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ABSTRACT OF THE THESIS 

 

Self-Motivated Readers and Confident Writers:  

How Literacy in ASL Can Help Develop Written English Literacy 

by 

Madelyn Celeste Wudel 

 

Master of Arts in Teaching and Learning: Bilingual Education (ASL-English)  

University of California, San Diego, 2011 

Professor Tom Humphries, Chair 
 

 

 Like many educators in the field of Deaf Education, improving literacy is an area of 

high interest. This curriculum addresses more explicit instruction on how to use what deaf 

and hard-of-hearing students already know in ASL, and help them apply it towards their 

written English. Students were given the opportunity to practice free expression in ASL on 

video, followed by writing an English equivalent. Based on these samples of self-expression, 

the teacher made positive comparisons between English and ASL in order to build upon and 

strengthen both languages. Throughout the implementation, students demonstrated that they 

were using metacognitive skills in order to differentiate between English and ASL, and were 

even able to develop their own methods after being provided with scaffolded instruction.   
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I. Introduction and Overview 

 

 Like many other educators in deaf education, I am interested in literacy 

development of deaf children. This thesis addresses giving students more explicit 

instruction on how to use what they already know in ASL, and help them apply it towards 

their written English literacy skills. I also find it crucial to instill a love for reading and 

writing in students at a young age. My curriculum showed students that the ASL 

narratives they love to watch and create can better help them with their English literacy. 

Just like the theory of a student’s first language helping them acquire their second 

language (Cummins, 1986), my goal is that students will transfer their enjoyment in ASL 

literacy to English literacy. Because all subject areas require students to be literate in 

English, having confidence in literacy at a young age will promote intrinsic motivation 

and success for the students in their future.  

 My curriculum addressed students’ perspectives on English and ASL literacy 

through surveys, in order to get an understanding of their interests and their confidence 

levels. Students videotaped themselves often, about any topic of their choice. After 

videotaping, they wrote the same ideas in English print. I designed my curriculum to 

focus on topics for mini lessons based on the students’ ASL and English narratives. The 

topics for mini lessons incorporated analyzing student videos in ASL, and showing how 

they can use those skills for their written English skills. Students also had a reading log in 

their journals where they were required to keep track of books that they read and rate 

them. In order to encourage reading and writing, I used an approach similar to dialogue 

journals, by responding to students’ journals and giving positive feedback.  Not only 
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would the journals be something the students would cherish and be fond of writing in, 

they would also serve as records of student progress and a way for me to monitor whether 

the students were using the tips from the mini lessons. 

 There are four main goals that were the foundation for the curriculum developed. 

My goals were for the curriculum to:  

1. Demonstrate students’ ability to differentiate between ASL and English in order 

to build fluency and confidence in both languages.  

2. Demonstrate students’ ability to analyze their own use of ASL in order to apply 

their knowledge when using written English. 

3. Demonstrate students’ ability to analyze written English and convey equivalent 

meaning through ASL.  

4. Promote students’ self-motivation to read and write more often, as their fluency 

increases, in order to further improve all literacy skills. 

With these goals, the students became more self-motivated and confident in their English 

literacy skills, and furthered their reading and writing abilities. In the next section, I have 

described my philosophy and approach to educating deaf children. 
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II.  A Bilingual Approach 

 

 Deaf education should focus on bilingual and multicultural principles. It is crucial 

for students to have a developed primary language like American Sign Language (ASL) 

in order to develop their second language (English). This does not mean that students 

should be kept from English until they are proficient users of ASL, but ASL should 

always be available from the time that the child is diagnosed as deaf. Providing deaf 

students with a bilingual education will give them the tools they need to be successful in 

all aspects of their lives, including their education, culture, self-esteem, and the world 

around them. “The bilingual uses the two languages -- separately or together -- for 

different purposes, in different domains of life, with different people” (Grosjean, 1992, p. 

55). There are social factors, research studies, and pedagogical practices that all support 

bilingual education. I will discuss the social aspect of bilingual education for deaf 

children in the following section.  

 

Social Factors 

 First of all, ASL is not only a natural language (Stokoe, 1960), but it is also a 

visual language, therefore making it the language that a deaf child should automatically 

be given the opportunity to learn. Through the use of ASL, deaf children will be better 

able to communicate as well as be more equipped to acquire English fluently in reading, 

writing, and even orally for some individuals if ASL is fully supported. If a deaf child is 

provided with ASL, he or she will always have the option to use an interpreter in any 

event that may come up in life. Most importantly, if provided with ASL as a primary 



4 
 

 
 

language, a deaf child will have a language foundation for learning English, which they 

will also use for a variety of purposes throughout their lives.  

 “Deaf children arriving at school with a knowledge of ASL are also better 

adjusted, better socialized, and have more positive attitudes than their counterparts who 

have been deprived of effective communication” (Lane, 1999, p. 138). In a bilingual 

setting, all of the students and educators use ASL to communicate. Students learn from 

each other and are supported through their social interactions. A child who is not in a 

signing environment is not getting equal access to the information around him or her. If 

the child is provided with an interpreter, he or she may get some of the information, but 

still lacks the ability to communicate directly with the teacher and other members of the 

class. In oral-only classrooms, I have witnessed students struggle to communicate 

effectively, become frustrated, and then act out with a negative behavior. Even though 

they are in oral-only classes, the students almost intuitively pick up ASL wherever they 

see it, and use a mix of sign and gesture to communicate with their peers and teachers.  

 Language brings people together, and without a common language that a deaf 

child can share with others, the child will feel alone. Ninety-two percent (92) to ninety- 

seven percent (97) of deaf children are born to hearing parents (Hamers, 1998). From my 

own observations, hearing parents who do take the time to learn ASL for their child do 

not achieve mastery. These parents often rely on hearing devices and speech therapy in 

order to speak to their children. This means that most deaf children have no way to fully 

communicate and feel a sense of belonging, until they are provided with ASL and can use 

it to communicate with others. Hearing parents may only be able to communicate with 
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their deaf child about basic needs because their ASL might not be proficient enough to 

help explain abstract concepts in homework or serious issues in the child’s life.  

 We know from Maslow’s Hierarchy of Needs, that students must feel comfortable 

and have a variety of needs met before they can really benefit from what they are learning 

in school and take what they can from it (Peregoy & Boyle, 2008). The need for a sense 

of belonging directly relates to deaf education. In a bilingual classroom, a deaf child will 

have access to all of the material, in addition to socializing with peers and creating a 

shared culture. Knowing ASL, a Deaf person will get that sense of belonging outside of 

the classroom as well. The entire Deaf community has their own Deaf culture, and when 

a Deaf person is given access to that culture by knowing and communicating through 

ASL, a true sense of belonging will be had.   

 Another need from Maslow’s Hierarchy is the need for esteem (Peregoy & Boyle, 

2008). Self-esteem is very crucial for both hearing and deaf students, and it is an 

important factor in my curriculum. When given the chance to build self-esteem, children 

thrive in their learning environment. In bilingual education, having an additive view 

involves giving students the chance to realize that both languages are equal and necessary 

for different purposes. The additive view also supports the culture of the student as well 

as the culture of the school, or the larger population. This approach to teaching will 

empower students, leading them to develop a healthy sense of self-esteem (Cummins, 

1986).  Giving students opportunities to celebrate and add to their cultural experience as a 

Deaf person through the use of ASL, such ASL literature and Deaf history, also builds 

self-esteem.  
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ASL Skills Advance English Skills  

 Not only is the social aspect alone a huge justification for developing a deaf 

child’s ASL, but there have been numerous research studies which support the idea of 

having strong skills in ASL, leading to more advanced skills in English literacy. For 

example, Chamberlain & Mayberry (2000) summed up the following studies, which all 

provide evidence showing a positive correlation between the ASL skills and English 

reading skills. These studies also suggest that ASL alone will not develop reading ability 

in deaf students, because this is not the case for hearing students with spoken language. 

The implication is that a bilingual education using both ASL and English will lead to 

success in English literacy, not just using one language or the other on its own.  

 Strong & Prinz (1997) studied deaf students using three different tests: an IQ test, 

tests of production and comprehension using ASL, and a written language test. They 

found that students with Deaf parents outperformed other deaf students on reading 

achievement tests. This could be because Deaf parents give their children access to 

English through the use of ASL from the time they are born. They have an advantage 

over other deaf students who are not provided with both languages from birth.  

 Padden & Ramsy (1998) researched the relationship between reading ability and 

specific language skills that was one important focus of the study. Another focus dealt 

with studying the actual instructional techniques used in the classroom with signing and 

written English in order to develop reading skills. Results of the study showed that 

students with more knowledge of specific ASL structures achieved better reading scores. 

Children who were able to write down finger-spelled words and translate initialized sign 
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did better on the tests because they had developed a system for linking ASL signs to 

English.  

 Additionally, Padden (2006) found that when children have skill in finger-

spelling, that skill interacts with their reading achievement. “The child might be able to 

understand the finger-spelled word in a signed sentence, but the skill of writing it down in 

English is related to reading ability” (p. 198). Like many children of Deaf parents, 

growing up with ASL helps deaf children develop the necessary skills to become more 

successful readers. If exposed to fingerspelling and printed English at an early age, 

students are better prepared for literacy than students who do not get that exposure.  

 Hoffmeister (1996) found a correlation between students’ SAT scores, ASL 

comprehension, and English comprehension and production. This study found that 

acquisition of ASL, and being able to reflect on how the structure of the language works, 

facilitates better analytical language skills, which are also used in written English tasks. 

This links to metacognition, which is actively thinking about our own thinking. This is 

something that must be explicitly taught to children. Deaf students are unique in the fact 

that they will learn to read and write in a language that they cannot fully hear. For hearing 

students, research has shown that metalinguistic or metacognitive skills are crucial for the 

development of becoming a good reader. In bilingual education, “…acquisition of 

fluency in two languages facilitates the development of metalinguistic awareness” 

(Hoffmeister, 1996, p. 10). To be clear, Hoffmeister used the term metalinguistic, but 

metacognitive might have been a better choice. Again, the study concludes that higher 

level skills in both ASL and English lead to better reading achievement.  
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Language Learning Theories  

 As the research above has shown, having skills in a primary language directly 

relates to the skills in a second language. The research also corresponds to many different 

theories about language learning such as the Common Underlying Proficiency (CUP), 

linguistic interdependence hypothesis, Basic Interpersonal Communication Skills (BICS), 

Cognitive Academic Language Proficiency (CALP), and the threshold hypothesis. These 

theories, supported by bilingual advocates and specific bilingual pedagogies, help our 

bilingual deaf students become proficient users of both ASL and English.  

 CUP states that a first language and a second language reside in the same areas of 

the brain, “…reinforcing each other at the base while differing at the surface” (Crawford, 

2004, p.193). Because of the CUP, language learners do not have to relearn basic skills in 

a second language. “Cummins’s interdependence hypothesis predicts that a child who has 

mastered the basics of reading and thinking in the first language will perform well on 

entering a second-language environment” (p. 194). Regardless of having a written form 

in both languages, the ability of deaf children to use higher order thinking or 

metacognitive skills in ASL will help them gain academic proficiency in English as well.   

 BICS can easily be described as playground language, while CALP can be 

described as the academic language, or the language needed in the classroom for more 

complex thinking. These terms refer to second language learners and are applicable to 

bilingual education for Deaf students. Many bilingual children are never given the 

opportunity to develop CALP in their native language, which according to the threshold 

hypothesis, makes it extremely difficult to develop that same academic language in their 

English skills (Crawford, 2004). If deaf children are taught ASL, they will be able to use 
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it to think about abstract concepts in academic settings. Once they have this type of 

knowledge in ASL, they will be able to apply it in their reading and writing of English as 

well. How can deaf students be expected to think abstractly in English if they have never 

fully heard the language? They need ASL to provide that bridge.  

  

Pedagogies  

 There are various pedagogies to bridge ASL and English, and are key factors to 

the bilingual emphasis on deaf education. These two languages are best taught when the 

student has a foundation in ASL. Certain associative skills between the two languages 

include fingerspelling, chaining, and chunking. Fingerspelling to children at a young age 

has numerous benefits. As Padden (2006) explains in the research mentioned above, 

writing down a finger-spelled word is related to reading ability.  It is something that 

should be used in classrooms on a regular basis, even if the students are young and do not 

yet comprehend an entire finger-spelled word.  

 Another way to associate one language with the other is by using chaining. 

Chaining is used as strategy for teaching and making connections between the languages. 

Humphries and MacDougall (1999) identified chaining as an indigenous practice used by 

Deaf teachers. Chaining incorporates showing students an English word in print, using 

the ASL sign for the word, fingerspelling the word in ASL, and redirecting students back 

to the printed English word. Chaining is often used to introduce new vocabulary, and can 

be done in various ways, but all of them show English print through ASL. Chaining 

familiarizes students with vocabulary from both languages and helps them make 

connections.  
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 As I have seen in my classroom experiences, reading by decoding English, or 

signing word-for-word in English order, is not effective for students’ reading 

comprehension. This is where the idea of chunking the text becomes useful. Chunking 

the text allow students to read a passage in English print, think about what they have 

read, and then sign or paraphrase what they have read, showing their comprehension. 

Teachers will often chunk or show certain parts of a sentence at a time. Students learn to 

comprehend by reading the smaller sentence fragments, then putting it all together to 

understand the passage.  

 Educators of deaf children must also practice other pedagogies to bridge ASL and 

English, which must be explicitly taught. Understanding multiple meanings is very 

important for English literacy. Students must be taught different meanings of single 

words in English, and the ASL signs to convey those different meanings. Idioms are used 

frequently in English text and throughout dialogue. If students have not heard or seen 

idioms, and no one has explained them, they might comprehend only their literal 

meanings and become confused. Teachers can easily make a point of incorporating 

idioms because they are used so commonly in a variety of situations.  

 In an additive view of bilingual education, both languages should be seen as 

equally important, therefore, it is essential to teach deaf students about the linguistics of 

ASL. “Courses must be designed and materials created to teach ASL, its grammar, art 

form, registers, so that ASL speakers can study their language throughout their academic 

careers, just as English speakers do” (Lane, 1996, p. 300). Hearing individuals in the 

United States are required to study English Language Arts throughout their entire 

academic careers. Because these students study how their language works, they are able 
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to apply that knowledge to other languages that they learn. With my curriculum, students 

see grammar in ASL being discussed. Many students in so-called “bilingual programs,” 

are not being educated about the minority language, as they are in English. Deaf students 

are drilled on English conventions, while ASL is often given little or no attention.  

  Based on language theories and research described above, it is important to make 

connections between ASL and English while educating deaf children. Here are some 

explicit ways to explain this: we fingerspell proper nouns in ASL, and capitalize them in 

English; we role shift to show dialogue in ASL, and use quotation marks in English; we 

list things on our hands in ASL, and use commas with lists in English; and we use facial 

expressions to differentiate between questions and statements in ASL, and use 

punctuation marks in English. These kinds of comparisons can really make a difference 

in bridging the two languages. 

 

Cultural Aspect   

 In bilingual education, culture is as equally important as encouraging both 

languages. There is a multicultural aspect of Deaf education which educators must 

recognize. Here in the United States, our deaf students come from various backgrounds, 

ethnicities and cultures. Pedagogies focused only on society’s dominant culture would 

prohibit all of our students from reaching their full potential. This brings me to what is 

known as the funds of knowledge. Funds of knowledge (Gonzalez, 1993) is the basic idea 

that students bring their prior knowledge, culture, and interests to the classroom 

curriculum. A teacher can not possibly research everything about all of his or her students 

and their cultures, so the students and their families become the knowledgeable ones, 
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sharing a wealth of information about which they have experience. In a bilingual deaf 

education classroom, students would share their interests and the teacher would 

incorporate it into the classroom. Students are encouraged to be who they are, while their 

culture and interests are valued, giving the students a more comfortable learning 

environment.   

  Not only can students be a part of the funds of knowledge, but their families can 

contribute to it as well. Each family has something to offer, and it is my job to bring that 

to the classroom. In ASL-English bilingual settings, it is likely that there will be some 

parents or family members who are Deaf, and enjoy coming to volunteer at the school 

site. For the students who have limited access to ASL and Deaf adults at home, the family 

volunteers are good role models of successful Deaf adults. These adults can also help 

encourage hearing families to see the side of Deaf culture that they might not experience 

anywhere else.  

 Because deaf children are raised by families from all different backgrounds and 

cultures, it is important for them to see that their deaf child is a unique and fully capable 

individual who might share culture and values with the family, in addition to the larger 

Deaf community. Not only is this an important factor for families with deaf children to 

understand, but they must also know that it is important to cherish their own culture as a 

family as well. It is an additive approach towards the child’s education. Even families 

who are considered to be minority cultures should participate in the funds of knowledge 

in the child’s classroom in order to empower students as well as themselves. Families are 

a huge part of education, and it is important that they feel included in the team supporting 

their child.  
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  “On the one hand, if the history of the education of the Deaf over the past 125 

years proves anything, it is that employing spoken languages or artificial signing systems 

does not lead to English mastery or to academic success in general” (Lane, 1996, p. 299). 

Having a bilingual education enables deaf students to be prepared for their futures. They 

need both ASL and English to be complete social beings within their own culture as well 

as the hearing world. A child who is denied ASL is without an important resource, and 

has limited opportunities for their future. Fluency in both languages allows for the student 

to be a fully functioning member of society and is, therefore, a definite reason why an 

additive form of bilingual education for deaf children is so crucial. I believe that my 

project fits the need for helping students become more confident bilinguals and self-

motivated readers and writers.  
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III. Justification of Project Need 

 

 In general, it is acknowledged in the field of deaf education that deaf students 

tend to be behind in their academic achievement compared to their hearing counterparts. 

It is also generally known that academic achievement has a strong connection to English 

language skills. (Strong & Prinz, 1997). “Research has shown that deaf adolescents 

typically do not achieve mastery of the English language beyond the fourth grade level” 

(Gimbrone-Neuroth & Logiodice, 1992). This is a huge problem in deaf education 

because all subject areas require literacy of students.  

 I have witnessed students in my past placements struggle with reading and 

writing, often becoming frustrated and turned-off by it. From my observations, my 

students’ written English follows the order of their ASL, despite constant drilling on 

English conventions from grammar worksheets and daily language practice books. Their 

reading aloud, on the other hand, consists of decoding English print word-for-word in 

sign, while completely lacking comprehension. The learning problems involved are due 

to the huge emphasis schools put on learning English. Unfortunately, even programs that 

consider themselves bilingual programs focus heavily on English and not much on ASL. 

My curriculum will balance both languages, not just emphasize one or the other.   

 The struggle with English literacy seems to be due to the fact that deaf students, at 

least in my experience, were never given tips for bridging their knowledge of ASL to 

English. Teachers tell students that they must learn these English rules, and become 

frustrated when students forget to properly follow the English rules. “Preoccupation with 

correctness of language --particularly the early stages of writing-- can have a negative 



15 
 

 
 

impact on certain higher level aspects of writers’ language performance” (Mozzer-

Mather, 1990). English always seems to be heavily emphasized; and becomes some 

arduous and impossible task for students, keeping them from really feeling capable of 

using it and setting them up for failure. My curriculum is designed to help students gain 

more fluency in their ASL narratives first, and show how their knowledge in ASL differs 

from English.  

 Morgan (2006) argues that children with good signing narrative skills have the 

“underlying pragmatic and cognitive abilities to understand and produce written 

narratives” (p. 338). My project follows this idea and therefore, it is important to “free-

write” or “free-sign” in ASL in order to enjoy free-writing in English. To do this, I 

provided students with “a risk-free environment” for reading and writing (Erting & Pfau, 

1997). Students wrote about topics of their own choosing inside personalized journals, 

and their work was not graded. They were provided with positive feedback and helpful 

tips in mini lessons based on their ASL and English narratives.  

 A major goal of my curriculum is for students to develop a sense of confidence in 

reading and writing, because it will only encourage them to read and write more often, 

improving their skills, and will ultimately enable them to have more successful futures. 

“Recent research has stated that the writing process improves when students are 

encouraged to write first for fluency, second for clarity of message, and third for 

correctness of grammar” (Mayer, Lester, and Pradl, 1983). Students are more likely to 

gain this fluency if they are first given opportunities to practice free-writing in both ASL 

and English, to help them take pleasure in writing and creating narratives. Developing a 
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clear message and using correct grammar comes later, with scaffolding and continued 

practice. 
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IV. Review of Existing Curricula 

 

 I next began to search the literature for existing curricula and materials. Other 

University of California, San Diego graduates have had similar experiences and ideas 

relating to their theses, but none of the theses directly relate to what I am doing. I found 

that Naomi Sheneman (2004) focuses mostly on reading comprehension by finding 

linguistic equivalencies and using lag time. Scarlett Valencia (2004) also focuses mostly 

on reading aloud in ASL from English text and transforming English text to ASL. While I 

do hope that my thesis will help students with their reading comprehension and reading in 

ASL as opposed to decoding English, I first want students to find an interest in reading, 

as well as writing. If students enjoy reading and writing, the more they will do it, and the 

better they will become at it.  

