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ABSTRACT OF THE THESIS 

 

 

To Master Self-Revision in American Sign Language and English: 

a Gateway to Bilingual Competence 

 

by 
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Tom Humphries, Chair 

 

Self-revision and language play as language development tools has made its 

appearance throughout English instruction, with research and curricula designed to 
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enhance language use. In Bilingual Education, however, these tools are not often utilized, 

and the lack of research or curriculum available perpetuates this. My curriculum focuses 

on utilizing self-revision and language play in both English and American Sign 

Language, concentrating on developing equivalent meanings. Students discovered their 

bilingual, trilingual and multilingual selves through this curriculum, and had the 

opportunity to explore their strengths in either language. Once students discovered their 

true language (L1) they were able to use this to push for deeper understanding and 

expression in their second language (L2).  
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I. Introduction  

 
Bilingualism within the classroom is becoming more and more widespread, and 

within Deaf Education, this is a pertinent approach to developing language. Although 

bilingualism is practiced in deaf/bilingual classrooms, there are insufficient curricula 

that focus on providing students adequate experience to produce review their production 

in American Sign Language (ASL). Curricula currently available has little emphasis on 

ASL being a visual language, there is a lack in opportunities for students to watch video 

clips of themselves presenting their production in ASL. This is the emergence of my 

curriculum, which will approach communicative strategies to promote understanding of 

language use, improve competency in ASL and English by ensuring equal meaning in 

both languages and introduce Culham’s 6+1 writing traits (2005). The three goals I 

developed for this project focus primarily on ensuring bilingualism practices, and 

utilizing ASL as a visual language.  

 
The first goal is students will explore a bilingual approach to creating productions 

and identify their linguistic preference to help the other language. This is to elicit 

student’s output in their preferred language to promote their understanding of the 

language they feel stronger and more competent with, which serves to their advantage. 

Access involves a brain activity in which students use their natural language to respond 

to prompts, occurring automatically and effortlessly. It is known that access to their 

second language requires conscious attention when it is being acquired. Using their 

natural language first, and then switching to their second language, through practices of 

self-revising and code switching between both languages, is a form of situated cognition.
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Processes like this instill in students the ability to locate knowledge, for higher 

order thinking by using their metacognition, and growth from the whole revising and 

self-feedback experience. To reinforce students’ self-esteem by through self-revising 

productions is an ideal way to explore their linguistic, cultural and social identities. 

Reviewing their productions in ASL, after the processes of self-revising and code-

switching, will empower students with a true holistic experience of bilingualism. 

The second goal is students will practice writing traits and execute it in their 

bilingual productions. This is to introduce Culham’s 6+1 writing traits to identify traits 

that provide foundations for their English skills. My curriculum will not emphasize 

traits in depth, but work through them by conducting activities where students will 

learn the writing traits and practice by writing interactively and collaboratively, 

alternating between two languages. With that said, the design and sequence of my 

curriculum, including alternating between languages, is meant to empower them in 

their bilingual acquisition process. This goal also uses traits to direct them in paying 

attention to their ASL expression and English writing processes.  

The third goal is students will construct equivalence of meaning across ASL 

and English when self-revising their productions. This goal is to have students to 

observe and analyze their productions in ASL or English, which allows students to 

revise and improve their productions in both languages.  They also determine whether 

both languages are presented equally. As they review parts of their production in both 

languages, they will revise if one of the products calls for more elaboration. This then 

leads to several other language development opportunities. This experience will grant 
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them an understanding of their personal language abilities by interactive revision. 

Within this goal is a push for interactive situations to play with languages, using one 

language to support another, which helps shed light on syntactic and semantic aspects. 

This aspect of my curriculum implementation ensures that students will make equal 

and/or approximate representations of both languages, which will then meet language 

objectives. Sometimes there are not equal representations. 

Ultimately, the curriculum is designed to ensure students have an opportunity to 

explore bilingual approaches, to recognize their bilingual preference, learn the writing 

traits, and make the connection between ASL and English. The curriculum propels 

students to use their primary language to support their secondary, to become 

independent writers and especially to become esteemed and conscious bilinguals.  
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II. The Need for Bilingual Approach to Deaf Education 

 
The design of this project is to put self-revision and language play as the central 

focus of instruction to promote linguistic understanding in both languages. Seeing that 

learning is social, students need a wide range of opportunities to explore bilingualism 

through their own production. Therefore, this makes student-centered teaching central to 

my teaching approach. Scaffolding instruction will guide students in their learning 

through language modeling and introducing writing traits, which will also be applied to 

self-revision techniques, in both languages. The sequence of my curriculum will push for 

student engagement as each lesson builds upon the last, ensuring that students continue to 

develop knowledge and increase their ability to make applications in their bilingual 

productions.  

As noted in deaf/bilingual education, there is lack of practicing bilingualism 

through self-revising in both languages, especially in ASL. Students will observe and 

understand which language they feel more fluent with and use that language (L1) to push 

for deeper understanding in their second language (L2). There will be an emphasis on 

comprehension to promote linguistic understanding through making meaning and 

ensuring equal importance is given to expression in both languages. Vocabulary 

inventory will ensure engagement through context, by involving visual input from the 

teacher, which also ties in the “chaining” approach (Humphries, et al., 1999). The 

chaining method will be elaborated later in the paper.  

Mayberry et al (2011) claims that when students receive exposure to print, fluency 

cannot be predicted without exposure to ASL. Moreover, Mayberry et al (2011) collected 
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data that finds ASL proficiency correlates most highly with reading achievement and 

with that finding, this supports the idea of fostering ASL proficiency by teaching ASL 

grammar rules. This will also be included in the curriculum as scaffolding knowledge 

increases among students.  
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III. Assessment of Need 

One of the most critical issues in deaf education today is  
how to foster language and literacy development in order to  

increase the academic achievement of deaf and hard of hearing students. 
-Bobbie M. Allen 

 
There are critical elements in language development that must be included in the 

curriculum of ASL users; content areas must be presented in the natural language to be 

accessible to students. ASL provides full access to deaf/bilingual children through visual 

means, rather than losing linguistic access because of their hearing loss. If instruction is 

not provided in their natural language, hence losing their opportunities to participate in 

the interchanging of discourses occurs. The second element of language development 

includes creating bridges from their natural language, ASL, to English literacy. These 

two elements will promote an emergence of language acquisition in Deaf children and 

provide stability in the stimulation of their language developmental needs. Another 

example to facilitate metalinguistic awareness in a bilingual classroom is to make 

connections between English literacy to ASL signs and vice versa. This process is also 

known as chaining (Humphries, et al., 1999), which is a valuable instructional strategy to 

incorporate in bilingual classrooms. Teachers of deaf/bilingual students must be 

culturally aware of their linguistic needs and understand their metalinguistic awareness. 

This suggests that if teachers are not aware, they cannot provide appropriate language 

models or opportunities for learning either language (Erting & Pfau, 2002).  
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IV. Review of Existing Materials and Curricula  

 
Although there are existing research and curriculum that include developing self-

revising skills in English, there is little research on self-revision and language play in 

ASL. Also, there are more research available of language play in monolingual classroom 

settings than there are of bilingual, which justifies the value of this project as it relates to 

self-revising in ASL and English. Cummins’ Common Underlying Proficiency (Baker, 

2011) argues that massive exposure of L2 will lead to competence, and it involves no 

potential detriment of L1. In fact, his research puts together the importance of language 

training in one language to attain higher competence in the other language. This evidence 

asserts the need for creating a curriculum that includes self-revising in bilingual 

education, and in both languages. This approach also creates bridges for the language 

development gaps in current bilingual education, and shifts the emphasis of English only 

literacy to true bilingual practices, which includes ASL as an academic language. 

 
Grosjean (1992) holds this holistic view of bilingualism, that students will develop 

competency (in the two languages and possibly in a third system that is a combination of 

the first two) to the extent required by his or her needs and those of the environment. 

How one language gets switched on while the other gets switched off, should not be the 

main focus of bilingual education. Little attention has been paid to the simultaneous 

activation of the two languages, as in the case of borrowing and code-switching. This 

process is equally important when implementing a bilingual curriculum. Bilingual  
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interaction reinforces a learner’s ability to pick up the second language when using their 

primary language.  

There were two UCSD MA theses that contributed to the invention of my curriculum. 

These are Lucinda Baugh’s “Bridging Literacy at Home and Classroom Through ASL 

Storysigning DVD” and Naomi Sheneman’s “Finding Linguistic Equivalencies between 

ASL and English: Unlocking Reading Comprehension.” First, Baugh pushed for an 

integration of technology into the classroom and fostered cross-disciplinary literacy. Her 

students were to create their own DVD of ASL storytelling at school and bring home in 

hopes it would foster communication between the kids and their families. She also saw 

the importance of integrating technology through student-created ASL videos that were 

also associated with literacy. In the making of my curriculum, I decided to utilize the idea 

of integrating technology into the classroom and have my students create and share their 

own ASL productions. 

Secondly, Sheneman (2004) focused on enriching language development and reading 

comprehension through lag time. Her students were to come up with linguistic 

equivalencies through recognizing the association between ASL and English print. She 

had her students read first, use lag time and sign to express the true text’s meaning. I 

incorporated a similar idea for my curriculum, as I had my students find linguistic 

equivalencies when they self-revise both productions. After the students completed their 

production in either language, they were to compare the two. The greatest concern 

Shenenman had was the students’ ability to read English print aloud without 

comprehension, which differs from my project. Finding equivalency between two 

languages can occur if they are encouraged to focus on making equal meaning. With that
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said, attention paid to code-switching will help them think critically how to develop their 

skills, interchangeably between both languages.  
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V. Key Learning Theories of the Curriculum  

 
Culham (2005) suggests teachers to teach how to write, instead of emphasizing 

traits. In learning and practicing writing, students will acquire the foundations of writing. 

Teachers must realize they play a significant role in their student’s writing processes 

when they teach them how to write. Writing is not to be restricted upon and should be 

explored in every aspect. Culham (2005) reinforces the practice of revision, “When you 

model revision for your students, you read your work aloud, ask for feedback, question 

yourself, and work to clarify the odd bits that don’t make sense while seeking new ways 

to say what’s on your mind and in your heart. Lessons don’t get more important than that, 

do they?” This is what needs to be shared with every teacher. In the lesson plans, I will 

have students review their writing, reflect upon it and revise with gained tools through 

this curriculum. This instructional practice goes a long way in developing a student’s 

writing skills, as they become capable of refining and enhancing the quality of their 

writing. This is the route I want to go with self-revision in ASL and English. Culham 

(2005) also added an analog of revision, “letting the piece sit for a day or two so you can 

come back to it with a fresh eye and ear” which I can relate with and will pass on to my 

students.  

In this curriculum, I will incorporate two practices of Gardner’s Multiple 

Intelligences (1983). The two intelligence types I will put into practice are linguistic 

intelligence and intrapersonal intelligence. Linguistic intelligence consists of retention of 

language, interpretation and explanation of ideas and information through language, 



11 

 

 which is what this curriculum is designed to accomplish with students. They will have 

opportunities to practice understanding relationships between communication and 

meaning. In intrapersonal intelligence, students must hold the capability to understand 

oneself, therefore, to have students study their personal cognizance will put their personal 

objectivity within reach. These two intelligence types coincide with the learning styles 

that my curriculum aims for; words and languages within self-reflection and self-

discovery.   

Padden and Ramsey (1998) introduced the idea of associative skills, which 

illustrates the ties between strong readers and decent fingerspelling reception skills. 

Padden and Ramsey argued, “associative skills such as those we uncover in our language 

battery need to be discovered and cultivated by a process of language and reading 

instruction that teaches children to link ASL morphology to English orthography. We do 

not view these skills as “naturally” acquired in the same sense that ASL competence is; 

instead, they must be fashioned by way of instruction.” I use this framework of 

associative skills in my curriculum to evaluate and document the relationship between 

students’ self-revision in ASL and English. Following this framework, which reinforces 

bilingual acquisition, measurements of students’ expression in ASL and English are 

documented. Students need opportunities to attack and analyze words they use in English, 

and make meaning of it in ASL, or vice versa. Padden and Ramsey (1998, p.182) also 

suggested, “…sign structures are necessary where visual information is rapid and 

vulnerable. As deaf people accustomed to the requirements of visible language and the 

demands of signing in visual environments, these teachers repeated words, phrases, and 

sentences as a means of making their signing clear and accessible to their students.” This  
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is an example of how I can project this into the curriculum and classroom, “the classroom 

is an elaborate and purposeful extension of routine structures in ASL, to include not only 

signs and fingerspelled words but also initialized signs and even written words” (Padden 

& Ramsey, 1998).  
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VI.  The Curriculum 

 
This curriculum centers on creating opportunities for students to self-revise their 

work in their first choice language, may it be ASL or written English. They will then 

build an equivalent meaning with both languages. This bilingual approach is intended to 

increase student’s output while minimizing instructor’s input. In my experience and 

through observations, the attitude and point of view that focuses on verbal output, or 

English output, often hinders students’ ability to express freely. Therefore the design of 

this curriculum places the least limitation on students, welcoming them to play with both 

languages to elicit maximum bilingual output.  

