choices.

Kendall's Tau was computed on ranked scores for each kind of model

mentioned and for relative influence of adults, peers, and television.

The null hypothesis was not rejected for other models' influences,

except for female roommates (Kendall's Tau = -.67, p < . Ol) and male

peers (Kendall's Tau = .39, p = .04) influence on boys, nor for rela

tive influences of adults, peers, and television. To consolidate find

ings for presentation, the models mentioned by mothers were grouped into

Categories.

a . Father and step-family members: There were no significant

differences between lesbian and heterosexual single mothers' reports of

the child's father, stepmother or stepchildren (living with the father

if he remarried) influence on their children's toy and activity choices.

The child's father was rated as having a moderate or strong influence on

toy and activity choices for their sons by 60 percent of both lesbian

and heterosexual single mothers and for their daughters by 70 percent of

both lesbian and heterosexual single mothers. However, stepmothers and

stepchildren were seldom mentioned by the mothers. One heterosexual

single mother mentioned a stepmother as having a moderate influence on

her daughter; one lesbian mother mentioned her daughter's stepsister and

brother as being moderately influential.

b. Adult males: There were no significant differences between

lesbian and heterosexual single mothers' reports of grandfathers, uncles,

mother's male friends, or male teachers' influence on their children's

toy and activity choices (Table 4.13). Except for grandfathers, adult

males were mentioned as moderately or strongly influential models for
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TABLE 4. 13

Summary of Percentages of Children of Lesbian
and Heterosexual Single Mothers Moderately

or Strongly Influenced on Toy and
Activity Choices by Adult Males

Lesbian Heterosexual

Mothers' Mothers'

Model Boys Girls Boys Girls

3 5 5 3

Grandfathers 30. O 50. O 50. O 30 - O

l O 3 O

Uncles 10. 0 O. O 30 - O O. O

-
l O 3 O

Male friends 10.0 O. O 30. O O. O

O l 2 3

Male teachers O. O l0.0 20.0 30. O
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less than half of the male subjects. Although not statistically

significant, adult males were mentioned as influencing boys' toy and

activity interests more frequently by heterosexual single mothers than

by lesbian mothers.

C - Adult females: There were no significant differences between

lesbian and heterosexual single mothers' reports of grandmothers, aunts,

mothers' female friends, or female teachers' influences on their

children's toy and activity choices (Table 4.14). There was a signifi

cant difference between the two groups of mothers on reported influence

of female roommates on boys but not on girls' toy and activity choices

(Kendall's Tau = -.67, p < .01). However, while 12 lesbian mothers had

roommates, only two heterosexual single mothers lived with other women.

Lesbian mothers mentioned female friends and roommates as moderately or

strongly influential on toy and activity choices for half or more of

their sons, while heterosexual single mothers did so for less than half

of their sons. Both lesbian and heterosexual single mothers mentioned

grandmothers and female friends as moderately or strongly influential on

toy and activity choices for half or more of their daughters.

d. Children: There were no significant differences between

lesbian and heterosexual single mothers' reports of male or female

cousins, younger siblings, or of female peers as having moderate or

strong influence on their children's toy and activity choices. There

was a significant difference for boys (Kendall's Tau = -. 75, p < . Ol)

but not for girls between lesbian and heterosexual single mothers'

reports of male peers as having moderate or strong influence on their

sons' toy and activity choices. All of the lesbian mothers reported

male peers as moderately or strongly influential on their sons, while
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TABLE 4. 14

Summary of Percentages of Children of Lesbian
and Heterosexual Single Mothers Moderately

or Strongly Influenced on Toy and
Activity Choices by Adult Females

Lesbian Heterosexual

Mothers' Mothers'

Model Boys Girls Boys Girls

In 2 8 2 5

Grandmothers % 20. O 80. O 20. O 50. O

In l 3 l l
A

untS % 10. O 30. O l0.0 10. 0

- In 5 6 3 5

Female friends % 50. O 60. O 30. O 50. O

In 3 l l l

Female teachers % 30. O lO. 0 10.0 10.0

Roommates” In 7 4 l l
% 70. O 40.0 10.0 10.0

*Kendall's Tau = – .67, p < .0l (for boys).
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60 percent of heterosexual single mothers did so. Although not

statistically significant for differentiating between the two groups of

mothers, all of the lesbian mothers reported female peers as moderately

or strongly influential on their daughters' toy and activity choices

while 80 percent of heterosexual single mothers did so. In contrast,

male peers were reported as influential on girls' toy and activity

choices for 30 percent of lesbian and 20 percent of heterosexual single

mothers' daughters; female peers were reported as influential on

boys' toy and activity choices for 10 percent of lesbian and 20 percent

of heterosexual single mothers' sons. Cousins were seldom mentioned as

influential. However, younger siblings regardless of gender were

mentioned as having moderate or strong influence on toy and activity

choices for the seven subjects who had younger siblings.

e - Television: There were no significant differences between

lesbian and heterosexual single mothers' reports of television's influence

on their children's toy and activity choices. Television was reported

as having a moderate to strong influence for 90 percent of lesbian and

60 percent of heterosexual single mothers' sons and for 80 percent of

lesbian and 70 percent of heterosexual single mothers' daughters.

f. Ranking of adults, peers, and television: There were no

significant differences for lesbian and heterosexual single mothers'

rankings of the relative influence of the three kinds of models on

children's sex-role behavior as reflected in toy and activity choices.

When asked to rank each kind of modeling source as most, somewhat, or

least influential, the largest proportion of lesbian and heterosexual

single mothers ranked peers as most influential (60 percent and 50 per

cent respectively), adults as somewaht influential (45 percent and
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40 percent respectively), and television as least influential (65 percent

and 50 percent respectively).

Hypothesis 9: There are no differences between lesbian and

heterosexual single mothers' reports of their children's

contacts with significant male adults.

To answer hypothesis nine, data reported by lesbian and hetero

sexual single mothers during the parental interview about their child's

contact with significant adult males were compared. Mothers were asked

how frequently their children spent time with any significant adult

males, i.e., those mentioned by the mothers as influential. The null

hypothesis was not rejected except for girls' contact with male teachers

(p = .01).

a . Father: There were no significant differences between lesbian

and heterosexual single mothers of boys and girls' contact with their

fathers. Eighty-five percent of children of lesbian mothers had contact

with their fathers on at least a weekly (30 percent), monthly (25 per

cent), or yearly (30 percent) basis. Seventy-five percent of children

of heterosexual single mothers had contact with their father on at least

a weekly (25 percent), monthly (20 percent), or yearly (30 percent)

basis.

b. Grandfathers: There were no significant differences between

lesbian and heterosexual single mothers for boys and girls' contact with

their grandfathers. Sixty-five percent of both lesbian and heterosexual

single mothers did not mention contact with grandfathers as significant.

Only 20 percent of children of lesbian mothers and 30 percent of children

of heterosexual single mothers spent time with their grandfather at

least monthly.
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C - Uncles: There were no significant differences between lesbian

and heterosexual single mothers for boys and girls' contact with their

uncles. Eighty percent of lesbian mothers and 75 percent of hetero

sexual single mothers did not mention children's contact with uncles as

significant.

d. Male friends of mother: There were no significant differences

between lesbian and heterosexual single mothers for boys and girls' con

tact with male friends of mother. Although not statistically signifi

cant, 45 percent of heterosexual single mothers reported significant

weekly contact for both their boys and girls with adult male friends,

while 20 percent of lesbian mothers did so. Fifty percent of hetero

sexual single mothers' sons had at least weekly contact with a male

friend of the mother while only 20 percent of lesbian mothers reported

similar contact for their sons; 40 percent and 20 percent of daughters

of lesbian and heterosexual single mothers respectively had such contact.

€ . Male teachers: There was a significant difference for girls

(Kendall's Tau = .56, p < . Ol) but not for boys of lesbian and hetero

sexual single mothers on significant contact with male teachers. While

80 percent of girls of lesbian mothers had at least weekly contact with

male teachers or coaches, only 20 percent of girls of heterosexual

single mothers were reported as having such contact. Thirty percent of

boys of lesbian mothers and 40 percent of boys of heterosexual single

mothers were reported as having at least weekly contact with significant

male teachers or coaches.

f. Other male adults: There were no significant differences for

boys or girls of lesbian and heterosexual single mothers on reported

contact with other significant male adults. Included in this category
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were "big brothers", male babysitters and child care workers, and

friends' husbands. However, 50 percent of boys of heterosexual single

mothers had weekly contact with other adult males while 20 percent of

boys of lesbian mothers were reported as having such contact. This

category was not mentioned for girls by the majority of lesbian (90

percent) and heterosexual single mothers (70 percent).

Summary

The demographic characteristics of lesbian and heterosexual single

mothers and their children and the findings related to the four subprob

lems and the nine derived hypotheses were presented. Table 4.15

summarizes rejection of the null hypotheses for the four subproblems.



l26

TABLE 4.15

Summary of Rejection of Null Hypotheses (p < .05)
as a Result of Mother's Sexual Orientation

Problem Hypothesis Rejected

One: Mother's sex-role characteristics l NO

Two : Children's sex-role traits and 2 No (Boys)
behavior Yes (Girls)

3 No (Boys)
No (Girls)

4 No (Boys)
No (Girls)

Three: Mother's encouragement of 5 No (Boys)
children's sex-role traits and No (Girls)
behavior

6 No (Boys)
No (Girls)

7 No” (Boys)
No (Girls)

Four: Other model's influence and 8 No” (Boys)
contact with adult males No (Girls)

9 No (Boys)
No (Girls)

*Except for encouragement mode of suggesting.

*Except for influence of female roommate and male peers.

*Except for contact with significant male teachers.



CHAPTER V

DISCUSSION

In the first section of the chapter, the findings related to

demographic characteristics and the four subproblems are interpreted,

discussed, and compared to studies reported in the literature. The

subproblems addressed mothers' sex-role characteristics, children's sex

role traits and behavior, mothers' encouragement of children's sex-role

traits and behavior, and other models' influence on children's acquisi

tion of sex-role traits and behavior. The second section focuses on

limitations of the study, implications for clinical practice, and recom

mendations for further research.

Discussion Related to Demographic Characteristics

The lesbian and heterosexual single mother groups were clearly

similar as they did not differ significantly on sample selection or

sample matching criteria. How closely these mothers resembled the popu

lation of Caucasian American single mothers in general was more difficult

to determine, but the findings did suggest a fit on some parameters.

U.S. census data (1974, 1978) indicated that the ratio of never

married to divorced or separated single Caucasian mothers was approxi

mately l; 5; the majority (61 percent) of these mothers worked full or

part time and supported an average of two children. Regardless of race,

almost half of all single mothers had completed high school and held

white collar occupational positions. Nonetheless, by 1977 the median

127
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income of female-headed families was only $7,000 compared to $18,000 for

male-headed families.

The sample of lesbian and heterosexual single mothers for this study

was similar to the population of Caucasian single mothers in regards to

marital status and number of children, as approximately four-fifths had

been married but were separated or divorced and had either one or two

children. Thirty-three years was the median age for the sample in

contrast to 45 years, the median age of the single mother population

reported in the 1970 census (U.S. Census, 1974). However, this discrep

ancy most likely reflected the age group of children studied (ages 6-9

years) while the U.S. census data were based on all single mothers with

children under age 18. The younger median age did not reflect a teenage

pregnancy phenomenon because the women in this study became mothers in

their 20's or early 30's.

Overall, the mothers in this study were better educated, held a

larger portion of white collar occupational positions, and were employed

part or full time to a greater extent than single mothers in general.

Nonetheless, their incomes were comparable to earnings of the single

mother population since 55 percent of the sample earned less than $10,000

annually. Because only the mother's income was used to compute earnings,

contributions toward household and living expenses made by lesbian

mothers' partners or roommates were not included; thus, the income in

families with two wage earners would have been higher than the reported

figures.

The differences in education and occupation may reflect that

Caucasian women, the only participants in this study, have had more

opportunities to complete not only a high school but a college education
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and to compete more successfully not only for higher status occupational

positions but also to gain employment than minority group women. On the

other hand, sample selection procedures may account for the differences

in occupation and education between this sample and the general popula

tion of single mothers. Because the investigator had more contact with

educated, employed intermediaries, the mothers referred to the investi

gator and who agreed to participate in the study may either have had

similar backgrounds to the intermediaries or developed an interest in

research during their own educational experiences. Lastly, a more recent

analysis of census data showed that the number of children living with

college-educated single mothers has doubled from 1970 to 1977 (Glick,

1978). Thus, the findings for this sample may reflect the documented

trend for single mothers to be younger, better educated, and more

economically independent (Ross and Sawhill, l975).

The living conditions of the mothers in this sample were similar to

the living conditions for the population of Caucasian single mothers.

U.S. census data indicated that in 1970, 33 percent of Caucasian single

mothers under 45 years owned or were buying their own home with increas

ing numbers seeking to live in metropolitan areas surrounding rather

than within cities. Likewise, 35 percent of the single mothers in this

study were buying or owned their own home. The fact that a larger

percentage of heterosexual single mothers than lesbian mothers lived in

cities reflected the investigator's greater ease in locating heterosexual

single mothers. However, as indicated by the findings, 90 percent of

all mothers in the sample lived in residential as opposed to industrial

or inner-city neighborhoods.
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The three characteristics on which lesbian and heterosexual single

mothers differed significantly (feminism, living arrangements, and shar

ing parenting) can be explained in part by sample selection criteria and

procedures. Since one sample selection criteria eliminated single

mothers living with adult male partners, it seemed reasonable to find

that a greater portion of heterosexual single mothers in the sample

lived alone. Furthermore, the percentage of both groups of mothers

living with non-partner roommates was low and almost equal. Sharing

parenting tasks with another person affected the mothers' response to

being labeled a "single parent". Several of the lesbian mothers took

issue with the term "single parent", stating that they considered their

children to have two live-in parents, while others described their

partner as a co-parent sharing in all aspects of childrearing including

financial support. Likewise, several heterosexual single mothers

commented that the availability of another person to share parenting

would enable them to better cope with single parenthood. Since almost

half of the lesbian mothers shared parenting tasks equally with another

person while one of the 20 heterosexual single mothers did so, one could

conclude that the lesbian mothers had more daily support in coping with

the responsibilities and stresses of being a single parent than did the

heterosexual single mothers. However, since heterosexual single mothers

living with an adult male were not included in the sample, the extent to

which their male partners might have shared parenting tasks was unknown.

The significant differences between the two groups on identification

with feminism could have occurred for several reasons. The high percent

age (95 percent) of lesbian mothers who identified moderately or strongly

with feminism may reflect a characteristic of those lesbian mothers who
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are more willing to risk involvement in research. While lesbian mothers

who actively support social/political movements may be more willing to

risk disclosure of their sexual orientation, less activist lesbian

mothers may have refused to participate in the study or have been less

well known to other homosexual women. On the other hand, lesbian groups

have identified with the women's movement and feminism as they view

their concerns to be closely linked with the struggle of all women to

gain equality and parity with men. The lower percentage of heterosexual

single mothers who identified moderately or strongly with feminism may

reflect the investigator's access to a broader spectrum of heterosexual

single mothers since disclosure of sexual orientation was not stigmatiz

ing for them and their children. In fact, several of the heterosexual

single mothers commented that single motherhood was not a choice that

they sought but resulted from a divorce that they did not want.