 Elizabeth Perez (2002) wanted to improve deaf students’ writing abilities and 

increase their use of academic language using both ASL and English by using Writer’s 

Workshop. Like my idea, Perez wanted students to write about topics that they chose 

themselves in order to develop ownership. She also uses videotape in order to have 

students go back and add missing details. However, I want students to analyze their 

videos to enhance their writing and make comparisons between English and ASL.  

 Erin Oleson (2006) had an idea very similar to mine. She wanted students to 

understand that English and ASL should be kept separate because they have their own 

grammars. She wanted students to develop skills that involved looking at the grammar of 

one language, and then signing or writing in the other language. Oleson, like Sheneman 

(2004), discusses finding linguistic equivalencies when writing English sentences. Oleson 
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(2006) also uses videotape to film lessons and to capture the students’ ASL “writing” 

process. She collected the students’ written English drafts to compare. My idea is 

different because I created mini lessons based on students’ work, and the students 

actually analyzed their own ASL and made comparisons to English.  

 Many prior studies I found also somewhat relate to my idea, however, they 

mainly focus on reading when discussing literacy abilities of deaf students. Studies from 

articles by Mozzer-Mather (1990), Gimbrone-Neuroth & Logiodice (1992), and 

Singleton, Supalla, Litchfield, & Schley (1998), intend for students to use glosses in 

order to bridge ASL to written English.  My project does not encompass the idea of 

“translating” meaning using ASL gloss. Because there is no formal written ASL gloss, 

and taking the time to “translate” could divert from making writing fun, I have chosen to 

spend time having students understand certain aspects of their ASL and English, and to 

simply enjoy the writing that they are doing. Based on the need for students to 

intrinsically want to read and write in order to become better readers and writers, my next 

step was to find research that relates to the problem I identified and the possible 

applications of this research in designing a curriculum. 
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V. Learning Theories 

 

 I identified several key learning theories that form the foundation of my 

curriculum. Four major learning theories were constant in my mind. These theories 

include: language transfer from the interdependence hypothesis, metacognition, 

scaffolded instruction, and intrinsic motivation.  

 Language transfer is the idea that knowledge from a first language, can be 

transferred or applied to a second language. Goldberg (2008) refers to this as transfer 

where, “…if you learn something in one language…you already know it in (i.e. transfer it 

to) another language or can more easily learn it in another language” (p. 15). It is part of 

the interdependence hypothesis which, in theory, states that instruction in the minority 

language leads to academic proficiency in the minority language. Then, when given 

enough support and motivation, this academic proficiency will transfer to the majority 

language (Cummins, 1986). This theory of language transfer applies to my curriculum 

because the students will analyze ASL, or the minority language, and then they apply this 

knowledge to their written English skills, also known as the majority language. For 

example, if we have a lesson about how ASL role-shifting indicates dialogue, they will be 

transferring knowledge from ASL to English when they remember to use correct commas 

and quotation marks in their writing.  

 Metacognition is “the process of analyzing our own comprehension processes, or 

‘thinking about thinking’” (Peregoy & Boyle, 2008, p. 289). It is having awareness of 

one’s own learning. As stated earlier, the students analyze their own ASL. I encourage 

them to recognize different aspects of the ASL that they use, such as facial expression or 
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grammar, and discuss their meaning. In this way, students are actively thinking about the 

grammar of the language they use naturally, and how they can give the same or 

equivalent meaning to their written English print. With practicing metacognitive skills 

from ASL to English, it also helps students with their reading skills from English to ASL.  

 Scaffolded instruction is where students are given temporary support from the 

teacher, and they are guided through their learning. The goal is for students to eventually 

apply the new skills they learn and then perform the task independently. Scaffolding 

comes from Vygotsky’s idea of Zone of Proximal Development or ZPD (Peregoy & 

Boyle, 2008) which is basically the zone between what the student can achieve 

independently, to what the student can achieve with guidance. In my curriculum, mini 

lessons are used to scaffold students’ learning, by teaching them strategies for 

remembering English through their knowledge of ASL. I started with what they already 

used in ASL and written English, then compared the two different structures, and gave 

students time to practice by writing in their journals every day. I responded to their 

writing, either by subtly writing something in a more correct way, or as a reminder, and 

also provided uplifting comments. In this way, the students eventually were able to 

remember and use the strategies on their own. 

 Intrinsic motivation is motivation that comes from inside the individual rather 

than from the outside, or from external rewards. Byrnes (2001) cites Deci & Ryan’s 

(1985) definition of intrinsic motivation as: “People who engage in behaviors to feel 

competent, gain mastery over some skill, or satisfy their curiosity…” and “…engaging in 

an activity for that activity’s sake” (p. 107). I have included this theory because students 

will learn to become life-long readers and writers throughout my curriculum. In students’ 
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journals, they write freely about whatever topic they want. I only reminded them of the 

strategies for bridging ASL to their written English and I acknowledged them for what 

they had written, and especially what strategies they remembered and used correctly. I 

did not write in the students’ journals, because it might inhibit them from writing freely 

and creatively about a topic of their choosing. Instead, I used “sticky notes.” I do not 

want students to feel that I am critiquing their writing by correcting all of their work. 

Because of this type of feedback, the students will grow in their confidence as writers, 

read my positive feedback, and continue to read and write for their own personal 

satisfaction.
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VI. Description of Curriculum  

 

 My curriculum is set up with the following structure: Unit 1 (Lesson 1.1, Lesson 

1.2, Lesson 1.3), Unit 2 (Lesson 2.1, Lesson 2.2, Lesson 2.3), and so on, throughout units 

1 to 5. Some units contain more lessons than others. 

 Each unit has the same layout. The goal for the overall unit is the first box below 

the unit number. Following the goals of my unit, I have the lesson number. For example, 

the first lesson of the first unit is labeled Lesson 1.1. This is because it is Unit 1, Lesson 

1. This is followed by two boxes side by side. One box contains the California Content 

Standards that my curriculum is addressing in that lesson, and the box next to it has the 

Texas Content Standards. The goal, the lesson number and the content standards are all a 

different color in each of my units. This helps clarify which lessons belong in which unit, 

and helps identify the goals of each unit, as well as the content standards of each lesson.  

 Below the Content Standards, there are two boxes side by side. The left box 

contains the Objective and in my objective, my assessment will be stated after the “…as 

measured by….” In the box to the right of the lesson’s objective is the Materials section 

for the lesson, and the Assessment tool will be listed. 

 The next large bulk of the lesson format includes a box containing the Motivation, 

Procedure, and Wrap Up. Under Motivation, I explain how to introduce the activity and 

how to get students hooked into the lesson. Under Procedure, I explain the process of the 

activity including what the teacher should do and say, as well as what the students should 

be doing. Under Wrap Up, I explain how to sum up the activity and bring it bring it back 

to the main objective.  
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 The last section contains any Modifications or Extensions that need to be included 

for the activity. If there is a lot of extra time at the end, or there are students who finish 

earlier than others, I will want to have ways to extend the lesson at hand.  If I have a task 

that some students might not find as easy to accomplish, I will want to include some 

additional modifications for those students. This is the section where I have put this 

information.  

 Next, I begin with the second lesson, or Lesson 1.2, because it is Unit 1, Lesson 2. 

I continue to use this format until I get to my second unit, which is clearly distinguished 

because it is titled Unit 2, and my goals and content standards are in a new color. I 

consider my first two units to be introductory units because they mostly focus on seeing 

where students stand in regards to their literacy and familiarity with ASL and English. 

My third and fourth units are more heavily focused on practicing and making 

comparisons between both languages based on students’ freedom of expression and 

reading interests. The fifth and final unit is my way of wrapping up the entire curriculum, 

by seeing if students retained information and ideas from the previous units. 
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VII. Evaluation Plan 

 

 For the evaluation plan of my curriculum, I collected data in three different ways 

to be used as evidence. I used note taking, surveys, and collected artifacts to see whether 

or not my curriculum goals were achieved.  

 Note taking: I found note taking to be a crucial piece of evidence. I took very 

descriptive notes throughout the implementation of my curriculum using a notebook. 

First, I would make bullet points to remind me of the items I wanted to focus on most, 

and then I would go back and elaborate on each of the bullet points. I wrote down bullet 

points I wanted to remember during lessons based on the questions I asked students, and 

their responses. I would write down what ASL or English students were analyzing, and 

try to capture the explanation of their thought process. This gave me evidence on how the 

students thought about using ASL and English throughout my curriculum.  

 When I read student journals, I would make notes of the types of English mistakes 

they were making, and use those notes to base the topic of my next lesson. I wrote down 

if I saw any students using the tips from the mini-lessons I was teaching them. I would 

also read their journals to see if they were taking in the content of my mini-lessons and 

using them in their writing. I also took notes based on the students’ videos and their ASL 

skills. If there was something we discussed about ASL, and I saw students using it, I 

would write it down in the notebook. This provided me with the proof that my students 

were able to meet my curriculum goal of analyzing their own use of language, and 

applying the knowledge of one language to another.  
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 I was also sure to take notes on the reading levels of my students at the beginning 

and at the end. I was careful to observe those students were eager to select books and 

actually read them, and those who just hid behind them or looked at pictures. I made 

notes of how students were reading in the beginning as well as at the end of my 

curriculum implementation. The notes that I took about reading gave me evidence on 

how students actually felt about reading as well as the kind of genres read. I did give 

students surveys at the beginning and end of my curriculum to observe how their 

confidence and interests related to reading and writing, but I wanted to see it for myself.  

 Surveys: At the very beginning of my curriculum, I provided my students with 

surveys based on their preferences and interests related to ASL, and reading and writing 

in English print. These surveys also included students’ confidence levels in these areas. 

These surveys were made more simply for first grade, and involved circling different 

faces on a scale of 1 to 5.  

 I provided the same surveys at the end of the curriculum, to determine if the 

students had changed their preferences and interest as well as their confidence levels 

related to literacy in both languages. These surveys were important to understand how the 

students felt about ASL as well as English print. The final surveys were supposed to be 

evidence that my students did in fact become more confident writers and self-motivated 

readers. I expected to see a change in my students’ answers by the end of my curriculum. 

I also used my notes and students’ responses to the surveys in order to verify each other. 

If I took notes on observing a student continuously getting up and switching books every 

minute, I expected to see in the survey that he or she was not a confident reader or did not 

like reading very much.  
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 Collecting artifacts: Another crucial part of my curriculum was to collect 

evidence based on student artifacts. Videos in ASL as well as student journal writing 

were taken as examples of my students’ abilities. It was important to me to collect these 

student artifacts in order to see whether or not my curriculum was successful and to 

determine the learning outcomes of the students. I was looking for changes in students’ 

journal writing as well as their videos in ASL. These artifacts gave me evidence on 

students’ comfort level in writing English and using ASL on video camera. 
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VIII. Implementation Report  

 

Description of Students  

 My thesis was implemented in a first grade, self-contained classroom at a state 

special school and residential school for Deaf children. This school is not only recognized 

on a local level, but also on a state and national level because of the way it is leading in 

Deaf Education. The school serves students who have a documented hearing loss, ranging 

from infants up through the age of twenty-one. In my first grade classroom, none of my 

students lived on campus. There were a total of seven students who all used ASL to 

communicate. There were two boys and five girls. The class was very dynamic with 

students who had such various abilities academically, linguistically and ways of learning.   

 My students’ ethnicities were mostly Caucasian and Hispanic. One student was 

Chinese. All of the girls were from Deaf families, but the boys had access to 

communication at home as well. Before arriving to my placement, my teacher had 

informed me that the students were classified as early and emergent writers. I saw the 

rubric used to score students on their written English abilities that classify students as 

emergent, early, transitional and advancing writers. The Texas state test called the TPRI 

is what determines students’ reading levels. My students ranged in the first grade level 

from 1.2 to 1.4, although most of them needed instructional support to read at these 

levels.  

 Student 1: JZ is a seven-year-old boy who is hard of hearing. He reads 

independently at a 1.4 reading level, is an excellent speller, and is considered an early 

writer. He is one of the most advanced readers and writers in the class. He does not use 
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hearing aids or any sort of amplification device, but hears a lot and speaks well. He is 

from a hearing family and they speak both English and Spanish at home. On the ASL 

Scale of Development (Herzig, 2009), I would identify JZ to be Intermediate. He can 

discuss academic ideas, describe and define using content-related vocabulary, uses 

rhetorical questions, can talk about things that are not in the present without acting them 

out, and includes fingerspelled words in conversation.  

 Student 2: TO is an eight-year-old boy who was adopted from China and has 

recently gotten a cochlear implant. He reads with instruction at a 1.2 reading level, and is 

an emergent writer. He has an extremely hard time with recognizing written English and 

receives additional support, one-on-one help, and tutoring after school. He has hearing 

parents, and three older siblings who are all Deaf and sign at home. TO would be 

identified as mostly Early Intermediate on the ASL Scale of Development. While he 

shows some Intermediate skills such as beginning to express his own ASL storytelling 

and using verb inflection, he is not quite there. He does retell, ask and answer simple 

questions, use appropriate facial expression regarding questions, and can talk about 

things that are not in the present but still needs to act out certain things.  

 Student 3: MG is a six-year-old girl with Deaf parents. She has two older siblings 

who attend the same school. She can independently read at a 1.4 reading level, and is an 

early writer who is eager to read and write. She is one of the most advanced readers and 

writers in the class. On the ASL Scale of Development, MG is a balance between 

Intermediate and Early Advanced. Her academic and social language development, 

syntax, and presentation skills closely resemble someone who is Early Advanced. She is 

also an excellent fingerspeller and uses it often, but she still resembles an Intermediate 
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signer because she has not mastered areas such as asking questions, verbs, classifiers, 

pronouns.  

 Student 4: AP is a six-year-old girl from a Deaf family as well. She has two 

younger siblings who attend the same school. She reads at a 1.4 level with instruction and 

is considered an emergent writer. She becomes frustrated while writing and mixes up the 

order of letters when she spells. On the ASL Scale of Development, she would be 

identified as Intermediate. She is increasingly confident when participating in a group 

discussion, analyze and describe using content-related vocabulary, uses rhetorical 

questions in her syntax, exhibits role play even though her eye-gaze and facial expression 

might not always be consistent, and is beginning to express more literary forms in ASL.  

 Student 5: JK is a seven-year-old girl who is also from a Deaf family, with older 

and younger siblings at the school. She falls in the middle of the class in regards to her 

reading and writing abilities. She is at the lower end of being an early writer and reads 

with instruction at a 1.4 level. This is her first year at this school, and she has already 

made quite a lot of progress. Like MG, JK is a combination of Intermediate and Early 

Advanced. She loves expressing herself in ASL literary forms and it is comfortable and 

confident sharing information in front of a class. She also uses role-shifting and eye-gaze 

accurately, clearly explains order of events, and uses syntax consistent with an Early 

Advanced signer.  

 Student 6: MV is an eight-year-old girl who is from a Deaf family and has moved 

around to different schools this past year. She reads with instruction at a 1.3 level and 

writes at an emerging level. She tries extremely hard to read and write even though it is 

frustrating for her. She also has trouble reading fingerspelling.  On the ASL Scale of 
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Development, MV would be an Early Intermediate signer. She uses basic ASL to 

communicate needs and share feelings, answers simple questions, demonstrates emerging 

use of subject-verb agreement, often uses little or no role-shifting or placements of 

characters and is beginning to enjoy ASL literary forms.  

 Student 7: CY is a seven-year-old girl with Usher’s Syndrome, which her mother 

has as well. She was the only student who consistently used her hearing aids. She entered 

the class half way through my internship, and one week after I had started my curriculum, 

so I did not get to know her as well as the other students. Previously, she was 

mainstreamed with an interpreter. She used very English-like ASL, and a lot of signs that 

resembled Signed Exact English. She read at a 1.4 level with instruction, and was an 

emerging writer. On the ASL Scale of Development, CY would most resembles an Early 

Intermediate signer. She uses appropriate facial expression when asking questions, can 

retell, ask and answer simple questions, gestures when she does not know a sign, and is 

gaining confidence when signing in front of others. She tends to place characters in the 

same place while signing and uses instrument classifiers.  

 

Classroom Setting and Context  

 In addition to our seven first-graders, there was another first grade class across the 

hall consisting of five students. This class would join us for occasional activities and 

lessons throughout my internship. Our classes would always combine for recess, P.E. and 

art. Occasionally, the classes would join for activities related to social studies and 

science. Where students played outside during recess, there was a garden that my 

cooperating teacher started several years ago. She has turned it into a first-grade project 
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and is able to weave it into her thematic units throughout the school year. Both classes 

take part in maintaining the garden.  

 Both classes also shared one instructional aide, which was difficult at times. We 

would try to plan around the times where we would have the aide in our class. Sometimes 

the aide would be pulled from our classrooms and sent to go substitute in another class 

that needed additional coverage. This was sometimes a struggle when relying on the 

instructional aide to work with students one-on-one.   

 My classroom had a lot of life. In addition to my seven active first graders, there 

were three frogs, a toad, a turtle and some fish that inhabited our classroom. During my 

internship, our classroom had an incubator set up at the science table. This incubator was 

a home to about two-dozen eggs for several weeks, until my students witnessed baby 

chickens, quail and ducks hatch and grow. The science table also had a few plants and 

butterfly habitats set up for the caterpillars to make cocoons and eventually become 

butterflies.  

 The students’ desks were set up in a U shape, which was the most “Deaf 

friendly.” They were often moved around when working in groups, pairs, or when tests 

were taken. There was a cozy corner in the classroom which was like a little nook, and 

the floor was almost covered in pillows. The toys and books were in this area, and if time 

permitted, students could go there for free time. The television was above this area, and 

would occasionally be turned on to watch a special event or student presentations 

broadcasted by the school. Scattered around the classroom were areas for different center 

activities in math and language arts. These centers ranged from magnetic boards to pieces 

of rectangular carpet. 
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 The classroom was very rich and had many resources for students to use. My 

teacher was very adamant about using technology and was thrilled when I incorporated it 

into my lessons. Students were even given opportunities to type up their writing on a 

word processor. There were three computers that students could use and play educational 

games during different center activities. Many of the websites that we used required a 

subscription, which either my cooperating teacher or the school paid for. In addition to 

these three computers, there was an ActivBoard in the classroom as well as a document 

camera. I used both of these tools on a daily basis throughout my internship. There was 

also a computer lab that we were allowed to access during specific times each week. 

Towards the end of the year, my class did not regularly use the computer lab because it 

was occupied for testing. 

 Every day, students had Physical Education for forty-five minutes. Students also 

had recess or free time to play outside for twenty minutes. Three times a week, students 

would go to art class for forty-five minutes. Once a week, students went to a social skills 

class, the library, and communication lab. In social skills, students were usually read a 

story relating to a particular social skill or how to treat others, and then would do an 

activity to follow up on the message from the story. At the library, students could read 

library books, and check out one book per week. The communication lab is not speech 

class, but it focuses more on how to use certain auditory and spoken language skills that 

are beneficial in real life situations. Some parents of my students were not fond of having 

their child in speech, so there is a clear distinction between speech and communication 

lab.  
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 The school where I implemented my curriculum was considered a bilingual 

school, and was still experimenting with ways to assess and promote ASL as we do in 

English. In the mornings, classrooms were required to have 120-minutes of uninterrupted 

instruction in English Language Arts. Also during this time, teachers were expected to 

incorporate ASL. My classroom had a chart with some ASL hand shapes on it, but I was 

never able to see exactly what my teacher did with it. My cooperating teacher was 

disappointed that I was unable to see what they had started out doing in the beginning of 

the year with ASL. Unfortunately, there is only so much a teacher can do with demands 

from the state and the school, and never enough time. Students were busy and mornings 

seemed to fly by during Language Arts because so much was expected to get 

accomplished. ASL just seemed to be incorporated into English Language Arts when a 

phrase or word had multiple meanings and needed clarification through ASL.  

 I liked that my students were exposed to a lot of the artistic side of ASL through 

the art class that they would attend three times each week. The art teacher would alternate 

between art projects and teaching theater. She exposed students to acting, ASL hand 

shape stories, ABC stories and poetry all done in ASL. Bernard Bragg, a famous actor in 

the Deaf community, even came to perform and teach about the concept of Visual 

Vernacular. He explained how multiple characters could be portrayed by one actor based 

on body language, facial expression and role shifting. My students were given 

opportunities to try story telling in gesture and in ASL to audiences, based on what they 

learned from the art teacher and the performances she set up throughout the year.  

 Because my thesis curriculum heavily related to free writing and expressing, I 

was quickly aware of how my cooperating teacher gave students multiple opportunities to 
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write throughout the year. Students had journals for photographs, creative writing, 

thematic A to Z letter journals, and even a dialogue journal. My teacher had high 

expectations and wanted students to write as often as possible. The photo journals were 

based on pictures that were taken at special events, shared experiences and field trips. 

Each student had a creative writing journal, and students were generally given a prompt 

or sentence frame to get started. For example, here is a prompt my teacher might use to 

have students write in their creative writing journals: The ______ _______ egg is as 

______ as a ______. The thematic journals had individual pages with letters A to Z, and 

were written in based on a topic or theme that students were learning about. For example, 

students would draw and discuss what they learned about ponds on the P page. At the end 

of the year, these journals were constantly being written in, so that students would have a 

final product to take home. 