The sequence of each lesson plan in this curriculum is divided into three parts; 

Mini Lesson, Interactive Writing and Independent Work. The sequence is to ensure 

gradual a release of responsibility, where the teacher’s input reduces and the student’s 

output increases through the three activities. Launching a lesson plan, the Mini Lesson 

focuses on the introduction of a writing trait, providing examples of how to make 

applications in both languages and ensure group discussions. This activity also intends to 

win students’ attention and by warming up, it will fuel their motivation to participate. The 

exploration part of lesson plans is called Interactive Writing. Interactive writing provides 

an interactive experience to write collaboratively, discuss with peers to find different 

ways to edit, and give each other constructive feedback. This second activity intends to 

scaffold from learning new traits and practice interactive revising with peers and 

instructors in preparation for their Independent Work. To end the lesson plan, 

Independent Work requires students to work on their own, which means they would 
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brainstorm and edit primarily by themselves. This affords students time for independence 

and exploration through their own pace and language preference. 
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VII. The Evaluation Plan   

To determine the efficiency and practicality of my curriculum, I created an 

evaluation plan implementing several methods for data collection: field observation 

notes, verbal survey, individual student conferences, rubrics and collected student-

produced artifacts (found in Appendix B). The variety in data collection methods gave 

me the ability to measure the outcome of my curriculum goals, evaluate student’s 

performance and document evidence of learning development.  

The field observation notes served a few purposes; to track my own teaching 

progress when implementing a lesson, document observations of student’s performance 

and understanding, and to address and give feedback to students on their productions. In 

addition, the field observation notes were also used to record my reflections, interactions 

during Mini Lessons and Interactive Writing, with quotes from the students. They were 

recorded throughout the implementation of the lesson plan, and especially after 

implementation. I also asked my cooperating teacher to provide his feedback to get a 

different perspective and additional information on anything that I might have 

overlooked. This process helped me enormously with creating future modifications and 

making improvements to my curriculum.  

I conducted verbal surveys to check for student’s comprehension and progress. In 

all of my lesson plans, I created several guiding questions, which are under Teacher 

Notes, to serve as a verbal survey. By asking these questions, I was able to check if they 

understood and if they were prepared to work independently. This also served as a way to 

document group evidence, of comprehension and progress. 
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To assess and evaluate student’s bilingual productions, I created rubrics through 

Rubistar. I had intended to use Rubistar to create student-generated and teacher-generated 

rubrics. However, with the short time frame that I had with the students, and the lack of 

experience displayed among students using rubrics, I decided to use teacher-generated 

ones only. This is a good tool for measuring student’s progress, detecting patterns in their 

writing productions and developing ideas of how to address certain areas of improvement 

and of strengths.  

I decided to do final individual student conferences, going through all of their 

ASL and writing productions. This process allowed me to pinpoint improvements and/or 

gaps in their learning progress, and gave me insight of the effectiveness of my curriculum 

design. As shown through evidence, students’ productions showed learned applications 

and steady development in their writing and ASL skills. Not only that, I received input 

pertaining my strengths and weaknesses as a teacher. This played a crucial role as it 

provided me with a foundation in improving and creating certain adjustments and 

accommodations to better serve students in future.  

Student-produced artifacts were collected to determine the progress of my 

students throughout the lesson plans. In the collection of student’s ASL and writing 

productions, I was able to measure whether the sequence of my curriculum was effective 

in helping students apply the writing trait and strategies they had just learned. Their work 

demonstrated the quality of learning and its application. With the completion of lesson 

tasks this individual-based evidence helped determine whether my curriculum goals were 

attained or not. 
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With the five methods of data collection listed above, I was able to make overall 

evaluations of my curriculum. The accumulation of each assessment provided substantial 

evidence of students’ performances, and showed the effectiveness and practicality of my 

curriculum design and how it impacted progress in students’ learning development. 
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VIII. The Curriculum Implementation 

 
Description of Implementation Site 

 
My curriculum was implemented at an adult literacy program in San Diego, 

California. This program provides further support for adults who seek for better 

employment opportunities and/or to work on their literacy skills before enrolling in 

college. The age of current students range from recent high school graduates to older 

adults who want to improve their literacy skills. The program prides itself on offering 

multiple opportunities for students to improve their life skills, and their philosophy is to 

use both ASL and English in instruction, which is a bilingual approach. Not only does the 

program prepare students for college/employment, but is also available to serve 

immigrants from non-English speaking countries to improve their English and 

communication skills.  

The adult literacy program uses the San Diego Quick Assessment and 

Comprehensive Adult Student Assessment System (CASAS) to place students based on 

their literacy skills into three different levels; Preliterate, Beginning, and Advanced. San 

Diego Quick Assessment determines student’s reading level by testing their independent, 

instructional and frustration levels by determining the highest level in each of these 

categories. As illustrated in the CASAS Assessment manual, “The CASAS Functional 

Writing Assessment provides teachers of ABE (adult basic education) and ESL (English 

as a second language) at the adult or high school level with a means of assessing their 

students’ writing skills in a functional, workplace, employablity, and life skills context.” 
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This assessment validated the reading level of my students in the advanced class at a 

roughly 2nd – 3rd grade level.   

The literacy program schedules classes from Monday through Friday, three hours 

per day. Depending on student’s skills, with quarterly breaks, the length of the adult 

literacy program ranges from 6 months to 2 years. Six months prior to graduation, 

instructors work with the adult students to ensure a smooth transition to their next step in 

life.  

There are three instructors in the program; one is the director of the program and 

the other two are Literacy Instructors. One of them is new to the program this year. My 

cooperating teacher is a UCSD alumnus himself. He completed his Masters in 2011, and 

landed a job as Literacy Instructor at the program and has been working there since then.  

 
Although the adult literacy program is set up at a location that provides other 

services, with three different departments within the building, the program does have 

their own area and set up. With that said, the physical environment is very much like a 

school setting. There are three classrooms, with smart boards available, as well as white 

boards. There are projectors to ensure up to date digital access and interactive learning 

between students and instructors. As there are three instructors in this program, they each 

teach specific subjects and they take turns teaching throughout each level. In my 

observations, this approach avoids stagnancy or monotony. For example, teaching 

students who are in the beginning level class require more one-on-one interactions. So 

when the student is exposed to different teachers, with different subjects, it helps the 

students keep active in their own learning as they are to be responsible for three different 
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classes with three different instructors. It is worthy to mention that the learning 

environment serves the students well, since the program is located in a building that 

surrounds other community members, which enables them into becoming active 

participants in their community. This learning environment is very positive for most 

students.   

 
The program itself runs for 3 hours, serving students in Preliterate, Beginning, 

and Advanced classes. These classes rotate strictly with each of the three instructors on 

an hourly basis, on Mondays, Wednesdays, and Fridays. On Tuesdays and Thursdays, all 

the students and two of the instructors, excluding the director of the program, meet for 

the first hour and half in a large community room to practice their employability skills, 

mock job applications, as well as mock interviews. In the second hour and a half, students 

are split in two groups to work on their writing skills. With that said, Tuesdays and 

Thursdays were off limits to me for my teaching lessons. I was able to teach for one hour 

a day with the students, three times a week. The advanced class I taught consisted of six 

deaf students. There were three females and three males. Three of the students were 

Mexican and three were Filipino students. A few of them were former classmates at 

Madison High School in San Diego.  
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Individual Student Profiles 

 
AM is a student who had recently graduated from Madison High School. His family 

moved from Mexico when he was at eleven years old, knowing only LSM (Mexican Sign 

Language), he then enrolled Lafayette. He learned English and picked up ASL at the 

school. He has an older Deaf sister who used to attend the same adult literacy program. 

He still uses LSM to communicate with his hearing mother and brother at home. He 

works for his father’s landscaping business during the weekends. AM aims to earn a H.S. 

Diploma after graduating from this program this summer to be able to enroll into 

Miramar College.  

 
JE is a student who graduated Madison High School. He hails from Tijuana, B.C. and 

prides in speaking Spanish. He is the only deaf person in his family so he does not have 

much access to communication at home. At nine years old, he enrolled in Lafayette 

School and at that time he learned ASL. His younger brother who is hearing also enrolled 

in Lafayette, and knows how to sign a little, which JE is grateful for. He shows strong 

leadership skills, though he is known as a chatterbox. He feels that he does not have 

strong literacy skills because he believes he was exposed to English late.  

 
JT, has a twin sister, JOT in the class as well. At thirteen, she and her family of eight 

moved to New Jersey from the Philippines. In the Philippines, she started attending deaf 

schools at an early age, from Preschool to Elementary School, and she felt very fortunate 

for being in school at a young age. However, when she and her twin sister relocated to 

America, they attended mainstreamed schools. She learned ASL at a middle school in 
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Chula Vista. She mentioned that it took time picking up ASL, and she felt this affected 

her literacy skills. She then graduated from a high school in the same area. She is very 

inseparable from her twin sister and throughout my curriculum, she showed endless 

support towards her. She is very motivated as she is always punctual, this also shows in 

her work. JT struggles with literacy more than her sister, JOT, but she is more advanced 

with ASL. JT usually repeats and explains what was said if JOT does not understand, 

which also demonstrates fluency in ASL.  

 
JOT, is JT’s twin sister. As mentioned above, at thirteen, her family of eight moved to 

New Jersey from the Philippines. In the Philippines, she started attending deaf schools at 

early age, from Preschool to Elementary School, which has significant impact on her 

literacy skills. However when she and her twin sister relocated to America, they were 

mainstreamed. At thirteen, she learned ASL. JOT shares several similar characteristics as 

JT, such as punctuality and motivation, which was apparent in her work as well. 

Throughout my curriculum, she continued to check in with her sister for help and 

clarification. However, JOT does have a strong understanding of English grammar 

structure, so she often helps her twin sister with her writing.  

 
KR was born in Ensenada, Mexico. Her family moved to San Diego when she was seven 

years old. She has a deaf father who is a bilingual in LSM and ASL, and her mother is 

hearing who works as an interpreter. Her father and his siblings are also deaf which 

makes KR a second-generation deaf.  Although they are bilingual, they are not literate in 

English. KR was exposed to ASL at an early age, which makes her a native ASL user. 

She demonstrates impressive ASL skills, and often becomes the one seen as a fluent 
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signer. However she has low-self esteem with her literacy skills, so at times she comes 

across as unmotivated in class.  

 
IL is the oldest student in the class and he is currently employed at SeaWorld as 

dishwasher and food preparer. He moved from Philippines after he graduated with 

Bachelors at a community college there. He knows Filipino Sign Language and Tagalog. 

He is the only deaf person in his family. He explained how he and his brother moved 

from Philippines to find a job because they had no luck finding anything there even with 

their Bachelors degrees.  

 

Lesson 1.1 - Introduction (May 11, 2015)  

 

 Before teaching this lesson plan, I printed lesson plan 1.1 and handouts of my 

curriculum expectations for the students. I opened the PowerPoint presentation I had 

prepared on my iPad and connected it to the projector for visual purposes. Although I had 

already spent a few weeks with the students, I felt it was appropriate to start the lesson 

plan with a short introduction of who I am, what my internship is for, summarizing the 

big picture of my curriculum. I pointed at the first slide of my PowerPoint presentation, 

and traced my finger underneath the title of my curriculum (Figure 8.1).
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Figure 8.1: Title of my Curriculum on PowerPoint 

 

I went back to the title and paused at “bilingual” to ask the students what it means 

for my curriculum. AM signed, “Teach English and ASL ”. I asked the students if they 

agreed with AM, some of them nodded and some were not sure. I confirmed that AM was 

right, then asked them to tell me who bilinguals are. I wrote on the whiteboard 

“Bilingual” and it led to a discussion and the students began to brainstorm who they think 

bilinguals are. I wrote on the whiteboard what they said; international people, 

interpreters, and translators. I told them that there are more examples, but instead of 

telling them who, I then asked, “What does it means to be a bilingual?” IL raised his hand 

and said, “Know two languages”. I continued the effort in eliciting more examples from 

them, “Now who knows two languages? How many languages do you know?” Most of 

them repeated what was on the list on white board until JT said, “I know Filipino Sign 

Language and ASL.” Two students then clamored that they knew more than two 

languages. I wrote “Trilingual” and “Multilingual” and pointed at who said they knew 
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more than two languages. Once they realized that they are bilinguals themselves, the 

students were surprised because they never had identified themselves as a bilingual. JE 

smiled, “I am trilingual”. I then wrote, “Code-switch” and asked students if they knew 

what that word meant. All of them fell silent so I told them we would continue the 

discussion in depth in next lesson plan. This is when I took notes that the students do not 

know what this means and I would need to elaborate.  

 I continued the lesson plan by introducing the agenda, which I always feel is 

important to introduce so students to know what to expect. I explained that in every 

lesson plan there will be a Mini Lesson, Interactive Writing, and Independent Work. For 

the mini lesson, I pulled up the sequence of units for the curriculum (Figure 8.2 as shown 

below) to give them a visual aid of what the sequence looks like.  

 

Figure 8.2: Curriculum Sequence
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JE asked, “What is interactive writing?” I explained that we would warm up with 

interactive activities before I send them to work on their own production, which happens 

during Independent Work. The students appeared interested. I explained the reason I had 

them set up Google Docs and YouTube was so I could keep track of their work, with both 

writing and ASL productions. I explained that they would need to use an iPad for every 

lesson plan, as the literacy program supplies one for each student. I had them grab their 

iPads, and I went ahead with step-by-step instructions for both Google Docs and 

YouTube. I walked around and checked while they were setting these up on their iPads, 

and noticed one student appeared uncertain of how to set up a YouTube account. As I 

was about to assist, KR stepped in and checked in with IL, and assertively took over and 

helped him. Once all the students successfully set up their accounts, I asked for their 

email addresses so I could have access to their writing in Google Docs and ASL Videos 

on YouTube. The students were then were ready for Interactive Writing, only we found 

that time had run out.  I wrapped up class by mentioning that we would continue the 

discussion about goals and expectations on Wednesday.  