Similarly, their entry into the labor market resulted not from a desire

to actualize a less traditional role for themselves but as a means to

the end of providing for themselves and their children. Although most

viewed their independence positively, several credited themselves for

what they had accomplished rather than the "consciousness raising"

resulting from feminist ideas and a decade of women's movement activi

ties. Nonetheless, more than half of the heterosexual single mothers

did identify with feminism. This portion was probably higher than one

would find in the general population of women and most likely reflected

the occupational status (Shortsleeves, 1977) or the geographical locale

of the respondents. The Bay Area does have a reputation for attracting

more social activists and liberal residents than many areas in the

country.
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The children of lesbian and heterosexual single mothers were also

clearly similar as no significant differences were found between the two

groups of children on sample selection and matching criteria. Further

more, since the children were equally divided between younger and older

age groups (6 and 7 years versus 8 and 9 years) and between younger and

older ages of father-absence (0 < 2.5 years versus 2.5 × 5 years), the

sample was not skewed in a particular direction on these variables.

Sibling composition and mother's gender preference for first born chil

dren further strengthened the similarity of the two groups of children

on possible intervening variables. Although the mother's estimate of

intelligence level provided no information on her child's classroom

performance, it served the purpose of screening out children with gross

cognitive impairments.

Of interest were the findings related to lesbian mothers' self

definition as homosexual and disclosure of her sexual orientation to her

child. Indeed, the majority of children had been exposed to childrear

ing in a lesbian mother family for a number of years as 60 percent of

the mothers described themselves as living a lifestyle congruent with a

homosexual orientation for six years or more. The other 40 percent had

done so for at least a minimum of two years. The majority of mothers

(90 percent) had disclosed their sexual orientation to their child or

children in contrast to the lesbian mothers interviewed in two other

studies (Leick et al., 1973; Kirkpatrick et al., 1976). However, Green

(1978) indicated that most of the seven mothers in his study had shared

information about their sexual orientation with their children. Leick

and Nielson (1973) in Denmark found that non-disclosure decreased the

child's ability to assimilate the information at an older age and eroded
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trust underlying the mother-child relationship. The researchers

suggested that disclosure when the child was younger would decrease the

shock accompanying an older child's sudden insight into his or her

mother's sexual orientation and lifestyle and would increase the child's

understanding of the family system. If Leick and Nielson's findings

apply to American children also, then the lesbian mothers in this sample

have taken a step to prevent knowledge of their sexual orientation from

possibly adversely affecting their relationships with their children in

later years.

Discussion Related to Subproblem One

Since there were no significant differences between lesbian and

heterosexual single mothers on classification as androgynous, sex-typed

masculine, sex-typed feminine, and undifferentiated, one could conclude

that the two groups of mothers were more similar than different on sex

role characteristics. The finding that 30 percent of the subjects scored

as androgynous when sample medians were used was consistent with Bem and

Watson's findings (1976) for a college-age sample. However, of concern

was the equal portion of mothers (30 percent) that scored as undiffer

entiated, especially the 40 percent of heterosexual single mothers who

did so. Since undifferentiated persons also score lower on measures of

self-esteem (Spence et al., 1975; Bem, 1977), then one could hypothesize

that the single mothers in this sample who scored as undifferentiated

might also score low on self-esteem measures. According to social

learning theory, children learn to devalue themselves through observing

adult models who do so, a characteristic of a person with low self-esteem

or a poor self-concept (Bandura, 1977). In addition, mothers with low
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self-esteem have more difficulty coping with the multiple role demands

of single motherhood. Since the high median scores on both femininity

and masculinity scales of the BSRI made achieving an androgynous classi

fication more difficult for the mothers in this sample, a somewhat

different profile emerged when Bem's (1977) medians were used to classify

the mothers. While only one lesbian mother scored as undifferentiated,

a quarter of the heterosexual single mothers did so. Thus, this finding

suggested that the heterosexual single mothers may be at a greater risk

for all of the problems associated with low self-esteem, including

parenting difficulties, than the lesbian mothers in this sample. Lower

self-esteem may reflect that the heterosexual single mother compared to

the lesbian mother may have viewed her single status as resulting from

failure as a marital partner rather than from choice.

Another trend of significance was the higher percentage of lesbian

mothers (35 percent) than heterosexual single mothers (5 percent) who

scored in the sex-typed masculine category. One could interpret this

finding to mean that a significant portion of lesbian mothers in the

sample presented a cross-gender sex-role model to their children. Thus,

hypothetically both boys and girls of these lesbian mothers would have a

greater exposure to a role model exhibiting masculine sex-role traits

that would children of heterosexual single mothers in the sample even

though no adult males resided in the home. How this would effect

children's acquisition of sex-role traits or lesbian mothers' encourage

ment of both valued masculine and feminine sex-role traits and behavior

will be discussed in relation to subproblems addressing these issues.

But the use of the four-way classification in some instances

camouflaged relevant findings as it reduced the data to a nominal level.
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Furthermore, the four-way classification was a relative means of

analyzing the data because it was based on the sample's median scores on

the masculinity and femininity scales of the BSRI. The actual medians

for this sample were relatively equal and relatively high given a seven

point scale: 5. l8 (masculinity) and 4.98 (femininity). Also, the

medians were higher than those of Bem's college-age student sample from

l975. In absolute terms, these findings indicated that single mothers

in this study described themselves with both positive sex-typed feminine

and masculine characteristics to a greater extent than did college

students in the early 1970's.

Possible explanations of the findings are that (l) developmentally,

college students are more sex-typed because of peer pressure and court

ing rituals, and (2) women in their late 20's to early 40's are in a

developmental stage where self-actualization depends more on flexible

than single sex-typed sex-role attributes. But these explanations

reflect developmental theories more than social learning theory. Social

learning theory explanations would include (l) intervening social

phenomena during the past years, such as the women's movement and media

focus on equaliterian role changes for men and women, have sanctioned

individual's development of a more androgynous sex-role profile, and

(2) the situational factor of being a single parent motivates women to

learn or to develop traditional sex-typed masculine characteristics in

addition to feminine characteristics in order to manage their lives

independently. The fact that the eight masculine characteristics on

which both lesbian and heterosexual single mothers scored above the

median were ones that enhance survival on one's Own would support this

position (see Appendix 13).
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The fact that the lesbian mothers scored significantly higher on

the masculinity scale than heterosexual single mothers was consistent

with findings from other studies concerning homosexual and heterosexual

women using bipolar masculinity-feminity measures (Heilbrun, 1976;

Mannion, l976). However, because the BSRI measured masculinity and

femininity as separate dimensions, an important finding occurred for

this sample of lesbian mothers that differs from previous research.

While lesbian mothers scored higher on the masculinity scale, they scored

almost the same on the femininity scale as their heterosexual single

mother counterparts. In other words, the lesbian mothers in this sample

had just as many feminine attributes as heterosexual single mothers,

scoring above the median on l2 of the 20 positive sex-typed feminine

characteristics, but in addition had more masculine attributes.

What might explain lesbian mothers' higher scores on the masculinity

scale? Of interest were the three traits on which lesbian mothers scored

significantly higher than heterosexual single mothers: assertive,

forceful, willing to take a stand. Perhaps this finding is characteris

tic of the volunteer nature of this sample. Those lesbian mothers who

were willing to risk disclosure of their sexual orientation to the

investigator might differ from other single mothers on those very traits.

A lesbian mother who was not characterized by those or similar tradi

tionally masculine traits may have feared disclosure and thus refused to

be contacted by the investigator. However, the very traits on which

lesbian mothers scored significantly higher are also used to describe

feminists or women actively involved in the political aspects of the

women's movement. Thus the relationship between the higher masculinity
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scale scores and sexual orientation or self-reported identification with

feminism, or both, is unclear.

In conclusion, when findings from the three-way analysis of variance

(mother's sexual orientation X child's gender X masculinity and femininity

scales) and the microanalysis of the 40 sex-role characteristics were

examined, a rather positive sex-role profile emerged for both lesbian

and heterosexual single mothers. These women scored high on a signifi

cant number of both positive sex-typed masculine and feminine character

istics, congruent with an androgynous sex-role profile (see Appendix l3).

However, the sample referenced four-way classification did not support

this profile for the majority of mothers, indicating instead that a sub

stantial portion of heterosexual single mothers scored as undifferen

tiated and that a substantial portion of lesbian mothers scored as sex

typed masculine. These findings have possible implications for the

children of lesbian and heterosexual single mothers. The analysis based

on the four-way classification suggested the possibility that for this

sample a larger portion of children of heterosexual single mothers may

be exposed to role models low on positive sex-typed masculine and

feminine traits and that a larger portion of children of lesbian mothers

may be exposed to role models exhibiting cross-gender characteristics.

However, the three-way analysis of variance and microanalysis of items

implied that children of both lesbian and heterosexual single mothers in

the sample were exposed to role models exhibiting both positive sex-typed

masculine and feminine characteristics.
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Discussion Related to Subproblem Two

Boys' acquisition of sex-role traits. Since boys of lesbian and

heterosexual single mothers did not differ significantly on self-reported

sex-role traits and on measures of sex-role behavior, the boys of single

mothers appeared to be more alike than different regardless of their

mother's sexual orientation. However, the findings suggested some trends

for the two groups of boys that need interpretation.

Of interest were the 40 percent of both groups of boys who scored

as undifferentiated, i.e., below the median for the sample on both male

valued and female-valued traits. The finding, especially for the group

of boys of heterosexual single mothers, resembled the finding for their

mothers as a group on the four-way classification based on BSRI medians.

Does the similarity mean that the boys in the sample imitated the

characteristics of their mothers through observational learning, an

interpretation suggested by social learning theory? If observational

learning and modeling explained the findings, then one would expect a

match on sex-typed masculine, sex-typed feminine, and androgynous cate

gories also. To be congruent with their mothers' scores, a higher

percentage of boys of lesbian mothers than heterosexual single mothers

should have scored as sex-typed masculine, and an equal percentage of

boys of both groups of mothers should have scored as sex-typed feminine.

However, this was not the case and in fact the reverse occurred: 40

percent of boys of heterosexual single mothers scored sex-typed masculine

as compared to 20 percent of boys of lesbian mothers and 40 percent of

boys of lesbian mothers scored as sex-typed feminine while no boys of

heterosexual single mothers scored in this category. This cross-gender

trend in scores for boys of lesbian mothers but not for boys of
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heterosexual single mothers was also found when the three-way analysis

of variance was examined. Furthermore, in contrast to their mothers,

only lo percent of all boys scored as androgynous. To what extent these

differences resulted from mothers' encouragement of traits will be

discussed later.

The only trait differentiating between the two groups of boys to a

near significant degree was the female-valued traits, "aware of other

peoples' feelings". This suggested that boys of lesbian mothers may be

more sensitive than boys of heterosexual single mothers to interpersonal

cues. Perhaps this sensitivity resulted from the child's awareness of

his mother's sexual orientation and the stigma attached to it; or it may

result from differences in mothers' encouragement of sex-role traits.

Otherwise, boys of the two groups of mothers appeared to be fairly

similar on the profile of female-valued traits, although boys of lesbian

mothers did score higher on being gentle as opposed to being rough than

did boys of heterosexual single mothers. Thus, boys of lesbian mothers

seemed to be slightly ahead of their heterosexual counterparts on learn

ing valued traditionally feminine traits. On male-valued traits, the

boys of both groups of mothers were separated by only slightly more than

one-tenth of a point on the four-point scale when means were examined.

However, boys of lesbian mothers scored as slightly more shy, less

adventurous, and more often followers than leaders when compared to boys

of heterosexual single mothers. Boys from both groups of mothers viewed

themselves as strong as opposed to weak and willing to cry a little as

opposed to never crying. Observational learning and modeling does not

explain the differences especially since lesbian mothers scored
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significantly higher on the positive sex-typed masculine traits:

assertive, forceful, and willing to take a stand.

Of particular concern was how boys of both lesbian and heterosexual

single mothers viewed themselves in relation to their same-gender peers.

Almost all of the boys (85 percent) viewed other boys as being sex-typed

masculine. The mean scores for same-gender peers on masculinity were

high and on femininity low, separated by more than one point on the four

point scale. Furthermore, boys of both groups of mothers viewed them

selves as scoring lower on masculinity and higher on femininity than

their peers. Without placing a value judgment on the nature of the

profile drawn for peers versus self (i.e., possibly a more "macho"

profile for same-gender peers), the fact remains that they were differ

ent. Since no comparable data were available from a sample of boys from

two-parent families, one can only conjecture that these boys from single

mother families felt less of a "fit" with their peer group, i.e., more

like outsiders than insiders. This conjecture suggests that boys from

single mother families may have more difficulties forming peer relation

ships, regardless of their mother's sexual orientation, a finding con

gruent with father-absent studies (Biller, 1974).

But a positive finding was that the majority of boys' (70 percent)

ideal self sex-role trait profile was androgynous, i.e., incorporated

both valued masculine and feminine traits. This differed from Guttentag

and Bray's (1976) finding that boys less than girls describe the ideal

child as combining both masculine and feminine sex-role traits. Thus,

cultural phenomena such as a trend toward equalitarian roles for men

and women and the women's movement may in fact be having an impact on

children's sex-role conceptions. To what extent mothers' encouragement
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of certain sex-role traits explained the findings will be discussed

later.

Boys' acquisition of sex-role behavior. The boys in this study did

not differ from American boys in general on measures of sex-role behavior

according to previous studies (Brown, l956; DeLucia, 1963; Fagot and

Littman, 1975). On the TPT, 90 percent of the boys preferred sex-typed

masculine toy preferences regardless of their mothers' sexual orienta

tion. Likewise, for the two groups of boys, mean scores on sex-typed

masculine toy preferences were much higher than mean scores on sex-typed

feminine toy preferences. Similarly, boys of lesbian mothers and hetero

sexual single mothers selected as their favorites a majority of masculine

sex-typed toys and activities to show the investigator. The two

measures of sex-role behavior produced consistent results for boys'

preferences on neutral toys. The mean score for boys' neutral toy

preferences was lower than their mean score for sex-typed masculine toy

preferences but considerably higher than their mean score for sex-typed

feminine toy preferences. Similarly, 44 percent of toys and activities

selected by boys of heterosexual single mothers were neutral or non sex

typed while only l percent of toys and activities selected as favorites

and shown the investigator by boys were sex-typed feminine. Thus, while

there was a trend for boys to play with or engage in neutral or non sex

typed activities (i.e., those equally "appropriate" for boys and girls),

no such trend was apparent for play with sex-typed feminine toys or

engagement in sex-typed feminine activities even for boys of lesbian

mothers who scored as sex-typed feminine on sex-role traits.

me difference between findings for boys on sex-role traits versus

sex-role behavior cannot be fully explained until the findings for the
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remaining two subproblems are discussed. However, the difference was

consistent with Biller's (1968 (a), 1974) findings for boys of single

mothers who became father absent prior to age five. Biller found that

those boys were more restricted in their development of a masculine

self-concept than in preferences for culturally determined sex-typed

masculine symbols such as toys and activities. Also, the fact that

lesbian mothers' boys selected predominantly sex-typed masculine toy and

activities as their favorites was consistent with Green's (1978) prelim

inary findings for boys of lesbian mothers in his study.

Girls' acquisition of sex-role traits. Unlike the finding for

boys, there were significant differences between girls of lesbian and

heterosexual single mothers in their self-reported sex-role trait

profiles when compared on the four-way classification. Of particular

interest was that girls' group pattern of scoring based on the SRSC Scale

was similar to the mothers' group pattern based on the BSRI. A larger

portion of heterosexual single mothers and their daughters scored as

undifferentiated or androgynous than did lesbian mothers and their

daughters; equal portions of mothers and daughters from both groups

scored as sex-typed feminine while a considerably larger portion of

lesbian mothers and their daughters scored as sex-typed masculine. This

would seem to support the social learning theory concept of modeling for

girls, i.e., that girls acquired sex-role traits by observing and

imitating their mothers. Since modeling did not appear to account for

the pattern found for boys on the four-way classification, the selective

attention hypothesis may explain the differences between the two genders.