 There was also a dialogue journal that was taken home to be written in as optional 

homework. This journal was to be written in by individual students and the teacher. I was 

lucky enough to be able to take on the task of corresponding with the students who wrote 

in their journals. Unfortunately, I only received journals from four students, JZ, MG, AP 

and TO. Out of the four students, only JZ would respond on a daily basis. Based on some 

of his comments, it was obvious that his parents would have him write something every 

night for homework. As a motivator to write in these journals, there was to be an award at 

the end of the year. I noticed that AP would sometimes get help spelling from her parents, 

and TO would typically write if he went to tutoring and he would write what the tutor 

would tell him. From what I could tell, MG would write independently after 
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understanding my comments and responding to them. She would also participate in 

asking me questions. It was a great example of dialogue journals.  

 Every week, my teacher sent home book bags for students. These book bags were 

differentiated and related to the theme of the week. Each week there were approximately 

five books that would be sent home. The book bags were not only supposed to give 

students a variety of reading materials, but they were also supposed to promote reading at 

home with their parents. Whether or not the students actually read the books, once their 

parents signed off on the checklist, students would receive stickers. The stickers were 

charted every week, and once students hit 100 books, they were eligible to attend a party 

at Chuck E. Cheese sponsored by a local club and community organization. Students 

were also encouraged to add additional reading materials to their weekly book bag lists, 

and they would receive additional stickers if their parents signed-off on having read the 

books. The only time students actually added to the lists were at the end of the year, right 

before the pizza party and end of the year awards.  

 Part of the daily routine during language arts was for students to complete some 

form of English grammar exercise. These exercises were always modeled using ASL, but 

I noticed students were often forgetful of the English conventions they had been 

previously taught and had practiced so many times with explicit instruction, centers, and 

other reminders. Again, this was another problem I had seen in previous placements and 

this inspired me to develop my curriculum.  

 In addition to reading and writing in English, students had different opportunities 

to use and discuss ASL. When reading one-on-one, often times with the instructional 

aide, students would sign in English word order and the aide would model it in ASL and 
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have students repeat. The aide was a Deaf man, and a very good ASL model for students 

to learn from. Students also gave several presentations throughout the year. These 

presentations were practiced and students were given feedback on how to read from their 

power point in English, but present in ASL. My cooperating teacher would often ask 

students what language they read and write in, and what language they speak. She also 

asked students what ASL stood for, and students were reminded throughout the time I 

spent there. Being bilingual was still an abstract concept for them. I was happy to see this 

differentiation between the two languages explicitly taught, because my thesis curriculum 

would ask students to make comparisons between the two languages, and use them to 

build upon each other.  

 

Description of Implementation Process  

Week 1 

 I started my thesis curriculum on Monday April 18th. This was the fifth week of 

my internship, when I was already planning and teaching every lesson in math, social 

studies and science. The only subject I had not fully taken over was language arts. I 

thought this would be the best time to start my curriculum because the first few lessons 

were related to getting to know students’ interests in reading and writing. I thought I 

would be able to incorporate my curriculum into the routines that the teacher already had 

going in the mornings for language arts.  

 Because of the fact that my students already had multiple journals that they used 

to write in, and I did not want to further complicate things by adding another journal to 

their load, I decided not to have students create and decorate a journal based on their 
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reading and writing interests. Instead, I decided it would be easier for me to work my 

curriculum into what my cooperating teacher already had going. I would have students 

use their different journals depending on what the topic was, and based on what my 

teacher wanted to accomplish in the journals.  

 To replace the journal decorating idea from my first lesson, I instead printed out 

two papers for students to use to draw a picture of what they liked to read and what they 

liked to write, and included lines for them to expand on their drawings through English 

print. I decided it should be easy enough to work into a center activity where I could help 

students expand on what their interests were. When it was time to actually start this 

activity, the aid was not around to help out.  

 My teacher was still teaching language arts and had a lot to accomplish. Without 

the help of the aid, and a lot going on in the classroom, I did not get to help students 

expand on their interests. I decided to give students two days to complete their reading 

interests and two days for their writing interests, because I did not know how quickly we 

could finish them. I did not want students to feel rushed, because I truly wanted to know 

what their interests were and wanted them to think about reading as well.  

 I got some interesting answers from the students. Two of the girls, who were also 

two of the better writers in the class, told me that they liked Justin Beiber books to read, 

and enjoyed writing songs. When I asked them what kinds of songs, JK replied with, 

“BOY MEET GIRL at the STORE.” MG told me that she also liked to write songs, and 

one of her favorite books was Twilight. I knew that this must have been a mistake, 

because she has an older sister in middle school who probably reads the books, but MG 

probably saw the movies.  
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 Some students did not get to finish the writing interests paper. JZ told me that he 

liked to read about the Hulk, Batman and Spiderman, but he did not like writing. MV just 

began copying quotes from her library book to show me what she liked reading, while AP 

just drew a picture of a Dragon Ball Z character. With questioning and encouragement, 

TO told me that he liked to read non-fiction stories about turtles. Neither he nor AP got to 

the writing interests paper. AP had started drawing a picture of what looked like a yellow 

coin. I was feeling a bit bummed and was reconsidering how to learn about student 

interests. Not only did I want to know about them, but I wanted students to recognize 

what they liked and how to apply that to reading as well as the topics they would write 

about. I was beginning to wonder at what age we actually have the skills to think about 

what we are thinking, or use metacognition.  

 That Friday, I had planned that I would do a read aloud based on one of the stories 

that related to our week’s theme of homes around the world and animal habitats. I wanted 

to model and fill out the reading log that I had created based on the story. That was the 

morning that we received news of our new student joining the class. It was also Earth 

Day. My teacher and I were caught off guard and were scrambling during the last few 

minutes to gather materials for this new student such as a desk, chair, name-tag, cubby, 

job indicator, and a place for her to hang her back pack. With the excitement of a new 

student and not having enough copies or materials for this new student, my teacher and I 

frantically tried to manage the class and help our new student to feel welcomed. In 

addition to the new student, having a not-so normal morning, and plans for Earth Day 

activities in the afternoon, I thought I would be better off teaching my reading log activity 
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the following week. There was not enough time, and I was starting to worry that time 

would be an issue.  

 

Week 2 

 I knew that my second week followed the three-day Easter weekend, and there 

would be a field trip on Friday to a used book store. I was also caught by surprise because 

I was now the full-time teacher. My teacher had family obligations that came up when 

her first grandchild was born, and it put me in the position of being an independent 

teacher. I decided I was still going to teach my second unit this week, despite a brand 

new student that I knew almost nothing about, a holiday, a field trip, the absence of my 

cooperating teacher, and only three days to do it.  

 During my second week of implementation, I gave the students surveys. The 

surveys were based on smiley faces. I asked students how they felt when a story was read 

to them in ASL, how they felt when it was read in English word order, and how they felt 

when reading the book to themselves independently or with someone else. I read a book 

that was called Animal Homes by Sandra Widener (2000), and it needed to be read during 

that week based on the theme. It was considered an on-level book. I used the document 

camera to read the story to the class. I read it in ASL, and on two pages I tried reading it 

to students in English order. I asked students if they liked when I signed like that or in 

ASL. They all preferred ASL. During centers and independent work, students reread the 

story with the aide one-on-one. Once they had finished, I went through the survey 

questions very explicitly. I passed out the surveys and then went over each question 

individually, and gave students time to fill in the smiley face of their choice before 
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moving on to the next question. The students used a 5 to 1 scale using smiley faces with 5 

(biggest smiley face) being the greatest feeling, and a 1 (frowning face) being the least 

greatest feeling. You can see the students’ answers below (see Figure 8.1). 

 How do you feel 
about reading the 
book to yourself? 

How do you feel 
when someone 
reads a book to you? 

How do you feel 
when watching a 
story told in ASL? 

Student: MG 4 5 5 

Student: JZ 3 5 2 

Student: TO 5 2 4 

Student: MV 5 2 4 

Student: AP 5 5 5 

Student: CY 5 5 5 

Student: JK 5 5 5 

Figure 8.1: Student Pre-Reading Survey 

 

 The last three students in the table above (AP, CY and JK) put extremely happy 

for all three questions. These students were all girls. Sometimes I think they will put 

down what they think I want them to put down, like they are trying to impress me or 

make me happy. I noticed two students sitting next to each (TO and MV) other had the 

exact same answers and colored in the smiley faces with the exact same colors. They both 

put down a 5 for reading independently, despite the fact that they are the two students 

that struggle the most with reading and writing. They marked a 2 for reading with 

someone else. I was puzzled by this, but I figured I would not like reading with someone 

else if I had little understanding of what I was reading and was constantly trying to prove 
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myself. Maybe they feel more pressure reading with an adult who might seem critical. 

They both marked a 4 for watching a story in ASL. The two most advanced readers in the 

class (MG and JZ), both marked a 5 for someone reading with them. JZ selected a 3 for 

reading to himself and a 2 for watching a story in ASL. I was surprised that he would not 

think that watching a story told in ASL was more enjoyable. MG marked a 4 for reading 

to herself and a 5 for watching a story in ASL.  

 At this point, I thought about creating a different survey or how to make this 

survey more understandable for first graders to honestly answer. I thought that maybe it 

would have been better if I gave students two questions at a time. In one survey, I would 

ask students how they feel when someone reads a book to them and how they feel reading 

a book independently. In a second survey, I would ask how students feel when watching 

a story being told in ASL and how students feel when retelling a story in ASL. I think 

this could have given me a better perception of how my students felt about their literacy 

in both languages.  

 As I had planned to do the previous week, I went ahead and modeled how to fill 

out a reading log (see Figure 8.2) based on the Animal Homes book that we had all read 

together.  

What did you read? How did you like it? Three words to describe it 
are: 

Title:  
 
 
 
Author: 
 
 

 
 

 

 
1.___________________ 
 
2.___________________ 
 
3.___________________ 
 

Figure 8.2: Reading Log Entry  
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All of the students except TO selected the first smiley face (a 5 on a scale of 1 to 5) 

indicating that they really liked the book. TO selected the last smiley face (a 1 out of 5) 

indicating that he did not like the book. I think students were trying to please me, because 

I did not feel that the story was anything special. I also might have given too many 

examples, because TO said that it was boring, which was an example that I had given, 

even though I rated it a 4 on my model. The book was very factual. It had real pictures 

and short sentences. It was nothing that I considered to be excellent. This was my fault, 

and I wished I had picked something that was fiction, action based, or with more colorful 

pictures.  

 Students struggled with coming up with three words to describe the book. My 

expectations might have been a bit too high for first graders, with it being our first time. 

If I had the time to model it using different examples on a regular basis, I think students 

would have gotten a better understanding of what I was asking. Again, they used 

basically whatever examples I had tried to give them. Their only input was “I LIKE,” 

“VERY GOOD” or “NOT LIKE.” These were not exactly the descriptive words I was 

looking for. I thought of selecting a different or more entertaining book for the next 

reading log book review. I struggled to get them to try to expand on what they liked or 

what made the book a good book. Overall, I was kind of frustrated. I did not expect the 

time to go by so quickly and was surprised at how hard I was working to pull my first 

graders’ ideas about reading out of them. Maybe it is something they have never 

discussed before, but it is good exposure to start. I knew that I would have to practice the 

reading logs multiple times before students could complete them on their own.   
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 On the Wednesday of my second week, I was really getting excited to get students 

thinking more deeply about English and ASL. I had heard my teacher ask students 

previously about ASL and what it stands for. I started out my lesson by taping up two 

large pieces of paper and writing English on one, and ASL on the other. I asked students 

what ASL means. JZ shouted, “American Sign Letters!” but he signed, “AMERICAN 

SIGN LANGUAGE.” Many of my students were from Deaf families and had experiences 

with the different uses of both languages. When I asked students what we used ASL for, 

one student said she was born and her parents signed to her. JK said we need to know it 

to learn at school and signed “INERPRETERS AND THEATER.” Many of the students 

simultaneously provided me with different ideas and answers such as, “CHAT, TALK 

WITH PEOPLE, FRIENDS.” One student mentioned that we use ASL to read books. 

This was an interesting comment.  

 When I asked students if their parents had a videophone or a pager, many of them 

responded positively, and CY commented that she was able to use video phone to talk to 

her friends, too. Several students claimed, with a lot of enthusiasm, that they did also. I 

asked students which language was used in video phone and which language was used on 

pagers. Students knew the difference. When I asked students if ASL was important to 

know or no big deal, students replied, “YES! VERY IMPORTANT!”  

 Now I asked students if English was important to know. Students replied in the 

same way, with “YES!” I prompted them to explain why. Several students called out the 

same answers such as “READ” and “WRITE!” JZ said that we speak it in America. I 

think this is because he has family that lives in Mexico and his family speaks Spanish, so 

he made the connection that English is spoken in America. I asked if English was spoken 
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anywhere else, and we mentioned Canada and other countries learn to speak it as well. I 

mentioned students’ frog presentations that I had seen upon my first week at my 

internship placement. I asked students, “What did we write and type in a power point?” 

Students knew immediately the answer was English. When I asked if we presented in 

English or ASL, students knew the answer was ASL.  

 Next, I asked students what their favorite television show or movies were. I got a 

few answers that I was not familiar with, as well as some Batman or Spiderman answers 

from the boys. I asked students how they know what is being said in the movie or show. 

Students seemed puzzled until MG called out, “CAPTIONS!” I asked students if they 

read the captions on the television. Many students seemed unsure of how to answer, but I 

was thinking at their age, they might not be able to keep up with captions on the screen, 

and mostly focus on the picture.  

 I also wanted to prompt students to realize that they use or will use English out in 

the real world when they have to interact with hearing people. I asked them what they do 

if they meet a hearing person who doesn’t know sign, and how they communicate? One 

student said “SLOW SIGN,” which I thought was funny. It made me think of hearing 

people who speak loudly or slowly at a deaf person. This child might have been thinking 

of signing slowly to a hearing person who has just begun learning ASL, which is a good 

example of metalinguistic awareness. One student mentioned that some people who are 

hearing know how to finger spell. I still wanted to lead them to the point that they could 

write back and forth with someone in English. Finally, one student who has Deaf parents 

signed with excitement, “WRITE BACK AND FORTH!” Maybe she has seen her 

parents do this. 
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 I was pretty impressed with the lists my students had come up with a little bit of 

prompting from me (see Figure 8.3).  

ASL: 
 
American Sign Language 
use at home, school 
Video phone (VP) 
interpreters  
read aloud books in ASL 
acting, theater 
talk/chat with friends/people 
presentations in ASL  

English:  
 
Speak in America 
read 
captions  
write 
type Power Point presentation 
pagers, email 
write/talk to hearing people  

Figure 8.3: Student List Comparing ASL and English 

 

I know that I was fortunate to have students from Deaf families in my class, so they have 

been exposed to most of what we discussed during their upbringing. I also know that this 

was not the first time my students had been asked about which languages they use. I had 

usually seen the topic come up when they were signing word-for-word what they were 

reading in English, and their teacher would ask them what it looks like in ASL. Based on 

my students’ answers in our class discussion, I would say that my students had a great 

understanding of the two languages that they use and what contexts they use them in.  

 The following day, I had planned to show students my example of my own free-

expression in ASL and free-write in English. This was the start of my third unit. 

However, my teacher was out, we were going to a used book store for a field trip the next 

day, and I still did not feel like I had enough understanding of my student interests. 

Therefore, I thought it would be best to wait on starting the third unit until the following 

week. Besides that, there was a lot of catch up work to do and I wanted to try to interview 

students because I was unsatisfied with how I collected their interests in reading and 
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writing. In my mind, I thought it would be good timing since I would be helping students 

find books that interested them at the book store the following day.  

 Below is the grid I used to interview students (see Figure 8.4). The blank grid can 

be found in Appendix B. I was able to ask all ten questions to almost every student. CY 

was pulled to work with another staff member, so I was unable to interview her, and for 

some reason time just slipped away, but I filled in what I could about her based on what I 

knew from my own observations and other questions I have asked. My interview with 

MV was cut short and I was unable to get her writing interests.  

 AP CY JK JZ MG MV TO 
Like 
reading? 

Yes Yes Yes Yes, 
sometimes 

Yes! No  Yes  

Find it 
easy or 
hard? 

Easy  
 

Easy  Both  Easy Easy Hard Hard 

Favorite 
book? 

Dragon 
Ball Z; 
unicorns 
 

Animals, 
cats, 
princesses 

Justin 
Bieber 

Heroes Diary 
of a 
Wimpy 
Kid 

Horses  Frog, 
bee, 
turtle 

Prefer fact 
or fiction? 

Both 
 

Unknown  Fiction Fiction Non-
fiction 

Fiction Non-
fict-
ion 

Read 
often? 

A lot 
 

Unknown Once in 
a while 

No Very 
often 

Every-
day 

Yes 

Independ-
ently or 
with 
others? 

Ind. Unknown Ind. Ind.  Both  Ind. With 
tutor 

Like 
writing? 

Yes 
 

Yes Yes Yes Yes, a 
little 

Un-
known 

Yes 

Writing 
easy/hard? 

Both 
 

Unknown Easy Hard Both Un-
known 

Easy 

Favorite 
thing to 
write? 

Unicorns 
 

Unknown  Magic; 
Justin 
Bieber 

Every-
thing 

Songs  Un-
known 

Frog 

Write 
often? 

A lot  
 

Unknown A little A little Some-
times 

Un-
known 

A lot 

Figure 8.4: Additional Interview Questions and Answers  
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 Every student except for MV said that they liked to read. From my observations, 

MV and TO struggle the most with reading and get the most frustrated by it. I was 

surprised to see TO say that he liked reading, even though he and MV were the only two 

to tell me that reading was hard. Every other student claimed that they liked reading and 

found it easy, except for JK who admitted that reading was both easy and hard. This 

obviously must depend on the type of texts that she is required to read or reads for fun. 

 Most students said that they read often, except JK who admits when she does not 

read her weekly book bag, and JZ who said he did not read often. He is one of the only 

students who finishes his work early and gets the opportunity for free time, which he 

often chooses to read his library book. Maybe he does not realize how often he reads. 

Most students also claimed they read independently. TO said he reads with his tutor and 

MG says she reads both independently and with others. I would imagine that she reads 

with her sisters sometimes because she has told me that she reads Twilight, a book geared 

toward pre-teens and teens. 

 Every student told me that they liked writing. MG was the only one who added, 

“A LITTLE.” She and AP claimed they found writing to be both easy and hard. This 

must depend upon what they are writing; if they are free-writing or if they are required to 

write something specific. JZ said writing was hard, despite the fact that he is one of the 

best writers in the class, and TO said it was easy even though he struggles with it more 

than any of the other students. JZ, JK and MG are considered the top writers in the class, 

and they all shared that they only write a little or sometimes. TO and AP claimed that 

they write a lot, when they are two of the students who really need a lot of assistance 

when writing.  
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 AP told me that she read both fact and fiction, but her favorite books to read were 

about unicorns and Dragon Ball Z. I noticed she would frequently ask for help while 

writing.  

 JK would often return to school every Monday without having read the books 

from her book bag, even though they required parent signatures. She said she prefers 

fiction books, but her favorite books are about monkeys and Justin Bieber.  

 JZ told me that he prefers books about superheroes and other fiction books. When 

I specifically asked him about how frequently he responds in the dialogue journal, he told 

me that his mother makes him write in it. He does not seem to like doing it on his own.  

 MG said that she prefers non-fiction, but likes reading Diary of a Wimpy Kid, 

Twilight, and books with monkeys. She is one of the top writers in the class, and I do not 

think she realizes how often she writes. She and JK both told me they like writing about 

songs, and I think it is because they both like Justin Bieber.  

 TO said he likes to read non-fiction stories with turtles, bees and frogs. It was 

puzzling when he told me that he likes writing, he writes often and it is easy. He has such 

a hard time with both reading and writing and often becomes very frustrated during times 

where he is expected to read or write.  

 MV only answered the reading questions for me. She prefers fiction and likes 

books with horses. I was unable to get her writing interests, but on day one where 

students wrote and drew responses to their reading and writing interests, she wrote: “I 

likes all puppy” in quotation marks and she also wrote, boy likes play had Funny.  
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 In Appendix B, I have included some of the reading and writing interest samples 

that students completed instead of doing a journal decorating activity. Most of their 

drawings and words match what I have included in Figure 8.4.  

 

Week 3 

  On Monday, I began teaching my third unit. My teacher had not yet returned 

from out of town, and I still had one student absent. I was worried about first graders not 

knowing how to free-express or free-write without some sort of guidance or idea, because 

even as an adult, creative writing topics do not always come so easily for me.  Just to be 

on the safe side, I was sure to select several creative writing topics that I felt suited my 

students. These topics were mostly questions such as, What would you do if you found a 

magic wand? and If you could have any super power, what would it be? You can find 

several creative writing prompts that I selected in Appendix B.  