Final notes: One of my goals for the students was for them to recognize that they are 

bilingual, and to realize they do know and naturally code-switch between two important 

languages (ASL and English). I observed how it was an empowering moment for most of 

them, this new-found identity was significant in the sense that they now pride themselves 

in being more than just deaf. They know more than one language, and they are no longer 

monolinguals as they thought they were. I noted that the step-by-step instructions were 

very clear and the PowerPoint slides that included screenshots made it very easy for the 

students to follow. After seeing that utilizing PowerPoint was a valuable asset in my 
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lesson plans, I decided that I would utilize PowerPoint throughout the rest of my 

curriculum.  

 

Lesson 1.2 – Explore Bilingualism (May 13, 2015) 

 

I greeted my students and pulled up the PowerPoint that was connected to 

projector and showed the slide of  “Agenda”. It showed the details of what we would 

continue to discuss, the unit goals and expectations from the prior lesson plan. I also 

stated that they would be doing a bilingual questionnaire that I had developed. First, I 

started by asking what the term “goal” means. Students started to brainstorm what goal 

means and some of their responses were, “Goal for future job”, “Goal for your life”, 

“Goal to go to college”. I told them they were correct, and wrote the definition of goal on 

the white board, “Goal- (noun) the object of a person’s ambition or effort; an aim or 

desired result.” I had students read the definition, and noticed some of them signed to 

themselves how the definition was written. I told them that they would be writing their 

own goals during Independent Work, but first I would share what my goals are for this 

curriculum. The responsive energy was positive, as students looked very eager to know 

what my goals were. I shared a list of Curriculum Goals (Figure 8.3) and I asked students 

to read along with me. I caught that the students seemed to respond to this one goal, “Be 

creative and play with languages”.  
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Figure 8.3: Curriculum Goals on PowerPoint Slide 

Moving on to the definition of “expectation”, I asked how the term expectation is 

different from goal. JOT guessed, “Expectation is like hope”. I had to pause and ask the 

students if they agreed with JOT who mentioned expectation is like hope, most students 

appeared uncertain and looked at each other. KR raised her hand, and answered, “NO.” I 

decided to reinforce her by asking, “Even though the sign for expectation and hope is 

same but does it mean the same?” KR shook her head and said, “Hope means crossed 

fingers, while expectations is something else. Something like behavior? I don’t know.” I 

told the class that KR is right that hope is different than expectation. I hinted by saying, 

“When a teacher assigns you homework, what do teachers expect?” JE shot up his arm 

and said, “To complete your homework.” I told students that JE’s answer was correct, 

then asked, “Now what kind of expectations do you think I have, specifically for this 

curriculum?” All students raised their hands to answer, I chose IL because he raised his 

hand first, he said “Finish work on time.” AM said, “Creative” and I noticed one student, 
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JT appeared quiet, so I decided to include her by asking, “What expectations are there for 

bilingualism?” She responded, “Use both languages.” I then wrote definition on the white 

board, “Expectation – (noun) A belief that someone will or should achieve something” 

and asked the students to discuss what that meant. We discussed this briefly before I 

pulled up the slide with a list of expectations for the curriculum.  

I explained that they are to do Independent Work as soon as I distribute the 

vocabulary bank handout for goal/s and sentence frames. I displayed the same handout I 

had just passed out on PowerPoint for all of us to look at. I modeled how to write with the 

given sentence frames and vocabulary bank. I asked for them to write down their goals, 

after seeing the goals and expectations I shared. Most of the students then worked 

independently. A few questions were asked, only to clarify what they needed to do. Even 

though there were instructions written on paper, I also clarified in ASL.  

As I wrapped up the lesson plan, I asked students to complete the Independent 

Work in both versions, ASL and written English, and share with me. I then asked the 

students what they thought about the lesson today, with an explanation that their input is 

valued and how their feedback would help me become a better teacher. JT shared how 

she is looking forward to write independently, and the rest nodded in agreement. KR 

asked what they should write as the title for their productions, and I thought it was a great 

question and responded that everyone would need to pay attention to how I name my 

lesson plans. I added that titles for each lesson would always be shown on the PowerPoint 

slide before starting the lesson plan. I noted to myself that I would need to make sure the 

students understand the title, and that it is the writing trait they would learn and practice 

in that lesson. 
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To review, I asked the students to explain the difference between expectation and 

goal, all the students but one were able to give an example of both words. I moved on and 

handed out the bilingualism questionnaire. I started by explaining that the purpose of the 

questionnaire was to investigate themselves as bilingual learners and find their language 

preference. I also explained that since they would make equivalent meaning in both 

languages, they should use one language to help the other. As the students started 

answering questions, a few came forward with comments such as, “I did not realize I 

prefer ASL because it is easier to express myself”, “I feel more comfortable with English 

because it helps others understand me.” JT raised her hand and said, “I feel more 

comfortable using ASL but I need to write more to improve my writing skills.” I clarified 

that they could choose to write in English first, and then sign in ASL, or the other way 

around depending on their comfort level.  

After the students completed the questionnaire, I collected the handouts and told 

them to continue working on their goals and turn in their productions the night before the 

next lesson plan (which was two days later). Right on the spot, I asked students if they 

wanted me to put together their videos so they could see what all their goals are. There 

were a few shy students, they were uncertain but the rest got excited and convinced the 

unsure ones to agree. I then warned that if it was not sent by the night before the next 

lesson, I wouldn’t be able to put together their work, so completing their work is 

imperative. They all nodded in agreement. I wrapped up with a briefing of the agenda for 

the next lesson plan, I shared that I would be telling a story and there would be a 

discussion about code-switching, hoping it would pique their curiosity before the next 

lesson.
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Final Notes: I find it imperative to have the students review by asking them to restate 

what was discussed, and come up with new examples about the recent subject. It enables 

me to see whether students are on the right track or not. Verbal surveys is a part of my 

evaluation plan, so after seeing their responses, the students clearly benefit from this 

assessment approach. They continued discussing the lesson and had more to say after I 

asked questions, reinforcing what they learned. I decided that I would continue 

implementing this approach in all of my lesson plans.  

 

Lesson 1.3 – Code-switching (May 15, 2015) 

 

I began this lesson by sharing with the students that I was pleased with those who 

turned in their work on time, and that I took notes of their personal goals and rated their 

work with a rubric. I explained that as promised, I had put together all of their ASL 

productions in a single video. I asked them to watch for common goals if any, give 

feedback on how students recorded themselves and what should be revised, as well as ask 

questions if anything needed to be clarified. I asked if they understood what they needed 

to do while watching the video, many nodded their heads. I observed that KR seemed 

inattentive, so I checked in with her on the spot, “Is everything ok? Did you see what you 

have to do when you watch the video?” She answered with a little bit of an attitude, 

“Yeah. Give others feedback.” I smiled and asked the others if she was correct, AM 

raised his hand and told her that she should pay attention because I asked for more from 

them. I told KR that if she wanted to take a few minutes to herself she could, but she 
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would miss the video. KR shook her head and remained in her seat. When I opened the 

video, the students looked at each other and grinned as I turned off the lights and played 

the videos. While watching, I noticed side conversations happening, but they were not off 

subject so I allowed it. After finishing the video, I turned the lights back and found JE 

raising his hand. He apologized for not sending his work on time, I thanked him for being 

open and his apology was appreciated. I addressed the consequence of that, which was he 

missed out on receiving feedback from others, as well as others missing out on his ideas. 

Moving on, I asked students if they noticed any common goals. As many hands 

were raised, their enthusiasm for the discussion was impressive. I wrote Common Goals 

on the white board and wrote the goals as the students took turns listing what they 

saw.  Their common goals were: improve English skills, communicate more with each 

other, help each other by giving feedback, and learn ASL grammar rules. I told them that 

those are great goals, and that we would review these goals at the end of my curriculum 

and hopefully a few of the goals will be met. I then took out the notes I took of their 

productions, and shared with the students what I had noticed: more elaboration was in 

ASL than English, desire to improve English skills showed, and what to consider when 

they filmed themselves. I mentioned again to the students that one of the curriculum 

goals is to ensure linguistic equivalency, and they need to be sure to pay attention to that. 

We then discussed a few things to consider when they produce their ASL videos, 

unsurprisingly background and lighting were the main concerns. I applauded them for 

completing their first video. I asked the students to open their Google Docs to show their 

written work and share them peer-to-peer. Students worked independently on this for 

about fifteen minutes, and my teaching time was over. I called the students and told them
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 that we would discuss code-switching in the next lesson plan. The students were 

surprised to see that time flew and asked what we would be doing for the next lesson 

plan. I told them that I still have a story to tell in ASL, the activity with the two hats and 

that we will get around to learning what code-switching is. Because it was Friday, many 

students scattered from the classroom after I dismissed them.  

Field Notes: After seeing student productions, I was not satisfied because I felt that they 

could do more, but this was the first writing assignment. I decided that I would ask more 

from them in the next lesson plan. I noted that the pace was slower today, and apparently 

my lesson plans require more time than I anticipated. I remembered how it may be 

helpful if I announce how much time would be spent on revising and the lesson plan, so 

they could calculate how much time they need and have left. I was proud of my students 

as they were communicative when they gave each other feedback and they remained 

active with their learning. They worked together throughout the lesson plan, although it 

took an unexpected turn and we did not complete the planned lesson. 

 

Lesson 1.3 – Code-switching Cont’d (May 18, 2015) 

 

Upon my arrival, the students appeared eager because I arrived with a book and 

two hats. As observed from the last two lesson plans, I saw the need to discuss what 

code-switching means and felt that when students understand this, it would help with 

their self-revisions. I pulled up the Agenda on PowerPoint, and it listed storytelling for 

the Mini Lesson. I would demonstrate what code-switching means by telling a story from 

a book called The Heckedy Peg. I placed two different hats on the table, and a student 
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thought aloud, “I saw you bringing the hats last week. What are they really for?” I told 

the students that I would be telling a story, so they should pay attention to the story as 

well as to how I sign the story. The students all had never heard of the book, they came 

across very curious and attentive. This is an example of rich literature that I noticed 

lacked with most of the students, they had very little experience with books, stories and 

storytelling. As I have had growing up, I felt it would be fair if I had brought this similar 

experience to the students to encourage reading, to discover new ways to use language.  

When I introduced the book, I encouraged them to stop me at anytime to ask 

questions. I began with introducing the cover, then continued signing the story in Signed 

Exact English (SEE), which meant I signed word for word, as opposed to ASL. A student 

noticed after a few sentences and stopped me, and asked if I was signing in English. I told 

her, “Yes I am. What do you think? Did you understand me clearly?” Four students out of 

five shook their heads “no” and said they wanted me to sign in ASL. I asked the students, 

“What does signing in ASL look like?” IL demonstrated how to sign in ASL the sentence 

I just signed in English. The students nodded in agreement after he finished signing. I 

asked if they preferred that, and the students said it looked more normal. I used that 

comment to lead a discussion about the term “normal”, and asked what normal meant. 

The students started to discuss how different ASL is from SEE, and from there I was able 

to see what they knew about languages in general. For a moment, I participated in the 

discussion and mentioned that both languages have their own sets of grammar rules. I 

went back to the storytelling and demonstrated a few things, how to code-switch and use 

lag time when I read passages and translate the passage into ASL. I continued with the 
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demonstration throughout the story. The students truly loved the book. JT commented, “I 

liked watching you tell the story. The story is good.”  

I wrote Code-switching on the white board and gave them the floor, but the 

students had no idea how to explain it, they were not able to really brainstorm or discuss 

what it meant. I wrote the definition of code-switching on board: “To create a bridge that 

extends from their first language schema to second language content learning” and told 

students to tell me in their own words what the definition said. It seemed challenging so I 

supported them by reviewing what I did with the storytelling, and the students started to 

get what it means and made comments, “You read and think before you sign,” and “You 

explained more than what was written in English,” and “You spelled and defined 

important English terms in ASL.” I raised a few examples about ASL being a language, 

as it has its own grammar rules, but noticed that it confused them a little. I realized they 

needed more visual prompts for this part so I turned to what I developed in my lesson 

plan, which consisted of two columns, ASL and English grammar rules. I wrote ASL 

Grammar Rules and English Grammar Rules on the white board and listed a few rules 

under both languages to start the discussion. The students compared the differences 

between both languages. AM commented, “I thought ASL was not a full language, 

because it is shorter than English.” Students showed an understanding of the grammar 

differences between the languages, which I thought was profound in itself, as they 

realized that ASL is a language.  

We then tackled the Interactive Writing activity, called Switching Hats. First, I 

told the students that they would practice code-switching in this activity by creating a 

story together. I wanted to emphasize the meaning of code-switching, so I created this 
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activity to have students experience code-switching firsthand. I asked the students to 

choose one of two hats to represent a language; the students chose the fedora hat to 

represent ASL and the baseball cap for English. I instructed students to use one hat at a 

time, and when using that hat, they could only think/communicate/write in that language. 

I also handed out a list of topics as suggestions if they couldn’t come up with anything on 

the spot, to help ensure productivity and increase interest. Although support was provided 

in this way, I wanted to maintain this curriculum as student-centered, so I granted them 

the freedom to decide for themselves what to write about.  