In other words, because their genders were the same, girls attended to

and imitated sex-role traits displayed by their mothers; boys did not
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attend to and imitate their mothers' sex-role traits, even the positive

sex-typed masculine ones, because of being opposite genders. However,

past research has sometimes upheld and sometimes refuted the selective

attention hypothesis as was noted in the review of the literature

(Barkley et al., 1977; Bryan et al. , 1978; Perry et al. , 1975). To what

extent the mothers' differentially encouragement of sex-role traits for

boys and girls accounted for the differences will be discussed under the

next subproblem.

The significant differences between the scores for the two groups

of girls related to the high percentage of girls of lesbian mothers who

scored as sex-typed masculine (50 percent) as opposed to no girls of

heterosexual single mothers, and perhaps to the higher percentage of

girls of heterosexual single mothers (40 percent) than girls of lesbian

mothers (10 percent) who scored as androgynous. However, when the mean

scores on male-valued and female-valued items were compared, a rather

different profile emerged. Mean scores for girls of lesbian mothers on

male-valued versus female-valued traits were balanced, reflecting in

fact an androgynous make-up. Mean scores for girls of heterosexual

single mothers were higher on female-valued and lower on male-valued

traits, reflecting more of a sex-typed feminine make-up.

In looking at the profiles for the two groups of girls on male

valued traits, girls of lesbian mothers appeared to be somewhat more

outgoing versus shy, more willing to cry, and more often leaders than

followers as compared to girls of heterosexual single mothers; both

groups leaned toward being adventurous and strong. If in fact girls

closely observed and imitated their mothers' attributes, then differ

ences between the two groups on these traits may reflect possible
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differences between lesbian and heterosexual single mothers on self

esteem. On female-valued traits, both groups scored on the positive end

of the scale for being aware of other peoples' feelings, gentle, and

behaves; however, girls of heterosexual single mothers scored somewhat

higher on the last two traits. While both groups of girls tended to be

a little louder than quiet, girls of heterosexual single mothers scored

somewhat higher on being neat as opposed to sloppy in comparison to

girls of lesbian mothers.

When comparing all four groups of children (mother's sexual

orientation X child's gender), what became clear was that all four groups

scored fairly similarly on male-valued traits. The variance was primarily

due to fluctuation in mean scores for female-valued traits for children

of heterosexual single mothers. While boys and girls of lesbian mothers

viewed themselves as similar on female-valued traits, boys and girls of

heterosexual single mothers did not. Girls of heterosexual single

mothers scored highest of the four groups while boys of heterosexual

single mothers scored lowest. To what extent the differences in scores

reflected differences in mothers' encouragement of traits remains to be

discussed.

One interesting finding was how girls of lesbian and heterosexual

single mothers viewed same-gender peers in relation to themselves,

particularly when their views were compared with those for boys. Over

all, both groups of girls viewed themselves and other girls very

similarly; in fact the fit for girls of lesbian mothers and same-gender

peers was almost perfect. Of interest was that girls of heterosexual

single mothers viewed 30 percent of other girls as sex-typed masculine

as opposed to 0 percent for themselves, a trend more similar to the
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sex-role trait profile of girls of lesbian mothers. Perhaps girls

viewed "tomboyism" as a common phenomenon for a portion of their peers.

Thus, in contrast to the boys of lesbian and heterosexual single mothers,

the girls in the sample found a "fit" between themselves and their peer

group. Furthermore, being a tomboy or sex-typed masculine was accept

able for girls of this age, an attitude consistent with findings from

other studies (Brown, 1958; Edelbrock et al., 1978).

While there were no significant differences between the two groups

of girls on their ideal self sex-role trait profile, an interesting

trend appeared. While girls of heterosexual single mothers favored an

androgynous profile (70 percent), a smaller percentage of girls of

lesbian mothers did so, as their scores were split between androgynous

(40 percent) and sex-typed masculine (30 percent) profiles. Equal

percentages (30 percent) of both groups preferred a sex-typed feminine

profile. For both groups of girls, their ideal self profile resembled

somewhat both their real self profile as well as their mothers' profile.

Furthermore, a closer fit between real and ideal self occurred for girls

than for boys on sex-role traits. The fact that the largest portion of

all four groups of children favored an androgynous sex-role profile as

their ideal could be interpreted as an encouraging finding, suggesting a

positive long term goal for both boys and girls in the study. However,

the greater discrepancy between real and ideal sex-role self concept for

boys could reflect a problem with self-esteem, for boys more than girls

may view themselves as not measuring up to a standard of how they would

like to be.

Girls' acquisition of sex-role behaviors. In regards to acquisi

tion of sex-role behavior, there were no significant differences between
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girls of lesbian and heterosexual single mothers. Thus, in contrast to

differences in acquisition of sex-role traits, the two groups of girls

were more similar than different in terms of preferred toy and activity

choices as measures of sex-role behavior. Surprisingly, on the TPT all

girls scored as preferring sex-typed feminine toys as opposed to sex

typed masculine or non sex-typed (neutral) toys. This may reflect the

scoring procedure since the median for sex-typed masculine toys was

considerably higher than the median for sex-typed feminine toys, making

it easier to score above the median on sex-typed feminine toys and

harder to score above the median on sex-typed masculine toys. However,

the mean scores on sex-typed as opposed to neutral toys showed that

girls had an almost equal preference for neutral toys and sex-typed

feminine toys while mean preference scores for sex-typed masculine toys

were considerably lower. But why did even those girls who described

themselves as androgynous or sex-typed masculine on sex-role traits

prefer predominantly sex-typed feminine as opposed to sex-typed masculine

toys? Whether mothers' encouragement or other models' influences

accounted for girls' acquisition of sex-role behavior will be discussed

in the last part of this section.

The actual toys and activities selected as favorites and shown to

the investigator by girls accentuated girls' almost equal preferences

for neutral or non sex-typed toys and sex-typed feminine toys. Girls

of both lesbian and heterosexual single mothers chose larger percentages

of neutral toys and activities (55 percent and 63 percent respectively)

as favorites compared to sex-typed feminine toys and activities (40

percent) for both groups. Furthermore, although the percentages were

small, girls selected a larger percentage of sex-typed masculine toys
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and activities when compared to boys' selection of sex-typed feminine

toys and activities, congruent with more social sanction for cross

gender behavior for girls than for boys.

The findings for both groups of girls of single mothers differed

from findings of previous studies for girls in general (Brown, 1956;

Ward, 1968). Although these earlier studies found that a portion of the

sample had cross-gender preferences, the majority of girls preferred

sex-typed feminine toys and activities. These earlier studies differed

methodologically in that toys were rated as masculine or feminine, but

not as neutral, on a bipolar masculinity-femininity scale. This study,

however, measured children's choices of neutral, sex-typed masculine,

and sex-typed feminine toys separately as well as scored children on

both a masculinity and femininity scale. In addition, changes over time

in children's classification of toys and activities as neutral versus

sex-typed may account for the girls' scores (Masters and Wilkinson,

1976; Rosenberg and Sutton-Smith, 1960). Rosenberg and Sutton-Smith

found considerable change from the 1920's to the l960's in the toys

which discriminated between boys and girls' play. Specifically, a sub

stantial number of toys and activities once considered sex-typed mascu

line were now preferred by both boys and girls and thus had acquired a

neutral label. Whether the differences between findings for boys and

girls resulted from changes in labels for toys or from differential

encouragement by mothers remains to be examined in the next section.
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Discussion Related to Subproblem Three

Mothers' encouragement of sex-role traits. Since there were no

significant differences between lesbian and heterosexual single mothers'

encouragement of sex-role traits for boys or for girls, one may conclude

that the mothers, regardless of sexual orientation, were more similar

than different in what they encouraged their children to be like. But

trends in the findings suggested that mothers did indeed influence

children's real self sex-role trait profiles. When the encouragement

percentages in the four categories were examined for the two groups of

mothers, a pattern similar to their sons' real self profiles emerged. A

smaller portion of mothers of both groups reported encouragement of

androgynous traits while a larger portion reported encouragement of

undifferentiated sex-role traits. Similarly, a larger portion of hetero

sexual single mothers than lesbian mothers reported encouragement of

sex-typed masculine traits for their boys while a smaller portion of

heterosexual single mothers than lesbian mothers reported encouragement

of sex-typed feminine traits for their boys. Likewise, when the

mothers' encouragement percentages in the four categories were examined

for girls, a pattern similar to their daughters' real self profiles was

evident. Mothers reported equal encouragement of androgynous and undif

ferentiated traits while near equal portions of girls described them

selves as undifferentiated or androgynous, although the percentage of

girls of lesbian mothers who did so was smaller than the percentage of

girls of heterosexual single mothers. Although small in numbers, a

larger percentage of lesbian mothers than heterosexual single mothers

reported encouragement of masculine sex-typed traits while a smaller

percentage of lesbian mothers than heterosexual single mothers reported
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encouragement of sex-typed feminine traits. This resembled the pattern

for girls on the sex-typed masculine category although equal portions of

girls described themselves as sex-typed feminine regardless of mother's

sexual orientation.

However, the four-way classification was deceptive in that mothers'

median scores for the male-valued and female-valued trait scales were

used to devise the categories. In this case, the median scores on both

scales were high (3.3 on a 4.0 scale) making classification as encourag

ing androgynous traits difficult to achieve. Furthermore, the two groups

of mothers' mean scores on encouragement of male-valued and female-valued

traits were above 3.0 for both boys and girls. Except for one male

valued trait, strong, the mothers' encouragement scores did not differ

as a result of child's gender, mothers' sexual orientation, or an inter

action between the two. Furthermore, only on one male-valued trait,

never cries, and one female-valued trait, quiet, were mothers' mean

encouragement scores below 3.0. Thus the three-way analysis of variance

and the microanalysis of traits suggested a different interpretation of

the findings. These analyses supported the conclusion that both lesbian

and heterosexual single mothers encouraged androgynous sex-role traits

in their children, a finding more in keeping with the children's ideal

self than real self sex-role trait profiles.

In conclusion, two different interpretations of the findings

relating mothers' sex-role trait profile, mothers' encouragement of sex

role traits in their children, and children's reported real and ideal

self sex-role profiles may be made. When the four-way classification

findings were compared (dependent upon a different set of medians for

the BSRI, children's SRSC Scale, and mothers' encouragement), the
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mothers appeared to have been effective models for their daughters but

not for their sons on sex-role traits. However, mothers' encouragement

of sex-role traits seemed to have influenced both boys and girls' real

self profile of sex-role traits. This interpretation does fit with a

social learning theory explanation of sex-role trait acquisition

especially when the selective attention hypothesis is considered. In

other words, the girls attended to their mothers as models of sex-role

traits because both were females while boys did not do so because of

their gender differences. However, mothers influenced both boys and

girls' acquisition of sex-role traits by encouraging certain sex-role

traits more than others.

When the mothers and children's mean scores were examined for the

BSRI, SRSC Scale, and mothers' encouragement, a different interpretation

of the data was possible. Both lesbian and heterosexual single mothers

scored high on the seven-point scale for both positive masculine and

feminine characteristics as well as scored high on encouraging both

male-valued and female-valued traits in their children on the SRSC four

point scale. This high scoring trend was reflected for both boys and

girls in their ideal self sex-role profiles more than in their real self

sex-role profiles. In other words, a fairly androgynous group of

single mothers encouraged androgynous sex-role traits in their children

which were reflected to a greater extent in how the children wanted to

be rather than in how they viewed themselves at the present. This

interpretation of the data was not well explained by social learning

theory but might be better explained by a developmental theory of sex

role acquisition.
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Mothers' encouragement of sex-role behavior. Since the two groups

of mothers did not differ significantly on their encouragement of sex

role behavior for boys and for girls as measured by the TPT, one could

conclude that the mothers, regardless of sexual orientation, were more

similar than different in their encouragement of children's sex-role

behavior. However, the trends in the data reflected the limitations of

mothers' realm of influence relative to children's acquisition of sex

role behavior. While larger portions of lesbian (50 percent) and

heterosexual single mothers (80 percent) reported encouragement of sex

typed masculine toy preferences for boys, 35 percent of the mothers did

report encouraging either androgynous, sex-typed feminine or neutral toy

preferences. Noteworthy was that 30 percent of the lesbian mothers

reported encouraging sex-typed feminine toy preferences for their sons.

But group toy preference scores for boys of neither lesbian nor hetero

sexual single mothers resembled their mothers' encouragement score

pattern on the four-way classification. This same conclusion applied to

encouragement of sex-role behavior in girls since all girls scored as

preferring sex-typed feminine toy preferences. However, only 40 percent

of lesbian and 70 percent of heterosexual single mothers reported that

they would encourage sex-typed feminine toy preferences for their

daughters; in fact an equal percentage of lesbian mothers would encourage

play with sex-typed masculine toys instead.

The three-way analysis of variance yielded slightly different

findings for the mothers. Both groups of mothers encouraged more play

with neutral or non sex-typed toys for both boys and girls than play

with sex-typed masculine toys for boys or sex-typed feminine toys for

girls. Although differences between mean scores for lesbian mothers on
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encouragement of sex-typed masculine and sex-typed feminine toys for

boys and for girls were less than those of heterosexual single mothers,

they varied in a gender-consistent direction for both groups of mothers.

In other words, while both lesbian and heterosexual single mothers

reported preferences for neutral or non sex-typed masculine and feminine

toys versus sex-typed toys for their children, lesbian mothers selected

a more even mixture of sex-typed masculine and feminine toys for their

children than did heterosexual single mothers. Thus, they were more

willing than heterosexual single mothers to encourage some cross-gender

toy play for boys and girls. Nonetheless, their children's preferences

failed in any way to reflect what the mothers reported they would

encourage. In conclusion, according to comparison of mothers' encourage

ment and children's toy preferences on the TPT, mothers were not effec

tive in influencing either boys or girls' sex-role behavior.

Findings from the parental interview regarding a mother's encourage

ment of her child's play with eight favorite toys and activities helped

to explain why mothers had seemingly little influence on their children's

sex-role behavior. The mothers answered questions about six modes of

encouragement based on social learning theory, i.e., ways in which they

could have either directly reinforced or modeled sex-role behavior for

their children (Fling and Manosevitz, l972). Lesbian and heterosexual

single mothers did not differ significantly on any of the six modes for

girls and on only one of the modes for boys, showing approval. Thus,

regardless of sexual orientation, the mothers were more similar than

different on the extent to which they encouraged play with sex-typed and

neutral toys and activities.
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Overall, both groups of mothers were involved in encouraging or

modeling behavior for less than half of the toys and activities selected

by boys. But they encouraged play more frequently for boys whose

favorite toys and activities were predominantly non sex-typed ones by

giving gifts, teaching, and playing with them. While both groups of

mothers showed approval of play with both neutral and masculine toys,

approval was more frequently shown when the activity or toy was neutral.

And while both groups of mothers seldom suggested that boys play with a

particular sex-typed masculine toy, lesbian mothers were more inclined

to suggest play with neutral toys and activities than were heterosexual

single mothers and less inclined to show approval for play when the toys

or activities were predominantly masculine. So for boys at least,

mothers' encouragement of sex-role behavior had little impact on boys'

behavior because mothers were infrequently involved in actually encourag

ing boys' toy and activity choices through any of the six modes,

especially if boys were engaged in play with predominantly sex-typed

masculine as opposed to non sex-typed toys and activities. This was

congruent with Fling and Manosevitz's (1972) finding that fathers more

than mothers encouraged sex-typed play behaviors in boys.

Overall, both lesbian and heterosexual single mothers encouraged

play more for girls who chose predominantly neutral as opposed to sex

typed feminine toys and activities. Lesbian mothers, while seldom gift

givers of toys or teachers of activities*, played with their daughters,

suggested toys and activities, showed approval, and modeled toy and

*The encouragement mode, teach, showed the lowest interrater
reliability. Thus the low teaching score for mothers could have
resulted from a coding error.
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activity play for more than half of the toys and activities of girls who

chose presominantly neutral ones. Heterosexual single mothers tended to

be gift-givers of neutral toys as well as showed approval and joined in

the play of their daughters who made predominantly neutral choices. In

contrast to encouragement of boys' sex-typed play, both groups of mothers

showed approval of daughters' behavior even when they made predominantly

sex-typed feminine toy and activity choices. Again, this finding agreed

with Fling and Manosevitz's (1972) conclusion that mothers encouraged

play for their daughters more than their sons.