 For my lesson example, I had a video of myself where I signed in ASL about 

what I would do if I had found a magic wand. As I showed students the video, I noticed 

that they seemed more engaged while watching me on video than they do in person! It 

really made me consider how much fun making videos in ASL can be for students to 

watch and learn from. Because we were short on time, I did not get to go in depth on 

analyzing my video in ASL and comparing it to English. Also, this was first grade, and I 

was unsure how long I could hold students’ attention while getting them to analyze 

language, something that is rarely asked of them.  

 I asked students to look at the times where I was asking a question in ASL, 

compared to when I was just making statement. I rewound and showed the clip at the end 
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when I asked, “If you had a magic wand, what would you do?” I showed how my face 

indicates that I am asking a question, my eyebrows were down and I was leaning 

forward. I explained that in ASL, we know that I am asking a question. Then I asked 

students what they would do if they had a magic wand. TO told me that he would turn me 

into a frog, MG said she would get all of her homework done, and JZ said he would make 

me disappear! I am not sure which girl started it, but suddenly they all wanted to use the 

magic wand to become princesses.  

 

Figure 8.5: My Decorated Journal Example 

 

 Next I showed students my decorated journal (see Figure 8.5). I showed students 

the cover and pointed out the covers of some of my favorite childhood books that I put on 

it. My students giggled when I explained that these were some of my favorite books that 
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my mom read to me when I could not read. I had a picture of someone writing, a 

computer, and a cell phone so I was able to explain to students in all of the ways that I 

like to write. I had written the English (see Figure 8.6) after I signed my ASL, and tried 

to include all of the same components.  

             If I found a magic wand, I would do three things. First, because I miss my 
family, I would wave my magic wand and my family would appear! Second, I don’t 
like to cook because I am not very good at it. I would waive my magic wand and my 
breakfast, lunch and dinner would be ready to eat! Third, because I have a lot of 
homework to do, I would waive my magic wand so that all of my work would be 
finished. What would you do if you found a magic wand? 

Figure 8.6: My Written Journal Example 

 

 Next, I asked students to read what I had written in the journal by putting it up on 

the document camera and only showing two lines at a time. Many of the students signed 

in English order, each word that was written and several would pause or skip over the 

words that they did not know. I was hoping that my writing was close to their reading 

level. I did not want to use any words that would be way over their heads. Some words 

that students asked me about were appear and wave. I only asked the students to read 

over my English to see if they would catch that it was the same idea or equivalent they 

had just watched on my video in ASL.  

 Then I asked students if my video that I showed them was the same as what they 

had read. Some students immediately responded, “YES!” Others looked unsure. I told 

them that yes, I had thought in ASL and signed my video, then I thought the same 

thoughts and wrote them in English. I was thinking it would be a good idea to make a 

video about a creative writing topic for students to watch, and then prompt them with a 

question at the end, where they could respond in both ASL and English.  
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 I had high hopes of getting students to respond to my question by videotaping 

what they would do with a magic wand and then writing those ideas in English, but time 

was not on our side. The following day, I was able to get JK, MG and TO to film the 

answer to my question from the previous day. All three of these students were very 

excited to sign about their magic wand ideas to me. The two girls ended up copying some 

of my ideas, but in the ASL version, MG added other things she would do with the magic 

wand, like repainting the walls of her bedroom. I started thinking that maybe giving them 

a video prompt in ASL might not be a good idea if they are just going to copy what I say 

first.  

 I did not realize it at the time, but in a way, MG and JK were retelling what I had 

told in ASL. This is also an important skill that an Early Intermediate signer might 

demonstrate on the ASL Scale of Development. The two girls also used their hand to list 

in ASL. Even if they were copying my example, they were still demonstrating signs of an 

Early Advanced signer on the ASL Scale of Development by holding the topic or place 

on one hand and continuing their comment with the other hand. I did enjoy getting a taste 

of their creativity as well. TO, with very expressive ASL explained that he would turn me 

into a fly and a big frog would eat me.  

 JK wrote, “I will magic how three breakfast lunch dinner.” Although she said a lot 

more in her ASL version, her English closely resembled her ASL. She correctly used 

capitalization to begin the sentence and a period at the end, showing she understands 

those conventions in English, but she did not use any other punctuation. She used a 

rhetorical question in English, like she did in ASL, but she did not add a question mark. 

She wrote the word three to indicate the list that she was making on her hand in ASL. She 
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used what she knew about the structure of ASL in order to write her English. Like an 

Early Writer on the Writing Scale, who draws on experiences from seeing language 

written down, she is using experiences of seeing ASL.  

 TO wrote, “magic change Maddy and bug fly frog.” I had to spell the first three 

words for him, but he did remember to use punctuation at the end of his sentence. Even 

though he showed a lot more enthusiasm in his video, maybe an exclamation point would 

have been a better choice to punctuate his statement. Like JK, he used what he knows 

about his experiences in ASL to write his English.  

 MG wrote, “I find maic wand! I want get food one two three go! yay food! I want 

paint my bedroom! 123 ya!” Like a Developing Writer, she is using lists and is able to 

spell words mostly independently. She has a better understanding of English syntax 

compared to the other students in the class. She loves using exclamation points, even 

when she seems less enthusiastic about it in ASL. I liked how she included counting, as if 

she were actually using her magic wand.  

 I had time to record JZ as well, but he refused to sign on camera and told me that 

he didn’t know ASL. He has a lot of hearing, but has been at this school for a long time. 

Even though he uses his voice often, he switches easily from English to ASL, and even 

turns off his voice when communicating with Deaf adults or his peers. I asked him if he 

would like to think about what he wanted to say until he was ready. He agreed to this, and 

a few minutes later, when he told me he was ready, he again froze up and would say, “I 

DON’T KNOW.” His eyes also started to fill up with tears and I certainly did not want to 

push him to do something that he did not want to do. I found it odd, because he tends to 

be very competitive and will do anything that his teachers ask of him. My cooperating 
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teacher also mentioned that this is not the first time having experience in front of a 

camera, and she tried to encourage him to sign for me on camera as well. He still refused, 

and because my thesis relates to self-motivation and confidence, I did not want to 

discourage him from similar activities in the future.  

 Tuesdays were usually cut short with P.E., communication lab and library all on 

the same day, so I was not able to get all of the students’ responses to the magic wand 

video. I took my students to the library, and thought it was nice that there was a book fair 

this week. Students got to look around at the books and make a list of what they wanted 

to give to their parents. I stayed and wrote down the titles of the books that my students 

wanted. I took note of JZ being particular about picking books that related to super 

heroes, or based on television shows and movies. MV liked animal books and Barbie 

books. JK had selected books about animals, fairies and princesses. MG had a huge 

variety of books, and even selected books that were chapter-like. TO had animal books as 

well as books with action, but it took him a very long time to select any books. CY liked 

the books based on television shows as well as animal books. AP was absent.  

 Wednesday was Ranger Day, which was an all-day event that the school puts on 

every year for the elementary school. Activities are set up for the students, and visitors 

come and present. Different units of the police came. There was a helicopter that landed 

in the football field, the K-9 unit did a demonstration, and there were even horses there. It 

was a busy day. The next two days were taken up by catching up on work, an art project 

for making Mother’s Day gifts, and a writing activity to go with their gifts. I was hoping 

to get the other students to complete their responses to my magic wand video from 
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Monday, but again, AP was still absent, JZ refused to be on camera, and MV and CY 

were still really behind and catching up on other work.  

 Also during these two days, I thought I would be able to incorporate my thesis 

into a spelling and writing activity. Because my teacher and I had created question and 

statement center activities for students to practice during language arts, and we had 

question words for spelling words (such as who, what, does, how, etc.), I had thought of 

getting students to make up questions based on their spelling words. I wanted students to 

interview each other in partners and get it on camera. I hoped that this might help JZ not 

be so nervous in front of the camera if he had a partner with him. Thinking that this 

would be a great way to compare English and ASL, I got out my video camera and just 

my luck - it was dead.  

 Not all of the students completed this task of writing questions. MV did not even 

get to start it. The students who had completed making up questions to a partner just went 

ahead and interviewed each other without the camera. Of course they read their questions 

off as if they were signing English. If I had a working camera at that moment, I would 

have had each student choose and memorize two questions to ask their partner, so that 

reading from the paper would be avoided. Below (see Figure 8.7) are the questions that 

the students wrote. 
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TO when is your birthday? 
can play soccer? 
why gym? 
do you love flowers? 
will love ride rocket? 

JZ What is your name? 
Did you eat lunch? 
Who is your brother? 
How many cookie do you eat? 
Can you help me?  

MG How are you? 
you can draw flower? 
when your birthday? 
What your age? 
how many you have? 
did you eat? 

JK Can run fast? 
Did you eat lunch? 
Are you smart? 
What your name? 

CY When your birthday? 

AP What is your favorite animal? 

MV (Did not get to this assignment.) 

Figure 8.7: Questions Students Developed 

 

 All of the students knew that these were all question words, and therefore each 

one of their questions should end with a question mark. They are developing writers and 

gaining more understanding of punctuation indicating meaning in English. None of the 

students forgot to punctuate their questions with a question mark, which pleased me. TO 

was the only student who did not capitalize any of the first words in his questions. It is a 

skill that all of the students have been working on, but need a lot of practice and 

reminders. MG is one of the best writers in the class and even she only capitalized two of 
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her questions out of six. She needs to be reminded to think about what she is writing 

while she is doing it. 

 Overall, the students wrote some good questions. The most common mistake I 

saw was forgetting the word is. Since it is not a word that my students hear in spoken 

language, and it is not a word used in ASL, they tend to leave it out of written English. I 

also noticed that most students had questions that resembled English syntax. TO was the 

only one who wrote questions that seem very ASL. He does have a hard time with 

reading and writing, but all of the students are still learning to actively think about 

keeping both languages separate.  

 I was becoming frustrated spending too much time on one video idea, and the fact 

that one of the brightest students in the class would not participate. I expected to have a 

lot more student samples of videos and writing by now, and use them to come up with 

center activities or games for my mini-lessons. I had three weeks left until my internship 

was over, and I was assuming that I would need the last week and a half for my final 

project using Voice Thread. This meant I had about a week and a half to collect more 

student samples and create ways for students to compare the two languages.  

 I was feeling anxious about doing a good job of implementing my thesis, and was 

already making drastic changes. I figured I would need to try to incorporate the self-

expressing and free-writing even more into what my teacher had set up in her routines of 

writing in the different journals. I worried that this would take away from the free-choice 

and creativity of the students, by telling them what to write about and when, but I thought 

it would be the most effective use of time considering it was something that was 

important for my teacher to have students do. My cooperating teacher also used the 
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journals to have students write about shared experiences, which is similar to the 

Language Experience Approach (LEA), another great way to get students to freely write.  

 

Week 4 

 That Monday, my teacher and I discussed having the students sign on camera 

what they liked or did at Ranger Day. They were to film first, and then write in their 

thematic journal on the R page. We explained this to students and even modeled some 

examples of what we saw and what we personally liked. My teacher even told students 

that they could make suggestions for how to make Ranger Day more enjoyable. 

Apparently, there were a lot more activities like dunk-tanks and waterslides in the past 

years. On this day, I was actually able to get six of my seven students on camera, and all 

except AP wrote in their journals. JZ would still tear-up in front of the camera, and he 

only wrote one sentence in his journal which was, “I want water slide.” This was 

frustrating because he was one of the best writers in the class and I knew he was capable 

of so much more. Even though AP was absent for Ranger Day, she was able to remember 

what she did last year and talked about that experience. She did not complete writing in 

English after she signed in ASL.  

 I noticed that several students would lose their facial expression and grammar as I 

was recording their ASL. I thought it was weird. I see them use ASL all day long, but in 

front of the camera, they are less smooth and lose a lot of their facial expression. I was 

worried that academic ASL might be a factor. Students would sign a lot, and then 

immediately sit down and start to write in their thematic journals. I was disappointed 

when students would write almost nothing similar to what they had said on tape. I was 
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starting to worry that even from the first two days of taping, my students did not have the 

understanding of trying to write in English the same concept they had just signed in ASL. 

With more time, I thought that additional exposure and practice would allow students to 

become more familiar with the activity. I worried that because my students were such 

early and emergent writers, that I would struggle to create mini-lessons and come up with 

good examples to show students. I thought that maybe their English was not expansive 

enough to really take what they had said in ASL and be able to put it into English. I 

needed to start looking at the little changes and not just obsessing over big changes in 

such a short period of time.   

 Below (see Figure 8.8) is the English that students had written about Ranger Day, 

and my comments while watching their videos in ASL.  
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 Student Writing in English ASL Video Comments 

CY I have fun swimmer  
I have fun with Name 1 and Name 2 
I have fun with Name 1 then I go horse. then play 
the cage with Name 3 
I have fun 

Frequently uses THEN. 
Moves her body to 
indicate sequence. Great 
ASL description of 
flippers in the water and 
swinging on the rope.   

MV Ranger Day  
I like swim and dog cage had fun and had funny 
play game ducks. Fun. Happy Day! 

Basically just listed a few 
things she did or saw and 
indicated her favorite.  
Motorcycle, horse, swim, 
helicopter, play games.  

JK Ranger Day  
I like siwm and saw motorcycle and horuse 
popsicle. Go Ranger 

Very expressive. Uses F-
U-N as a sign and for 
emphasis. Moves body to 
sequence. Describes 
sitting on the motorcycle 
but not literally riding it. 

TO Swim and fun 
Love Swim.  

Uses appropriate 
classifiers in ASL to 
describe kicking his feet 
and legs while 
swimming. 

MG I had lot of fun! but NO water Game : ( but have 
pool not bad. I saw dog, hrose, Jetsky, boat, army 
and helicopter  
Whoa lot do! 

More expressive. 
Mentions wanting more 
water games. Lists what 
she did. Great use of ASL 
to show diving in the 
pool.  

JZ I wish water slide No video 

AP (No sample) Beautiful ASL describing 
swimming under water.  

Figure 8.8: Student Writing - Ranger Day 

 

 I was impressed that students were able to remember capitalization and 

punctuation, even if it was not always consistent. There were also a few spelling errors, 

like the word horse, where students just mixed up the order of some of the letters. These 

are both characteristics of Developing Writers. It is obviously something that they know 
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and can use, but need more practice with as they write. MG used commas to make a long 

list of the things she did and saw. This was nice to see, because it is something my 

cooperating teacher had been emphasizing.  

 Even though I categorized most of my students on the ASL Scale of Development 

to be Intermediate, many of them showed me some skills that Early Advanced or 

Advanced users would demonstrate. With students’ ASL videos, I enjoyed watching how 

developed my students’ ASL skills were. For example, CY used one hand as a classifier 

to indicate holding a rope, and then used her index and middle fingers together to indicate 

her legs while swinging on the rope. TO used the B-handshape with both hands to 

indicate his feet paddling in the swimming pool, and then a V-handshape to indicate his 

legs scissor-kicking in the water. I was also excited to see MG be more expressive in her 

ASL. It might have been that she was more comfortable signing in front of the camera for 

the second time, and she was discussing something based on her experience.  

 By Wednesday, I had compiled all of the students’ videos discussing Ranger Day 

and even the three videos about magic wands. I decided to go ahead and do a mini-lesson 

based on making lists while writing in English and signing in ASL. This was something 

that two of the students had pretty good examples of in their writing and in their ASL, 

and I wanted to acknowledge them for doing such a good job. Making lists or using 

______, ______ and _______ in written English is something I have noticed my 

cooperating teacher use while modeling sentence frames and has encouraged my students 

to incorporate in their writing throughout the previous weeks of my internship. I 

continually noticed that students frequently wrote without being aware of such reminders. 



62 
 

 
 

I also used sticky notes to make encouraging comments to each of my students and gave 

them time to read what I had said the next morning during the daily routines.  

 First I asked the two students, CY and JK if they would mind if I showed the class 

their comments about Ranger Day and the magic wand. Both agreed and seemed very 

pleased that I wanted to use their videos as examples. When I showed the class the 

videos, I showed them the full way through. Students seemed giddy and were excited to 

see their classmates on the large ActivBoard screen. Then I told students that I picked 

these two videos to show for a certain reason. I showed the English sentence frame they 

are so used to seeing (_____, _____ and _______) and explained that CY and JK used 

this in their ASL so beautifully. I found the specific parts of those videos and told 

students to watch what that list in English looks like in ASL. I compared how each 

student did it differently, but both were correct. JK used her fingers to list the three items, 

whereas CY used positioning of her body to indicate three separate things. To follow up 

with this mini-lesson, I decided to incorporate it into the science activity we had planned 

with the other team-teacher with her first grade class. I thought it was cute when we were 

in a transition period waiting for the other class to join us, some of my students tried to 

get my attention and made lists on their hands in ASL. “BREAKFAST, LUNCH, 

DINNER,” was repeated by some. 

 Below (see Figure 8.9) is the English writing sample from JK, after she had used 

ASL to express what she would do if she had a magic wand. In the corner is the note I 

wrote to try to show the proper way to list using a comma, and encourage reading as well 

as more writing in the future. 
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Figure 8.9: Magic Wand Writing Sample - JK 

 
 Below (see Figure 8.10) is the English writing sample that CY had done after she 

signed her experience at Ranger Day on camera. In the corner is my note where I tried to 

encourage, and also correct where she wrote have in instead of the past tense, had. I 

realize that I could have also indicated how to write lists in English, because she was 

listing in ASL. On my comments using “sticky-notes,” I did not want to overwhelm 

students with too much writing, so I tried to keep it simple. I could have written 

something else similar to, “Wow! You went swimming, fed a horse and played in the dog 

cage!”  
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Figure 8.10: Ranger Day Writing Sample - CY 

 

 After I did a read aloud about astronauts, students in both classes made little 

moon models out of clay and then had to write what it would be like to be an astronaut on 

the moon. I did not collect writing samples for this activity because it was not done as 

independently by the students as I would have liked. With three adults helping students in 

the room, there were some sentence frames we included on the board in order to scaffold, 

and many students needed a lot of help. I was relieved that many students used lists and 

used commas correctly in their written English. However, it was hard to determine what 

students were doing it on their own without help when there were two other adults 

helping students with their writing. I hoped that I would see this done correctly in my 

students’ independent writing in the future with more scaffolding and practice over time. 
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This writing of the students was also decorated and put up on the bulletin board outside 

of the classrooms.  

 The students had another thematic journal writing assignment that my teacher and 

I discussed. They would write about the moon on the M page, therefore, I would try to 

videotape all of them before they wrote. I had been teaching about the moon and space 

based on our language arts story that week and was really impressed by how much 

information the students had retained. I even enjoyed watching them sign about space and 

the moon in ASL. This takes a lot more skill in ASL than some of my students had. I 

asked them to sign for me about what they knew and learned about the moon. I also asked 

them if they would like to go to the moon. I was shocked when JZ finally volunteered to 

sign his comment about the moon in ASL. It was short, but I was still thrilled to have him 

participate after shutting down the first two times. He was very smiley when he started, 

but began to freeze up at one point. I just prompted him and he continued. Unfortunately, 

CY was absent this day and I was unable to get her on camera. You can see the written 

English and my comments based on the videos in ASL in the table below (see Figure 

8.11).  
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 Student Writing in English ASL Video Comments 

CY (Absent) (Absent)  

MV I see Moon  
012345678910 go 
Day 4 far.  

Retells what had been 
discussed in class: 
Astronauts go to the 
moon to work, bring B-
A-C-K rocks and show 
people here on Earth.  

JK  I like moon because Shiny and not make itself 
Sun.  

Starts with topic Moon, 
then uses WHY and 
FOR-FOR? Explains 
huge concept: LIGHT 
ITSELF MAKE, NO. 
SUN LIGHT 
REFLECTS. 

TO rocket and Moon. 10.9.8.7.6.5.4.3.2.1.0. Blastoff!  Explains that you need 
clothes to protect you 
from the sun. Counts 
down from 10 and 
expressively blasts off. 
Indicates fire coming out 
of the bottom of the 
rocket and astronauts 
finding rocks to being 
back to Earth.  

MG I lear moon has craters and dust. I lear more Sun 
to moon to Make light Earth.  

Said she learned the 
moon has C-R-A-T-E-R-
S and D-U-S-T. Rocks 
fly into it making craters. 
Two men flew to the 
moon. Light from the sun 
reflects off of the moon.  

JZ Moon has crater and dust! I dont want go moon 
Moon is beautiful 

Explains that moon has 
craters and dust. Said he 
does not want to go to the 
moon because it is too 
cold, but it is beautiful.  

AP Moon is fun! long ago tow man went to moon!! Uses ITSELF. Explains 
that there is dust, craters 
and is fun. Says long ago, 
two astronauts flew to the 
moon and walked on it.  

Figure 8.11: Student Writing - The Moon 
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 I was pleased to see that my students were using several characteristics from the 

ASL Scale of Development while signing in ASL. For example, every single student was 

able to explain at least one concept that they had learned about the moon. While TO and 

MV were able to retell or summarize a particular fact they had learned, they 

demonstrated the Early Intermediate Stage. MV did not use the vocabulary term 

astronauts, but she implied it by saying there was work on the moon. Next, she signed, 

“CURIOUS, COOL ROCKS BRING B-A-C-K SHOW EARTH.” By fingerspelling the 

word back, she was using a skill that Intermediate users have developed. She does not 

always understand fingerspelling, but uses it as a lexicalized sign. TO used great ASL to 

show fire coming out of the bottom of a rocket. He also explained why it was important 

to wear a suit in space. Both of these students are working on getting to the Intermediate 

stage.  