Though my prior observations, the necessity of language modeling before 

assigning them to perform tasks on their own was apparent. I demonstrated how to do this 

activity and I read the list of topics and thought aloud, “Which topic do I want to write 

about? What intrigues me? Hmm.” I put on the fedora hat and asked students, “Which hat 

is this? Fedora, ok right. So now which language does it represent?” Because JOT 

answered with “ASL,”I asked her if I could write with the hat on. She shook her head no. 

I reiterated again that when they wear a certain hat, they must talk/write in that language, 

and switch hats when they use the other language. As the students watched on, I 

continued to switch between the hats as I went back and forth between conversing with 

them to writing on the board. When I wrote on the white board the topic I chose, “My 

best day,” I asked students if they would share their best day. JE raised his arm and 

wanted to tell us all his best day (See Figure 8.4).  

Before I started writing, JT asked if she could go after me, I was glad that she 

asked, as she is the shyest student in the class. I immediately told her to come up and take 

over the activity. When she took over, she appeared amused when she had to switch 
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between the hats, and the students helped her with creating the story about JE’s best day. 

Throughout the story, JT turned and asked for help when she couldn’t think of how to put 

it in words. Students explored the languages, gave each other feedback on grammar and 

completed the story. I thanked JT for volunteering, and asked JE to come up and make 

revisions if he had any. He came and put on the baseball cap, and started studying the 

sentences. He made a few revisions on his own, but students disagreed so I managed to 

facilitate between them. After JE completed the revisions, I asked him to tell the story in 

ASL. The students enjoyed watching him translate the story from English to ASL.  

 

Figure 8.4: Writing about JE’s Best Day 

 

Because time was running out, we proceeded to discuss what they had to do for 

Independent Work. They understood the instructions, which were to choose one topic or 

their own idea, and to produce at least five details in their story. Because of time 

constraints, I shared with the students that I would no longer put together their videos in 
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one, as this curriculum aims for primarily individual work for their productions. I asked 

students what they needed to do, KR’s hand went up and said “Complete productions in 

ASL and English then share with you before next class.”  

Field Notes: At first, I felt partially challenged, as the students had no prior knowledge 

about grammar rules for ASL and English. Nonetheless, I refused to turn disappointed 

when students revealed that they thought ASL was not a language. As well as when I tried 

to explain how separate the two languages are, some of them became confused. I had to 

take a step back and make examples more visual, thus writing both language grammar 

rules on the white board. Then when we conducted the switching hats activity, students 

showed that they had a clearer idea of what code-switching meant. Changing hats 

demanded them to change their thinking process as well. I strongly feel that this lesson 

plan was very educational because I saw changes in their perspective of both languages, 

especially ASL.  

 

Lesson Plan 2.1 - Exercise Your Voice (May 20, 2015) 

 

I asked the students to briefly review what they had learned from the last lesson 

plan. Statements shared included ones like, “ASL is a language,” and,  “Code-switching 

means using both languages.” The students also shared how they enjoyed the switching 

hats activity. I received the students’ productions through YouTube and Google Docs 

before the lesson, and in class I asked the students to open their writing files to share with 

one another. They went ahead and opened the productions they created based on the topic 

they chose. They started pairing up, giving each other feedback and worked on their own 
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productions. I circulated among the students to hand out their rubrics and observed the 

interactions between them. After they finished, I went ahead with my lesson plan. 

I began the new unit by opening with a discussion about what voice means. As I 

watched the students brainstorm, their discussions were becoming derailed towards the 

idea of voice meaning being vocal and/or using speech. They mentioned that only hearing 

people use voice to communicate. I redirected the discussion by asking students to think 

what it means to have voice on paper. I asked students, “Could you write a love letter 

sounding angry?” Students found this funny and disagreed. AM raised his hand, “Voice 

means it has to match your letter.” I asked the students if they agreed with him, they 

nodded. I then explained what we would be doing during the Mini Lesson, which was an 

activity called “Voice for a Minute.” In this activity, each student would draw from a 

stack of index cards with a voice written on it. Students would think of a scenario and 

express themselves using that voice on the index card for a minute.  

I demonstrated by going first, I drew an index card with the word whiny written 

on it. I asked a student to time me for a minute, and started signing, “Hello neighbor, my 

cat is missing!” *Stomping feet* “I know it is not your cat nor your problem but please 

help me! It is my dear cat and I love him!” I went on and on for a minute until the student 

time-keeper stopped me, and the students began guessing what voice I was displaying. 

The students made guesses so close, but none of them got the word right. I gave a clue 

and they then got it. I checked with the students to see if they understood what to do, all 

the students nodded. I took out the fifteen index cards with a word written on them and 

asked for a volunteer. JE bravely volunteered, although he was so shy to perform, I hinted 

a few possible scenarios for him. His card spelled, bored, so he acted as if he was a 
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student sitting behind his desk and said, “The teacher is taking forever to upload the 

video. My classmates are not paying attention.” A student guessed, “Is the word angry?” 

JE shook his head and elaborated by adding, “The clock is ticking. I am still waiting for 

the teacher to get the video ready.” It took a few more guesses to get the word written on 

index card right. This is when I noted to myself on my lesson plan: student engagement is 

on a rise. This was also addressed and complimented by the cooperating teacher as he 

noticed the students were very eager to engage. KR got the word jealous, and started 

scolding and said things like, “I don’t like it when I see you flirting with other women. I 

don’t like this feeling.” Although the students roared with laughter to her attitude, I 

checked with the students through a verbal survey. I asked them “Why is it important to 

present your voice in your writing?” Students responded, “To show your emotions”, “To 

be clear”, and “To make readers enjoy reading.” The students continued taking turns until 

JOT, she drew the index card, relieved. She created her own scenario, which was getting 

the passing results of an exam. She began acting as if she was sitting at a desk and said, 

“Now I am waiting for the teacher to give me the results of an exam I took yesterday. I 

am not sure if I passed. I am so nervous. Ah, here is my exam! *Reading* Oh this made 

my day!” The students guessed, Hopeful, Nervous and Thrilled. JOT appeared to realize 

she needed to be more specific, she added, “This word is more about my reaction. How 

did I respond to the exam?” The students were quick to guess the word, Relieved!  

It was good to witness that this student caught herself as she realized what was 

missing from the student’s guesses. Through what she was displaying, she saw that voice 

really does reveal feelings. I made the application by pointing this out and sharing, “Now 
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this shows that writers switch voices as their ideas for writing develop and purposes when 

writing changes” (Culham, 2005). The students understood and nodded in agreement. 

As we got through the fifteen index cards, I could see how the mini lesson 

solidified what voice means for them, so we moved onto the Interactive Writing activity. 

I pulled up a PowerPoint slide with a three-column chart (as shown in Figure 8.5) which 

asked students to think of types of letter/notes, what type of audience that letter/note 

would be for, and then the kind of voice to be used for the letter/note. Students were 

asked to list as many as possible in each column but in order from left to right. I 

instructed the students not to think of types of voice or audience before thinking of types 

of letter/notes. The students had no problem thinking of types of letter/notes, and we 

quickly filled the column. When they were to consider audiences, they turned to each 

other and discussed which audience is most appropriate. They demonstrated an 

understanding of how the columns connect to each other, and how they need to consider 

types as they relate to one another.  

 

Figure 8.5: Three-Column Chart
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After the Interactive Writing activity, I then pulled up tips by Culham for students 

to keep in mind when they work on their voice in their writing or ASL productions. The 

tips led us into a good discussion when a student admitted she had little experience with 

writing letters, I was surprised and wondered if the other students felt the same. Most of 

them stated they had little experience as well. I continued with the lesson plan, and I told 

them that we had gone through a basic concept about writing letters, and how writing a 

letter cannot be done without choosing a voice nor an audience. I instructed the students 

to do their Independent Work in which they would be producing a letter in both forms; 

ASL and writing. The instructions asked students to think about whom they wanted to 

write their letter to. After they decided whom, they would then need to think of what 

voice would be appropriate. I had the students read the instructions and I asked them if 

they understood what to do and what they needed to consider for their letters. All the 

students agreed and started working independently. One student asked me how he should 

start the letter, he asked “Dear? Or what?” I decided to flash lights and asked the students 

to assist him, sure enough the students turned to him and brainstormed possible ways to 

start the letter. I quickly jotted down under my notes that next time I would show types of 

letters/notes to them, so they could use it to help them with their writing productions. The 

students began to work on their productions. A couple of minutes before the class ended, 

I distributed homework handouts for them to take home. I addressed what the handout 

asked from them for the next lesson plan: Expand Your Idea.  

Field Notes: Before I went on with the next lesson plan, we reviewed students’ 

productions. I saw that students needed more support although we had discussions 

beforehand and there were instructions given. I decided that if I wanted my expectations 
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from the students to be met, I would need to sample some kind of writing and ASL 

productions. This lesson plan was the first writing trait that I introduced to the students. 

Considering I arranged my lesson plans in a certain sequence, I believed that the voice 

trait would be best to start with because students need to realize that their energy and 

enthusiasm for their writing and ASL productions would make a difference. This is also 

because of what I observed from other writing activities outside of my curriculum, 

students were not motivated nor being mindful of their readers. I think this makes their 

writing less pleasing to read. I did not want this to happen when they work on my 

curriculum, so I decided to kick off with this lesson plan. I was pleased throughout the 

lesson plan because the pace was steady, with consistent responsive energy, and the 

students showed an understanding of the voice trait in the first two activities. I realized 

this after I read their letters as well, how much they had understood. I also received 

feedback from the cooperating teacher, mentioning that he was glad I tackled this writing 

trait with students as the upcoming test will test their knowledge and ability to write a 

letter. Overall, I believe that this lesson plan was effective in all three parts of the 

sequence. I was glad to hit two birds with one stone by teaching them how to write a 

letter and have them acknowledge the correspondence between voice and audience.  

 

Lesson Plan 2.2 – Expand Your Idea (June 3, 2015) 

  

In class I asked the students to open their writing files to share with one another. 

They went ahead and opened the letter they had written and signed in ASL. I handed out 

their rubrics for their letters. I explained to them that they could ask me anything



44 

 

 regarding the rubric. IL asked, “What is loose ends under conclusion?” I explained that 

his paper started strong, but it did not have any closure, which I felt was missing. His 

partner, JOT, grabbed her iPad to show her paper on Google Docs and they started 

discussing how she wrapped up her paper. I checked on the other two pairs; one pair was 

watching ASL productions together and the other was observing details in both 

languages. I felt comfortable allowing them to take the reins in their own self-revision. 

After they finished, I started my lesson plan. 

The homework handout I passed out in the prior lesson plan instructed students to 

pick and bring two of their personal treasures from home and reflect with the given 

guiding questions. This lesson was created to encourage students to reflect about their 

overall message and meaning in their writing (Culham, 2005) and to internalize the 

criteria for ideas. Using personal treasures is a good way to tap into their real life 

experiences, reflect on why and how these personal treasures matter to them, and to 

expand their imagination as they tell their stories. I wanted students to practice being a 

storyteller and for them to improve from being emergent writers, to draw from their ideas 

onto paper.  

Before the class began, I hoped the students brought in their personal treasures. In 

class, I pulled up the PowerPoint with the agenda and discussed what to expect from the 

lesson plan. I made it explicit that “Expand Your Idea” was the title, and ideas were the 

writing trait they would learn about in this lesson plan. The Mini Lesson asked students 

take out their personal treasures and talk about them. First, however, I reviewed what the 

term “treasure” meant. The students brainstormed while I wrote on the white board what 
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they said as shown in Figure 8.6. Students showed depth of understanding when they 

conveyed ideas of what treasure meant to them.  

 

Figure 8.6: What is Treasure? 

 

Moving on, I told the students that we would make observations and share ideas 

of what we think the treasures represent to their respective owners. One by one, I had 

them take out their personal treasures in front of them. I noticed KR raising her hand, as I 

called her, she nervously apologized as she forgot to bring her personal treasures. She 

claimed, “But I have thought about it and I know what to talk about. Can I go first?” I 

told her she could go ahead, but to bring her treasures to the next meeting. She seemed 

relieved, and began to explain the treasures from her head. From here, I adjusted a little 

with the lesson plan by asking for a volunteer to draw what her treasures might look like
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 because she didn’t bring them in. I wanted KR to elaborate to the best of her abilities, 

and for students to match their visualization with her treasures. Because JT is very 

artistic, unsurprisingly she volunteered. JT stood by white board and listened before 

drawing, KR told her story about the treasures. I beamed as KR gave the impression of 

being passionate about her treasures, as it showed that she thought thoroughly about these 

pieces thus making them clearly described. JT then illustrated according to the 

descriptors KR, she also watched on and made changes to the illustrations of her personal 

treasures. The interaction between them was harmonious, and as a writing trait, this idea 

was played with and expanded upon twofold.  

KR finished sharing her treasures so she went back to her seat. JOT came after but 

I paused her from coming up. I asked her to place the treasures in front of the students, 

and they brainstormed all their ideas why the treasures were personal and what they could 

mean to JOT. I was impressed with the process because students generated ideas through 

observations, fabricated stories and made comments of her treasures that Culham (2005) 

believes is great fodder for ideas. JOT validated the importance of treasures to her 

through telling the story behind them, she conveyed the sentimental value to them and the 

students received that as they shared a sense of awe. 