Thus, lesbian and heterosexual single mothers' influence on their

children's sex-role behavior seemed to be limited by the extent to which

they were involved in their children's play activities. Although the

mothers may have preferred that their children engage in a broader range

of sex-role behavior, their children's preferences and choices of toys

and activities seemingly were influenced by models other than their

mothers, an interpretation consistent with social learning theory

(Bandura, 1969). Furthermore, unlike Rheingold and Cook's (1975) conclu

sion that the parents provided the toys and games found in their chil

dren's rooms, these mothers were not the givers of toys or initiators of

activities for most of the ones their children selected as favorites.

In fact, the mothers reported that the most frequent reason for select

ing a particular toy as a gift for their child or initiating an activity

was because either their child had requested it or they thought it would

please their child. So, in the case of providing play materials and

activities used by children to acquire or rehearse sex-role behavior,

the children seemed to have equal if not more influence on their

mothers' choices and behavior than their mothers had on them. Even in
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cases where mothers reported that they would discourage play with barbie

dolls for girls or guns and war-like toys for both genders, the majority

of lesbian (75 percent) and heterosexual single mothers (70 percent)

would allow their child to have the toy. The most frequent reason given

was that to forbid the toy or activity would only increase the child's

interest in it, thus reinforcing the child' engagement in stereotypic

sex-role play behavior disapproved of by the mother.

Discussion Related to Subproblem Four

If lesbian and heterosexual single mothers were not the major

models or sources of encouragement for their children's toy and activity

choices, who were? From their perspective, the majority of lesbian and

heterosexual single mothers believed that peers had the most influence

on their children's acquisition of sex-role behavior at this age. Since

there was a significant difference between lesbian and heterosexual

single mothers' reports of peer influence on their boys' toy and

activity choices, one could conclude that lesbian mothers in particular

thought their sons' peer group outweighed their own influence on sex

role acquisition through play and activity interests.

Adults ranked second as models and sources of encouragement.

Although fathers no longer resided in the home, both groups of mothers

reported them as influential, most likely because the majority of the

children spent time with their fathers and/or received gifts from them.

The trend for heterosexual single mothers to report other adult males as

influential on their sons' interests and lesbian mothers to report adult

females as influential on their children's interests may reflect the

extent to which same versus opposite gender adults were part of the
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mothers' social network. Logically, women with a heterosexual

orientation may include more men among their close acquaintances while

women with a homosexual orientation may include more women among their

close acquaintances.

Although television was ranked third as a modeling and encouragement

source, the majority of lesbian and heterosexual mothers reported that

it had a moderate to strong influence on their children's play interests.

The extent to which television was viewed as influential varied, however,

with the extent to which mothers limited their children's viewing of

programs. In general, most mothers' concerns focused on their belief

that television perpetuated stereotypic views of sex-role behavior for

men and women as well as sanctioned the use of aggression to solve

problems. For example, the mothers related their discouragement of gun

play to the violence portrayed in television programs. Thus, regardless

of sexual orientation, this group of mothers expressed a concern supported

by social learning theory that television may be replacing real models

as a major source of observational learning for children (Bandura, 1977).

However, they also believed that peers and adults' influences continued

to outweigh the influence of television on children's acquisition of

sex-role behavior.

Relative to acquisition of sex-role traits, the findings for

contact with adult males suggested another explanation for the differ

ences in scores of children of lesbian and heterosexual single mothers.

Although the null hypothesis was not rejected due to mother's sexual

orientation except for girls' contact with male teachers, a trend for a

larger portion of boys of heterosexual single mothers to spend time with

non-related adult males was noted. Thus, the opportunity for these boys
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to observe adult male models more frequently may have accounted in part

for the larger percentage of boys of heterosexual single mothers with

sex-typed masculine trait profiles. Since the majority of children of

both lesbian and heterosexual single mothers had near equal contact with

their fathers, the fathers did not appear to be as influential as non

related adult males on sons' acquisition of male-valued traits. In fact,

boys of lesbian mothers (n = 4) who had at least weekly contact with

their fathers did not differ on mean scores for male-valued and female

valued traits from boys of lesbian mothers who had less than weekly

contact with their fathers. Boys of heterosexual single mothers who had

at least weekly contact with their fathers (n = 3) scored slightly lower

on male-valued traits and somewhat higher on female-valued traits than

boys of heterosexual single mothers who had less than weekly contact

with their fathers.

What effect contact with male teachers or coaches had on the

acquisition of sex-role traits for girls of lesbian mothers was less

clear. Although "tomboyish" girls may have sought out activities

frequently coached by men such as baseball and swimming, the mothers did

not report coaches or teachers as having a moderate to strong influence

on their girls' activity interests.

Overall, except for slightly more than one-fourth of the children

who spent time with their fathers on a weekly basis, children of both

groups of mothers had little contact with adult male relatives. More

children of heterosexual single mothers had weekly contact with non

related adult males than did children of lesbian mothers. While this

may reflect the greater extent to which heterosexual single mothers

included males in their own social networks, it may also reflect
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difficulties lesbian mothers had finding consistent adult male figures

for their children. In general, lesbian mothers in the sample indicated

that they thought contact with adult males was important for both their

boys and girls. But several of the mothers mentioned problems they had

encountered with agencies when attempting to arrange such contact for

their children. Unless the mother was willing to conceal her sexual

orientation or was assured that an agency would not disclose the

information, she faced a dilemma, for she feared that information con

tained in agency files could be used against her if her custody of her

child were ever challenged legally.

In conclusion, regardless of sexual orientation, the mothers

believed peers to be more influential than adults on their children's

acquisition of sex-role behavior as reflected in toy and activity

preferences and choices. Their belief was supported by peers' versus

adults' reported influence on their children's selection of favorite

toys and activities. In regards to acquisition of sex-role traits, the

trend for boys of heterosexual single mothers to have more frequent

contact with non-related adult males than boys of lesbian mothers may

have accounted for the differences in their scores on sex-role trait

profiles.

Limitation, Implications and Recommendations

Limitations of the study. Limitations of the study were related to

the sample, construction of the instruments used to measure children's

sex-role traits and behavior, method of data collection, and data

analysis procedures. Although obtaining a random sample of lesbian and

heterosexual single mothers would be virtually impossible, generalization
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of findings from this study were limited by certain sample characteristics.

Lesbian mothers who agreed to participate in the study may not be typical

of lesbian mothers who do not identify with feminism and/or are less

willing to disclose their sexual orientation to even close friends or

family, including their children. Secondly, this study does not address

sex-role acquisition in minority group single mother families.

The major weakness of the SRSC Scale and the modified TPT related

to neither instrument having been standardized on a large sample of

school-age children. In addition to Guttentag's and Block's work, the

investigator's modifications and pretesting of both instruments on small

samples of children only established beginning levels of validity and

reliability. Furthermore, unlike the BSRI, the SRSC Scale's five male

valued and five female-valued traits were actually bipolar word pairs

with a masculine and feminine pole. If only the socially desired adjec

tive of the bipolar pair had been used and a scoring system devised

similar to Bem's scale ranging from never to always true, the instrument

might have been a more valid measure of separate masculine and feminine

dimensions. Furthermore, comparison between the BSRI and the SRSC Scale

scores may have been more reliable if the instruments were more similar

in construction. Lastly, it was assumed that the five traits in each

category were representative of the spectrum of sex-role traits appli

cable to children, but the assumption was not tested.

Findings relative to children's acquisition of and mothers'

encouragement of sex-role traits and behavior based on reported data may

not correlate with actual observable behavior. For example, Fagot (1974,

l978) found that even parents who designated most behavior as appropriate

for boys and girls encouraged differential sex-typed behavior in their
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interactions with their own child at home. Thus, an observational study

might have yielded data that more accurately reflected the mother's

encouragement of sex-role traits and behavior.

The data analysis procedures, especially the four-way classifica

tion of sex-role traits and behavior as androgynous, sex-typed masculine,

sex-typed feminine, and undifferentiated, may have produced artificial

results. The categories depended on relative medians that vary from

sample to sample rather than on a criterion referenced score based on

normative data for each instrument. Furthermore, while attempting to

move beyond a bipolar conception of masculinity-femininity, the four-way

classification fails to transcend sex-role stereotypes since it depends

on scales composed of "stereotypic" masculine and feminine traits to

establish the categories. One wonders if it would not be more enlighten

ing to simply refer to clusters of valued human traits regardless of

their traditional gender association, thus entailing a different approach

to data analysis as well.

Finally, no data collected on children raised in two-parent husband

wife families using the same combination of data collection instruments

and procedures were available except for the Toy Selection Interview and

Parental Interview. To what extent the sample for this study differs

from mothers and children in more traditional families is unknown, thus

limiting the interpretation of the findings.

Implications for clinical practice. The implications of the find

ings for clinical practice have relevancy for primary prevention and

secondary prevention services in the mental health field. In regards to

the children, boys of single mothers may be more susceptible to mental

health problems than girls. Although this susceptibility appears more
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related to the lack of a consistent male figure than to mother's sexual

orientation, several factors compound boys' potential difficulties.

Since society still sanctions a more restrictive range of traits and

behaviors considered appropriate for boys as compared to girls, "being

different" may create more problems for boys. In addition to discrep

ancies between self and other boys on the sex-role trait profile, the

discrepancies between boys' real and ideal self may result in lower self

esteem for boys from single mother families.

If boys of single mother families indeed feel different from or as

outsiders to their peer group, then their relationships with peers may

suffer. The formation of support and/or activity groups in community

settings for boys of single mothers would be a primary prevention

approach. This solution was actually suggested spontaneously by several

of the lesbian mothers who recognized the need for their boys in parti

cular to meet and get to know other boys being raised in lesbian mother

families. To share thoughts and feelings with a companion or group of

peers like oneself may decrease isolation and feelings of loneliness,

allow for consensual validation of experiences, and provide a prototype

for developing peer relationships with others. This does not imply that

contact with peers from traditional families should be discouraged for

either boys or girls from single mother families, but simply that con

tact with those whose empathy may be enhanced because of a similarity in

experiences should be encouraged and formalized where none exists.

A second primary prevention approach would involve addressing the

myths and stereotypes surrounding single parent families. For example,

information about single mothers and their children as an alternative

family form could be included in classes on the family at all educational



162

levels or incorporated in educational materials such as grade school

readers. Parent education classes could include information such as the

findings that children of lesbian and heterosexual single mothers are

more similar than different in their acquisition of sex-role traits and

behavior.

A third primary prevention approach would be to develop workshops

or parenting classes for lesbian and heterosexual single mothers. Not

only could the information from this and similar studies be shared but

such classes/workshops could serve as a means for single mothers to

establish ongoing social networks or to set up cooperative projects such

as child care groups. In particular, lesbian mothers might benefit from

knowing that while their encouragement of sex-role flexibility in their

children may be enhancing their girls' development of male-valued sex

role traits and their sons' development of female-valued sex-role traits,

they need to attend to encouraging same-gender traits also. Such

encouragement may be particularly important for their sons who may not

have as much contact with non-related adult male role models as do boys

of heterosexual single mothers. Furthermore, these mothers need to be

supported in their efforts to seek out such contact for their sons on a

consistent basis since boys of single mothers do not appear to attend to

their mothers as models even when the mothers display positive but

traditionally sex-typed masculine traits.

Secondary prevention entails early case finding and treatment when

emotional problems arise. The findings for boys and for heterosexual

single mothers suggest that low self-esteem as indicated by low scores

on both positive sex-typed masculine and feminine characteristics may be

a potential area of concern. Being a single mother is a difficult
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undertaking when stigma or a lack of social sanction accompanies the

role. Furthermore, if the mother did not choose single parenthood as

was the case for several of the heterosexual single mothers in this

sample, she may have difficulty accepting the role. As Kaseman (1974)

pointed out, however, some single mothers overcompensate by becoming

"super human beings", attempting to prove to themselves, their children,

and society that they can manage their lives and their children's lives

alone. Other mothers respond by feeling helpless or guilty in response

to the stigma and lack of social sanction for their role. The clinical

nurse specialist and other mental health professionals working with

single mothers in individual or group therapy can be supportive of a

mother's attempts to master the complexity of the single parent role in

a potentially non-supportive environment while assisting her to evaluate

realistically her resources and abilities to manage her responsibilities.

This supportive, problem evaluation and solving approach would also

provide a framework in which a mother could strengthen whatever under

developed characteristics contribute to her self image. The goal

would be to achieve an integration between the positive sex-typed

masculine and sex-typed feminine characteristics, thereby enhancing the

mothers' flexibility and competence to perform a variety of tasks in her

role as a single parent.

If the child is the identified patient, family therapy or group

therapy should be considered in an attempt to remove the label from the

child. The child's problems may be a signal that the family system is

in trouble whether due to communication difficulties between the child

and mother or between the child, mother, and her partner if there is one
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in the family system. Group therapy would allow the child to work on

interpersonal difficulties with peer relationships.

In conclusion, primary consideration should be given to preventive

approaches that neither further stigmatize the mother or her child. In

addition, advocacy efforts to change the system at a policy level to one

more supportive of and responsive to the needs of single-mother families

as one alternative family form need to be encouraged. The clinical nurse

specialist and the nurse practitioner are in positions to do both because

of nursing's commitment to underserved populations, including women and

children, and to health maintenance and primary prevention approaches.

Recommendations for further research. The recommendations for

further research evolve from both the limitations of this study and its

implications for clinical practice. Substantiating the findings through

a replication of the study with another sample of lesbian and hetero

sexual single mothers and their children would increase their general

izability to other Caucasian single mothers. Second, a similar study

needs to be undertaken with minority group single mothers for although

their numbers are smaller, single mothers and their children account for

a greater portion of all minority group families (Ross and Sawhill, l975).

Third, because no comparable data are available on mothers and children

from two-parent families, the study needs to be replicated with such

families to clarify whether the findings resulted from single motherhood

and its effects on children's sex-role acquisition or occur in traditional

families as well. For example, do all boys in this age group view a

discrepancy between themselves and their same-gender peers on sex-role

trait profiles or is this a phenomenon that occurs primarily in boys

from single mother families? Do women who are single mothers score
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higher on both masculinity and femininity scales than their married

counterparts perhaps as a result of undertaking a "dual" parenting role?

A final comparison group to consider is single-father families, although

they account for a small portion of single parent families. But what

effect do single fathers have on children's acquisition of sex-role

traits and behavior in comparison to single mothers? However, before

any replication or comparison studies are undertaken, increasing the

reliability and validity of both the TPT and SRSC Scale would increase

confidence in the results of this study and subsequent studies like it.

In addition to replication and comparison studies, observational

studies of lesbian and heterosexual single mothers and their children

could be undertaken to correct for discrepancies that may exist between

responses to psychometric measures and interviews and actual observable

behavior. For example, although boys and girls may choose some of the

same toys, they may play differently with the toys depending on their

gender and their sex-role characteristics. One approach would be to

replicate Fagot's (1974, 1978) studies with two-parent families since an

already tested methodological approach and comparative data on tradi

tional family forms would be available.

Finally, a longitudinal study should be considered with at least a

portion of the original sample for this study. Do the findings relative

to children's acquisition of sex-role traits and behavior vary with time?

Would the ideal self androgynous sex-role profile be actualized? Of

ultimate interest are the long range consequences of being raised in a

lesbian or heterosexual single mother family. Whether such an environ

ment affects sex-role traits and behavior, sexual Orientation, and
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lifestyle choices of children grown into adults remains unexplored

except for studies dependent on retrospective data.