 In ASL, JK and MG both explained and described the concept of sunlight being 

the reason for us seeing the light on the moon. This is quite a concept to understand and 

they explained it in ASL perfectly. MG used content-related vocabulary such as reflect, 

and fingerspelling the words dust and craters and then describing what they look like. JK 

used signs such as ITSELF, FOR-FOR and rhetorical questions. AP also used the sign 

ITSELF and used specific vocabulary such as astronaut to explain how two men flew 

there a long time ago, walked on the moon and had fun. JZ used content-related 

vocabulary and even gave a reason why he would not want to go to the moon based on 

what he learned about the weather there. All four of these students were demonstrating 

skills of an Intermediate signer.  
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 This time, I noticed that students wrote equivalencies in English much closer to 

what they had said in their ASL videos. I was extremely happy to see this progress, 

especially after seeing very little equivalencies between the Ranger Day video in ASL 

and students’ English. Only one student, MV did not have any similarities between her 

ASL and English. However, I was satisfied that she wrote that it takes four days to fly to 

the moon. She and TO are both identified as Early Writers on the Writing Scale. Both of 

them used models that they had read from the story about the count down before the 

rocket blasts off. They were both drawing on experiences of seeing language written 

down in the story we had read. They are still experimenting with capitalization and 

punctuation, as are JK and MG.  

 JZ used capitalization correctly, while AP was better about using punctuation 

consistently and correctly. On the Writing Scale, I would say JK, MG, JZ and AP were 

all demonstrating skills of Developing Writers. Their sentence structure is very close to 

accurate English sentences and they are easily understood by other readers. Overall, I 

thought students did a great job with this assignment and they were beginning to get a 

better understanding of making equivalencies between the two languages.   

 Below is the writing sample that AP had written about the moon (see Figure 8.12) 

and the comment I had written on the sticky note. She was very excited about using the 

exclamation marks, and in her ASL, she also indicated how much fun it is to go to the 

moon. I wrote, “Great 7 up sentence!” because my cooperating teacher encouraged 

students to write sentences with a minimum of seven words. I also wrote the number two 

correctly, wrote men instead of man, and added the term American, because it was one of 

our recent vocabulary words.  
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Figure 8.12: The Moon Sample - AP  

 

Week 5 

 This week, my teacher had talked with me about wanting to start writing for the 

kindergarten presentations that she does every year. She has students write about 

different things that they do as first graders, type it up in a power point, and then have 

students present it to the kindergarten class and their parents. She indicated that she was 

starting it a lot later in the year than she usually does and seemed like we would be really 

pressed for time. I thought that maybe we could also try to get students to do this for my 

final project on Voice Thread. I knew that my teacher had an agenda for completing this 
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class project and setting a date and time for the kindergarten presentation. Because my 

final project in my fifth unit related to students signing in ASL, writing in English, and 

then going back and reading the English, I thought it could work with the presentations 

for kindergarten. I would have students sign their comments about their topic first, then 

follow how my teacher wanted students to go about the project. I thought I would play it 

by ear in regards to the Voice Thread project, because at this point, time was still a huge 

factor.  

 That same day, the other first grade class joined us to draw names and figure out 

which topics would be covered by whom for the presentation to kindergarten. Each 

student would discuss at least two pages on the power point, and each student had a 

partner for each topic. My teacher indicated that we would need to get the students signed 

on camera for my thesis as soon as possible so that we could start writing the English, 

correct the English, and have time for each student to type up their portion in the power 

point so that we would have at least one week to practice presenting.  

 I was feeling very stressed for time, but I still wanted to show the students the 

moon videos I had composed from last week. It took me a while to decide on a mini-

lesson because many of the students did not have ASL and English that I could easily 

compare. I chose the video that TO had done. He has little motivation to read and write, 

but I am always happy to see him express himself in ASL. He ended up talking about the 

moon with such enthusiasm, showing the rocket blasting off and his facial expression was 

perfect. I also hoped that choosing to use him as an example would give him more 

confidence in both his expression in ASL and in his writing. He agreed and seemed 

honored when I asked to show his video to the class. I remembered that last week he had 
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asked me how to spell blast off, and I had him look it up in the story we had been reading. 

I know that he copied the words from the book and possibly even the exclamation point, 

but I was still so happy that I could compare his writing to his perfect expression and 

emphasis in ASL. I was able to get students to look at the English he had written and 

show the clip in ASL of this same meaning. I indicated that a period would be the same 

meaning. Students reacted with, “NO, EMPHASIS!” because they have been asked in the 

past about using exclamation marks and how they indicate emphasis. This demonstrates 

that students understand the difference between punctuation and exclamation marks in 

English, as well as its importance in ASL.  

 The following (see Figure 8.13) is what TO had written after he had used ASL to 

express himself on camera about the moon. 
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Figure 8.13: The Moon Writing Sample - TO 

 

 The next day, we started recording for the kindergarten presentations based on the 

topics that students had drawn. I got all students on video except for JZ, who again 

seemed flustered and would just tell me that he didn’t know what to say. After I recorded, 

students sat down and wrote their comments on lined paper. Again, I noticed many of 

them had completely different things written on their paper than what they had said in 

ASL, which I knew would eventually come with more development. Another thing that I 

had to accept, was that my teacher wanted to correct their English for the presentation, 

and understandably so. It was different from my positive comments on “sticky-notes” and 

using student videos to show equivalencies, but there was not enough time to do that.  
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 The rest of the week, my students were pulled to work on the corrections of their 

English with my teacher, and then type up their portion on the power point slide. I did not 

know how it was possible to accomplish what my teacher needed in addition to all that I 

wanted to do with my thesis, especially considering the grade level and academic 

development of my students. 

 

Week 6  

 This was my last week of my internship and I was really hoping not to have to 

rely on this week to get anything accomplished for my thesis. Regrettably, there I was 

with no time left and what felt like a million other things going on in that final week. 

There were two benchmark tests that took up all morning on Monday and on Tuesday. In 

the afternoon, we set aside time to practice for the kindergarten presentations.  

 The first time we practiced the presentations on Monday, students mostly read 

from the power point slide in English order. Some students could sign it again using more 

ASL when prompted. We had both classes of first graders, all twelve students, but I 

primarily took notes only on what my seven students were doing. The aid was there to 

help facilitate better use of ASL instead of what students were doing by just reading their 

English sentences. On Tuesday, we practiced again. Every student except for JK read the 

sentence in English order. JK said in very expressive ASL, “SPIDER DELICIOUS. LIKE 

SPIDERS?” She was the only student who needed no reminders about signing in ASL. It 

took a long time to get through all of the slides and emphasize reading the English then 

signing in ASL, but this scaffolding was good practice for students.  
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 I also want to mention that students had written one sentence to describe their 

teachers to the incoming first-graders. They actually signed the comment in ASL and 

then the teachers added the English to the power point. All of the comments were short 

and described the teacher in one or two words like funny, sweet, strict, etc. I was 

impressed with MV for signing “SWEET GIRL” to describe her teacher, when her 

English sentence had said, “She is sweet.” This was the only other ASL that I had seen 

come from any student besides JK on that day of practicing, without prompting 

beforehand.  

 On Wednesday, we had a field trip all morning to Chuck E. Cheese for students 

who read over one-hundred books. We practiced a third time for the presentation that 

afternoon, but then had to go to social skills afterwards. Some students did a little bit 

better with remembering what they were supposed to say in ASL, but some would still 

read the English and rely on the aide or help from the teachers. We were constantly 

reminding students not to sign English words such as ‘a,’ ‘is’ and ‘it.’ 

 On Thursday, we had a field trip in the afternoon. I videotaped students practicing 

for their kindergarten presentations. We had told them that they would present by 

themselves and just to do their best based on what they remembered. We wanted to see 

what they could do independently, and because I would not be there the following 

Monday for the actual presentation, I thought now would be the best time to get my final 

taping in. I set up the camera on a table in the back and students were unaware of it being 

there. All students did a good job of using ASL instead of reading each word on the slide 

at some point during their presentation. CY was the only one who relied way too much 

on the teachers for help and would copy the ASL they used. JK and MG were able to 



75 
 

 
 

glance at the English and sign in ASL, like we had practiced before. AP and JZ read the 

English and signed it simultaneously, but then were able to think about what they had 

looked at and signed it in ASL, as practiced. TO and MV seemed uncomfortable trying to 

remember what they were supposed to say based on the English they were looking at, but 

after signing word-for-word in English, they were able to add their own thoughts from 

their experiences in ASL and what they remembered in from practicing before with 

support. These are all examples of my students using metacognition to understand what 

they are reading in English, and transferring the meaning into ASL. I took notes on what 

each student did based on their written English on their slide. All of the final project 

presentation writing and notes can be seen in Figures 8.14-8.20 below. 

 Friday was my last day, and in addition to students giving me cards and pictures, 

we had an awards ceremony within our class, Kindergarten graduation, fifth-grade 

promotion, and an elementary awards assembly to attend. There was no time to do 

anything for the thesis, so I was glad that I had videotaped the day before and taken 

notes. I did not even have time to give students surveys on how their feelings might have 

changed towards reading, writing, and use of ASL.  

 Here are my notes on the kindergarten presentations (see Figures 8.14-8.20) I had 

substituted as a final project instead of doing voice thread. Students first signed in ASL 

about their topic, then wrote an equivalent message in English. I was unable to get JZ on 

camera, but only four students (MV, MG, JK and AP) had a better idea of writing the 

equivalencies in English. Once their English was polished up with the teacher’s help for 

the power point, students read that English while signing it for the presentation in ASL. 

The students had practiced three times before the final result in ASL, so many of them 
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did a great job at looking at the English and signing what they had been practicing and 

memorizing in ASL.  

 First ASL English PowerPoint 
English 

End ASL 

AP YOU WILL 
HAVE FUN. 
HALLOWEEN 
EARN CANDY. 
BIG SPIDER 
CANDY EAT. 
DON’T CARE. 
F-U-N! 

You eat spider and 
Halloween is fun 
and if you earn 
candy 

You will see a real 
big ugly spider! 
You eat a spider 
and we play math 
games. 
Halloween is fun! 

Reads the 
English first, 
then slowly 
signs the ASL, 
occasionally 
looking back 
for reminder. 
Leaves out the 
English words, 
but still 
follows the 
order written 
in the sentence 
on the power 
point. 

 
Figure 8.14: Final Project English and ASL - AP 

 
 

AP (see Figure 8.14) has similarities between her English and ASL such as earning 

candy, eating spiders and Halloween being fun. In her English, she has no use of 

punctuation, but she does use correct capitalization, showing she is still an Early and 

Developing writer. She uses great expression in her first recording in ASL. In her second 

recording she looks as if she is thinking about what the English words on the slide say. 
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She is obviously showing metacognition by making a point to sign in ASL and leave out 

words in English.  

 
 First ASL English PowerPoint English End ASL 
JK CAN SPIDER 

EAT CAN YOU! 
SCARY SPIDER 
WHY? NO BIG 
DEAL CAN PET 
BIG SPIDER. 
CAN EAT YOU 
IF CANDY 
SPIDER EAT 
YOU. HAVE 
FUN 
HALLOWEEN! 

I earn candy. do 
like spider? Maybe 
you ate spider! 

The spider is 
delicious. Do you 
like spiders? 
Maybe you will eat 
a spider! 
Halloween is fun! I 
earn prizes for 
math. 
 

Signs very 
expressively. 
Glances at the 
English, then 
signs ASL 
with 
confidence. 
Very strong 
ASL with little 
English 
resemblance.  

 
Figure 8.15: Final Project English and ASL - JK 

 
JK (see Figure 8.15) used a ton of expression and elaborated much more in her first ASL 

recording than she does in her English. She keeps the basic idea in her English and 

properly uses a question word do with the correct use of a (?) at the end. She is 
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inconsistent with her use of capitalization, but correctly uses (!) to emphasize eating a 

spider, also matching her expression in ASL. This shows that she understands the 

meaning of using exclamation marks but is still developing her understanding of 

punctuation. She had her lines well memorized because she could glance at the slide and 

express strong ASL. She uses rhetorical questions like an Intermediate signer. She is able 

to easily keep both languages separate, especially after scaffolding.  

 First ASL English PowerPoint 
English 

End ASL 

MG GROW PLANTS 
SEE DIRT. MB 
SAID WILL EAT 
DIRT AND  
M-U-D. WILL 
EAT REAL 
WORMS. WILL 
PLANT AND 
HAVE 
BUTTERFLIES. 

You will eat 
wrom! You will 
plant flowers! You 
will eat mud! Mud 
is very gross! 

You will plant 
flowers! 
You will eat 
worms! 
You will eat 
mud!!!!!! 
Mud is very 
gross!!!! 

Glances at 
each sentence 
on the slide, 
and signs very 
ASL. Even 
adds the word 
TOO when 
talking about 
what they will 
eat. Not 
extremely 
clear. 

 
Figure 8.16: Final Project English and ASL - MG 
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MG (see Figure 8.16) kept the basic idea from her ASL to English, but forgot to mention 

the butterflies. With her English, she used proper capitalization and is always using 

exclamation marks. This is the first sample of where she has made no mistakes with it. 

She consistently ended each of the above statements with them, but on camera in ASL, 

she seems shy and does not show as much emphasis. Sometimes she seems more 

confident in front of the camera, like when she discussed what she learned about the 

moon. In the first practice, MG was really focused on signing the English words and in 

the final practice, she had memorized her ASL quite well. Like JK, she also used 

metacognition after scaffolding. She tends to sign fast and unclear at times. She has a 

very relaxed style of signing.  

 
 First ASL English PowerPoint English End ASL 
CY ME PET HORSE, 

FEED. KNOW 
PEOPLE RIDE 
(rope) HAD 
FUN. SWIM 
WITH MB FUN. 
ORANGE POLE 
SWIM (legs 
kick). THEN 
SHOWER, 
CHANGE, EAT 
LUNCH. 
FINISH. 

You will be frog 
hat and pigtails Ha! 
You Will See the 
horse! 

You will wear frog 
hats. You will have 
pigtails. You will 
see horses and have 
fun!  

Unable to see 
on camera, but 
tends to read 
word-for-
word.  

 
Figure 8.17: Final Project English and ASL - CY 
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 In (Figure 8.17) CY’s first recording in ASL focuses on what she did specifically on that 

day, but her English is shorter and only mentions the part about seeing a horse. She likes 

to use exclamations in her English but does not use much emphasis in her ASL. She is 

inconsistent with her use of capitalization but is able to write brief narratives 

independently like a Developing Writer. I was unable to review her final video in ASL, 

due to a student’s head blocking the camera, but I do remember her reading the slide and 

signing word-for-word in English and looking at the teacher for assistance. She tends to 

use a lot of English-like sign in her everyday use of ASL. With more practice, she could 

have been able to separate the two languages as well.  

 First ASL English PowerPoint English End ASL 
TO MANY 

ANIMALS AND 
CARDS (driving 
around). DRESS 
UP SHIRT 
GLASSES 100. 
MANY COLORS 
WRITE.  

You shirt make. You will make 100 
cereal necklace and 
you will make a 
shirt. 
 

Very eager 
and excited. 
Questions 
whether to use 
YOU (singular 
or plural). 
Reads the 
English and 
then signs the 
ASL. 

 

 
Figure 8.18: Final Project English and ASL - TO 
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In (Figure 8.18) TO’s original ASL was not extremely clear. Although very motivated to 

sign on camera, there were no animals or cars relevant to his topic. He did, however, 

mention getting to dress up in a shirt, which was the only sentence he wrote in English 

despite the long video he freely expressed about the topic. He did use correct punctuation 

and capitalization which is a great step for him becoming a Developing Writer. My 

cooperating teacher assisted him with adding the part about making cereal necklaces to 

spruce up the power point. At the final recording of practice, he did a great job 

memorizing what his ASL was after reading the English to remind him. The first time, he 

just struggled to read each word in English. Again, because of practice and scaffolding, 

my students were gaining more fluency in their ability to separate both languages. 
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 First ASL English PowerPoint 
English 

End ASL 

MV PIRATES SAID 
SEARCH 
WANT 
MONEY. FINE. 
SEARCH (roll 
out) M-A-P 
(follow) to find 
(X with finger). 
KNOW WHERE 
(dig) GET 
MONEY. 
PIRATE 
HAPPY. BEAT 
PIRATE WAR. 

Pirates you will 
get. Coins. today 
no no no. Yes! will 
get share. yes. Find 
for coin. 

You will get coins. 
YES! You will 
share. YES! 
You follow a map 
to find coins! 
 

Reads word 
for word in 
English. She 
repeated 
FOLLOW (a 
map) 
suggested by 
the teacher. 
On her own, 
added 
DIGGING, 
FINDING 
TREASURE, 
PASS OUT, 
SHARE.  

 
Figure 8.19: Final Project English and ASL - MV 

 
 
In (Figure 8.19) MV’s ASL was mostly clear in the beginning, but her written English 

that she followed with was a little bit different. I see where her thought process is going 

because the pirate wrote a letter telling them they would get coins to share but they would 

have to work hard first, and get a map to follow later. She knew the English spelling for 

coins but would sign MONEY. She inconsistently uses incorrect spelling and punctuation 
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but is working on it as an Early Writer. At first, she seemed to lack confidence in her 

ASL because she relied on reading the text on the slide word-for-word. Then she would 

come alive and add a little bit more detail in ASL in which she looked very happy and 

comfortable doing. With the prior assistance and scaffolding, I am sure it helped with her 

ability to use metacognition as well.  

 
 First ASL English PowerPoint English End ASL 
JZ (no video) you will bring a 

bear you will play a 
game you will eat a 
bear! 

You will bring a 
bear. 
You will play 
games and you will 
eat a bear! 
You may find a 
bear in the cave! 
You will do a big 
bear jump! 

Signs 
everything in 
ASL except 
for the second 
sentence, 
where he 
signed it first 
in English 
order, then 
repeated it in 
ASL.  

 
Figure 8.20: Final Project English and ASL - JZ 

 

JZ would not sign his video for me before he wrote his English (see Figure 8.20). He did 

not pay any attention to capitalization or punctuation until the end when he used an 

exclamation mark, which shows he knows what the significance of it means. Even though 
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he is a Developing Writer, he tends to rush through his work. He knows when things 

should be capitalized or punctuated when you ask him. In the final recording, he did a 

great job using ASL, because he had signed word-for-word English during the first 

practice. He was able to look at the English text and read each word, then turn to the 

audience and use ASL. This shows that he was self regulating by going back and 

changing his signs. This type of self-monitoring shows he has metalinguistic awareness.  
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IX. Report on Evaluation Results 

 When designing my curriculum for implementation, I had four goals in mind. 

These goals were to:  

1. Demonstrate students’ ability to differentiate between ASL and English, in order 

to build fluency and confidence in both languages.  

2. Demonstrate students’ ability to analyze their own use of ASL, in order to apply 

their knowledge when using written English. 

3. Demonstrate students’ ability to analyze written English and convey equivalent 

meaning through ASL.  

4. Promote students’ self-motivation to read and write more often. 

I observed many areas of success based on my students’ level of language development. 

In my second unit, students were able to recognize the different places they see and use 

ASL and English. That was a great start to my overall idea, because with some minor 

prompting from me, students were able to come up with a pretty extensive list showing 

me that they could differentiate between ASL and English, which was part of my first 

goal.  

 On the second to last day of my internship, I videotaped students practicing their 

presentations. All except two students were still getting too caught up on the English text 

on their slides, but eventually used ASL like they had practiced three times prior, or 

added their own comments in ASL after having read word-for-word English on their 

slides. There was only one student who looked to the teacher to be told what to say. 

Because the students were able to take the recommendations from the teachers and aide 

throughout the practices, it shows that they were able to use metalinguistic awareness by 
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signing the English first, and then being able to remember what it should look like in 

ASL. As the other part of my first goal, to build fluency and confidence in both 

languages, these students did demonstrate meeting this goal because they were given 

scaffolded instruction. They got in front of their peers, and used the ASL that they had 

practiced, with more and more confidence each time. If given additional guidance and 

practice, the students may have demonstrated more independence as well as fluency.  

 For my second goal of getting students to analyze their own use of ASL, in order 

to apply their knowledge when using written English, I noticed that my students might 

have strong BICS but do not yet have the CALP when using ASL. With scaffolding, they 

are still developing their CALP. Most of the students would lose their facial expression 

and ASL grammar when in front of the video camera or presenting in front of their peers 

for the first or second time, specifically three of the girls with Deaf parents. I thought it 

was so odd to see them completely lose these skills, because when I saw them in the 

social atmosphere they were the complete opposite. They must have been nervous and 

thinking really hard about what they were supposed to express on camera or in front of 

peers. Even though their social ASL may be on an appropriate level, or close to it, their 

academic ASL when presenting, retelling or describing takes higher order thinking skills, 

which my students were still developing. For this reason it was slightly harder to capture 

their ASL on video and make a strong lesson out of analyzing it.  