I instructed the students again to give as much details as possible, because with 

sharing more details brings more ideas. I wrote conjures on the white board and asked 

students to look up the definition and discussed how it applies to this idea as a writing 

trait. Students were receptive to this feedback as they plunged with the devil of details. 

The rest of the students continued to take turns until each of them finished sharing. We 

moved on to Interactive Writing, where students would perform personifications. 
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Because ASL Literature holds so much value, and these students had minimal experience 

with language play, especially with ASL, I decided to include personification in this 

curriculum. I explained that because they brought personal treasures, which are all 

objects, they would be doing Personification about their treasures. Students indicated no 

knowledge of the word or experience with it. I wrote Personification on the white board 

and opened a link of a YouTube video through PowerPoint. I showed a video of a man 

personifying an object on YouTube. After watching, we had only 5 minutes left of class, 

so I wrapped up by asking students to write down Personification in Google Docs and for 

them to research what that term means on their own. I made it explicit for them to come 

prepared to discuss Personification in the next lesson plan.  

Field Notes: Students performed great in this lesson plan, as they brought key details of 

their treasures to surface and conveyed accurate information. With practice and 

increased writing traits, the process through the lesson plan sequence seemed less 

challenging in a good way, and more on target. I noticed that students maneuvered 

through the Mini Lesson easily and they appeared less inhibited expressing themselves in 

either language. Their bilingual skills show significant improvement, in their progress, 

and I see it has impacted their confidence and performance. 

 

Lesson Plan 2.2 – Expand Your Idea Cont’d (June 5, 2015)  

 

Students came to class loaded with questions. They were instructed to research 

Personification; some mentioned that after researching, they still do not know how to 

personify an object. I pulled up the PowerPoint slide that defined Personification and 
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started discussing what it meant. AM explained that he understood the definition but he 

could not understand how to do it correctly, especially with his personal treasures. I asked 

other students if they felt the same, and many of them agreed. I then decided to 

demonstrate personification, and I asked the students to think of an object. They agreed 

on a lawn mower, so I began by acting as sharp blades inside the lawn mower cutting its 

way through grass. I then role shifted to act as if I was the grass. I acted scared and 

covered my face when blades were coming overhead. I stopped to tell them that it would 

be better if they came up and attempted Personification themselves so we could give 

feedback on how to do it correctly.  

I called up students, one by one, to have them perform an object that students 

suggest. IL was excited for this activity as his hand shot up when I gave students the 

floor. IL came up and asked the others what he would be acting, KR pointed at the 

projector and said, “Act like that, the projector up there.” The rest of classmates agreed 

with her. IL started thinking and began personifying the projector. I was astonished, 

because he really understood what Personification is, made it seem easy and was able to 

continue without any feedback. The students enjoyed his performance and AM told IL, 

“Now I get it. So I need to personify my treasure now, right?” IL thanked him and 

responded with, “Yes.” I asked IL how he came to understand what Personification was. 

IL explained that he spent hours watching different Personification videos on YouTube. I 

was impressed with IL, especially because he has missed a couple of lesson plans due to 

work. However, IL still managed to participate in my lesson plans. I expressed my 

appreciation towards his hard work, “You did a great job personifying the projector. You 

used facial expressions very well.” I asked for another student to come up, JT stood up 
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and came. She was told to personify a door so she started acting like a door. JT received 

visual feedback when KR imitated her, JT was able to point out what she did wrong. This 

demonstrated group collaboration, and I felt the students benefited from receiving and 

giving feedback. After that, I asked students to do their own ASL Personifications of their 

personal treasures, and suggested pairing up with someone. Students went ahead and 

started working on their productions (as shown in Figure 8.7).  

 

Figure 8.7: Students Working on Their Personification 

 

I decided to hold off teaching the next writing trait and use the time left to focus 

on Personification. I observed the students and participated in their discussions by adding 

feedback and gave advice when necessary. After that, I asked students to show each other 

their Personification videos. The students loved watching themselves on screen. 
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Field Notes: I did not intend to spend the whole class working on Personification but as 

students showed interest, I felt it would be worthwhile to continue exploring this lesson. I 

realized that most of our Interactive Writing granted students opportunities to play with 

English more than with ASL. I wanted to ensure this experience of language play, and 

especially in ASL. Out of six students, I took note that 4 understood what Personification 

meant while the other two did not produce Personification accurately.  

 

Lesson Plan 3.1 – Increase Your Word Choice (June 8, 2015)  

 

Beginning this lesson, I welcomed the students by asking what they thought of 

their Personifications. Students shared: “I never saw personification before”, “I never 

knew what it is until this class”, and “Personification is not easy.” I agreed with the 

students and asked if they had anything to discuss, they shared that they did not. I went 

ahead and handed out their rubrics for their written production about their Personal 

Treasures. I reminded them again that they could ask me anything regarding the rubric. 

After they finished, I started my lesson plan. 

I dove into the new writing trait, word choice. I asked students, “How do you 

expand your word choice? Increase vocabulary? Is there a specific way to learn new 

vocabulary?” JE mentioned reading and how he noticed he uses new words after every 

book. I shared that reading is the best way to improve their writing. I went ahead with 

introducing the Mini Lesson called Vivid Descriptions. I paused and checked in with the 

students about what the word vivid meant. The students did not know what it meant, so I 

asked what descriptions meant, and no one knew what it meant. I sent them to look up the 
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definitions of both words, and we walked through the meanings of each word and in time, 

the meaning of the activity. I then asked what they thought they would be doing, and 

students guessed that they would be making words more clear.  

I instructed the students to brainstorm ten different nouns, and when they 

brainstormed they came up with more than ten nouns. I then asked them to pick one from 

the list, and the students chose the noun, bicycle. I introduced the idea of categories next, 

which include sound, sight, taste, smell, and touch. I instructed the students to think of 

descriptors and classify them based on each of the categories. JOT raised her hand and 

asked, “Should we think of how to describe bicycle using the categories?” I responded, 

“If you wanted to bring bicycle alive to the readers, then yes you would need to think of 

descriptors that fall into these categories.” I gave an example by writing on the white 

board, “Because the seat on bicycle was wet and cold, I refused to sit on it when I rode 

it.” 

I went ahead and wrote a five-column chart on the white board. The students and I 

brainstormed descriptors (as shown in Figure 8.7). I asked the students to pair up and 

follow the instructions, which were to write two sentences describing the noun they had 

chosen. I asked the pairs to share their sentences with each other by writing them on the 

white board for everybody to see and give feedback. As the pairs wrote their sentences, I 

pointed out two sentences that were written differently, but had the same meaning. The 

students continued to show interest in discussing ways to describe a bicycle, as some of 

them imagined themselves riding it, describing what and how they would feel. This 

lesson plan prompted students in drawing words that they have not used in their writing,
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and in thinking about adjectives in a different way. Through the gradual increase of word 

choices in this activity, the lesson plan proved to be successful.   

 

 

Figure 8.8: Vivid Descriptions of Bicycle 

 

Moving onto Independent Work, I instructed the students to write a story using 

five nouns and their descriptors, which they would also have to come up with. I explained 

again that they would have to do the same as what they did with the word bicycle, but 

with four other nouns. JT had a question, “Do I need to think of all categories for one 

noun?” I was impressed with how detailed the question was, “No, not all. At least 3 

categories for each noun.” I then asked the students to go back to the list of nouns we had 

brainstormed earlier, and vote for four more nouns. The students went ahead and started 

creating a story of their own, and continued working on it until the class ended.
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Field Notes: The students were engaged in this activity as they brought so many words to 

the whiteboard. I was impressed with the many descriptors that they came up. I also 

really liked how the categories made the students imagine the noun through the senses. It 

was a fun lesson. I did not include certain vocabulary words for this lesson plan because 

I wanted students to choose the noun, so I had no way to prepare specific vocabulary. I 

also asked students to spell out the words when they give me descriptors, because I 

wanted to see if they knew the words or not. I had the privilege to teach them new words 

when they did not know the words that fit their descriptors. I felt this lesson plan 

contributed more clarity in their writing products, which tells me that the lesson was 

successful.  

 

Lesson Plan 3.2 – Advance Your Organization (June 10, 2015) 

 

        The students came back and brought awesome stories. I shared with the students 

that I really enjoyed their stories and hoped they had fun producing the pieces. KR said 

she worked so hard on her productions and shared how she kept changing the 

descriptions for the nouns in her writing. I told her that Google Docs allowed me to track 

changes, so I saw how she kept going with her revisions. The students were surprised I 

could track their changes, so I explained that it is one of the reasons why I wanted them 

to work on Google Docs. It is important for teachers like me to have access to their 

progress. Not only that, it informs me of what a particular student needs to work on, 

and/or what they understand/know. AM asked if I could show him how to track changes,
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 so I got on my iPad and showed the whole class. AM grinned and mentioned he was glad 

to discover this, so he could track his work when he gets in college. 

Because I was fascinated with their stories, it made the students curious about 

each other’s work and they asked if they could share their productions with the class. I 

agreed to the idea, eliminating the original plan for Think Pair Share with a partner and 

decided that they would share only one of their productions. Three students chose to 

show their writing productions and the other three shared their ASL productions. KR 

asked to go first. She pulled up her writing production and told her classmates, “Read and 

let me know what needs to be changed.” The students worked with her through her 

production as seen in Figure 8.9. 

  

Figure 8.9: Student’s Writing Production of Vivid Descriptions
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As the students turned to each other, working on the production, I became a 

facilitator. I felt I had empowered them to work collectively and the students displayed 

their comfort in asking each other for feedback. JOT raised her hand, “I know I can do 

this on my own but I like to ask to make sure.” I was glad she brought that up and took a 

moment to share with the class that I turn to my cohort to check in with my lesson plan 

ideas or to my Professor if I need feedback. However, I added that I do not turn to anyone 

sentence after sentence. I mentioned that in many future situations they would find 

themselves entirely on their own, which means they will not be able to ask others for 

help. I gave them examples of situations; job interviews, writing back and forth with 

hearing people in person, or talking online with someone. We discussed then that 

improving their skills in both languages is desired and attainable, and it requires a lot of 

practice. I addressed the fact that they have shown great improvements, but they must 

keep going with it. With this activity, I saw that many of the students were able to work 

independently and create great productions. I felt that this was a good discussion, and 

hopefully I made them think and inspired them to work more independently.  

The students continued taking turns sharing their productions, I passed out their 

rubrics and had them revise their work based on the rubric and the feedback they received 

from each other in class. JT mentioned that doing her ASL production was tough because 

there were no signs for some descriptions. I told her that she might be thinking and 

describing word for word, but if she utilized ASL, descriptions would become easier to 

share as it demonstrates the nouns clearly. However, it made me raise that thought to the 

students. I asked them, “If there are no signs for certain words, what do you do?” IL said 
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he would fingerspell, or change the word to another. I reminded him that not all words 

have a sign, but every word can be finger spelled, which means it would be better to 

fingerspell when you do not know the sign for a word. We started discussing about how 

ASL is a visual language, and how it differs from written language. This discussion was a 

lesson in itself. 

I tackled the lesson plan about organization, with personal narrative as a topic. At 

first, I handed out a sample of an organizer that outlined introduction, three main points 

and conclusion. Students were to follow the instructions that were presented on my 

PowerPoint slide; choose one of the shared experiences that were listed on the slide, then 

dive into the details for each part of the outline. I asked students if they have done an 

organizer like that before, specifically the structure of introduction, body and conclusion. 

Students said yes in unison, and because of that, I decided to have the Interactive Writing 

led by one of the students to make it more student-centered. I asked students to pick a 

leader to come up and lead the Interactive Writing about personal narrative. AM 

volunteered and came up, though he seemed to not know what to do, nor where to start. I 

came back to the front and asked a leading question, “What were the highlights of the 

field trip?” The students picked up the discussion from there, and AM started listing the 

main points on whiteboard. It was a lively discussion as they were not afraid to disagree 

with one another, reasoning with each other, and reached an agreement of what to put on 

the whiteboard. They remained with the main points until they finally got to the 

introduction portion, they became stuck there. IL raised his hand and said, “What should 

we do next? How do we introduce the experience?” Because he looked at me directly 
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when asking that question, I decided to turn to the class and keep the floor theirs for 

discussion. JOT made a remark on how an introduction is supposed to start by explaining 

what the personal narrative is going to be about. I thought she raised a good point and 

redirected them to look at the organizer, which it explicitly states what to address. I 

asked, “Suppose you were explaining this experience to someone who did not go to this 

field trip, how would you begin to explain? What would you say?” AM said, “I would 

explain more, more than what we wrote on the whiteboard.” I reminded him, “What 

about one of my curriculum goals? Where is bilingual equivalence in that?” AM smirked 

and said he would explain more in writing then. The students started discussing and 

getting into details. After they completed the personal narrative, I decided to praise them 

for making a good progress and that the narrative looks good. As I mentioned to the 

students that it was the last Interactive Writing activity, we would make final 

collaborating revisions. We all revised together, and it went well as students addressed a 

few revisions. They paid attention to the big picture, the tone, and they were being 

mindful about the readers when they discussed if the details were clear enough. I asked 

the students to finalize the Independent Work by starting with an organizer, then do it in a 

bilingual approach by completing both productions. I wrapped up the last lesson plan by 

reviewing what the trait was, and reviewed the importance of ensuring organization in 

papers and productions.  