Another recommendation for further research would be to develop

experimental intervention studies. Specifically, the effects of support

and/or activity groups for children of single mothers on boys and girls'

sex-role trait profiles need to be evaluated. Furthermore, since self

esteem was not measured directly in this study, an intervention study

involving measures of self esteem and sex-role traits pre- and post

intervention with single mothers and their children could be developed.

This is a study that could easily be undertaken in a clinical setting,

combining both nursing practice and research.

Summary

The purpose of this study was to explore lesbian and heterosexual

single mothers' influence on their children's acquisition of sex-role

traits and behavior. The sample of 40 Caucasian mothers and 40 children,

ages 6–9, consisted of 20 lesbian and 20 heterosexual single mothers and

their only or oldest child. Ten boys and ten girls comprised each of

the groups of children (N = 40). Bandura's social learning theory as an

explanation of sex-role acquisition and the concept of psychological

androgyny formed the basis of the conceptual framework. This framework

and a review of the literature relevant to single mother families guided

the formulation of four subproblems and nine related hypotheses.

The sample of lesbian and heterosexual single mothers and their

children differed on only three demographic variables. A significantly

larger portion of the lesbian mothers compared to heterosexual single

mothers described themselves as feminists and lived with a female partner
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or roommate who shared equally in parenting tasks. The majority of

lesbian mothers had identified themselves as homosexual for at least six

years. Otherwise, the samples were similar as the majority of mothers

in both groups were divorced, had a baccalaureate or higher degree, and

worked in a white collar occupation. The children were the oldest child

in one- or two-child families who became father absent before their fifth

birthday.

There were no statistically significant differences between the two

groups of mothers on classification as androgynous, sex-typed masculine

or feminine, or undifferentiated based on the Bem Sex Role Inventory

masculinity and femininity scales. However, a trend for a greater

portion of lesbian mothers to score as sex-typed masculine and for

heterosexual single mothers to score as undifferentiated was noted.

Means on the two scales showed that lesbian mothers scored higher on

masculinity but equally on femininity when compared to heterosexual

single mothers. Furthermore, the difference resulted from lesbian

mothers scoring significantly higher than heterosexual single mothers on

three sex-typed masculine traits: assertive, forceful, and willing to

take a stand.

Boys of lesbian mothers did not differ significantly from boys of

heterosexual single mothers on sex-role traits measured by the Sex-Role

Self Concept Scale nor on sex-role behavior measured by a Toy Preference

Test and by a Toy Selection Interview. However, while the majority of

all boys preferred sex-typed masculine toys and activities as measures

of sex-role behavior, different patterns occurred for the groups on sex

role traits. A greater portion of boys of lesbian mothers than of

heterosexual single mothers scored as sex-typed feminine and almost half
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of both groups scored as undifferentiated. Furthermore, both groups of

boys viewed same-gender peers as scoring considerably higher on male

valued and lower on female-valued traits than themselves. However, both

groups of boys also chose an androgynous sex-role profile as their ideal.

Girls of lesbian mothers did not differ significantly from girls of

heterosexual single mothers on sex-role behavior measured by a Toy

Preference Test and by a Toy Selection Interview as both groups of girls

preferred sex-typed feminine toys and chose predominantly neutral or sex

typed feminine toys and activities as their favorites. However, there

was a significant difference between the two groups on sex-role trait

profiles. A larger portion of girls of lesbian mothers scored as sex

typed masculine while a larger portion of girls of heterosexual single

mothers scored as undifferentiated or androgynous; equal portions scored

as sex-typed feminine. Both groups of girls described same-gender peers

as similar to themselves. In fact, their sex-role trait profile for

other girls more closely resembled the real self sex-role trait profile

for girls of lesbian mothers than for heterosexual single mothers.

Lastly, both groups selected an androgynous sex-role trait profile as

their ideal.

Lesbian and heterosexual single mothers did not differ significantly

on encouragement scores for children's sex-role traits and behavior.

However, there was a correspondence between the pattern of mothers'

encouragement scores and children's real-self scores on sex-role traits

but not between mothers' encouragement scores and children's toy prefer

ences or toy and activity choices as measures of sex-role behavior. Data

from the Parental Interview of mothers' encouragement through the modes

of gift-giving, teaching, playing with, suggesting, approving, and
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modeling, indicated that they were less involved with their sons' play

when it focused on sex-typed masculine toys and activities instead of

neutral ones and somewhat more involved with their daughters' play with

both sex-typed feminine and neutral toys and activities. Overall,

lesbian and heterosexual single mothers' influence on their children's

sex-role behavior reflected their limited involvement in their children's

play activities.

Lesbian and heterosexual single mothers did not differ significantly

on their reports of other models' influence on their children's sex-role

behavior except for lesbian mothers' reports that male peers and female

roommates were moderately or strongly influential on their sons'

behavior. The majority of both groups of mothers reported the child's

father as being influential; although not statistically significant,

adult males were mentioned as influencing boys' toy and activity inter

ests more frequently by heterosexual single mothers than by lesbian

mothers. Both groups of mothers reported peers as being more influential

at this age than adults or television on the children's toy and activity

preferences as measures of sex-role behavior.

Finally, there were no significant differences between lesbian and

heterosexual single mothers on reports of child's contact with signifi

cant adult males. One-fourth of both groups of children saw their father

on a weekly basis and nearly one-fourth on a monthly basis. Although

not statistically significant, heterosexual single mothers more than

lesbian mothers reported weekly contact between their sons and signifi

cant non-related adult males.

In conclusion, lesbian and heterosexual single mothers were more

similar than different in sex-role characteristics and on reported
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encouragement of sex-role traits and behavior in their children.

Furthermore, children of lesbian and heterosexual single mothers were

more similar than different in sex-role traits and behavior, in other

models' influence on sex-role behavior, and in contact with significant

adult males. Some trends in the data suggested, however, that mothers

were more effective sex-role models for their daughters than for their

sons and that their encouragement of sex-role traits and behavior

affected children's acquisition of sex-role traits more than their

acquisition of sex-role behavior.

The findings for boys on sex-role traits appeared more related to a

lack of consistent male figures than to mothers' sexual orientation.

Boys more than girls may be more susceptible to mental health problems

because of discrepancies between their view of real and ideal self and

between their view of themselves and other boys. Heterosexual single

mothers more than lesbian mothers appear to be at risk for self-esteem

problems if in fact lower self-esteem and an undifferentiated sex-role

profile are linked as the literature suggests. Implications for clinical

practice focused on primary prevention and secondary prevention services

such as formation of peer groups for boys from single mother families,

providing research information in workshops for single parents, and

assisting single mothers to integrate sex-typed masculine and feminine

characteristics. Future research recommendations included conducting a

similar study with mothers and children from two-parent families and

with single mothers and children from minority group families. Further

more, studies of the effectiveness of clinical intervention on mothers'

and children's self-esteem and sex-role trait profiles were suggested.
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PRE-TEST TOYS*

Sex-Role Typing Score Sheet

Condition: Sex-role stereotypes Class

Quality ratings Age Sex: B G

Record child's ranking of toys from l to 34.

(For sex-role stereotyping, rankings for toys chosen for same sex will
include positions number l to x -- the toy selected as appropriate for
children of that sex. Toys selected for children of the opposite sex
will begin with rank number 34 and extend in reverse order to x -- the
last toy remaining on table.)

(Those checked kept for final form.)

Cradle V Tow truck v.
Magnet –– Beads and hair comb L^_

Police car Z Sea shells L^_

Ground hog –– Rocket L_

Jacks Mirror and brush wº

Tool kit Gorilla v.

Jump rope –– Camera

Colored pencils –– Embroidery –
Snake –– Train .…

Canoe House construction

Doll children –– Three bears at table ––
Doctor v^_ Motorcycle ––
Nurse L^ Magnifying glass

Kitchen utensils v. Tea service
Whistle v_ Marbles vº

Knight on horse – Pig family vº

Puzzle v’

Rolling pin

*Received from Jeanne Block, Ph.D., December 1976.
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T-Test Results (boys vs girls)
Sex-Typing Procedures

Masculine Toys

Pre-test t t

Rank Toy Pre-test 7-yr olds

l Police car 17. 80 15. 79

2 Knight on horse 12.04 l2.24

3 Train 10.43 9. 12

4 Motorcycle 8. 36 2O. 99

5 Rocket 8. 26 15.95

6 Tool kit 6. T9 9.68

7 Magnet 6. 24 8. 61

8 Gorilla 6. 20 10. 77

9 Tow truck 5.43 16. 40

lO Snake 4. 28 8.44

[ll Whistle (l. 52) 3.65]

Average t (lo toys) 8.58 12.80

N = 25 1OO

Average rank toys 6.5

Average rank girls 23.5

Received from Jeanne Block, Ph.D., December 1976.
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T-Test Results (boys vs girls)
Sex-Typing Procedures

Feminine Toys

Pre-test t t

Rank Toy Pre-test 7-yr olds

l Jump rope 15. 69 8. 89

2 Mirror and brush lA. 21 16. O5

3 Cradle 12. 75 15.54

4 Beads l2.58 15. 13

5 Nurse 7.91 10.23

6 Embroidery 7. 70 ll. 23

7 Kitchen utensils 6. 60 9.62

8 Dolls 6.47 lC). 4l

9 Tea service 5.44 ll. 6l

10 Ground hog 3.56 4. 46

[ll Doctor doll (l. ll) 4.65]

Average t (10 toys) 8.23 ll. 32

N = 25 100

Average ranking boys 23.2

Average ranking girls 6.8

Received from Jeanne Block, Ph.D., December 1976.
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T-Test Results (boys vs girls)
Sex-Typing Procedures

Neutral Toys

Pre-test t t

Rank Toy Pre-test 7-yr olds

l Whistle l. 52 3.65

2 Three bears l. 27 5.94

3 Doctor doll l. ll 4.56

4 Colored pencils . 47 . 67

5 Sea shells . 33 .4l

6 Pig family .25 1.92

7 Puzzle . 19 l. 61

8 Marbles . 14 l. 47

Average t (8 toys) . 53 2.54

Average ranking boys 17. 1 l3.6

Average ranking girls 17.4 l2.5

Received from Jeanne Block, Ph.D., December 1976.
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

tRELEY - DAVIS • IRVINE • Los ANGELEs • RIVERSIDE • SAN DIEGO - SAN FRANCISCO sANTA BARBARA • SANTA Cruz

HOOL OF NURSING SAN FRANCISCO, CALIFORNIA 94143
2 PARTMENT OF MENTAL HEALTH AND

>MMUNITY NURSING, ROOM N505-Y November 24, 1976y

Dr. Jeanne H. Block

Institute of Human Development
l2O3 Tolman Hall

University of California
Berkeley, CA 94.720

Dear Dr. Block:

I met with you in May 1976 to discuss the possibility of using your
Toy Preference Test in a study of five to eight year old children of
lesbian and nonlesbian single mothers. I am interested in pursuing the
idea and am requesting permission to "borrow" the actual toys you used
in order to have drawings made of them.

I also hope to obtain the following data from you:

l. How were the 27 toys chosen? From what total population of
toys?

2. What statistical data do you have which differentiates the
male versus female toys? How significant are the differences?

3. What data do you have on the children used to standardize the
test, e.g., age, ethnic group, sample size?

4. What reliability and validity testing was done on the measures?
5. Do you think it possible to score the test using Sandra Bem's

or Spense's approach to measuring masculinity, feminity, and
androgeny?

I am also interested in the self-concept test you devised and in
the data you obtained when you tested the seven year old children. I
will contact you the first week in December regarding discussing the
development of your sex-role measures in greater detail. If the statis
tical data is retrievable, I would like to arrange a time when I can come
to Berkeley and review it.

Looking forward to speaking with you.

Sincerely,

4×4, & 4%–
Beverly M. Hoeffer, R.N., M.S.
Doctoral Student
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itute of Human Development 1203 Edward Chace Tolman Hall
Berkeley, California 94720

December 11, 1976

Beverly Hoeffer
School of Nursing
Dept. of Mental Health

and Community Nursing
ROOm N 505 Y

University of California
San Francisco, California

Dear MS. Hoeffer:

I have finally managed to get the data all together that you requested
on the development of the sex-role typing procedure. I will respond to the
specific questions raised in your letter.

1. The 28 toys were selected from a total of 34 that were pre-tested
using a sample of 25 7-year old children not in our longitudinal study. Toys
that were of borderline significance when t-test comparisons of boys' and
girls' preferences were done.

2. The data comparing boys and girls preferences, rankings on the pre
test, t-test results for the pretest sample and our sample of 7-year olds,
and the average rankings of boys and girls are given in the accompanying
tables.

3. The children were an average of 7-1/2 years of age, half male and
half female, and approximately 1/4 of the samples (both pretest and longi
tudinal samples) are black.

4. The validity tests obviously are indicated by the highly significant
differences in preferences of boys and girls over the two independent samples.
We did not do a test-retest reliability using the same sample of children but
clearly the similarity of results across the two samples provides prima facie
evidence of reliability. We are planning to complete coefficient alphas on
the test but have not done those analyses yet.

5. The format of the testing does not lend itself to being scored using
either the Bem or Spence et al approach. Other scoring algorythms might be
developed based on variability. Clearly, those scoring high on masculinity
and on femininity can be easily identified by their rankings of the masculine
and feminine toys. Androgynous-trending children would be expected to show
greater variances in their rankings of the masculine and of the feminine toys
and their average ranks would be lower presumably because they would have
chosen some non-sex-typed toys as well.
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Beverly Hoeffer
December 11, 1976
Page Two

As I indicated on the phone, I have some hesitation about using
drawings of the toys and I think photographs would be preferable. If
you do photograph the toys, then it would be possible to do a pretest
checking the results via photographs with our results using the actual
toys.

Sincerely,

yº, 2 & C // 43(ead
Jeanne H. Block
Research Psychologist

JHB/ih

enclosures
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Institute of Human Development 1203 Edward Chace Tolman Hall
Berkeley, California 947.20

February 15, 1978

Beverly Hoeffer, RN, MS
University of California
Cohool of Nursing
Department of Mental Health

and Community Nursing
Foom N505
San Francisco, CA Gl, ll: 3

Dear Beverly:

Thank you for sending me the information about the outcome of your
modification of the sex—typing study. Considering the small earle sizes
in both studies, I think that the results are quite stable and at-ree that
the photographs can be used without difficulty. Since the children in
our study were all homogeneous with respect to a■■ e, there was no way of
evaluating its effects. Since the toys had been selected with seven-year
olds in mind, I am not surprized that you found some age effects.

Certainly you should have confidence as you proceed with your research
that you are not losing: information because of the photo■ -raphs. I will he
interested in the outcome of your research and wish you well.

Sincerely ,

." _->

~22----~ / .*
• P. 4-2 4

Jeanne H. Block , Ph.D.
Research Psychologist

..THB : Ces
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VALIDITY STUDY

Instructions for Sex-Typing Conditions

Materials: Set of 28 pictures of toys
Stop watch

Reverse the order of instructions (I & II) for every other child.
Allow a minimum of one-half hour between the use of both approaches with
each child. For example, for child A you would administer set I first
and then a half hour later administer set II. For child B you would
administer set II first and then set I a half hour later.

Prior to administering either sets, start with the following
introduction when you first meet with the child. "I have lots of pic
tures of toys here and I need your help today. First are there any toys
here which you do not know? Tell me and I will tell you what it's called.
First, I want you to tell me the name of each of the toys so that we both
know what to call them." (Have child point to the toys.) (Note on the
score sheet any that the child does not recognize by circling the toy.)