 Throughout my curriculum implementation, I did have English writing and ASL 

video samples that demonstrated how students could use content-related vocabulary in 

order to explain, describe and retell main points. The best examples of this were the 

students’ writing and videos about the moon, showing five out of six students (one 
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student was absent) could be compared to an Intermediate Signer on the ASL Scale of 

Development. These samples were also the best examples of students expressing 

equivalencies in both languages.  

 Sometimes students would write almost nothing similar to what they had said on 

tape. Because my students were still developing beginning writing skills, I thought that 

maybe their English was not expansive enough to really take what they had said in ASL, 

and put it into English. The moon activity demonstrated that students were capable of 

capturing the same concept or idea in both languages. Again, one student was absent, but 

five out of six students demonstrated this goal.  

 I thought that maybe students would have been better off if I had asked them to 

tell me one thing about a particular topic. If they had said just one sentence in ASL, then 

maybe they could have easily remembered what they had said and written the English 

version to match. If I had computers where each student could compose a narrative using 

ASL and recorded at the same time, the students could have replayed and even revised 

their ASL on video before writing. In this way, students who may be shy or intimated by 

the video camera and an audience could resolve those concerns. 

 Based on my observations when I was reading with students, especially with their 

final project using a PowerPoint for the kindergarten presentations, many students were 

still struggling with reading the English words on the slide. It was surprising when three 

students first read the English text word-for-word, but would then repeat themselves, 

using only the ASL they had been memorizing from the three previous practices. This 

was my third goal and proved to me that with practice, students were able to look at 

written English, and convey equivalent meaning through ASL. While providing students 
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additional scaffolding, I think that this method is a fantastic start of students using their 

metacognitive skills. If students feel that they must sign every English word first, and 

then think about how to actually sign it in ASL, even if someone has modeled it for them, 

that would probably be impressive to any teacher. Two students just added their own 

knowledge and experience in ASL to the end of their reading word-for-word in English. 

This also a metacognitive process because students read something in English which then 

triggered them to add a little extra information in their own words and in ASL, the 

language they are most comfortable using.  

 As for my fourth and final goal, I saw self-motivation to read and write more 

often in just one student, MG. I think it worked to her advantage having older sisters with 

similar interests. I wish that there had been more time to really focus on this part of my 

curriculum. Other students were not very excited to read books on their own, outside of 

the weekly book bag books. Some students would return without having read the books 

even though they required parent signatures, in attempt to get parents involved in reading 

at home with their child. Students almost never added additional books read at home to 

their reading lists; in the last week, two students added books to the list because they 

knew they would receive an award. It makes me think about setting up my own 

classroom library system in the future and letting students check out a book or two from 

me each day, to get a good idea of what they like.  

 In writing, students did not seem motivated to write in their dialogue journals. 

Again, only four students ever wrote in the optional dialogue journals, and only one 

student wrote consistently. This was JZ, who admitted that his mom was always there to 

tell him to write in it. In Appendix B, I have included dialogue journal samples from the 
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first week to the last week of my curriculum implementation for these four students. Only 

MG seemed to really enjoy writing in the other journals, and she still rushed to be 

finished. JZ would write the minimum and would often forget to use any English 

conventions even though he knew them when you would ask him if he forgot anything. 

Even the best writers in the class are only Developing Writers and still need to develop 

more writing skills with continued scaffolding in order for them to be more fluent when 

free-writing. 

 With literacy in ASL, most students were eager to sign in front of the camera. 

When I would select students to show some of their video to the class, they always 

looked very proud and excited. I feel that this must have improved their confidence on 

some level. JK was always very enthusiastic and eager to be in front of the camera and 

she looked confident using ASL. AP seemed eager to be on camera as well, especially 

when in the company of JK. TO was always frustrated while reading and writing but 

loved to be in front of the camera, where his shyness would disappear.  

 CY and MV often thought a lot about what they wanted to say during filming. 

They would often pause and use the word THEN very frequently. CY used a lot of 

English-like signs and some Signed Exact English (SEE) signs. This could be because 

she was mainstreamed with an interpreter until she moved to our class, and she used a lot 

of SEE at her old school. MG seemed to lose track of what she was saying in front of the 

camera, like she was over-thinking what she was planning on saying, without going 

ahead and just freely-expressing herself. Factors for this could be nervousness or the 

particular topic being discussed. She writes well and expresses herself very well with 

ASL in social contexts. Maybe the camera creates a sense of pressure to be more formal, 
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and students are not familiar with that. It could also be why JZ refused to be on camera 

except for one time. I wonder if constantly videotaping and creating video logs would 

help students develop and improve fluency, get past that shyness and awkwardness while 

being recorded, and develop an enjoyment for freely expressing themselves in ASL.  
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X. Conclusion  

 When I had originally found out that I was going to be implementing my 

curriculum in a first grade class, I was concerned that I might be expecting students to do 

too much. Before starting at my placement, I tried to think of the different ways in which 

my curriculum could be adapted based on different grade levels and student abilities, and 

I was pretty confident that I could make my curriculum work with any grade level. I 

really think that any teacher could take what they want from it and adapt it in any way 

that they think suits his or her students. When I arrived at my placement, I was thrilled 

that my students already had experience writing in different journals and my cooperating 

teacher held high expectations.  

 Once I had begun teaching my curriculum, I knew it was going to be challenging. 

While trying to accommodate my curriculum within the language arts curriculum, time 

became a huge issue. I do believe that my curriculum can be adapted as needed in order 

to match the language arts curriculum. As if the end of the year was not already pressed 

for time, it was difficult for me to make the best use of it with my first graders to freely 

write and express themselves through ASL on a frequent basis during my curriculum 

implementation.  

 Overall, my thesis gave me a lot of experience and ideas for how I would change 

it in the future. I thought I had set expectations that were too high for first graders, but 

they really met a lot of my expectations based on their developmental levels. It was also 

hard to completely take over the class and implement my curriculum because my teacher 

also has very high expectations. After teaching for thirty-five years, there are many 

ongoing activities that she has students continue to work on throughout the year, in 
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addition to traditions such as the kindergarten presentation. Once my curriculum started 

steering away from the path I had originally envisioned, the designated time I had for 

teaching it seemed to be insufficient. I continued to try to incorporate my curriculum 

ideas through activities that were more suitable to my students’ development as well as 

my cooperating teacher’s scheduling.  

 The experience I was able to get from this placement was amazing, despite the 

fact that my curriculum changed once I had arrived to my placement. It had me thinking 

about what age students can actually start being able to freely-write and express 

themselves, and how much language they must have in order to do so. This was not 

something that had occurred to me before starting implementation. Depending on student 

development, a students’ free-writing could be scribbling. I also realized that just because 

students may have excellent ASL skills socially, it does not necessarily mean that they 

can freely express themselves in an academic setting using ASL without support and 

practice doing so. Students were able to analyze their use of the languages that they used 

after being explicitly taught. They demonstrated metalinguistic awareness as well as self 

regulation in thinking about the language used during the final project presentation. 

Through this opportunity, I am now better able to consider these aspects when thinking 

about using my curriculum again.  

 In the future, I would love to try to incorporate free-expression and free-writing 

using ASL and English in my classroom. In a bilingual school, I think the overall idea of 

my curriculum would be excellent, because students are always being asked to use 

vocabulary and language structures as it is related to the content areas and ASL can be 

used as a springboard to English. Because there is always so much emphasis on English 
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and little to no instruction on the linguistics of ASL, more formal and academic ASL is 

often lost. In addition to continuing free-writing practices, I would want the younger 

students to gain early experience of signing more formally in front of a camera for an 

intended audience, and be able to differentiate between signing in ASL and writing in 

English. For older students, I really think they could get into analyzing both languages 

and independently making connections in their language uses. I also think students at any 

age could benefit from free-writing and expressing by enjoying what they are talking 

about and gaining fluency through regular practice. For these reasons, I am certain that I 

will continually try to enhance as well as incorporate various aspects of my curriculum 

into my future teaching practices. 
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The Curriculum: 

 

Self-Motivated Readers and Confident Writers: How Literacy in ASL Can Help 

Develop Written English Literacy 
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Unit 1 

 
Goal:  
 
Promote students’ self-motivation to read and write more often, as their fluency 
increases, in order to further improve all literacy skills. 
 

 
 

Lesson 1.1: 
CA Content Standards Addressed: 
 
Literary Response and Analysis 
(3.3) Recollect, talk, and write about 
books read during the school year. 

TX Content Standards Addressed: 
 
19. (A)  write brief compositions about 
topics of interest to the student; 
 

 
Objective:  
 
Given a graphic organizer and art 
supplies, students will express their 
interests in reading/writing, as measured 
by the pictures they cut out or draw, 
words they write in English, and the 
sharing of their journal covers in ASL.  

Materials: 
 
• Graphic organizer 
• Journals for each student 
• Magazines 
• Book sale advertisements 
• Various colored paper 
• Pencils, markers, pens 
• Glue 
• Teacher example journal 
 

Assessment: 
• Student’s journal covers and their 

explanations while sharing them 
with the class. 

 
 
Motivation: 
 

1. Ask students what some of their favorite things are to read, and have them raise 
their hand to answer. Write their answers on the board. Repeat students’ 
answers and ask others in the class to raise their hand if they like to read the 
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same thing.  
2. Follow the same steps as above, but now ask students what some of their 

favorite things are to write.  
  

Procedure: 
 

1. Show students the teacher example of the journal cover decorated with personal 
likes and interests related to reading and writing. Put it on a document camera if 
it is available. 

2. Show students the graphic organizer I used with four sections (1.What I like to 
read… 2. What I like to write… 3. Words related to reading… 4. Words related 
to writing.)  

3. Explain to students that this is my own personalized journal with things that I 
like to read and write. Explain that I used the graphic organizer to help me think 
of things that I wanted to decorate my journal with.  

4. Tell students that they will each get a graphic organizer that they will use to sort 
their interests and likes, and then decorate their own journal.  

5. Tell students that they can cut out pictures of things they like or want to 
read/write about from the magazines/book sale advertisements, or even write 
words and draw pictures to help them show their likes and interests.  

6. Explain to students that as they complete their graphic organizers, they will 
receive their own journal, and they can begin to decorate it.   

7. Pass out the graphic organizers and then pass out the journals when students are 
ready for them.  

 
Wrap up: 
 

1. Ask students to finish up their decorating and clean up. 
2. Have students sit together on the floor or at their desks.  
3. Ask students to share one of their favorite things about their journals and have 

them explain why. 
 

 
Modifications/Extensions: 
 

• Make or buy student journals in advance. 
• If some students finish sooner than others, ask them to begin writing in their 

journals. 
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My Reading Interests 

 
This is what I like to read: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Explain your pictures above: 
 
____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 
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My Writing Interests 
 
This is what I like to write about: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Explain your pictures above: 
 
____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

____________________________________________________________ 
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Lesson 1.2: 
CA Content Standards Addressed: 
 
Writing 
(1.2) Use descriptive words when writing.  
  

TX Content Standards Addressed: 

19 (C) write brief comments on literary or 
informational texts. 

 
Objective:  
 
Given a short read-aloud and modeling, 
students will practice book ratings in 
addition to using descriptive words, as 
measured by class discussion of book in 
ASL, and filling in the reading log in 
English.   

Materials: 
 
• Large piece of paper 
• Book for read aloud 
• Teacher example journal  
• Reading logs 
 

Assessment: 
• Students will practice filling in 

their own reading logs based on 
their rating of the books, after 
class discussion. 

 
 
Motivation: 
 

1. Ask students how they know if they like or do not like what they are reading. 
Write down their answers on a large piece of paper. 

2. If students are struggling with this, give examples. (ie: not understanding, not of 
interest to you, relative to life experiences, favorite genre, appealing artwork.) 

3. Tell students you will read a story, and to keep in mind some of the ideas you 
have just come up with. Explain that this will help them become better readers, 
by being more aware of what they are reading and how they feel about it. 

 
Procedure: 
 

1. Read the story. As you are reading, ask students questions such as: Do you like 
the illustrations? Do they help you to better understand the story? Do you like 
the author’s word choice? Do you have an experience that relates to the one in 
the story? 

2. Ask students to reread the story one more time.  
3. Show students a copy of the reading log and put it on the document camera. 

Model how to fill it out using the title of the book (or whatever reading material 
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was read). 
4. Next on the reading log, ask students to raise their hand on which face (1-5) 

they would rate the reading material. Give your rating of the book, and explain 
why. Explain that it is your opinion and everyone can have a different opinion.  

5. Now, discuss three words that you would use to describe the book. Explain the 
three words you chose and write them on the reading log. 

6. Model where to glue the reading log in your personalized journal. Glue it on the 
first available page.  

7. Pass out the reading logs and ask students to fill in their reading log based on 
their own opinion of the book we just finished reading. Pass out the glue and 
their personalized journals to have them glue the reading logs into the journals. 
Another option is to hole punch the inside cover of the journal, and use brads to 
continue adding new reading logs.  

 
Wrap up: 
 

1. Tell students that whenever they read something, they should try to fill in their 
reading logs too. Explain that it will help them pick things that they like to read. 
It can be anything they read, such as captions on a television show, an email 
from a friend, the newspaper, magazines, or books. 

2. Explain that people become better readers by practicing reading different kinds 
of things, and thinking about what makes you like or dislike a particular text. 

 
 
Modifications/Extensions: 
 

• If students have no familiar strategies for reading comprehension, you may 
need to include lessons about different strategies that they can use. (ie: using 
sticky notes, looking at pictures, making predictions, connecting to the text, 
asking questions, rereading, etc.) 

• Write the reading strategies you came up with on a large piece of paper and 
keep them up somewhere visible in the classroom. Continue to add to the list if 
students come up with more throughout their reading experiences.  
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Reading Log 

 
      I loved it!        I liked it.        It was okay.     I did not like it. I hated it.  

 
What did you read? How did you like it? Three words to describe it 

are: 
Title:  
 
 
 
Author: 
 
 

 
 

 

 
1.___________________ 
 
2.___________________ 
 
3.___________________ 
 

What did you read? How did you like it? Three words to describe it 
are: 

Title:  
 
 
 
Author: 
 
 

 
 

 

 
1.___________________ 
 
2.___________________ 
 
3.___________________ 
 

What did you read? How did you like it? Three words to describe it 
are: 

Title:  
 
 
 
Author: 
 

 
 

 

 
1.___________________ 
 
2.___________________ 
 
3.___________________ 
 

What did you read? How did you like it? Three words to describe it 
are: 

Title:  
 
 
 
Author: 
 
 

 
 

 

 
1.___________________ 
 
2.___________________ 
 
3.___________________ 
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Lesson 1.3: 

CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 

TX Content Standards Addressed: 
 
19. (A) write brief compositions about 
topics of interest to the student. 
 

 
Objective:  
 
Given demonstrations using the video 
technology, students will practice free-
expression in ASL, as measured by 
creating their own video and saving it in 
the designated file. 
 

Materials: 
 

• Video technology 
• Computer  

 
Assessment: 

• Students’ saved ASL videos in 
the designated file.  

 
 
Motivation: 
 

1. Ask students if they like using technology and making videos using ASL. Ask 
students if they have ever seen the camera and other video technology before. 
Have students tell you what they know about it. 

2. Let students know that this is the technology we are going to be using often and 
that we are going to practice recording a video and saving it in the designated 
file.  

 
Procedure: 
 

1. Have the camera and video technology already set up. 
2. Record something short and use this video as an example. 
3. Show students how to save it, by putting it in the right file and being sure to 

click the save button.  
4. Now ask students if they think they can record a video and save it on their own. 
5. Let students practice using the video technology. They can videotape and save 

as many videos that they want in the time allotted.  
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Wrap up: 
 

1. Ask any students if they would like to find their saved file and share it with the 
rest of the class.  

2. Tell students that we will soon be filming and using a lot more video 
technology in the next few weeks.  

 
 
Modifications/Extensions: 
 

• If students have limited experience using this technology, ask one student to 
come up and model how to record and save a video, after the teacher’s 
example.  

• Depending on the number of students and the amount of video technology, 
put students into three groups. Ask the first group to practice using the 
video technology. Ask the second group to read, and the third group to write 
in their journals. Rotate the groups until all of the students have completed 
all three activities.  
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Unit 2 
 
Goal:  
 
Demonstrate students’ ability to differentiate between ASL and English, in order to 
build fluency and confidence in both languages. 

 
 
 

Lesson 2.1: 
CA Content Standards Addressed: 
 
Listening and Speaking Strategies  
(1.3) Give, restate, and follow simple two-
step directions. 

TX Content Standards Addressed: 

27 (B) follow, restate, and give oral 
instructions that involve a short related 
sequence of actions. 

 
 
Objective:  
 
Given an ASL video/same story in 
English and a survey about student 
interests, students will follow directions 
on the surveys, as measured by individual 
surveys filled out in English, and class 
discussion in ASL. 

Materials: 
 
• ASL video 
• English print story 
• Document camera 
• List from Lesson 1.2 (likes and 

dislikes) 
 
Assessment: 

• Surveys 
 

 
Motivation: 
 

1. Explain to students that they are going to watch a story told in ASL, and then 
they will read the same story in English print.  

2. Ask students to just enjoy both stories in each language, but to also keep in 
mind which they enjoy most and why.  

3. Tell students that you want to know more about what they like or don’t like, so 
after the stories, they will complete a survey about their interests.  

4. Have students keep in mind the discussion from Lesson 1.2, thinking about 
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what you are reading and your feeling or opinion about it. Show the list you 
came up with as a class in Lesson 1.2, and discuss how it applies to both 
English and ASL. 

 
Procedure: 
 

1. Watch the video in ASL 
2. Ask the students to read the English print version to themselves. 
3. Ask students to raise their hand if they enjoyed the ASL story most, the English 

story most, or both the same. Ask students to explain why they answered in the 
way that they did.  

4. Ask students if both stories were the same. Do this by hinting at decoding. Do 
this by pointing to a line from the English print and showing the same portion 
of the ASL story. Ask questions such as: Are they signing in English word 
order? Is it the same? What is different? 

5. Before passing out the individual surveys for students to complete on their own, 
go over each question on the document camera to clarify and model. 

6. When finished with the surveys, collect them and tally up the results. Record 
them on the document camera for all to see.  

7. Refer to the survey results and ask students what they notice about them. Are 
there a large number of people who prefer English or ASL over the other? Ask 
students why the results may have turned out the way they have.  
 

Wrap up: 
 

1. Ask students if it is important that they know both ASL and English, and have 
them explain their reasoning.  

2. Conclude that both English and ASL will improve with practice. Explain that 
knowing and improving ASL skills will improve English skills, and vice versa, 
especially when reading or watching videos you are interested in.   

 
 
Modifications/Extensions: 
 

• Some students may feel frustrated by the English text. Remind them to just 
enjoy it. Ask them to look at the pictures.  

• Refer to the list from Lesson 1.2 if students do not understand what they read or 
what they watch on video. Ask them if they still like it even if they do not 
understand, and have them explain why.  
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Pre-Reading Survey 
 
 

1. How do you feel about reading a book to yourself?   

       
 
2. How do you feel when someone reads a book to you?     

      
 
3. How do you feel when watching a story told in ASL? 

 
 
 
Post-Reading Survey  
 
 

4. How did you feel when you watched the story signed in 
English order?   

     
 
5. How did you feel when you watched the story in ASL? 

 
 
6. How did you feel when you read the story to yourself? 
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Lesson 2.2: 
CA Content Standards Addressed: 
 
Listening and Speaking Strategies 
(1.1) Listen attentively.  
(1.2) Ask questions for clarification and 
understanding.   
(1.4) Stay on the topic when speaking. 
(1.5) Use descriptive words when 
speaking about people, places, things, and 
events. 
 

TX Content Standards Addressed: 
 
27 (A) listen attentively to speakers and 
ask relevant questions to clarify 
information. 
 
(28) Students speak clearly and to the 
point; Students are expected to share 
information and ideas about the topic 
under discussion, speaking clearly at an 
appropriate pace.  
 
(29) Students are expected to follow 
agreed-upon rules for discussion, 
including listening to others, speaking 
when recognized, and making appropriate 
contributions. 
 

 
Objective:  
 
Given a t-chart and class discussion, 
students will be able to give examples of 
where they see/use English and ASL, as 
measured by their answers on the t-chart 
and sharing in group discussion. 

Materials: 
 

• Survey results from previous 
activity 

• Document camera 
• Maybe t-charts for each pair 
 

Assessment: 
• T-chart (and questions) 

 
 
Motivation: 
 

1. Ask students if they remember what we determined from our survey results. 
What did we decide? Ask if both ASL and English are important to know.  

 
Procedure: 
 

1. Pair up students.  
2. Ask students questions such as: Why is ASL important? Why is English 

important? What do we use English/ASL for? Where do we see it? 
3. Put the T-chart up on the document camera. Write ASL on one side, and 
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English on the other. 
4. Ask the pairs of students to think of all of the places that they see and use ASL 

and English. Give students an example or two for each language (ie: English: 
captions on TV. ASL: interpreters.) Draw pictures to help explain the list. 

5. Ask students what they came up with for the places they see and use 
ASL/English, and write and/or draw their ideas on the t-chart. Discuss them and 
have students explain why each idea is important. 