Field Notes: Because I made some changes to the lesson plan on the go, I decided that 

the students would benefit from giving each other feedback interactively. Although I did 

not have students do Think Pair Share, I asked the same questions I had created in 

PowerPoint. I had students share one of their productions with the class, and to my 
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surprise, there was a student who felt that it was difficult to translate their written story 

into ASL. This process raised some discussions that I feel were important, like that it is 

best to finger spell a word when you do not know the sign. We also talked about how 

using ASL to describe something is relatively easy, and how ASL is a visual language. I 

realized that their approach to learning and their progress in revising really aligned with 

my curriculum goals and expectations. I was touched to witness students become more 

responsible with their own revisions and change from being dependent to independent 

from instructors. 

 

Lesson Plan 3.3 – Gallery Walk (June 11, 2015) 

 

 In this final lesson, I was granted three hours with the students because one of the 

instructors had to prepare for a field trip the next day, and another had to prepare for a 

department meeting.  I went ahead with my lesson plan, and I showed the title on a 

Powerpoint slide, “Gallery Walk/Final Review.” I asked the students what gallery walk 

meant, and JT raised and said, “Museum.” The students discussed and concluded that 

gallery walk means walking around observing some kind of artwork on walls, and it 

usually takes a place in a museum. However for this project, they guessed it meant to 

review all of their writing and ASL videos. I nodded and supported that definition by 

reiterating what gallery walk meant. I explained that they would each receive a checklist 

with of all of the work they have done for my curriculum, and that the checklist had space 

for feedback and self-rating. I handed out the checklist and gave them a couple of 
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examples of what they could say in the rating boxes. Examples included, “I liked how 

detailed my personal goals were,” or  “I see where I need to improve my ASL.” They 

understood and went to review and rate their written work in Google Docs, and ASL 

videos on YouTube. I took a moment and called for the students’ attention to remind 

them that it is very important to rate themselves in an honest and specific manner, so they 

can understand themselves better and see which areas need improvement. 

As the students worked independently, I observed how the students responded to their 

own videos and writing productions. Most of the students appeared serious as they 

worked, and some students were amused with their work, specifically with 

personification. I noticed how one student kept sharing his personification production 

with others, because he was so proud of his work. Later I read in his self-evaluation that 

it was his favorite activity. There were two other students who said the same. I was glad I 

introduced Personification as it was the first time for all of them.   

We moved on from the checklist to self-evaluations. I emphasized that we would 

be doing a walk through with the self-evaluation, which meant we would do one question 

at a time and I asked them to not move ahead on their own. Before we started with the 

first question, I decided to make sure by asking, “Why is it important to walk through the 

self-evaluation questions together?” AM raised his hand, “Because we could 

misunderstand.” I agreed with him and told the students that this self-evaluation is an 

integral part of my curriculum because they serve as evidence, so it is important that they 

understand the questions and answer appropriately. We went through each question, 

however I found some students getting ahead, so I asked them to please wait. I decided to 

re-emphasize this by writing on the white board, “Why should we walk through 
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together?” and asked the students to read and discuss the question. The students finally 

grasped the importance of walking through together, that it ensures clarity when the 

questions are signed in ASL. I transcribed what they said by writing on white board, “To 

avoid missing questions and/or discussion,” and, “To avoid wrong answers and 

misunderstanding.” I asked the students to raise their hands if what was written on the 

white board is clear, and all hands shot up in the air. After that, no one got ahead and we 

paced together through all the questions. Some questions caused discussions to arise. For 

instance, they discussed which part of the sequence they liked in the lesson plans. Many 

of them discussed how they liked Interactive Writing.  JE said, “I like when we work 

cohesively when writing. It helps me understand better.” IL agreed and said he had 

something to add to that, “I like when my classmates explain to me, I easily understand 

because it is very clear.” My cooperating teacher made a comment on how impressed he 

was with the self-evaluation process, because it was very clear and visual. 

I told the students that I wanted to conduct individual conferences with each of 

them outside the classroom, so I would need to pull them aside one by one. I shared that 

the conferences would be up to ten minutes each. I started with who sat the closest to my 

right, JT, and sat myself down next to her. I began by having her open her first writing 

production, which were her goals. As she opened the document, she remarked on how 

short and not detailed it was. I smiled and asked her if she could revise it, and would she 

revise it. She answered with a big YES! I moved on by asking more questions such as: 

“What did you learn? “Which writing trait helped you with your productions? “Were you 

able to find equivalencies between ASL and English? “Do you feel like this curriculum 

made you use ASL to help you with your English? “Did you notice improvement through 
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self-revisions? “Do you feel more of a bilingual after this curriculum?” One of her 

answers struck me, “My writing is better than before you. I know a lot more words now.” 

I asked her to pull up one of her favorite writing production and one ASL production. 

Instead of showing me the productions she scored high on, she showed me her favorite 

productions that needed more feedback. JT explained, “Vivid descriptions was tough but 

I enjoyed creating the story and looking up new words.” As observed from her rubric, I 

had written down, “Thank you for using different words to describe bicycle, it made your 

production intriguing.” I repeated this by saying out loud that I entirely enjoyed her 

choice of words as these reflected her voice as a writer. In addition, by bringing 

infrequently used words made it more interesting to read. We ran through the productions 

and we both were satisfied with the discussion. I was going to ask her for her honest 

feedback towards my teaching but felt it would be best if I asked the whole class instead. 

I thanked her for her hard work and asked JE to come and join me.  

I began the conference with JE and asked the same questions from above, he 

explained that he feels more confident with his ASL productions. He shared that he paid 

attention to details in both languages like never before. He made a comment towards this 

question, “I feel more of a bilingual because I practiced English and ASL a lot. Before 

this, it was only English.” I took his comment seriously and told him, “You did great 

throughout the curriculum. Your work, although sometimes turned in late, showed 

motivation in bettering your productions and I really appreciate that.” I asked him to pull 

up his favorite work in both languages, he decided to pull up his favorite ASL/writing 

productions about becoming a famous soccer player. I felt it was important to ask him 



62 

 

why the productions were his favorite, he explained that he loves soccer so he wanted to 

talk about it. I told him that it is very important to be passionate when he writes or 

produces a piece, readers will acknowledge the energy. He nodded to that. I then asked if 

there was anything he could edit in these productions, we looked through both 

productions. He addressed a few revisions that could be made, I noted, “Self-revision is 

never ending, and it should be until it exhausts the writer’s ability to revise further.” I 

finalized the conference with JE and asked JOT to join me.  

 I began conferencing with her, asking her questions regarding her productions. 

She shared her thoughts, “I really improved with ASL productions, I was told I needed to 

show more facial expressions but they stopped telling that me later.” We started talking 

about voice, and how it impacts readers and/or watchers. We agreed that voice is a trait to 

be mindful for to make your work come through. Although she is a strong writer, she 

mentioned that she felt she still needed work on her English skills. We discussed ways 

she could improve with her writing, by going through her rubrics, I pointed out what I 

had addressed previously. She asked, “When I work with a partner, sometimes I am not 

sure if they are right, how do we know?” I told her that it is part of the process, learning 

from each other, even the teachers sometimes do not know the right answer but do seek 

for the right answer. We had this good discussion, then ran through all the other 

productions. We ended the conference agreeing that we felt good.  

 I worked with KR next and as soon as we opened her productions, she talked 

about how time has flown. I agreed with her, and started asking her questions, she shared 

how the curriculum made her reflect a lot about her life. I asked her to clarify, she said, “ 
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I had the freedom to choose topics in your curriculum, and often I chose to talk about my 

loved ones. I reflected about my family, my relationship with my boyfriend, and my 

future.” I told her that reflection is imperative as it does two things: it brings authenticity 

in the productions and it informs one of the changes one has gone through. She agreed. 

As she opened her work, we discussed what she needs to improve on. She addressed a 

few grammar mistakes in her English productions, we looked at her rubrics and she stated 

she felt that the rubrics did help in guiding her where to look and what to revise. I was 

glad to hear that rubrics assisted her in her productions. She mentioned that because she 

understands bilingualism more than ever, she aims to become a certified deaf interpreter 

to provide deaf people full access to communication and to improve her vocabulary, as 

she knows she would need to learn legal terms. I told her she most definitely should 

pursue this and hope that when we cross again, she would be certified! She and I laughed 

and finished the conference.  

 AM was second to the last, he brought his iPad and we began the conference by 

me congratulating him on passing the DMV test that I helped him with, outside of my 

curriculum. He was so thrilled and thanked me for making him study and the endless 

pushes to continue. I told him it is all on him! We then talked about his productions. 

He showed me his notebook and I was surprised, as I did not realize he had written down 

notes while doing his productions. I was impressed with him. He expressed how he really 

wants to enroll into college and take Chemistry. I told him that his drive for 

accomplishing this depends on him, he agreed. He then pulled up Personification and told 

me he was still not satisfied. I decided to ask more questions to see why he felt that way, 
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before giving my opinion and feedback. I asked him, “What is it about it that you feel not 

satisfied with? What do you think is missing here? How is it different from other 

Personifications that you have seen on YouTube?” He answered, “It does not look like I 

was personifying the picture. It looks like I was telling a story.” I took out the lesson plan 

and showed him the list of ASL Grammar Rules in which it mentioned a few things such 

as role shifting, facial expressions, and etc. I addressed that Personification requires a lot 

of role shifting so should he practice that. I added that he also needs to add pauses to 

ensure time separation in which pauses tell changes of scenes, people, or time. He 

understood. He told me that he enjoyed all of the topics I had presented and it was all 

interesting to him. He liked a little guidance in my limiting the choice of topics but 

enabled freedom of choosing between them. I agreed with him and thanked him for his 

feedback.  

 Last but not least, IL brought his iPad with all of his productions readily opened. 

We tackled all the productions, and asked him questions, the same questions I had asked 

others; “What did you learn? “Which writing trait helped you with your productions? 

“Were you able to find equivalencies between ASL and English? “Do you feel like this 

curriculum made you use ASL to help you with your English? “Did you notice 

improvement through self-revisions? “Do you feel more of a bilingual after this 

curriculum?” He was not sure so I told him he could reflect upon the questions as we go 

through his writing productions, he had so much to say as he explained how proud he is 

for being Trilingual. However, his struggles with English frustrated him at times because 

he feels he writes well in Tagalog but it is a whole different language. I told him that 
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languages have different structures so it is bound to be a struggle, however if he keeps on 

writing and reading, he would be able to notice differences and keep the languages 

separate. He explained how he enjoyed the ASL productions, because that is where his 

creative juices flow the most. I told him that the class and I really enjoyed his ASL 

productions. He felt ASL and FSL helps him think about how to write in English, I told 

him that he is going down the right route. I was glad to note this because it means he 

achieved one of the curriculum goals, in which he used the language he feels stronger in 

to help the other.  

After finishing individual student conferences, I told the students that I enjoyed 

teaching them very much. I told that I am open to feedback about my teaching approach, 

and my curriculum, and I wanted to know if they enjoyed my lessons. JE raised his hand, 

“Thank you for teaching us. I enjoyed a lot.” AM smirked, “I want more details for 

Personification.” The class burst into laughter, I couldn’t help but laugh too. I then asked 

him what he meant. He said, “I really want to know more. It was the reason I gave myself 

a low rating. I don't like it.” I told him that if he wants to understand personification 

better, the best he can do is to continue researching about personification and keep 

practicing. I reminded him that it does not only apply to my lesson plans but also to 

everything else in life, continue working until you get better. He nodded in agreement. 

Field Notes: Because the checklist and self-evaluation required details, I was able to 

derive evidence and it helped me enormously with the evaluation of my curriculum. The 

individual student conferences informed me the results of students’ overall progresses 

and accomplishments, which made me wish I had done it on a weekly basis but with such 
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time constraints, it was nearly impossible. After wrapping up with the students, I got 

feedback about my teaching and curriculum, which made me appreciate the authenticity 

in their efforts and participation throughout my curriculum.  
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IX. Evaluation of My Curriculum 

 
Upon the conclusion of the implementation of my curriculum, there are several 

findings that show both student accomplishments and room for improvements in each 

goal. Student accomplishments were found through the evolution of their productions in 

writing and in ASL, from least equivalency in both productions to maximum 

equivalency. The evaluation plan used consisted of five different types of data collection. 

Field observation notes, verbal survey, individual student conferences, rubrics and 

collected student-produced artifacts. The accumulation of evidence and data throughout 

my internship experience helped me determine whether my curriculum goals were met.   

The first curriculum goal stated that students will explore a bilingual approach to 

creating productions and identify their linguistic preference to help the other language. 

From the student artifacts, students showed evidence of exploring bilingualism through 

working on their productions in both languages. When students made connections 

between the two languages, bilingual development and application increased 

exponentially. As shown in their productions, the curriculum enhanced their self-esteem 

as bilinguals and they gained respect for ASL as a language. The bilingual questionnaire, 

the second component of the goal, guided students into determining their linguistic 

preferences as they think through their answers. Also, when creating productions, 

students discover their preferred language as they choose how to execute their 

productions. Their choices are often a result of their personal strengths, the language they 

are most confident and comfortable expressing themselves in. When students recognize 

their strength in one language, they are able to utilize this strength in self-revision. The 
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lesson plans encouraged them to practice carrying out their language skills, in either 

English or ASL. This goal was achieved as students explored bilingualism, identifying 

their language preference and by completing their productions using self-revision. 