I. Arrange toys in random order on the table. "Now we are going
to choose some really good toys for boys and girls to play with. I want
you to look at all the pictures of toys here on the table and pick out
the ones you think boys (or girls if subject is a girl) you age would
really like. I'll show you how we will do it. First, I'd like you to
show me the toy you think most (boys) (girls) would like to play with the
very best of all. (Start stop watch.) (RECORD S'S CHOICE AND PUT TOY
ASIDE.) Now, of all the toys that are left, which one do you think
(boys) (girls) would like the best?" (RECORD S'S CHOICE AND PUT TOY
ASIDE.)

CONTINUE THE RANKING UNTIL S SAYS SOMETHING LIKE "THAT'S ALL THE

TOYS THERE ARE FOR (GIRLS) (BOYS)." NOTE ON SCORE SHEET THE RANK AT
WHICH THIS OCCURS. PUT AN X BY THE TOY.

THEN SAY: "Fine. You've picked out some really good toys for
(boys) (girls). Now I want you to help me choose some toys for (girls)
(boys). Which toy of those left on the table do you think (girls) (boys)

would most like to play with? (RECORD THIS CHOICE AS 28 (the lowest
ranking) AND SET TOY ASIDE.) CONTINUE ASKING ABOUT TOYS THAT (GIRLS)
(BOYS) WOULD LIKE, RANKING IN REVERSE ORDER--bottom up--UNTIL NO MORE

TOYS REMAIN. RECORD TOTAL TIME. "Thank you for helping me today."

II. Arrange toys in random order on table. "Now we are going to
choose some really good toys for girls and boys to play with. I want
you to look at all the pictures of toys here on the table, and then put
them into three groups. I want you to put the ten toys that girls (or
boys if subject is a boy) most like to play with in a pile over here.
I'll help you count. (RECORD CHOICES.) Now, I want you to put the ten
toys that (boys) (girls) most like to play with in a pile over here.



193

VALIDITY STUDY

Instructions for Sex-Typing Conditions
Page 2

(RECORD CHOICES.) "Now there are eight toys left. Are all of these
toys O. K. for both boys and girls to play with?" (Pause. If answer is
no, ask "Which ones would only girls or only boys play with?" (RECORD
THE CHOICES PLUS ANY THAT THE CHILD SWITCHES INTO BOY OR GIRL CATEGORIES.)

"Thank you for helping me today."
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SEX-TYPING FINAL SCORE SHEET

Age: Yr. MO. Grade : M F Race: SES: L_M_U_

Parents: 2-par. l-mo. l-fa. Date: No.

Record child's ranking of toys from l to 28. Remember, rankings for toys
chosen for same sex will include positions number 1 to x--the toy selected
as appropriate for children of that sex. Toys selected for children of
the opposite sex will begin with rank number 28, and extend in reverse
order to s--the last toy remaining on table.

Record category child placed toy in. Indicated whether child sorted toy
into masculine, feminine, or neutral (o.k. for both) categories. Of the
8 originally sorted into N, if the child declares toy inappropriate for
both boys and girls, designate the additional category sorted into--ex. ,
N-F Or N-M.

Rank Category (M,F, N) Rank Category (M,F, N)

Cradle _ Tow truck

_ Magnet _ Beads and hair comb

_ Police car _ Sea shells

_ Ground hog Rocket

_ Tool kit _ Mirrow and brush

_ Jump rope _ Gorilla

_ Colored pencils _ Embroidery

Snake _ Three bears at table _

_ Doll children _ Motorcycle

_ Doctor _ Tea service

Nurse _ Marbles

_ Kitchen utensils _ Pig family

_ Whistle TOTAL TIME (ranking)

_ Kinight on horse Number in sex-type category

Puzzle Examiner

Train
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The five versions of the scale were: self, most boys, most girls, boys
should be, girls should be.

SEMANTIC DIFFERENTIAL TEST (Guttentag & Bray, 1976) 5 and 9

A. SELF Sub. I.D. #

FOR THIS TEST, LET THE 10 AND 15 YEAR OLDS MARK THE SHEETS THEMSELVES.

--This is a list of words which are approximate opposites. I want you
to put an "X" where you think you best fit between each pair of words.

GO THROUGH THE MEANINGS OF THE WORDS CAREFULLY.

FRIENDLY –H–H SHY

GENTILE H ROUGH

GIVES IN H–H | STUBBORN

NEVER CRIES l CRIES A LOT+ }

TROUBLEMAKER H OBEDIENT
(behaves) *

GOOD LOOKING H { UGLY

LOUD H- QUIET

STRONG H WEAK

NEAT H SLOPPY

LEADER H–H FOLLOWER
* (likes to be the boss) (doesn't like to be the boss) *

ADVENTUROUS H–H CAUTIOUS

SENSITIVE TO DOESN'T UNDERSTAND

OTHER PEOPLE'S H–H OTHER PEOPLE'S
FEELINGS FEELINGS

*This form of the item appeared on the kindergarten-age version of
the test. This version consisted of a 3-point scale for the first 10 pairs.
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

EIF KELEY - DAVIS • IRVINE • LOS ANGELES • RIVERSIDE • SAN DIEGO - SAN FRANCISCO SANTA BARBARA • SANTA Cruz

C HOOL OF NURSING SAN FRANCISCO, CALIFORNIA 94143
> EPARTMENT OF MENTAL HEALTH AND
'O MMUNITY NURSING, ROOM N505-Y

November 24, 1976

Dr. Marcia Guttentag
Harvard University
Graduate School of Education

Longfellow Hall
13 Appian Way
Cambridge, MA 02138

Dear Dr. Guttentag:

Thank you very much for your prompt response to my request through
Dr. Davis for current measures of sex roles in children. Two parts of
the packet may be particularly useful to me: the semantic differential
test and the Stein test. What I need at this point is the following
information:

l. How were the adjectives chosen for the semantic differential
test? Are some adjectives distinctly "masculine" and some
"feminine"?

2. Do you have standardizing data regarding five to eight year old
boys versus five to eight year old girls responses to the
adjectives? If so, would you share it with me?

3. Is it possible to score the semantic differential test using
Bems or Spence's approach to derive masculine, feminine, and
androgeny scores? If you have done so, how did you proceed?

4. What validity and reliability studies have been done on both
the semantic differential and Stein test?

5. How were the questions derived for the Stein test?
6. What is meant by, for example, a man's T.V. show versus a

woman's T.V. show? Do you use examples of each kind with a
child or are you looking for the child's interpretations of
such dichotomies?

What I hope to do, with your permission, is use the semantic differential
test and possibly the Stein test as measures of sex-role identity. The
children I will be testing are five to eight year old boys and girls of
single-mother lesbian and nonlesbian families. Any data you have on the
development of the tests would assist me in developing the methodology
for my dissertation proposal.

Sincerely,

£24 /* %%–
Beverly M. Hoeffer

Please respond to my home:
407 41st Avenue

San Francisco, CA 94.12 l
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G R A DUATE SCHOOL OF EDUCATION

LoNGFELLow HALL, Appian WAY
CAMBRIDGE, Massachusetts oz 138

December 2, 1976

Ms. Beverly M. Hoeffer, R.N. M. S.
407 41st Avenue

San Francisco, CA 94121

Dear Ms. Hoeffer:

Glad that the measures of sex roles are proving to be useful to you.
The following are answers to your questions:

1. The adjectives were chosen to be distinctly masculine, feminine, and
neutral. They were pretested on a large group of children.

2. We do have data on the five-year-old and eight-year-old children.
This is now being written up for publication in a research monograph and I
will be glad to send it to you when it is ready.

3. We did not use any androgyny scores but I see no reason why that could
not be done.

4. You would have to contact Aletha Stein at Penn State for validity and
reliability on her materials. As you know, the semantic differential is
considered to have face validity and quite high reliability. No reason to
think that this version would not as well.

5. You should contact Aletha Stein.

6. We used the child's interpretation of the dichotomy on man vs. woman
TV shows.

Please do go ahead and use our semantic differential measure. Do let me
know how your research turns out.

Sincerely,

º
Marcia Guttentag C

MG/mbh
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

2RKELEY - DAVIS • IRVINE • LOS ANGELES • RIVERSIDE • SAN DIEGO - SAN FRANCISCO SANTA BARBARA - SANTA CRUZ

CHOOL OF NURSiNG SAN FRANCISCO, CALIFORNIA 94143
* EPARTMENT OF MENTAL HEALTH AND
OMMUNITY NURSING, ROOM N505-Y

February 28, 1977

Marcia Guttentag
Harvard University
Graduate School of Education

Longfellow Hall, Appian Way
Cambridge, MA 02138

Dear Dr. Guttentag:

In your letter dated December 2, 1976, regarding your semantic differen
tial measure of sex roles for five and eight year old children, you
indicated that you would send me your research monograph when it was
ready for publication. In order for me to present the methodology for
my proposal to my dissertation committee, I need your pretest data on
the adjectives (e.g., determination of masculine, feminine, and neutral
adjectives--statistical significance; number, ages, and gender of pre
test subjects) and any other information regarding the development of
the measure. If you have no objections to sharing this data, would you
send it to me at your earliest convenience even though the research
monograph may not be ready for publication?

I would very much appreciate your assistance in this matter.

Sincerely,

& << 4 & //~
Beverly M. Hoeffer, R.N., M.S.
Doctoral Candidate in Psychiatric

Mental Health Nursing
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BIPOLARWORDPAIRSTEST:

(INDIVIDUALWORDPAIRS)

FIFTHANDNINTHGRADE

"SELF."

FifthGrade

NinthGrade

MaleFemale
- StereotypeStereotype BoysGirlsBoysGirls

||||

PrePostPrePostPrePostPrePOSt

MeanMeanMeanMeanMeanMeanMeanMean

l2345n=28n=28n=30n=30n=33n=5.3n=52n=59 Friendly*—Shy
2.22.22.42.52.32.32.32.3

Rough—Gentle”
2.52.53.l3.22.82.83.43.5

Stubborn—Gives
in3.03.l3.23.32.83.22.73.0 Nevercries*—Cries

alot2.92.22.8
•

l.7l.82.62.6

Troublemaker—Obedient”
3.43.33.33.42.93.3.33.2

Ugly—Goodlooking”
3.84.03.l3.23.53.42.62.6

Loud—Quiet
2.82.42.82.92.72.92.73.O

Strong*—Weak
2.0l.92.42.42.22.l2.82.7

Sloppy—Neat”
3.33.63.43.73.23.23.63.4

Leader?—Follower
2.82.62.73.l2.52.42.92.8

Adventurous.*—Cautious
2.22.32.22.22.22.32.3 Not

understanding—Sensitive”
4.04.03.74.04.04.04.24.3 *Sociallydesirablecharacteristics [ObtainedfromMarciaGuttentag,Ph.D.,June1977.

)
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SEMANTICDIFFERENTIAL
:

SUMMARY
OFMEANSCORESXYX

NinthGrade

GirlsBoysGirlsBoys
PrePostPrePostPrePostPrePost

n=14n=13n=7n=7n=38n=34n=27n=27 2.942.922.832.7l2.922.902.712.80

Self

SD.42SD
.
49SD.54SD
-
40SD
.
46SD
.
40SD.33SD.43 2.O52.022.l82.222.202.352.442.49

MostBoys

SD
-
52SD
.
45SD
.
52SD
.
48SD
.
49SD.50SD
-
53SD
.
57 3.373.363.933.803.223.303.523.50

MostGirls

SD
.
55SD.57SD
.
50SD.59SD
.
55SD.45SD
.
66SD
-
68 2.942.942.652.542.762.712.742.77

IdealBoys

SD
.
60SD
-
60SD
.
58SD.54SD
-
28SD.42SD.56SD
.
68 3.633.383.893.803.323.193.673.62

IdealGirls

SD
.
40SD
.
42SD
-
40SD
.
46SD
.
41SD.42SD
.
64SD
.
64

FifthGrade

NOTE:

Toward
l

indicatesthemasculinestereotype. Toward
5

indicatesthefemininestereotype.
[ObtainedfromMarciaGuttentab,Ph.D.,June1977.
)
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[The instructions on form B are for "where you think most (boys) (girls)
fit best" and on form C for "where you would like to fit". J

Put an "X" in the space between each pair of words where you think you
best fit.

OUTGOING

VERY AWARE OF OTHER

PEOPLE'S FEELINGS

(sensitive)

UGLY

VERY CAREFUL ABOUT

TRYING NEW THINGS

(cautious)

GENTLE

NEVER CRIES

GIVES IN

TROUBLEMAKER

NEAT

STRONG

LIKES TO FOLLOW SOMEONE

IN CHARGE

(follower)

LOUD

| l | |
I I I I

| | | |
I I I I

_l | | |
I I I I

| 1–1–1.
I I I I

| | | |
I —T I I

L | | |
I I I I

| | | |
I I I I

l l | L
I I I I

| | l 1–
I T I I

| l | |
I I I -T-

| | | L
T I I I

| 1– |
I T T I

SHY

NOT AT ALL AWARE OF

OTHER PEOPLE'S FEELINGS

(not understanding)

GOOD LOOKING

TRYING NEW THINGS

WITHOUT BEING SCARED

(adventurous)

ROUGH

CRIES A LOT

STUBBORN

BEHAVES

SLOPPY

LIKES TO BE IN CHARGE

(leader)

QUIET
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Mother

Put an "X" in the space between each pair of words which most closely
reflects what you encourage your child to be.

OUTGOING

VERY AWARE OF OTHER

PEOPLE'S FEELINGS

(sensitive)

UGLY

VERY CAREFUL ABOUT

TRYING NEW THINGS

(cautious)

GENTILE

NEVER CRIES

GIVES IN

TROUBLEMAKER

NEAT

STRONG

LIKES TO FOLLOW SOMEONE

IN CHARGE

(follower)

LOUD

+

H

|- SHY

NOT AT ALL AWARE OF

OTHER PEOPLE'S FEELINGS

(not understanding)

GOOD LOOKING

TRYING NEW THINGS

WITHOUT BEING SCARED

(adventurous)

ROUGH

CRIES A LOT

STUBBORN

BEHAVES

SLOPPY

WEAK

LIKES TO BE IN CHARGE

(leader)

QUIET
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

RKELEY - DAVIS • IRVINE • LOS ANGELEs • RIVERSIDE • SAN DIEGO - SAN FRANCISCO SANTA BARBARA • SANTA CRUZ

- HOOL OF NURSING SAN FRANCISCO, CALIFORNIA 94143
EPARTMENT OF MENTAL HEALTH AND
OMMUNITY NURSING, ROOM N505-Y

January 14, 1978

Dr. Marcia Guttentag
Harvard University
Graduate School of Education

Longfellow Hall
l3 Appian Way
Cambridge, MA 02138

Dear Dr. Guttentag:

Thank you for sharing your information in June 1977 on the semantic
differential measure of sex-role attributes that you developed for your
study, Undoing Sex Stereotypes: Research and Resources for Teachers. I
am enclosing a copy of a slightly modified version that I am using in my
dissertation on sex role learning in single mother families. As you
will note, the wording on items l, 2, 3, and ll have been altered in
order for six through nine year old children to understand the meaning
of the adjective pairs.

I pretested the modified version on a group of 25 parents. Their scores
validated your masculine and feminine designations of adjectives with two
exceptions. The adjective pair ugly-good looking was scored as neutral,
and the adjective pair loud-quiet was scored as having a socially desir
able feminine pole (quiet). Except for these changes, the measure will
be scored according to your designations.

Since you consented to my using the semantic differential measure in
your letter to me, December 2, 1976, I am proceeding to do so, using the
modified wording and scoring unless you have any objections. Again,
thank you for your assistance.

Sincerely,

&º /4 4%–
Beverly M. Hoeffer, R.N., M.S.
Doctoral Candidate
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Attached is a list of adjectives which I am using to develop a question
naire to administer to children. I would appreciate your help in pre
testing the adjectives. Please fill in the following information and
then proceed to the instructions. Do not sign your name. Thank you for
your participation.