 
Wrap up: 
 

1. Show students all of the ideas that they came up with and emphasize that there 
are numerous reasons why both languages are important to know.  

 
 
Modifications/Extensions: 
 

• If students are struggling to remember the questions you are asking, have the 
questions ready to show on the document camera or the board.  

• If students are able to write and/or draw on their own, give each pair a t-chart to 
write on before sharing with the whole class. 

• Partners might consist of a stronger writer and a less strong writer.  
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T-Chart 

 
ASL 

 

 
English 
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Lesson 2.3: 
CA Content Standards Addressed: 
 
Listening and Speaking Strategies 
(1.1) Listen attentively.  
(1.2) Ask questions for clarification and 
understanding.   
 
Speaking Applications 
(2.4) Provide descriptions with careful 
attention to sensory detail. 
 

TX Content Standards Addressed: 
 
(11) Students are expected to recognize 
sensory details in literary text. 
 
17 (D) edit drafts for grammar, 
punctuation, and spelling using a teacher-
developed rubric. 
 
 

 
Objective:  
 
Given a sample video and writing sample, 
students will make comparisons between 
expressed ASL and written English, as 
measured by teacher observation of class 
discussion.  
 
 

Materials: 
 

• Video sample - ASL 
• Writing sample - English 
• Large chart paper or white 

board 
 

Assessment: 
• Teacher observation and class 

discussion.  
 

 
Motivation: 
 

1. Tell students that since we know how important knowing English and ASL are, 
and how often we use them both, we need to practice using them in order to 
improve.  

2. Ask students if they know what free-writing and free-expressing is. Discuss 
student answers and explain that free-writing involves writing about any topic 
of your choice, and not worrying about everything being perfect. Emphasize 
that it is supposed to be enjoyable. 

3. Tell students that you free-wrote and free-expressed in English and ASL. Tell 
them that you want to share it with them.  

 
Procedure: 
 

1. Show students the video of yourself signing in ASL. 
2. Now show the students your written example in English, but do not tell them 

that it is the same message that was in your video. Make sure you have written 
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the same thoughts that you had in your video.  
3. Ask students what they noticed. Students should realize that it was the same 

message in both languages. Point it out to them if they do not realize this.  
4. After watching and reading the teacher examples, show certain clips and point 

out the corresponding point on the written example. If you choose to do so, 
make some mistakes in both of your samples. Ask students if there is a better 
way to write something, or a better way to sign something. Be sure to ask them 
why, and get them to explain their reasoning.  

5. Be very explicit with your comparisons, explaining that what you know in one 
language is helping you with the other language. 

 
Wrap up: 
 

1. Tell students that we are going to practice free-writing in our journals as well as 
free- expressing in our videos from now on.  

2. Tell students that we will learn more about both languages and it will be fun.  
 

 
Modifications/Extensions: 
 

• If you can, try to make a mistake (at least one) in your writing as well as in 
ASL. This will be good for discussion and comparisons.  
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Unit 3 
 
Goal(s):  
 
Demonstrate students’ ability to differentiate between ASL and English, in order to 
build fluency and confidence in both languages. 
 
Demonstrate students’ ability to analyze their own use of ASL, in order to apply their 
knowledge when using written English. 
 

 
 

Lesson 3.1: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Writing  
(1.3) Print legibly and space letters, 
words, and sentences appropriately. 
 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

21 (A)  form upper- and lower-case letters 
legibly in text, using the basic conventions 
of print (left-to-right and top-to-bottom 
progression), including spacing between 
words and sentences; 
 

 
Objective:  
 
Given the tools from Lesson 1 (journals 
and video technology), students will begin 
to practice “free-writing” in both 
languages, as measured by their videos 
and writing in their journals.  
 

Materials: 
 

• Video technology 
• Personal journals 

 
Assessment: 

• Student videos and journal 
writing samples 

 
 
Motivation: 
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1. Tell students that they are going to get to “free-write” or express themselves in 
their journals (English), as well as on video (ASL). Ask them if they remember 
what “free-writing” means and have them explain. Make sure they understand 
that it is supposed to be their own choice of topic, and it is meant to be 
enjoyable.  

 
2. Discuss possible topics for students to express themselves. Ask them to look at 

the cover of their journals and tell you what they like to write about. 
 

Procedure: 
 

4. Explain to students about always being conscious of things that they could 
write about throughout their everyday lives.  
• For example: (1.) You were out on the playground, and you invented a new 

game to play. Describe it. (2.) You went to a birthday party. What did you 
do or see? (3.) What is a recent book you have read and liked? Would you 
recommend it to others or read it again? What did you like about it? 

2. Tell students that they are going to be split up in three groups or centers. The 
first center will be reading, the second will be writing, and the third will be 
recording a video.  

3. Model how you want students to switch centers (in clockwise direction, if 
applicable in the classroom) every time you flash the lights.  

4. Let students know that it is okay if they do not write or sign a lot, and it does 
not have to be perfect. Help them understand it is important that they are just 
practicing, and they should try to use up all of the time possible. 

5. Split students up into the centers be sure to remind students to save their work 
using the video technology. Let them begin practicing free-writing and 
expressing themselves.  

6. When students are done, they can continue reading.  
7. Have students clean up, and collect their journals.  

 
Wrap up: 
 

1. Ask students if they liked reading, free-writing and expressing themselves. Ask 
them to explain what they liked or didn’t like, and why.  

2. Tell students that they will do this everyday, and that you are extremely excited 
to get to read their work, see their ASL, and learn more about them.  

 
 
Modifications/Extensions: 
 

• Some students might finish signing on video before the other groups are 
finished writing. Possibly have only two centers with videotaping and 
signing, and give students the option to read if they have finished one center 
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before it is time to switch.  
• Remind students to fill in their reading logs! 
• Be sure to save students’ videos to a zip-drive! 
• Write comments on sticky notes on students’ journals. Make sure they are 

positive! Make sure the comments are guiding!  
 
• NOTE: This activity will be continued throughout the implementation of 

the curriculum. Even if it is not stated in each lesson, time should be 
designated for free-writing and free-expression on a regular basis.  
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Lesson 3.2: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Writing  
(1.3) Print legibly and space letters, 
words, and sentences appropriately. 
 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

21 (A)  form upper- and lower-case letters 
legibly in text, using the basic conventions 
of print (left-to-right and top-to-bottom 
progression), including spacing between 
words and sentences; 
 

 
Objective:  
 
Given the tools from Lesson 1 (journals 
and video technology), students will 
continue to practice “free-writing” in both 
languages, as measured by their videos 
and writing in their journals.  
 

Materials: 
 

• Student journals 
• Video technology 

 
Assessment: 

• Student videos and journal 
writing samples 

 
 
Motivation: 
 

1. Tell the students that you really enjoyed reading their journals. Explain to them 
that you wrote some comments on sticky notes.  

2. Tell students that you would like for them to read the comments that you made, 
and if they do not understand something, to raise their hand for help.  

 
Procedure: 
 

1. Pass out students journals and ask them to read the comments you wrote to the 
students.  

2. Walk around and see if any students need assistance with reading your 
comments.  

3. Now tell students that you will be practicing more free-writing and self-
expressing everyday.  

4. Give students a minute to think of something that they would like to write. 
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5. Repeat Procedure steps 2-7 in Activity 3.1 above.  
 
Wrap up: 
 

1. Ask students how they felt now about their writing and signing, and why. Ask 
them if they are getting used to this. 

 
 
Modifications/Extensions: 
 

• Remind students to fill in their reading logs! 
• Be sure to save their videos on the zip-drive if recording was done on 

computers. 
• Again, make comments using sticky notes (encouraging and positive!) 

 
• NOTE: This activity will be continued throughout the implementation of 

the curriculum. Even if it is not stated in each lesson, time should be 
designated for free-writing and free-expression on a regular basis.  

 
• ALSO, NOTE: You might need to repeat this activity a few times to 

several times, until students get used to what they are expected to do, AND 
so you have an idea of what mini-lessons relating to the ASL and English 
standards you should begin teaching.   
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Lesson 3.3: 

CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Written and Oral English Language 
Conventions 
(1.4) Distinguish between declarative, 
exclamatory, and interrogative sentences. 
(1.5) Use a period, exclamation point, or 
question mark at the end of sentences. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

21 (C) recognize and use punctuation 
marks at the end of declarative, 
exclamatory, and interrogative sentences. 
 

 
Objective:  
 
Given a mini-lesson on analyzing a 
student video, students will demonstrate 
proper use of punctuation (periods, 
exclamation marks, and questions marks), 
as measured by the matching game they 
play.  
 

Materials: 
 

• Video clips of student work 
• Sample English statements, 

questions and exclamatory 
phrases. 

• Matching game for 
punctuation 

 
Assessment: 

• Students will participate in a 
matching game 

• Teacher observing student 
writing over time (Are students 
applying what they learn in 
mini-lessons to their writing? 
To their ASL?) 

 
 
Motivation: 
 

1. Tell students that you have seen some great use of ASL punctuation in their 
videos, that you have selected some for students to watch. 



123 
 

 
 

2. Remind students that they will be seeing their classmates, and that they need to 
be respectful while watching the videos. 

3. Ask some students to volunteer how to model being respectful while watching 
the videos. 

  
Procedure: 
 

1. Show students the videos you have selected. 
2. Now, slow down the videos or use still images while watching the videos again. 
3. Explicitly point out each time a student uses correct use of facial grammar or 

punctuation in ASL.  
4. Again, praise students for using such great use of ASL facial grammar. 
5. Now, explain to students that their writing is also fun and you enjoy reading it, 

BUT you sometimes get confused. Tell them why you get confused, depending 
on their actual mistakes in writing English. Explain that sometimes they forget 
to use punctuation, or use the wrong symbol (for example: using a period at the 
end of a question).  

6. Now, model in ASL how you would get confused if someone didn’t use the 
correct facial grammar. For example, ask in ASL, “YOU GO SCHOOL,” 
without using any facial expression. See what the students’ reactions are. Ask, 
“It is confusing, right?” Now, sign it again using the facial expression for a 
yes/no question. See what students have to say about that.  

7. Write a (.), (!), and (?) on the board.  
8. Ask students what each of these punctuation marks mean or look like in ASL. 
9. Discuss with students that the same meaning should be shown in our English. 

Explain that what they already know in ASL will help them with their English.  
10. Tell students that they will play a game with partners. Show students some 

model sentences, questions and exclamatory remarks in English, and model 
how to match the right symbol.  

11. Break up students into partners and let students begin playing the game.  
 
Wrap up: 

 
1. Once students have completed the game, ask them if they would like to share 

their answers with the rest of the class on the document camera. 
2. Take volunteers one at a time, to come up and give an answer. 
3. Ask them how they knew which punctuation mark to use.  
4. Ask them to sign the English sentence in ASL.  
 

 
Modifications/Extensions: 
 

• Some students might read the English sentences in English order, and not in 
ASL. Try to introduce the concept of reading, thinking, and then signing in 



124 
 

 
 

ASL.  
• ASL extension: Pre-record yourself signing statements in ASL using 

questions, statements and exclamations. Pass out cards with the symbols (.), 
(?) and (!) to teach student. Show the videos in ASL and have students hold 
up the correct punctuation card after each sentence. See if students can 
discuss why they held up the cards they did.  

• English extension: Make up English statements, questions and 
exclamations. It might be nice to make them relevant to the students by 
using their names and including their interests. Have students either fill in 
the correct punctuation, or do it as a class and hold up the punctuation 
cards.  
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. ! ? 

. ! ? 

. ! ? 

. ! ? 
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Lesson 3.4: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Written and Oral English Language 
Conventions 
(1.7) Capitalize the first word of 
 a sentence, names of people, and the 
pronoun I. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

(B)  recognize and use basic capitalization 
for: (i)  the beginning of sentences; 
 (ii)  the pronoun "I"; and 
 (iii)  names of people 
 
20 (A) understand and use the following 
parts of speech in the context of reading, 
writing, and speaking: 
(vi)  pronouns (e.g., I, me) 
 

 
Objective:  
 
Given a lesson on writing English 
equivalencies from student videos in ASL, 
students will demonstrate their 
understanding of capitalization, as 
measured by their answers in different 
capitalization centers.  
 

Materials: 
 

• Student videos  
• Capitalization centers 

 
Assessment: 

• Students will complete center 
activities. 

• Teacher observing student 
writing over time (Are students 
applying what they learn in 
mini-lessons to their writing? 
To their ASL?) 

 
 
Motivation: 
 

1. Tell students that you will create a story based on what all of the students have 
written. Tell them that you use different parts of each student’s writing in order 
to make one short story.  

2. Explain to students that the class will watch each video and then you (the 
teacher) will write the English equivalencies.  

3. Tell students that you might need their help with capitalization.  
  

Procedure: 
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1. Begin showing the student videos you selected. After the first video, ask 

someone to repeat the sentence. 
2. As you begin to write out the English equivalencies, make some mistakes with 

capitalization. 
a. First word --- Do not capitalize the first word of the sentence. See if 

students notice. Discuss why it is important to capitalize the first word 
in each sentence.  

b. Discuss what new sentences look like or how they begin in ASL. Is 
there a pause? Is there different facial expression that you notice? 

c. Names of people --- use a sentence where a student uses a name of 
someone everyone knows. Do not capitalize the name and see if 
students catch your mistake. Ask why do we capitalize names of 
people?  

d. Ask what do names of people look like in ASL? How can we use our 
ASL to remind us of what how to write in English? If there is a name 
sign, it should be capitalized. If the name of the person is fingerspelled, 
it should be capitalized.  

e. “I” --- first write a lower case “i” and see if students correct you. Praise 
them if they notice, and ask them why it is important to capitalize the 
letter “I” when it is alone. If not, prompt students to see that you made a 
mistake and it needs to be capitalized.  

f. Ask students what a pronoun is. Write the word on the board. Ask 
students what other kinds of pronouns there are. Focus on names of 
people and using “I.” 

3. If there is time, read the story that you created again with out any interruptions.  
4. Ask students if using ASL helped us remember what to do in English.  
5. Tell students that they are going to get to practice these skills by completing 

different centers with capitalization.  
6. Explain the centers to the students, and allow them to complete them.  

 
Wrap up: 

 
1. Once students have completed the centers, discuss the answers.  
 

 
Modifications/Extensions: 
 

• Be sure to select the video clips before hand to make sure you are touching 
on all of the three capitalization rules for this lesson.  

• Different center ideas: 
• 1. Write different English sentences correctly and incorrectly using 

capitalization. Try to use student names and their interests, if possible. Have 
two piles for students to sort the sentences, such as a green (right) and red 
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(wrong) paper, or a smiley face (right) and a sad face (wrong) paper. 
• 2. Choose words that students are familiar with (both capitalized and not 

capitalized), but leave off the first letter of each word. Write the words on a 
piece of paper. Have students use manipulatives or magnets with upper and 
lower-case letters on them to complete the words correctly.  

• 3. Use pictures of different objects, people or places that your students are 
familiar with. Have students sort (using similar sorting methods described 
above) the pictures into a capitalized pile and not capitalized pile.  
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Lesson 3.5: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Written and Oral English Language 
Conventions 
(1.2) Identify and correctly use singular 
and plural nouns. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

6 (A) identify words that name actions 
(verbs) and words that name persons, 
places, or things (nouns) 
 
20 (A) understand and use the following 
parts of speech in the context of reading, 
writing, and speaking: 
(i) verbs (past, present, and future); 
(ii) nouns (singular/plural, 
common/proper) 
 

 
Objective:  
 
Given a discussion about what certain 
nouns and verbs look like in ASL, 
students will be able to identify and sort  
English print (nouns/verbs), as measured 
by playing the scavenger hunt game.  
 

Materials: 
 

• Student videos  
• Scavenger hunt game 

 
Assessment: 

• Students will play the 
noun/verb scavenger hunt 

• Teacher observing student 
writing over time (Are students 
applying what they learn in 
mini-lessons to their writing? 
To their ASL?) 

 
 
Motivation:  
 

1. Tell students that you found great examples of students using nouns and verbs 
in ASL in their videos. 

2. Ask students if they know what nouns are. Ask if they know what verbs are. 
Explain that verbs are action words and nouns are person, places or things.  

3. Ask students if they can give you any examples and write them down. 
 

Procedure: 
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1. Tell the students that you will watch the videos together and see if you can spot 

nouns and verbs.  
2. Ask students what they saw (noun or verb) and how they know what it is.  
3. Discuss this with different examples from students’ videos. 
4. Ask students what they notice about the nouns/verbs. What do you notice about 

them in ASL? 
• For nouns, possible ideas include fingerspelling, or places with name 

signs, signs that tend to bounce or move twice (i.e.: chair, book, door, 
etc.) 

• For verbs, possible ideas include action related signs and even 
classifiers (different types of ways to sign walk, run, etc.); signs that do 
not bounce (i.e.: sit, open book, close door, etc.); directional verbs (i.e.: 
I GIVE YOU/ YOU GIVE ME or WALK UPSTAIRS/WALK 
DOWNSTAIRS). 

5. Tell students they are going to play a scavenger hunt game. Explain it. 
6. Scatter pictures of nouns and verbs all around the classroom. 
7. Suggest to students that they only find the nouns, and leave the verbs where 

they are. Once students think they have found all of the nouns, go through them 
by signing each word. If some students selected the verbs, sign the ASL sign 
and discuss any reason it may be incorrect.  

8. Repeat this activity with the verbs. 
 

Wrap up: 
 

1. Ask students if they noticed anything different about the nouns and the verbs in 
ASL. Possibly discuss words that look similar such as SIT (verb) and CHAIR 
(noun). 

 
 
Modifications/Extensions: 
 

• Select student videos that are great examples of using nouns and verbs in 
ASL.  

• Use nouns and verbs from the students’ list of high frequency words.  
• Possible center extensions for English:  
• 1. Have nouns and verbs that students are familiar with written on cards. 

Have students sort the nouns and verbs into two piles.  
• 2. Write sentences that students are able to read in English on a handout, 

white board, or ActivBoard. Have students circle or highlight the nouns and 
underline or highlight the verbs.  
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Lesson 3.6: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

Standard 20(A)   
understand and use the following parts of 
speech in the context of reading, writing, 
and speaking: 
(iii)  adjectives (e.g., descriptive: green, 
tall) 

 
Objective:  
 
Given student video clips in ASL and an 
intensity scale, students will analyze and 
come up with equivalent English words 
(adjectives and sensory details), as 
measured by class discussion and activity 
with sentence frames.  
 

Materials: 
 

• Student videos  
• Scale to show intensity  
• Magazine pictures  
• Sentence frames 

 
Assessment: 

• Students and fill in sentence 
frames based on the magazine 
pictures.  

• Teacher observing student 
writing over time (Are students 
applying what they learn in 
mini-lessons to their writing? 
To their ASL?) 

 
 
Motivation:  
 

1. Tell students you loved watching their videos and you found excellent 
examples of them using very descriptive words in ASL.  

2. Remind students of the importance of making our English and ASL equivalent 
in meaning. 

3. Tell students that first you will watch some of the videos showing great 
examples of descriptive words in ASL. Explain that these descriptive words are 
called adjectives in English.  

4. Hint to students that using a lot of description is more interesting for people to 
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watch and read in both ASL and English.  
 

Procedure: 
 

1. Show students clips of the videos you have selected of students using great use 
of descriptive words and adjectives.  

2. Ask students the intensity of the description used (i.e.: “the SMALL DOG” - 
Ask how small is it? How do we know? What would it look like if it were a big 
dog?) 

3. Introduce the scale of intensity. Show students where small would be on the 
scale (refer to the dog example). Ask them to show you where huge would be 
on the scale in reference to the dog example (as well as a medium sized dog).  

4. Continue discussing a few different examples from student videos, and write 
these examples in English using the sentence frames.  

5. Explain to students that we are going to do an activity together as a class and 
then introduce the activity. Select a magazine picture as an example to explain 
the activity.  

6. Students will pick a magazine picture and then use ASL to describe the picture 
to the rest of the class. Discuss each picture as a class and make sure everyone 
agrees on the description. Give suggestions if students need help with their ASL 
and ask students where they think the description would be on the intensity 
scale. 

7. As a group, try to come up with an English word or equivalent for the 
description given in ASL. Have students determine whether or not it suits the 
picture by asking: “Is this the best word in ASL/English for this picture?” or 
“What word would fit it better?” 

8. Model using the sentence frames and try to write a sentence using the word or 
English equivalent that the students chose. Refer to the intensity scale to discuss 
other possibilities. 

9. Continue this activity with students, and if they are capable of doing it 
independently, let them pick other pictures and try to come up with sentences 
on their own. Have them share with the class.  

 
Wrap up: 

 
1. Ask students what they think about the descriptive words and adjectives we 

used. Do you like more description? Less description? Why or why not? (i.e.: 
Would you rather read or see, “The princess is beautiful.” Or, “The princess is 
beautiful with her long, curly hair and her sparkling eyes.” Ask what is more 
interesting and creates more imagination?) 

2. Ask students if they will remember to use descriptive words in ASL and 
adjectives in English when they free-write and free-express. Ask why or why 
not. 
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Modifications/Extensions: 
 

• Select examples of students’ videos where they are using great ASL 
descriptive words and adjectives.  