The second curriculum goal stated that students will practice writing traits and 

execute it in their bilingual productions. I observed students exploring writing traits as 

they learn how to make applications during Interactive Writing activities as shown in 

Figure 8.4 and 8.5. With students writing and communicating interactively, while 

composing their work using the new writing traits, they were able to learn from one 

another and make applications as they shared their processes. As students self-revised at 

the beginning of every lesson plan, they learned how to make applications from the 

lessons and refine the execution of the writing traits. In addition, students also received 

rubrics for self-evaluation; they evaluated their productions and the implementation of 

the writing trait. Productions that meet this goal include the Ideas as a writing trait, where 

students had the opportunity to describe their personal treasures and switch from 

composing to personifying their treasures (Figure 8.6). This assignment encouraged 

originality and creativity as they made their treasures come to life. Students successfully 

applied this writing trait incorporating self-revision skills, and this goal of students 

learning writing traits and executing them bilingually was met. 

The third curriculum goal stated that students will construct equivalence of 

meaning across ASL and English when self-revising their productions. My curriculum 

introduced the idea bilingualism to the students and supported them in acknowledging 

and separating English and ASL. The curriculum also lent guidance in code-switching,
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which students had the opportunity to practice when creating productions individually 

and in pairs. Students were asked to go back within their productions to compare details, 

structures, and ensure equivalence of meaning. This continued throughout the curriculum, 

students went back to revisit and revise their productions. This goal of self-revising and 

ensuring equal meaning facilitated development in their ASL and English use. 

The reading level of the students in the adult literacy program impacted my 

curriculum implementation. Reading levels were at a mostly 2nd – 3rd grade level. I had to 

reevaluate the level of difficulty in my curriculum. I aligned my curriculum according to 

the Common Core State Standards for 2nd – 3rd grade, however the students’ skill sets still 

did not meet the standard expectations. This became a problem once I figured that the 

curriculum I developed might be challenging for students, even for those in the advanced 

class. I decided to stick with the second grade content standards, and I was able to modify 

parts to fit my students, rather than changing the whole design. The students needed more 

support with writing, so I added more guiding questions to help lead lessons. Although I 

had the intention of having students to do more independent writing, to get fully creative 

and play with language, I felt it was important to for students to peer edit with each 

other.  This was realized when I worked with students who used the workbooks from 

their other classes, they appeared limited when they were to produce sentences 

independently. Even when they had the flexibility to create sentences of their own, the 

students did not feel confident enough to work independently. The instructors ended up 

working one-on-one with students a lot. I use these observations to support the creation 
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of my curriculum, and created more guiding prompts to ensure students would be able to 

work on their own. However, this workbook mentality still became problematic, as 

students were so accustomed to asking instructors whether they had written correctly or 

not. Through the weeks I worked with them, I made significant changes in this dynamic, 

as I encouraged students to use each other instead of depending on me or any other 

instructors. It was also evident that the sequence of my curriculum drew responsive 

energy from the students as they engaged with the language play activities. I also avoided 

scoring their writing with the traditional approach, I wanted to honor their process as 

writers, and not focus on their final productions. I did point out possible errors, but in a 

manner that included questions and encouraged engagement. This was done to avoid 

repeating their prior experiences of always being corrected and directed. This is what 

helped greatly in my curriculum, as I saw they approached their writing with an 

enthusiasm that I did not see while observing the program's current curriculum. 

As addressed above, the three curriculum goals were met. The first goal 

reinforced a holistic experience for students as bilinguals and increased their self-esteem. 

As students discovered their new identity and understood that ASL and English have 

their own separate structures and grammar rules, they turned into conscious bilinguals. 

The second goal was fulfilled as my students became hungry to communicate their ideas 

and explore the writing traits I presented. Students made conversations about how and 

what they are writing, and supported one another in finding ways to polish their pieces. 

The goal of practicing and executing traits in this way were achieved. The third goal of 

my curriculum presented ways for students to assess their work independently, in both 
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ASL and English, as well as ways to tailor equivalent meanings in their productions. 

Students successfully developed skills in creating equal meaning in their productions, 

using self-revision. Students experienced a holistic approach to language development, 

bilingually, throughout my curriculum.    
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X.  Conclusion 

 
The implementation of my curriculum was an innovating and enriching 

experience. I feel fortunate to have had the opportunity to design my own curriculum, 

create and implement my lesson plans, and analyze the effectiveness of it, and most 

importantly to reflect on it. As I drew conclusions and finalized my thesis, I noticed I had 

a fair share of trials and successes. Successes were not only evident in writing or through 

assessments, but through personally witnessing individual growth in students’ 

bilingualism. Observing stronger student/peer collaboration was also the most inspiring. 

Through the bilingual questionnaire, my students showed that they were never taught nor 

had they learned about ASL as a language. This raises one of the powerful points 

Mahshie made in his work, “One problem with not separating the two in schools has been 

that, since ASL structure was not acknowledged, children sometimes believed that what 

they were signing was English grammar” (1995). My students have not cognitively 

separated the sets of grammar rules for each language, so I created a lesson plan to make 

the separation explicit and implemented exercises to identify differences between the two 

languages. 

I made myself accessible throughout my internship experience, as well as 

providing comprehensible content areas, I felt I afforded a safe environment for my 

students to learn. Paying attention to the dynamics of the students is imperative, so when 

I needed to intervene with students who exhibit unacceptable behaviors, I addressed the 

issue right away. Students felt less of the need to protect themselves and focus in their 
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academic work (Morrison et al, 2008). I witnessed firsthand how accepting and 

welcoming linguistic and cultural differences enabled accessibility for all students at all 

levels. As strengths must be recognized, pursued, and advanced in a sequenced timeline, 

my curriculum ensured this for the students. In the synergistic relationships between 

students and instructors, I pushed to build on student’s funds of knowledge, positive 

cultural identities, and established explicit expectations from my students. 

In my curriculum, and my future position in education, I believe every student 

must receive equal access to quality education. This cannot succeed without 

acknowledging and working to remove my biases and tackle socially constructed stigmas 

of particular minorities, as this shapes my teaching approaches. Every student benefits 

from full access to education, where they are able to continue to actively learn as their 

teacher continues to actively learn. In this process, the opportunity to learn about 

themselves also gives them a space to achieve academically. 

All in all, the resources I continue to collect throughout this journey and with the 

skills I possess as well as develop will be my pillars to become an effective teacher.
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Appendix A. 
 
The following pages constitute the curriculum titled To Master Self-Revision in ASL and 
English: a Gateway to Bilingual Competence.  
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Goal: Students will explore a bilingual approach to creating 
productions and identify their linguistic preference to help the 
other language. 

Preparation 
• Lesson plan 1.1 
• Curriculum goals 

handout  

 Content Standards 

 
CCSS.ELA-LITERACY.SL.2.1.B 
Build on others' talk in conversations by linking their 
comments to the remarks of others. 
 
CCSS.ELA-LITERACY.SL.2.1.C 
Ask for clarification and further explanation as needed about 
the topics and texts under discussion. 

Materials for Students 
• iPad 
• Pencil/Pen  
 

Content Objective: Students will identify curriculum goals 
and create their own goals. 
 
Language Objective: Students will review a bilingual 
approach and apply it in their productions.   

Instructor’s Prompts 
• iPad 
• PowerPoint 
 

 
 

Mini Lesson 
 
Begin the lesson plan- 

1. Introduce the curriculum using PowerPoint. 
2. Elaborate the title and discuss what it means to be a 

bilingual; using two languages.  
3. Discuss briefly with students about ASL and English 

being two separate languages.  
4. Introduce the sequence of the curriculum.  
5. Explain that there are unit goals (goals for this 

curriculum), expectations (their performance and 
learning experience) and goals (their personal goals). 

6. Students are to identify the difference between 
expectation and goals.  

Notes 
 
 
 
 
 

 

Unit 1 
Project 1 

	  
Introduction 
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Introduction: Interactive Writing 
 

1. Display the PowerPoint presentation with the 
definitions of both words. (Look at Notes for 
definitions) Ask them to discuss difference between 
the two.  

 
2. Share unit goals and have students review and 

explain the unit goals in their own words. 
 

3. Instruct how to use Google Docs and YouTube. 
 

4. Set up accounts if necessary.  
 

5. After finishing, give instructions (listed under Notes). 
 

6. Pass out the handout of sentence frames and 
vocabulary list.  
 

 
Closure: Independent Work 
 

7. Have students create productions of their own goals. 
 

8. After they finish their productions, ask them to share 
with you through Google Docs and YouTube. 

 

Definition 
  
Expectation- (noun) 
A belief that someone 
will or should achieve 
something. 
 
Goal- (noun) 
The object of a person's 
ambition or effort; an 
aim or desired result. 

 
  
 

Instructions 
 
Write 4-5 personal goals 

for the curriculum 
 

 
Questions to ask for 
Independent Work: 

 
“Why are the goals 

important?” 
 

“How will the goals help 
you in your life?”  

  
“What will you do meet 

the goals?” 

Teacher’s Notes 
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Goal: Student will perform bilingual approach in their 
productions by code-switching from one language to another.  

Preparation 
• Bring Heckedy Peg 

by Audrey and Don 
Wood 

• Bring two hats  
• Print handout:  

a list of topics 

 Content Standards 

 
CCSS.ELA-LITERACY.SL.2.1.B 
Build on others' talk in conversations by linking their 
comments to the remarks of others. 
 
CCSS.ELA-LITERACY.SL.2.1.C 
Ask for clarification and further explanation as needed about 
the topics and texts under discussion. 

Materials for Students 
• iPad 
• Pencil/Pen  
• Notebook 

 

Content Objective: Students will demonstrate how to code-
switch between two languages. 
 
Language Objective: Students will role play code-switching 
through Interactive Writing before creating productions in 
Independent Work. 

Instructor’s Prompts 
 

• iPad 
• PowerPoint 
• Two hats 

 
 

Mini Lesson 
 
Start with revision- 

1. Have students open their productions (in ASL and 
English).  

2. Distribute individual rubrics to see where 
improvements are needed.   

3. Provide time for revision (up to 10 minutes). 
 
Begin the lesson plan- 

7. Remind students that ASL and English are two 
separate languages.  

Notes 
 
 
 
 
 
 
 
 
 
 
 

Unit 1 
Project 2 

	  
Explore Bilingualism 
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8. Begin storytelling, and ask them to pay attention to 
the story, as well as to how I sign the story.  

9. Start reading aloud. Sign the story in Signed Exact 
English (SEE), word for word.  

10. Use wait time. Let students initiate comments. 
11. Briefly discuss the difference between ASL and SEE. 
12. Finish the story. Discuss English and American Sign 

Language grammar rules and brainstorm the 
differences between them. 

 
ASL Grammar Rules 

Facial expressions 
Use pauses for punctuation 

Role shift  
Use eyebrows 

 
English Writing Grammar Rules 

Standard English word order 
Use punctuation like ?!., “”. 

Use capital letters 
Use quotation marks to show dialogue 

 

 
Ask guiding 

questions for verbal 
survey; 

 
“What did you 

notice?”  
 

“When did I code-
switch?”  

 
“Does ASL have 
grammar rules?” 

Introduction: Interactive Writing 
 

1. Hand out a list of topics. Explain that they will create 
a story together. Students will choose a topic 
cohesively and experience code-switching first hand. 

 
2. Write code-switching on white board. Start a brief 

discussion by asking “What is code-switching?” 
“What do you do when you communicate?” Write the 
definition under Notes on white board, under code-
switching. 

 
3.  Ask students if they have seen the action, patting on 

head while circling hand on stomach at the same 
time. Ask for their thoughts and/or opinions about it.  

 
4. Tell students how this interactive writing activity will 

help us understand better how to keep both languages 
separate. 
 

5. Show the two hats, and tell them to choose a hat to 
represent English and another for ASL. Explain that 
this activity is intended to see how the writer code-
switches when using a certain hat.  

 

 
 
 
 
 

Definition 
 “To create a bridge that 
extends from their first 
language schema to 
second language 
content learning” 
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6. Choose a topic together. 
 

7. There will be a role assigned, a writer, who will write 
sentences that are signed to them, in English.  

 
8. Ask for a volunteer. 

 
Procedure: Interactive Writing 
 

1. Have the writer write the topic on top of the white 
board. The rest of the students will start creating the 
story.  

 
2. Encourage students to give feedback on grammar, 

clarity, and equivalency in the expression of both 
languages. 

 
3. Continue until students are ready to work 

independently. 
 
Closure: Independent Work 
 

9. Students work on their productions independently.  
 

10. After they finish their productions, ask them to share 
with you.  

 
11. If not, it is to be completed before next lesson plan. 

 

 
 
 

 
 
 
 

Instructions 
 

Pick a topic together 
 

Create 4-5 sentences for 
that topic 

 
Writer change hats when 

code-switching 
 

 
Questions to ask 
during feedback: 

 
“Do you agree with how 
it is written, or can you 

write it differently?”  
 

“How can you phrase it 
differently?” 

 
“What do you think 
about the story just 

presented?” 
 

“Is it clear? Does it make 
sense?” 

 

Teacher’s Notes 
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Unit 1 
Project 2 

Rubric: Explore Bilingualism 
Student Name: 
	  

Notes:___________________________________________________________________
________________________________________________________________________
________________________________________________________________________	  
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Goal: Student will perform bilingual approach in their 
productions by code-switching from one language to another.  