Beverly M. Hoeffer, R.N., M.S.
Doctoral Candidate

UCSF School of Nursing

Age: _ Sex:

Marital status: _ Ethnic background

Born in USA? Yes | No Number of years lived in USA

Occupation: Yours Spouse's

When thinking about the social values you hold, which category currently
fits you best? (circle one)

Lower Lower middle Middle Upper middle Upper
Class Class Class Class Class

How many children do you have? List age and sex of each of

your children: Age Sex

Below is a list of adjective pairs and phrases which are approximately
opposite in meaning. For each pair, mark which adjective or phrase is
more typically used to describe girls in our culture and which adjective
or phrase is more typically used to describe boys in our culture. Put
an F in the parentheses ( ) by the "female" adjective and an M in the
parentheses ( ) by the "male" adjective. Next, circle which adjective
of each pair represents the more socially desirable trait for children
in general regardless of their sex. Please follow these instructions
for each pair of adjectives and phrases even if they seem to be neither
typically descriptive of boys or girls nor representative of socially
desirable traits for children.

For example: (f) Feelings easily hurt Feelings not easily hurt (m)
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* (m)

* (f)

(n)

(f)

* (f)

* (m)

(n)

(m)

* (f)

* (m)

(f)

(m)

MASCULINE, FEMININE, AND SOCIALLY DESIRABLE DESIGNATIONS
USED IN THE MODIFIED SRSC SCALE

BASED ON VALIDITY STUDY FINDINGS

OUTGOING

(friendly)

VERY AWARE OF OTHER

PEOPLE'S FEELINGS

(sensitive)

UGLY

VERY CAREFUL ABOUT

TRYING NEW THINGS

(cautious)

GENTILE

NEVER CRIES

GIVES IN

TROUBLEMAKER

NEAT

STRONG

LIKES TO FOLLOW SOMEONE —

IN CHARGE

(follower)

LOUD

SHY (f)

NOT AT ALL AWARE OF OTHER

PEOPLE'S FEELINGS

(not understanding)

(m)

GOOD LOOKING

TRYING NEW THINGS WITHOUT

BEING SCARED

(adventurous)

(m) *

ROUGH (m)

CRIES A LOT (f)

STUBBORN

BEHAVES (f) *

SLOPPY (m)

WEAK (f)

LIKES TO BE IN CHARGE

(leader)
(m) *

QUIET (f) *

*Socially Desirable pole; indicates male-valued or female-valued
trait significant at .01 level using binomial test.
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On the following pages, you will find a list of toys and activities

shown to me by a group of children, ages six through nine. I need your

assistance in rating the appeal of these toys and activities to six

through nine year old girls and boys, i.e., which ones are considered to

be "girls'" toys and activities and which ones are "boys'" toys and

activities.

Based on your experience with children, ages six through nine,

please rate the items according to the following scale:

l Toy or activity very much preferred by girls

2 Toy or activity somewhat preferred by girls

3 Toy or activity equally preferred by girls and boys

4 Toy or activity somewhat preferred by boys

5 Toy or activity very much preferred by boys

Your rating does not imply that a particular toy or activity is

appropriate or inappropriate for play by children of either gender. Nor

Does it imply anything about the frequency with which particular toys or

activities appear in boys or girls' play. It simply is a rating of

girls or boys' preference to play with a specific toy or activity if

available.

Please rate each item on the line preceding the item:

Example: 2 toy stove
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baby doll (1.5) *

play dough (3.0)

mirror (l. 75)

wooden train & tracks (4.25)

woman's purse (l.0)

camera (3.0)

chalk board & chalk (3.0)

pot holder weaving loom (1.5)

kitty piggy bank (with diamond
eyes) (2.0)

xylophone (3.0)

squirt gun (4.5)

John Travolta fan magazine (3.0)

micronauts (4.75)

kickball (4.0)

erector set (4.25)

stuffed mother & baby koala
bear (l.5)

spaceship model (4.25)

spanish dancing doll (woman)
(l. 25)

race car & track set (4.75)

sasha doll (girl doll) (l.0)

fishing pole (4.0)

Honduras woman doll (1.0)

walkie-talkie (4.25)

mandy doll (girl doll) (l. 25)

*Number appearing to the right of
judges' responses.

stuffed tiger (2.75)

battleship gallactica space
ship (4.75)

plastic cow ("milkie") (child
can milk udder) (2.5)

great zinga japanese warrior
(shoots fists, rockets) (4.75)

skateboard (3.75)

star trek spaceship (4.0)

tiny tears doll (l. 25)

spiderman comic books (3.75)

Sorry! board game (3.0)

James Bond car (ejects seat;
secret guns) (4.25)

three cats puzzle (3.0)

violin (2.75)

fur hat & stoll (1.25)

gun that shoots out spaceships
(4.75)

rollerskate dress (l.0)

mad magazine (4.0)

knit "reversible" doll (black

& white girl on opposite ends)
(l. 25)

riveton set (plastic rivet gun
& rivets) (4.0)

doll house (l. 75)

space battle game (involves
spinning two gyroscope space
ships in battle) (4.5)

Evel Knevel race car (4.5)

items is the mean of the four
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safari boat & people (4.0)

cosmetics (l. 25)

battleship board game (game of
strategy; attempt to sink
opponent's ship) (4.0)

eskimo girl doll with fur coat
(l. 25)

duke pit space vehicle (ejects
seat & driver) (4.75)

dutch storybook doll (l. 75)

godzilla comic books (3.75)

stuffed mouse (2.0)

sea monster model ("guidra";
has 3 tails) (4.5)

Donny & Marie doll set (2.0)

mechanical space horse ("Andro
mede"; shoots rockets) (4.5)

monster finger puppets (4.0)

UFO space warrior (shoots
fists, wheels) (4.75)

UFO space ship (fires second
ship) (4.75)

pottery kitten figure (l.5)

troll dolls (small dolls with
yellow semi-long hair, gender
undistinguishable) (2.75)

quarter horse family figures
(2.25)

walking doll (girl) (l. 25)

pinball machine (toy) (3.0)

dump truck (4.5)

cat's eye marble game (involves
players getting marble to go
through a maze) (3.5)

soft foam-rubber ball (3.25)

yo-yo (3.25)

Poul-Sr male doll (can view how

lungs & heart work) (2.75)

hand puppet (man with bowtie.)
(2.5)

theatrical make-up paints (3.0)

spiderman doll (4.25)

sentence (word) cube game (2.75)

spin art (spins point in
designs onto paper) (3.0)

stuffed monkey pair (2.25)

stretch monster (4.5)

slime (like play dough; con
sistency like gel) (3.25)

race car (friction propelled,
"growler") (4.5)

baby doll and cradle (l. 25)

model of Jaws (killer shark)
(4.0)

lincoln logs (4.0)

army set (toy soldiers, cannons,
etc.) (4.75)

dress-up clothes (dresses,
women's hats) (l.5)

batman ship (remote control)
(4.5)

wooden building blocks (3.75)

silk japanese male hand puppet
(2.75

electric train & tracks (4.0)

perfection (involves matching
objects' shapes to spaces before
timer rings) (3.0)
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ceramic girl doll with perfume
(l. 25)

star wars board game (3.5)

woman's wallet (l. 25)

records (3.0)

Jaws (manual dexterity game;
must get small figures into
Jaw's mouth without flipping
it shut) (3.25)

spirogram (drawing instrument
that makes designs) (2.75)

big bicycle race board game
(3.25)

plastic pistol (shoots
rubber pellets) (4.5)

jousting lance (4 ft long)
(3.75)

bionic woman doll (l.5)

frisbie (3.0)

bubble blower & bubble solu

tion (3.0)

space utility belt (belt with
lazer gun & radioactive
detector) (3.75)

three bears puzzle (2.75)

reading (3.0)

legos (3.5)

drawing (3.0)

colored pens (3.0)

writing stories (2.75)

Ginny doll (small little girl
doll) (1.25)

cooking (2.25)

stuffed leopard (2.5)

minature dish set (doll house
size) (1.25)

windup robot (4.25)

child's china tea set (1.25)

battery operated robot (4.0)

plastic dog figure (2.75)

football helmet (4.5)

wooden girl doll with braids
(l. 25)

space tank (shoots missles,
"vari—tank") (4.75)

radio (3.0)

toy piano (2.75)

book on inventions (3.5)

gymnastics (2.5)

plastic horse figure with
saddle (2.75)

ballet (l.5)

stuffed bear (2.5

clothes shopping (2.75)

bicycle (3.25)

building paper houses (3.0)

monopoly (3.0)

coloring (3.0

large multipurpose ball (3.25)

color crayons (3.0)

basketball (3.75)

record player (3.0)
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stuffed dog (2.5)

sewing (2.0)

muppet show board game (3.0)

playing house (2.0)

pocket calculator (3.25)

dancing (2.25)

life board game (similar to
monopoly) (3.25)

playing nurse (1.25)

chess (3.5)

horseback riding (2.75)

barbie doll (P. J., superstar,
Cindy) (l.5)

playing dress-up (2.0)

soccer (4.25)

books (3.0)

football (4.25)

stuffed mice pair (2.0)

baseball (4.0)

bingo (2.5)

(3.0)watching T.V.

building set (wood, wheels,
plastic screws) (3.75)

bowling (3.0)

jewelry (bead necklace, brace
let) (2.0)

pegs & board (put pegs in holes
in board from tallest to short

est) (3.0)

telescope (3.25)

diving (3.0)

records (3.0)

"giant
leader

person

how to

step" (a follow the
type game where one
instructs the other on

move) (3.0)

jump rope (l. 25)

brush & comb hair (2.25)

rollerskates (2.5)

building models (planes, ships)
(4.25)

paper dolls (l.5)

collecting rocks (3.25)

a diary (2.0)

ballet book (l.5)

bionic man T. V. program (4.0)

stuffed leopard (2.5)

Capt. Kosmic T.V. program (3.5)

Evel Knevel motorcycle (4.5)

space T.V. shows (3.25)

probe (word board game) (3.0)

chord organ (3.0)

colorform set (Charlie Brown;
make scenes with felt-like

figures) (3.25)

X-wing star wars fighter ship
(4.25)

Charlie Brown books (3.0)

T-wing space fighter ship (4.75)

"farmer boy" book (3.25)
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Ranger Rick nature magazine (3.5)

hot wheels car set (4.75)

star wars record (3.25)

tonka road grader (4.25)

ghost stories record (3.0)

puzzletown building set (build
buildings, has people to go
inside what was built) (3.25)

Shawn Cassidy record (2.0)

electric hockey game (4.0)

100 dalmations record (3.0)

mousetrap board game (3.0)

snow white record (2.25)

printing stamp of monster from
the black lagoon) (3.5)

the lonesome train record (3.25)

leopard hand puppet (3.25)

ballet book (l.5)

star wars robots (R2-D2, C-3PO)
(3.75)

Judy Bloom books (about teenage
girls) (l.5)

superman puzzle (3.75)

the "Bobsy Twins" mystery
books (2.0)

baseball mitt, bat (4.25)

"Harriet the Spy" book (adven
ture book of young girl in a
city) (1.75)

softball (3.0)

"Alexander & the Terrible

Horrible Very Bad Day" book
(3.0)

books on animals (3.0)

guitar (3.0)

handball (3.75)

girl doll with wardrobe (1.25)

swimming (3.0)
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Mother

On the following page, you will be shown a large number of person

ality characteristics. We would like you to use those characteristics

in order to describe yourself. That is, we would like you to indicate,

on a scale from 1 to 7, how true of you these various characteristics

are. Please do not leave any characteristic unmarked.

Example: sly

Mark a

Mark a

Mark a

Mark a

Mark a

Mark a

Mark a

l if

if

if

if

if

if

if

it

it

it

it

it

it

it

is

is

is

is

is

is

is

NEVER OR ALMOST NEVER TRUE that you are sly.

USUALLY NOT TRUE that you are sly.

SOMETIMES BUT INFREQUENTLY TRUE that you are sly.

OCCASIONALLY TRUE that you are sly.

OFTEN TRUE that you are sly.

USUALLY TRUE that you are sly.

ALWAYS OR ALMOST ALWAYS TRUE that you are sly.

Thus, if you feel it is sometimes but infrequently true that you are

"sly," never or almost never true that you are "malicious, always or

almost always true that you are "irresponsible," and often true that you3. LITIOSt. al-Way S true. P
-

"carefree," then you would rate these characteristics as follows:

Sly 3 Irresponsible 7

Malicious l Carefree 5

[Received from Sandra Bem, Ph.D., 1977. )
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l 2

NEVER OR USUALLY

3 4 5 6 7

| | | |
I I I I I

SOMETIMES OCCASIONALLY OFTEN USUALLY ALWAYS OR

ALMOST NOT BUT TRUE TRUE TRUE ALMOST

NEVER TRUE INFREQUENTLY ALWAYS

TRUE TRUE TRUE

Self reliant Reliable Warm

Yielding Analytical Solemn

Helpful Sympathetic Willing to take
a stand

Defends own Jealous

beliefs Tender

Haw leadership
Cheerful abilities Friendly

Moody Sensitive to the Aggressive
needs of others

Independent Gullible
Truthful

Shy Inefficient

Willing to take risks
Conscientious Acts as a leader

Understanding
Athletic Childlike

Secretive

Affectionate Adaptable
Makes decisions

Theatrical easily Individualistic

Assertive Compassionate Does not use

harsh language
Flatterable Sincere

Unsystematic
Happy Self-sufficient

Competitive
Strong personality Eager to soothe

hurt feelings Loves children
Loyal

Conceited Tactful

Unpredictable
Dominant Ambitious

Forceful

Soft-spoken Gentle
Feminine

Likable Conventional

Masculine
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

& KELEY - DAVIS • IRVINE • LOS ANGELES • RIVERSIDE • SAN DIEGO - SAN FRANCISCO SANTA BARBARA - SANTA CRUZ

HOOL OF NURSiNG SAN FRANCISCO, CALIFORNIA 94143
EPARTMENT OF MENTAL HEALTH AND
DM M UNITY NURSING. ROOM N505

G, 505-Y January 14, 1978

Sandra L. Bem, Ph.D.
Department of Psychology
Stanford University
Stanford, CA 94.305

Dear Dr. Bem:

I have read both the original and revised scoring procedures for the
BSRI as described in the 4/76 Scoring Packet. While the revised scoring
procedure, i.e., using median masculinity and femininity scores to divide
subjects into a four-fold classification, is logically appealing, what
should one do when their sample consists of same gender subjects only?

My sample consists of 40 single mothers: 20 homosexual and 20 hetero
sexual women. Since no males are included, what procedure would yield
the more valid classification of subjects in your opinion:

l. Using the group median masculinity and femininity score
derived from the female-only sample,

2. Using the group median femininity score from my sample and the
group median masculinity score from your sample (375 under
graduates),

3. Using the original student's t-ratio scoring procedure since
scoring is based on the individual's masculinity and femininity
SCOre S.

I have not found an answer to my question in the material you have
published. I am hoping that you have already reflected on the dilemma I
have outlined, and will share your recommendation with me.

Sincerely,

Accº ■ º %/~
Beverly M. Hoeffer, R.N., M.S.
Doctoral Candidate
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STANFORD, CALIFORNIA 94.305

- TNA ENT OF PSYCHOLOGY

May 26, 1978

Beverly M. Hoeffer RN MS
School of Nursing
Department of Mental Health and

Community Nursing
Room N505–Y

University of California
San Francisco, CA 94143

Dear Ms. Hoeffer :

I'm sorry not to have answered your letter sooner. Unfortunately
there is no right answer to your question. But really, what you do in
the privacy of your own exploratory data analysis is no one's business
but your own. If I were you, I would probably analyze the data all
three ways and see which results seemed to make the most sense. Actually,
I don't think I like your alternative #2, mixing your adult medians
with my college medians. I think I'd use either your medians or mine,
but I wouldn't mix them. Remember, all these different medians simply
raise or lower the criteria for being androgynous: If you use women's
medians, the masculinity median will be lower and hence it will be
easier for a woman to be androgynous than if the masculinity median
were based on a mixed or a male group. There is no right or wrong here--
it's just a matter of judgment.