• Modify the sentence frames depending on how much description students 
use in their ASL. If in ASL, a student says, “(The) DOG (is) BIG.” You 
know to use one blank in the sentence frame. If in ASL, the student says, 
“(The) DOG (is) BIG, BROWN, WHITE SPOTS,” then consider using 
more than one blank in the English sentence frames. 
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Example Sentence Frames 
 
 
 
The _______________ is __________________. 
 
 
 
The ___________ ___________ is ______________. 
 
 
 
The _______________ is __________________ and _________________. 
 
 
 
The _____________ is ____________, ____________ and _____________. 
 
 
 
The ______________ has ______________. 
 
 
 
The ____________ ____________ has ______________.  
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The Scale of Intensity  
 
 
 
 
 
5 
 
 

 
 
4 
 
 

 
 
3 
 
 

 
 
2 
 
 

 
 
1 
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Unit 4 
 
 
Goal(s): 
 
Demonstrate students’ ability to differentiate between ASL and English, in order to 
build fluency and confidence in both languages. 
 
Demonstrate students’ ability to analyze written English, and conveying equivalent 
meaning through ASL.  
 

 
 

Lesson 4.1: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Reading 
(1.13) Read compound words and 
contractions. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

3 (F) use knowledge of the meaning of 
base words to identify and read common 
compound words (e.g., football, popcorn, 
daydream) 
 

 
Objective:  
 
Given a selection of books, students will 
write down compound words that they 
find in English, and sign their 
equivalencies in ASL, as measured by 
their lists of words and discussion of 
findings with the class.  
 

Materials: 
 

• Selection of reading materials  
• Sample compound words  
• Paper for making lists 

 
Assessment: 

• Students’ lists 
•  Students’ discussion of 

findings with the class  
• Teacher observing student 

writing over time (Are students 
applying what they learn in 
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mini-lessons to their writing? 
To their ASL?) 

 
 
Motivation:  
 

1. Tell students that they will be getting to play with English words.  
2. Write the word foot on the board and ask students to sign it. If students do not 

know this word, help them out by drawing a foot next to the word and see if 
students know the sign. 

3. Next write the word ball. Ask students what the sign is for it. Again, draw a 
picture if they are unsure of the English word.  

4. Now ask the students if they know another word that can be made out of those 
two words written on the board. If students do not know this word, indicate that 
you are writing both words together, without a space. Go ahead and write the 
word football. 

5. Ask students if they know what the sign for that word is. If they do not know, 
ask them if they think it is the same as FOOT, and then BALL. If students still 
do not know this word, go ahead and draw a picture of a football. Ask students 
if they know what that is.  

6. If students sign the correct sign, FOOTBALL, again, ask them if it is the same 
sign as the separate words FOOT and BALL. Be explicit and show how two 
words can make a completely different word.  

7. Tell students that this is a called a compound word.  
8. Ask students if they can think of any examples of compound words. Tell 

students that they will have the chance to find some more examples.  
 

Procedure: 
 

1. Tell students that you are going to have a relaxing day of reading with a 
partner, but their task is going to be writing down compound words that they 
find.  

2. Partner students up, and tell them that each person will get a list to write down 
compound words. Model where to write compound words at the top of the page 
and pass out the list paper to each student. Have the students write compound 
words at the top of the page. 

3. Open to a page of a book that has a compound word and model to students how 
you came across the word. Mention that it may be kind of a long word, or 
maybe you only recognize part of the word, but think the other part of it might 
make it a compound word. Model how to write the word down on the list. 

4. From the reading material that you previously selected, pass out two books to 
each pair of students and let them begin looking through them.  

5. As students are looking and reading, give them words of encouragement and 
hint at any words they may be looking over.  
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6. If most students have finished up or are getting close to finishing, ask students 
to count the number of compound words on their lists and show on their fingers 
how many they have. 

7. Ask students who would like to share a compound word that they found with 
their partner.  

8. First write down the word that they found and ask them to break it apart. Have 
them sign the sign for both individual words, and then ask them if they can sign 
the compound word.  

9. After the first word that has been shared, ask students if anyone else found that 
word, or if they found a compound word with one of the same words in it.  

 
Wrap up: 

 
1. Discuss as many words as possible, and especially focus on high frequency 

words, if you are short on time.  
2. Emphasize the different meanings of the words when they are by themselves 

and when they are combined with other words.  
 

 
Modifications/Extensions: 
 

• When selecting reading materials, try to find materials that have the high 
frequency words, and make sure that you point out high frequency words if 
the are overlooked by the students.  

• When partnering students up, consider pairing up stronger readers with less 
strong readers.  

• If you think students might need additional help finding compound words, 
put sticky note tabs on the pages that have compound words.  

• Partner activity: Instead of just writing down the individual words and 
corresponding compound word, have students draw the two individual 
words that make up a compound word. Have partners pair up and try to 
guess what the pictures are, and write down the compound word that was 
made from the pictures. Have students sign the individual words in ASL, 
then sign the compound word.  
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Lesson 4.2: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Reading 
(1.13) Read compound words and 
contractions. 
 
1.0 Written and Oral English Language 
Conventions (1.3) Identify and correctly 
use contractions (e.g., isn’t, aren’t, can’t, 
won’t) and singular possessive pronouns 
(e.g., my/mine, his/her, hers, your/s) in 
writing and speaking. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

3 (G) identify and read contractions (e.g., 
isn't, can't) 
 

 
Objective:  
 
Given a selection of reading material, 
students will write down contractions that 
they find in English, and sign their 
equivalencies in ASL, as measured by 
their lists of words and discussion of 
findings with the class. 
 

Materials: 
 

• Reading material  
• Sample contraction words 
• List of word combinations that 

make contractions (ex: do not, 
can not, will not, is not, etc.) 

• Paper for making lists 
 

Assessment: 
• Students’ lists 
•  Students’ discussion of 

findings with the class  
• Teacher observing student 

writing over time (Are students 
applying what they learn in 
mini-lessons to their writing? 
To their ASL?) 

 
 



140 
 

 
 

Motivation:  
 

1. Tell students that they will get to play with English words and find their 
equivalents in ASL.  

2. Write the word contractions on the board, and ask students if they know what 
contractions are. 

3. Show some examples of contractions on the board, such as: can’t, isn’t, don’t, 
etc. Ask students if they have ever seen words like this before and discuss what 
they may know about them. 

4. Explain that contractions are two words shortened to make one word. 
 

Procedure: 
 

1. Tell students that you are going to have a relaxing day of reading with a 
partner, but their task is going to be writing down contraction words that they 
find.  

2. Partner students up, and tell them that each person will get a list to write down 
contraction words. Model where to write contraction words at the top of the 
page and fold the papers in half (the long way). 

3. Pass out the list paper to each student. Have the students write contraction 
words at the top of the page and fold their papers in half. 

4. Open to a page of a book that has a contraction word and model to students 
how you came across the word. Remind students that it may be kind of a short 
word, because two words were used to make one word. Mention that it will 
have an apostrophe.  

5. Model how to write the word down on the list. For example, write the word 
can’t.  

6. Now ask students to look at the different pairs of words written on the board, 
and ask them what two words they think make the contraction can’t. Help 
students narrow it down to the words can and not. Model writing these two 
words next to the contraction word on the other side of the fold in the paper.  

7. From the reading material that you previously selected, pass out two books to 
each pair of students and let them begin looking through them.  

8. As students are looking and reading, give them words of encouragement and 
hint at any words they may be looking over.  

9. If most students have finished up or are getting close to finishing, ask students 
to count the number of contraction words on their lists and show on their 
fingers how many they have. 

10. Ask students who would like to share a contraction word that they found with 
their partner.  

11. First write down the word that they found and ask them to break it apart. Have 
them sign the sign for both individual words, and then ask them if they can sign 
the contraction.  

12. After the first word that has been shared, ask students if anyone else found that 
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word, or if they found a contraction that looks similar.  
 
Wrap up: 

 
1. Be sure to discuss the high frequency words that are contractions, and 

emphasize the different meanings that the words create when they are together 
and apart.  

2. Emphasize the different meanings and signs of the words in ASL as well. For 
example, CAN and NOT are two separate signs, but there is also the sign 
CAN’T that is a contraction in ASL.  

 
 
Modifications/Extensions: 
 

• Select books that have a lot of high frequency contraction words. 
• Go through the reading material before giving it out, making sure you have 

written down all of the possible word pairs to display on the board, for 
students to refer to when they come across a contraction.  

• When partnering students up, consider pairing up stronger readers with less 
strong readers.  

• Small group activity: Make cards with different contraction words that will 
form contractions (for example: can + not = can’t, is + not = isn’t, etc.). 
Have students play a “Go Fish” type of game, where each student has at 
least four cards to start with, and there is a pile to draw from in the middle. 
Students will take turns asking others or drawing a card to create a 
contraction word. When all of the cards have run out, ask students to write 
the proper contraction word for each of their pairs of cards. The student 
with the most number of contraction words wins.  
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Lesson 4.3: 
CA Content Standards Addressed: 
 
Writing Applications 
(2.1) Write brief narratives (e.g., fictional, 
autobiographical) describing an 
experience. 
(2.2) Write brief expository descriptions 
of a real object, person, place, or event, 
using sensory details. 
 
Reading 
(1.13) Read compound words and 
contractions. 
 
1.0 Written and Oral English Language 
Conventions (1.3) Identify and correctly 
use contractions (e.g., isn’t, aren’t, can’t, 
won’t) and singular possessive pronouns 
(e.g., my/mine, his/her, hers, your/s) in 
writing and speaking. 

TX Content Standards Addressed: 

19 (A)  write brief compositions about 
topics of interest to the student; 

3 (I) monitor accuracy of decoding.  
 

 
Objective:  
 
Given a group read aloud, students will 
practice reading English text and signing 
the equivalent meaning in ASL, as 
measured by teacher observation and 
student answers.  
 

Materials: 
 

• A book to read as a class 
 

Assessment: 
• Students reading in front of the 

class 
• Teacher observing student 

reading over time (Are 
students applying what they 
learn in mini-lessons by 
reading English and finding 
equivalencies in ASL?) 

 
 
Motivation:  
 

1. Ask students to watch you sign a page from a book that you like. Show the 
students the English print from the book. 

2. Tell students that you will sign it two different times and they will be different 
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each time. Tell students that after you have signed the page from the story both 
times, you will ask them which one the enjoyed the most.  

 
Procedure: 
 

1. First sign part of the story in English word order. Now tell students you will 
sign it again in a different way. 

2. Now sign the same part of the story in ASL.  
3. Ask students which part of story they preferred to watch. Have them raise a 1 

on their fingers in the air if they liked the first story best, and a 2 to indicate if 
they liked the second story best. 

4. Ask students to explain why they answered in the way that they did. Prompt 
with questions such as: Were both stories the same? Were they different? What 
did you notice? Was it easy to understand the first story? Why or why not? 

5. Hint to students that the first story was signed in English word order. It was not 
ASL, but the second story was in ASL. 

6. Remind students that singing in English word order is not very clear.  
7. Tell students that you will read the rest of the story together as a class, trying to 

read the English text first, and then explaining the meaning in ASL.  
8. Read the rest of the story together as a class. As you are reading, ask students if 

they can think of other ways to sign the same English phrases or sentences. Ask 
students to help their classmates as much as possible.  

 
Wrap up: 

 
1. Tell students that they did an excellent job reading in English, and then retelling 

the equivalent ASL. 
2. Ask students how they felt about reading the story in ASL.  
3. Ask students why it is important to keep the languages separate when reading. 
 

 
Modifications/Extensions: 

 
• Make sure you select an extremely short story to share, with only 3-5 

sentences.  
• If you have students who are excellent readers, ask them to model how to 

read in English, and sign the equivalent in ASL.  
• Depending on the class and range of student abilities, ask students to pick a 

story to read/share (some or all of the book) with the class.  
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Unit 5 
 
 
Goal: 
 
Promote students’ self-motivation to read and write more often, as their fluency 
increases, in order to further improve all literacy skills. 
 

 
 

Lesson 5.1: 
CA Content Standards Addressed: 
 
Literary Response and Analysis 
(3.3) Recollect, talk, and write about 
books read during the school year. 
 

TX Content Standards Addressed: 
 
19. (A) write brief compositions about 
topics of interest to the student; 

 
Objective:  
 
Given the same surveys from Lesson 2.1, 
students will re-evaluate their interests in 
ASL/English print, as measured by their 
answers from the surveys.  
 

Materials: 
 

• Surveys (same as in Lesson 
2.1) 

• Old survey results 
 

Assessment: 
• Surveys (from Lesson 2.1) and 

student answers.  
 

 
Motivation: 
 

1. Tell students that they are going to get the same surveys that you passed out 
before they started free-writing and free-expression on a regular basis.  

2. Explain that you want to see if their answers are the same or different from the 
first time they completed the surveys. 

 
Procedure: 
 

1. Show students all of the survey questions using a document camera and explain 
each question. Make sure students understand what the questions are asking 
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them. 
2. Pass out the surveys to the students.  
3. Write the results from the first survey on the board.  
4. Collect the surveys as students complete them, and begin to tally up the results 

for all to see on the board.  
5. Once students have all finished the surveys, ask them to take a look at the new 

results. Ask students what they notice about the results.  
6. Show students results from both surveys and ask them what they notice. Be 

sure to point out any significant changes and ask students what they think the 
results indicate. 

7. If there is a significant change in students’ interests and confidence levels 
related to English print, try to ask students why they think this happened. Ask 
them about what they think has caused this change and what has helped them 
gain more interest in English print. 

8. Ask students to write about how they feel about being readers and writers of 
English and users of ASL.  

 
Wrap up: 

 
1. Ask students if they think that their knowledge about ASL helped them 

improve their English skills. Ask them to explain why. 
2. Ask students if their knowledge in English skills helped them sign stories in 

ASL. Ask them to explain why.  
3. Ask students to explain why both languages are important for us to learn and 

practice.  
 

 
Modifications/Extensions: 
 

• Depending on students’ survey results, you may have to go ahead and 
explain to students what changes you have seen in their work over time in 
order to start more discussion. 
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Pre-Reading Survey 
 
 

1. How do you feel about reading a book to yourself?   

       
 
2. How do you feel when someone reads a book to you?     

      
 
3. How do you feel when watching a story told in ASL? 

 
 
 
Post-Reading Survey  
 
 

4. How did you feel when you watched the story signed in 
English order?   

     
 
5. How did you feel when you watched the story in ASL? 

 
 
6. How did you feel when you read the story to yourself?     
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Lesson 5.2: 
CA Content Standards Addressed: 
 
Writing Strategies 
(1.1) Select a focus when writing. 
 
Written and Oral English Language 
Conventions 
(1.5) Use period, exclamation point, or 
question mark at the end of sentences. 
 
(1.7) Capitalize the first word of a 
sentence, names of people, and the 
pronoun I. 
 

TX Content Standards Addressed: 
 
19. (A) write brief compositions about 
topics of interest to the student. 
 
17. (D) edit drafts for grammar, 
punctuation, and spelling using a teacher 
developed rubric. 
 

 
Objective:  
 
Given a rubric and the choice to free-
express in ASL, students will demonstrate 
how much they have learned when finding 
equivalencies in English, as measured by 
free-writing the same content in English 
on VoiceThread. 
 
Given a rubric and the choice to free-write 
in English, students will demonstrate how 
much they have learned when finding 
equivalencies in ASL, as measured by 
free-expression of the same content in 
ASL on VoiceThread.  
 

Materials: 
 

• Student journals 
• Video technology 
• VoiceThread example 
• VoiceThread website 
• Student Rubric 

 
Assessment: 

• Teacher Grading Rubric  
• Student Rubric 

 

 
Motivation: 
 

1. Ask students what they think about books in ASL. Ask about when students are 
learning to read, how translations of books in ASL are so helpful and fun. 
Inspire them to make videos for other children learning to read. 

2. Show students your VoiceThread example or another example from the 
website. Tell students that you would like them to create a VoiceThread project. 

3. Brainstorm different ideas that students could do their project on. If students 
have a favorite piece of writing or a favorite story to tell in ASL, they can do 
that. They can create an entirely new story. If they feel stuck, they can try to 
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retell a story based on their favorite book.  
4. Introduce the VoiceThread Student Rubric to students and make clear the 

expectations you have. Give students a copy of the rubric in order to follow 
directions.  

 
Procedure: 
 

1. Have students create their own story in ASL. You may or may not video tape 
this as practice.  

2. Have students write their story in English. 
3. Ask students to continue practicing their story in ASL. They can practice and 

get feedback from a partner. 
4. Once students feel comfortable and confident with their ASL, video tape their 

story and upload it to the VoiceThread website.  
5. Ask students to look over their English and make revisions as needed in a 

different color. Possibly partner up students to make additional revisions in a 
different color.  

6. Once students are satisfied with their story in English, have them neatly write 
into the form of a book. Have students draw pictures to match their writing.  

7. Now take pictures of these individual pages and upload them to the voice thread 
program. 

8. Using the pages or hard copy of students’ books, ask students to read their book 
to the rest of the class. It would be nice to use a document camera and projector 
if it is available in the classroom.  

 
Wrap up: 

 
1. Congratulate students on making the book and voice thread. Explain that now 

other students will be able to read and follow along because they can see the 
English and the ASL.  

2. Ask students to complete the Voice Thread Student Rubric and grade 
themselves honestly.  

 
 

 
Modifications/Extensions: 
 

• Be sure to create a VoiceThread account for free at www.voicethread.com and 
become familiar with the program.  

• Create a rubric to fit the needs and abilities of your students.  
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VoiceThread Teacher Grading Rubric  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 1 2 3 
Free-
expression in 
ASL on 
camera. 

Unwilling to 
record on 
camera.  

Only willing to 
record after 
given constant 
hints and 
prompts.   

Willingly 
recorded on 
camera. 

Wrote same 
ideas in 
English. 

No similarities 
between ASL 
and written 
English. 

One to two 
similar ideas 
and vocabulary 
were expressed 
in both 
languages.  

A few to many 
similar ideas 
and vocabulary 
were expressed 
in both 
languages. 

Remembered 
to use or edit  
English 
conventions 
(punctuation, 
capitalization, 
commas). 

Unable to 
demonstrate or 
edit correct use 
of English 
conventions. 

Used or edited 
English 
conventions for 
at least half of 
the work. 

Correctly used 
or edited their 
own English 
conventions 
consistently. 

Wrote neatly 
in English and 
drew 
illustrations 
for the book. 

Carelessly 
wrote and drew 
pictures. Little 
to no 
illustrations.  

Carelessly 
wrote English 
and/or drew 
few 
illustrations.  

Carefully wrote 
English. Drew 
several 
illustrations.  

Used feedback 
to read 
English and 
sign in ASL.  

Did not use any 
feedback. 
Signed word-
for-word in 
English.  

Sometimes 
remembered to 
read English, 
then sign ASL. 

Continuously 
read English 
first, and 
remembered to 
sign in ASL.  
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VoiceThread Student Grading Rubric 
 
 Poor Acceptable Excellent 
I recorded my 
story in ASL 
on camera. 

   
I wrote my 
story in 
English. 

   
I remembered 
to capitalize 
and use (.) (!) 
(?) and (,). 

   
I used my best 
handwriting 
and colored 
nice pictures 
for my book.     
I remembered 
to read the 
English and 
sign my story 
in ASL.     
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Appendix B 

 

 

 

Student Work Samples and Extras
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Possible Journal Writing Topics - Examples 
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Additional Student Interests - Interview Questions 

        
Like 
reading? 

 
 
 

      

Find it easy 
or hard? 

 
 
 
 

      

Favorite 
book? 

 
 
 
 

      

Prefer fact 
or fiction? 

 
 
 
 

      

Read often?  
 
 
 

      

Independent 
or with 
others? 

 
 
 
 

      

Like 
writing? 

 
 
 

      

Writing 
easy/hard? 

 
 
 
 

      

Favorite 
thing to 
write? 

 
 
 
 

      

Write 
often? 
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Reading Interests and Writing Interests - Substitute for Journal Decorating 

Student: AP 
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Student: JK 
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Student: MG 
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Student: MV 
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Student: JZ 
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Student: TO 

 
(No Writing Interest was completed by TO) 
 
 
Note: CY was not a student when this first lesson was implemented and students 
completed this activity.  
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Dialogue Journal Samples (from the four students who wrote most regularly) 
 
Student: AP 
Week 1 

 
 
Week 6 
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Student: TO 
Week 1 

 
Week 6 
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Student: MG 
Week 1 

 
Week 6 
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Student: JZ 
Week 1 

 
Week 6 
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Additional Samples of Student’s Writing 
 
TO - Magic Wand Free-write 

 
 
MG - Magic Wand Free-write  
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MV - Ranger Day Free-write 
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JK - Ranger Day Free-write 
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MG - Ranger Day Free-write 
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TO - Ranger Day Free-write 
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JZ - Ranger Day Free-write  
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JZ - Moon Free-write  

 
 
MV - Moon Free-write 
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JK - Moon Free-write 
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MG - Moon Free-write 

 