Sincerely,

_4– º*—
Sandra L. Bem

Assistant Professor

1bm
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PARENTAL INTERVIEW*

(After engaging briefly in pleasantries about the home, child, etc.)
You probably recall from our letter that we are studying children's
preferences in toys and play activities and how these develop.

I.

II.

III.

IV.

So let me start by asking what (child's name)'s favorite toys are,
let's say, maybe four or five toys he/she plays with the most.

OK, aside from playing with toys, what are four or five other
favorite play activities, things he/she especially enjoys doing
that don't necessarily involve toys?

l. (Handing the parent a list of the toys and activities just
mentioned), I've jotted these down for your reference because
now I want to ask how you would account for (child's name)'s
interest in each of these toys and activities. How do you
think these particular ones came to be his/her favorites?
(If not already covered spontaneously for each toy and activity,
ask: )

a . Where did he/she get the . . . 2
b. How did he/she learn to play . . . P Did you have any

part in showing or teaching him/her how to . . . 2
C - Have you played . . . with him/her?
d. Do you think you have specifically suggested he/she play

with these toys and engage in these activities more often
than others?

e - Do you think you have shown approval or attention when
he/she did play with these toys and engage in these
activities more than you did with others? Perhaps by
praise or compliments?

f. Are you especially interested in areas represented by
these toys and activities?

Do you think (sibling's names) may have influenced (child's
name)'s toy and activity preferences?
Have other relatives been especially influential in these
interests?

What about playmates?
Television?

Are there certain toys and activities you are pleased are NOT
among your child's favorites? What? Why?
Have you tried to discourage the development of these interests?
HOW2

*Received from Martin Manosevitz, Ph.D., January 1976.
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l.

MODIFIED VERSION OF PARENTAL INTERVIEW

USED WITH MOTHERS IN THIS STUDY

(Handing the mother a list of the 8 toys and games the child has
selected as his/her favorites.) I've jotted these down for your
reference because now I want to ask how you would account for
(child's name)'s interest in each of these toys and activities.

How do you think these particular ones came to be her/his favorites?

a • Where did s/he get each toy?

b. How did s/he learn to play . . . 2 learn . . . activity? Did
you have any part in showing or teaching her/him to . . . 2

C. Have you played . . . with him/her?

d. Do you think you have specifically suggested s/he play with
these toys and engage in these activities more often than
others?

€ . Do you think you have shown approval or attention when s/he
did play with these toys and engage in these activities more
than you did with others? Perhaps by praise or compliments?

f. Are you especially interested in areas represented by these
toys and activities?

Do you think (sibling's names) may have influenced (child's name)'s
toy and activity preferences?

Have other relatives been especially influencial in these interests?
The child's father? Grandparents?

Other adults?

What about playmates?

Television?

Are there certain toys and activities you are please are NOT among
your child's favorites? What? Why?

Have you tried to discourage the development of these interests?
HOW'?
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NIVERSITY OF CALIFORNIA, SAN FRANCISCO

* KELEY ~ Davis • IRVINE • Los ANGELEs • Riverside • SAN DIEGO - SAN FRANCISCO sANTA BARBARA • SANTA cruz

"HOOL OF NURSING SAN FRANCISCO, CALIFORNIA 94143
EPARTMENT OF MENTAL HEALTH AND
DMMUNITY NURSING, ROOM N505-Y

January 10, 1979

Martin Manosevitz, Ph.D.
Department of Psychology
University of Texas
Austin, TX 78713

Dear Dr. Manosevitz:

Three years ago I requested and received a copy of the measures that you
and Sheila Fling used in your study, "Sex typing in nursery school
children's play interests." What I cannot find, however, is a copy of
your letter giving me permission to use the measures, specifically the
parental interview, with a sample of single mothers. The focus of my
study is the mothers' influence on the sex-role preferences of their six
through nine year old children. If it would not be an inconvenience, I
would appreciate a letter of permission to use the parental interview
that you sent to me.

Sincerely,

£º 4. /4/~
Beverly M. Hoeffer, R.N., M.S.
Doctoral Candidate
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THE UNIVERSITY OF TEXAS AT AUSTIN

AUSTIN, TEXAs 787 12

artment of Psychology
er Hall 330 January 18, 1979

Beverly M. Hoeffer RN MS
Doctoral Candidate
University of California, San Francisco
School of Nursing
Department of Mental Health and

Community Nursing, Room N505–Y
San Francisco, California 99143

Dear MS. Hoeffer:

I am very pleased to learn that you have used some of our material in
your research. Please accept this as a letter giving you permission to use
the parental interview in your work. We are very much interested in your
results and would appreciate it if you would send us, at your convenience,
a copy of your report.

With best wishes for your research.

Sincerely yours,

Martin Manosevitz, PH2O.
Professor
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TOY SELECTION INTERVIEW CODING SHEET

Encouraging:

Name of toy, act.
Sex typing des.

(M, F, N)

Gift (who)

Mother

Father

Grandmo.

Grandfa.

Adult (F)

Adult (M)

Peer (F)

Peer (M)

Self

D. K.

Other (spec)

(Why)

Child requested

Other kids had

"Knew" child wanted

Mo. interested/liked

Mo. had toy as child

D. K.

Other (spec)

Additional comments:

Subject
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P9 .

B. Teach (who)

Mother

Father

Grandmo.

Grandfa.

Adult (F)

Adult (M)

Peer (F)

Peer (M)

Self

Teacher/coach

D. K.

Other (spec)

Comments:

Played

No/never

Initially only

Occasionally

Often

D. K.

Comments:
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D9 .

Suggested

No/never

Less than others

Equally as others

More often than others

Comments:

Approval/Attent.

Disapproval

Mixed app/dis

No approv/atten

Approv/atten but no
more than others

Definitely show
approv/atten

Comments:

Model

No interest/engage
ment in area now

Inter/engage as
child or in past

Inter/engage in area
presently (passively)

Inter/engage in area
presently (actively)

Comments:
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pg. 4

II. Other Model's Influence (write no sib if there is none)

Related Not Mentioned None/Minimal Somewhat Considerable

Sib. (M) (F)

Father

Grandmo.

Grandfa.

Aunt

Uncle

Cousin (s) (F)

Cousin (S) (M)

Stepmother

Stepchild (F)

Stepchild (M)

Nonrelated

Adult friend of

mother (F)

Adult friend of

mother (M)

Roommate of mo.

Adult neighbor (F)

Adult neighbor (M)

Teacher (M)

Teacher (F)

Peer (F)

Peer (M)
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Nonrelated Not Mentioned None/Minimal
(cont)

Other (spec)

Ranking Adults Peers TV

(l, 2, 3)

Television

Comments:

III. Toys or Activities Discouraged

What kinds: Guns, war Barbie

toys, etc. dolls

Why:

Violence oriented

Rep stereotyped
sex-role (s)

Lifeless, plastic

Requires little imagina
tive play, passive

Cheap junk

How discourage child's play with:

Forbid toy

Express disapproval but
allow toy, activity

Doesn't make an issue

of it, ignores

D. K.

Comments:

Somewhat

Other (spec)

TV

Considerable

Other

(spec) None
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DEMOGRAPHIC DATA INTERVIEW

l. Sexual orientation: Hetero Bisexual

Feminist identification: Strong Moderate

None/nonfeminist

Defines feminist as:

Militant

Separatist

Dominates men/takes
over male roles

For equal rights
(work, home, etc.)

Primary allegiance
is to women

Politically involved
in women's issues

Other (spec) :

Comments:

Affect of views of women's roles on own life:

None/minimal

Self-concept as

How relate to men

How relate to women

My job, relates with coworkers

All spheres of my life

Other (spec):

Comments:

Lesbian

# yrs lesbian

Minimal
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Affects behavior with child:

D. K.

None/minimal

How I relate to child

What I say to child
about sex roles

Child's concept of me

Child's concepts
about sex roles

Other (spec)

Comments:

3. Amount of contact with male adults (list type of male under approp
time frame):

Daily Bi-Weekly Weekly Bi-Monthly Monthly

Kinds of activities l. 2. 3.

engage in: with (spec)

Spends little time
doing things with
child

Takes child places

Engages child in
play (spec kind)

D. K.

Comments:

Several

X/yr

4.

Yearly
or less Never
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Living arrangement:

Age Gender

Alone

Roommate

Lover

Relative

Comments:

Parenting invovement of (spec):

None Some Childcare Equal Sharing More Than Mom

Comments:

Mother's background:

Age: Years Months Total months

Nationality: USA Other Age Came to USA

Born
- - -

Raised
- -

Ethnic/Race: Caucasian _ Ancestory if stated (spec)

Caucasian/Jewish

Other (spec)

Education: H.S. H. S. plus years of college

A. A. degree Bacc degree Bacc plus years

post-bacc (no grad
Masters degree degree)

Masters plus yrs to doctorate Doctorate (spec)
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Pg. 4

Occupation:

Source of income :

Employment Full Part-time

AFDC SSI. _

Child support (father)

Stocks, trust, etc.

Property rental

Other (spec)

Annual income (approx): < $5000 < $20,000

• $10,000 > $20,000

• $15,000

Living accom: Apt Flat House

Rent
- - -

Own

Brief des:

Neighborhood: mixed industry/ houses

apt/house apt/house only

Residence: urban suburban Smalltown rural

Comments:

Pref at birth: boy girl In One D. K.

Marital status:

Never married

Separated

Divorced
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6. Child's background:

Total months

Age Come to USA

Ancestory if stated (spec)

Age: Years Months

Nationality: USA Other

Born
-

Raised
- -

Ethnic/Race: Caucasian

Caucasian/Jewish

Other (spec)

School grade: K lst

Kind of school: Public

Classroom: Alternative

Intell (estimated by mo.):

Age of father's absence:

7. Additional/summary comments:

Priv (rel)

Open

below ave.

Years

3rd 4th2nd

Priv (other)

Regular

above ave.aVe .

Months Total months
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CONSENT TO ACT AS A RESEARCH SUBJECT

Beverly Hoeffer, R.N., M.S., has explained the study to me. I
understand that the purpose of this study is to learn about sex role
development of children living in single mother families.

Ms. Hoeffer will interview me about some aspects of my child's and
my background and about my child's play behavior. She will also ask my
child and me to answer several personality characteristic questionnaires
and perform several game-like tasks involving toy and picture choices.
These procedures will be carried out during two visits to my home by
Ms. Hoeffer involving a total of approximately one hour of my child's
time and approximately two hours of my time.

I understand that either my child or I may refuse to answer any
questions or perform any tasks, or to withdraw from the study at any
time without jeopardy. Ms. Hoeffer has explained to me that some chil
dren and adults get nervous or upset answering questions or performing
tasks, but that other children and adults enjoy participation in such
activities. I understand that any procedures will be stopped immediately
if either I or my child becomes upset or nervous. Furthermore,
Ms. Hoeffer has informed me that I may contact her at 387–2620 to dis
cuss any concerns or questions I might have about the procedures or the
study.

Ms. Hoeffer has explained to me that all information and data
collected will be kept anonymous and confidential. If I agree, my inter
view will be taperecorded. Otherwise, handwritten notes will be taken
of my child's and my responses to questions. I understand that Ms. Hoeffer
will be unable to share my own or my child's individual results with me
but will be willing to share the findings about the group of mothers and
children as a whole with me at my request at the study's conclusion.

I understand that while the risks are minimal, there will be no
direct benefit to me or to my child. However, it is hoped that the find
ings will benefit other single mothers and their children and persons
working with them in the future. I also understand that neither my child
nor I will receive any payment or other compensation for participating
in this study.

My child is a minor of age and therefore unable to give legal
written consent for self. However, my child's verbal refusal to parti
cipate in the study will be honored.

Mother's signature Date
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Significance of Difference in Bem Sex Role Inventory Item Mean
Scores for Lesbian and Heterosexual Single Mothers

a Two-tail
Item Means T-value Df Probability

Masculine Items

-
b C

Self-reliant *d 6.15 –0. 53 28.58 . 60
H. 6. 30

Defends own beliefs” L 6.30 O. 76 37. 13 .45

H 6.10

b
Independent L 6. 20 -O. 37 36. 78 . 71

H 6. 30

Athletic L 4.10 -0.64 37.86 .52

H 4. 40

Assertive L 5. 55 2.02 36.97 .05°
4.85

Strong personality” L 6. 35 1. 79 34.90 . O8
H 5.8O

Forceful L 5.40 3. 66 35. 36 .00°
H 4.05

Analytical” L 5. 70 l. 29 32.54 . 21
H 5. 10

Has leadership abilities L 5. 70 1. 87 34.08 . O7
H 4.95

Willing to take risks L 5. 20 1.90 37. 71 . O7
H 4.35

Makes decisions easily L 4.50 –0. 36 37.26 . 72
4.65

self-sufficient” L 6.15 -0.46 36. 71 .65

H 6. 30

Dominant L 4.90 l. 16 37. 14 .25

4.50

Masculine L 3. 70 l. 31 37. 69 . 20

H 3.20
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Two-tail

Item Means T-value Df” Probability

willing to take a stand” L 6.30 2.8.l. 32.85 .01°
H 5. 55

Agressive L 4.60 l. 34 32. 78 . 19
H 4.10

Acts as a leader L 5.00 l. 34 37.88 ... l.9

H 4.50

Individualistic” L 5. 70 O. 88 37.86 . 38

H 5. 35

Competitive L 3.95 –0. 31 35.96 . 76
H 4.10

Ambitious L 4.65 0. ll 29. 20 . 92

H 4.60

Feminine Items

- -
L 4. lo

Yielding H 4.35 0.83 37. 13 .4l

cheerful” L 5. 30 –0. 38 36.54 . 71

H 5.40

Shy L 3. 55 O. O 34.99 1.00
H 3. 55

Affectionate” L 5.80 O. O 37. 66 l.00

H 5.80

Flatterable L 4.20 –0. 31 37. 14 . 76

H 4.35

b
Loyal L 6.30 0.81 31.46 .42

H 6. OO

Feminine L 4.75 –0. 97 35. 21 . 34

H 5. 10

... b
Sympathetic L 5. 65 O. la 37.91 . 89

H 5.60

Sensitive to needs of L 5.50 –0. 95 38. OO . 35

others” H 5.80

Understanding” L 5. 70 0.14 35. Ol . 89
H 5.65
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Two-tail

Item Means T-value Dif” Probability

compassionate” L 5. 70 –0. 16 37.94 . 88
H 5. 75

Eager to soothe hurt L 5. O5 -l. 41 37.93 . 17
feelings” H 5. 55

Soft-spoken L 3.50 –0. 22 34. 30 .83
H 3. 60

warm” L 5.50 O. OO 36 - 71 l.00

H 5.50

b
Tender L 5. 55 O. 31 37. 16 . 76

H 5.45

Gullible L 3. 50 –0. 64 37. 61 - 53

H 3.85

Child-like L 3. 20 O. 34 37.76 . 73

H 3.05

Does not use harsh L 2.95 -l. 71 34.86 ... lo

language H 3.75

Loves children” L 5. 20 –0. 26 37. 99 - 80

H 5.30

Gentle” L 5.50 O. 86 33.84 . 40

H 5. 20

d - - -

For separate variance estimate on all items.

*Both lesbian and heterosexual single mothers scored above sample
medians on these items.

C -Lesbian.

“Heterosexual.

“significant at p < .05.