Preparation 
• Bring Heckedy Peg 

by Audrey and Don 
Wood 

• Bring two hats  
• Print handout:  

a list of topics 

 Content Standards 

 
CCSS.ELA-LITERACY.SL.2.1.B 
Build on others' talk in conversations by linking their 
comments to the remarks of others. 
 
CCSS.ELA-LITERACY.SL.2.1.C 
Ask for clarification and further explanation as needed about 
the topics and texts under discussion. 

Materials for Students 
• iPad 
• Pencil/Pen  
• Notebook 

 

Content Objective: Students will demonstrate how to code-
switch between two languages. 
 
Language Objective: Students will role play code-switching 
through Interactive Writing before making in their 
Independent Work. 
 

Instructor’s Prompts 
 

• iPad 
• PowerPoint 
• Two hats 

 
 

Mini Lesson 
 
Start with revision- 

1. Have students open their writing production. 
2. Distribute the individual rubrics to see where and 

what they need to improve with.  
3. Give them time to revise (up to 10 minutes). 

 
Begin the lesson plan- 

1. Remind students that ASL and English are two 
separate languages.  

2. Begin storytelling, and remind that they should pay 

Notes 
 
 
 
 
 
 
 
 
 
 
 

Unit 1 
Project 3 

	  
Code-switching  
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attention to the story as well as to how I sign the 
story.  

3. Start reading aloud. Sign the story in Signed Exact 
English (SEE), word for word.  

4. Use wait time. Let students initiate comments. 
5. Briefly discuss the difference between ASL and SEE. 
6. Finish the story. Discuss English and American Sign 

Language grammar rules and brainstorm the 
differences between them. 

 
ASL Grammar Rules 

Facial expressions 
Use pauses for punctuation 

Role shift  
Use eyebrows 

 
English Writing Grammar Rules 

Standard English word order 
Use punctuation like ?!., “”. 

Use capital letters 
Use quotation marks to show dialogue 

 

 
Ask guiding 

questions for verbal 
survey; 

 
“What did you 

notice?”  
 

“When did I code-
switch?”  

 
“Does ASL have 
grammar rules?” 

Introduction: Interactive Writing 
 

1. Hand out a list of topics. Explain that they will create 
a story together. Students will choose a topic 
cohesively and experience code-switching first hand. 

 
2. Write code-switching on white board. Start a brief 

discussion by asking “What is code-switching?” 
“What do you do when you communicate?” Write the 
definition under Notes on white board under code-
switching. 

 
3.  Ask students if they have seen the doing, patting on 

head while circling   hand on stomach at the same 
time. Ask for their thoughts and/or opinions about it.  

 
4. Tell students how this interactive writing will help us 

understand better how to keep both languages 
separate. 
 

5. Show the two hats, and tell them to choose a hat to 
represent English and another for ASL. Explain that 
this activity is intended to see how the writer code-
switch, especially to think in that language when 
wearing a certain hat.  

 
 
 
 
 

Definition 
 “To create a bridge that 
extends from their first 
language schema to 
second language 
content learning” 
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6. Choose a topic together. 

 
7. Tell that this activity requires two roles. First role 

will be a writer, who will switch between hats and 
write sentences that were signed to them, in English. 
Second role will create and sign one or two things 
about the chosen topic to the writer.  

 
8. Ask for two volunteers.  

 
Procedure: Interactive Writing 
 

1. Have the writer write topic on top of the white board. 
Second volunteer will start creating the story.  

 
2. Encourage students to give feedback on grammar, 

clarity, and equivalency in the expression of both 
languages. 

 
3. Continue until students are ready to work 

independently. 
 
Closure: Independent Work 
 

1. Students work on their productions independently.  
 

2. After they finish their productions, ask them to share 
with you.  

 
3. If not, it is to be completed before next lesson plan. 

 

 
 

Instructions 
 

Pick a topic together 
 

Create 4-5 sentences for 
that topic 

 
Writer change hats when 

code-switching 
 

 
Questions to ask 
during feedback: 

 
“Do you agree with how 
its put or can you write 

differently?”  
 

“How can you put it 
differently?” 

 
“What do you think 
about the story just 

presented?” 
 

“Is it clear? Does it make 
sense?” 

 
 

Teacher’s Notes 
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Unit 1 
Project 3 

Rubric: Codeswitching 
Student Name: 
	  

Notes:___________________________________________________________________
________________________________________________________________________
________________________________________________________________________	  
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Goal: Students will practice the writing trait and execute it in 
their next bilingual productions.  
 

Preparation 
• Mood Voices list  
• Letter Chart in 

PowerPoint 

 Content Standards 

 
CCSS.ELA-LITERACY.W.2.8 
Recall information from experiences or gather information 
from provided sources to answer a question. 
  
CCSS.ELA-LITERACY.W.2.5 
With guidance and support from adults and peers, focus on a 
topic and strengthen writing as needed by revising and 
editing. 
 

Materials for Students 
 

• iPad 
• Pencil/Pen  

 

Content Objective: Students will compare how selection of 
voice impact writing and speaking. 
 
Language Objective: Students will justify their selection of 
voice by choosing appropriate type of letter/audience in their 
productions. 
 

Instructor’s Prompts 
 

• iPad 
• PowerPoint 
• Fifteen Index Cards 

 
 

Mini Lesson 
 
Start with revision- 

4. Have students open their prior writing production. 
5. Distribute the individual rubrics to see where and 

what they need to improve with.  
6. Give them time to revise (up to 10 minutes). 

 
Begin the lesson plan- 

1. Explain to students that they are going to participate 
in an activity, “Voice of a Minute”.  

2. Each student will draw from a stack of index cards 
with a voice written on it.  

3. Students will think a scenario and express themselves 

Notes 
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using that voice on the index card for a minute.  
4. Demonstrate by going first. Draw one index card and 

think of a scenario. Have a student time you. 
5. Talk in that voice for the next minute.  
6. When time is up, have others guess what the voice is. 
7. Continue taking turns until there are no more index 

cards. 
8. Discuss the trait. Ask students they think the word 

voice means especially in writing.  

 
 

Write on white 
board, “Voice is…” 

 
 

Ask guiding 
questions for verbal 

survey: 
 

“Could you write a 
love letter sounding 

angry?” 
 
“Why is it important 
to present their voice 

in their writing?” 

Introduction: Interactive Writing 
 

4. Make three-column chart. First column: “Types of 
Letter or Note”. Second column: “Audience”. Third 
column: “Voice” 

 
5. Begin with the first column and list as many as 

possible.  
 

6. Do the second column after completing the first 
column, make sure students understand that this 
column is more specific (Look under Notes for 
questions). 

 
7. Have students brainstorm what voice is appropriate to 

each type of letter or note.  
 

8. Discuss why some voices are appropriate in certain 
circumstances. “Why is voice in a letter or note 
important?” “What would happen if voice does not 
match?”  

 
 
Closure: Independent Work 
 

9. Begin with asking them to think of someone that they 
would like to write their letter to. Write down 
instructions on white board.  
 

10. Students work on their productions independently. 

 
 

Examples of 
letter/note: 

A thank-you note 
A letter of excuse 

A note in class 
A letter of 
complaint 

A note of invitation 
A love letter 

 
Guiding questions 
 
“What does 
audience mean?” 
 
“Try to come up 
with primary 
audience.”  
 
“Who is the letter 
for?”  

Examples of 
Audience: 
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Remind them to pay attention to their voice.  
 

11. After they finish their productions, ask them to share 
with you.  

 
12. If not, it is to be completed before next lesson plan. 

 
Modifications / Level of Difficulty 
 

Possible questions to ask if students struggle with writing: 
 
What kind of audience do you feel most comfortable with? 
 
Do you remember feeling good about any of your 
papers/essays? If so, what voice was that?  
 
What kind of voice motivates you right at this minute? Or is 
there a kind of audience you would like to hand your 
letter/note to? 
 
Encourage students with higher English skills to choose a 
different audience. Challenge them to come up with an 
audience that they have never written to. 

Relative 
Teacher 

Classmate 
Sport company 

Friend 
Celebrity 

 
Instructions 

As you have thought 
about whom to write 
your letter or note to, 

now think of what voice 
you think would be 

appropriate.  
 

If you do not want to 
write in that voice, then 

choose a different 
audience.  

 
  

Teacher’s Notes 
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Goal: Students will practice the writing trait and execute it in 
their next bilingual productions.  
 

Preparation 
• Personal Treasures 

 

 Content Standards 
 
CCSS.ELA-LITERACY.W.2.5 
With guidance and support from adults and peers, focus on a 
topic and strengthen writing as needed by revising and 
editing.  
 
CCSS.ELA-LITERACY.W.2.8 
Recall information from experiences or gather information 
from provided sources to answer a question. 
 

Materials for Students 
• Personal Treasures 
• iPad 
• Pencil/Pen  

 

Content Objective: With Idea as one of writing traits, 
students will construct ideas of their personal treasures in 
Mini Lesson and Interactive Writing. 
 
Language Objective: Students will be able to explain what 
Personification is and execute through personifying their 
personal treasures. 
 

Instructor’s Prompts 
 

• iPad 
• PowerPoint 

 

Mini Lesson 
 
Start with revision- 

9. Have students open their letter in writing and ASL. 
10. Distribute the individual rubrics to students for them 

to see where and what they need to improve with.  
11. Give them time to revise (up to 10 minutes). 

 
Begin the lesson plan- 

12. Have students take out the homework handout. 
13. Discuss the meaning of treasure. 
14. Explain to students that one by one they are going to 

take out their personal treasures, set it in front of 

Notes 
 
 
 
 
 
 
 
 
 
 

“What is a treasure?” 
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them and allow others to observe. 
15. The rest of students will brainstorm what they think 

the treasures mean to that person.  
16. Allow two to three minutes of brainstorming about 

the treasures. Ensure one person has the floor at a 
time. 

17. After the brainstorming, ask the person who brought 
in the treasures to share their memories and/or 
reasoning.  

18. Repeat the same procedure with each student.  
19. Discuss the trait. Ask students they think the word 

idea means especially in writing.  

 
 
 
 

 

Introduction: Interactive Writing 
 

4. Have students set their personal treasures in front of 
them on table. 
 

5. Ask them to open a blank document in GoogleDocs. 
 

6. Write instructions on white board for the students to 
follow.  
 

7. Have students write down in GoogleDocs about what 
they said about their treasures to the class. 

 
8. As they compose, encourage students to talk to one 

another.  
 

9. Introduce the idea of Personification. Show short 
youtube videos of Personification.  

 
10. Write on white board “ASL Personification” and 

have students explore the title on YouTube. Give 
them a few minutes. 

 
11. Explain that they are to personify their treasures. 

Demonstrate personification if necessary. 
 
 
Closure: Independent Work 
 

13. Students work on their productions independently.  
 

14. After they finish their productions, ask them to share 
with you.  

 
15. If not, it is to be completed before next lesson plan. 

 
 

 
Instructions 

Describe the treasures 
that you brought.  

Write down why your 
treasures are important 

to you.  
 
 
 
 

Tell students that the 
story behind each  
special treasure 

is the source of good 
ideas for writing. 

 
 
 
 

Remind students that the 
object itself might not be 

very valuable, but the 
memory it conjures is, 

indeed. (Culham, 2005) 
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Modifications / Level of Difficulty 
 

Possible questions to ask if students struggle with writing: 
 
What kind of memories does your treasures carry?  
 
What does it make you think of?  
 
How would you describe it? What does it look like?  
 
Encourage students with higher English skills to think 
about those questions:  
 
Do you give your idea some space to grow, and to see 
what happens next? 
 
When you have an idea, what do you do with them? 
 
Where do you find ideas? Or do ideas find you? 
 

 
 
 

 
 

Teacher’s Notes 
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Goal: Students will practice the writing trait and execute it in 
their next bilingual productions.  
 

Preparation 
• Sensory words list 
• Rubric 

 

 Content Standards 
 
CCSS.ELA-LITERACY.W.2.5 
With guidance and support from adults and peers, focus on a 
topic and strengthen writing as needed by revising and 
editing.  
 
CCSS.ELA-LITERACY.W.2.8 
Recall information from experiences or gather information 
from provided sources to answer a question. 
 

Materials for Students 
• iPad 
• Pencil/Pen  

 

Content Objective: Students will list as many words as they 
can and learn new ones. 
 
Language Objective: Students will find words and construct 
meaning throughout the lesson plan. 

Instructor’s Prompts 
• iPad 
• PowerPoint 

 

Mini Lesson 
 
Start with revision- 

20. Have students open their video: Personification. 
21. Distribute the individual rubrics to students for them 

to see where and what they need to improve with.  
22. Give them time to revise (up to 10 minutes). 

 
Begin the lesson plan- 

23. Explain to students the warm up activity is called 
Vivid Descriptions. 

24. Students will brainstorm different nouns (up to 10), 
and the words will be written on white board.  

25. Allow two to three minutes of brainstorming. Ensure 
one person has the floor at a time. 

 

Notes 
 
 
 
 
 

Descriptions (N): 
A spoken or written 

representation or 
account of a person, 

object, or event.  
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Introduction: Interactive Writing 
 

12. After the brainstorming, students are to choose one 
noun.  
 

13. After choosing a noun, ask them to list descriptors to 
describe the noun. Give them examples. Allow 
brainstorming. 
 

14. Stop after ten descriptors and introduce categories.   
 

15. Ask students to pair up. Give instructions. Remind 
them describe the noun in writing as much detail as 
possible. 
 

16. Share with the whole class.  
 

17. Discuss how precise descriptors that they wrote 
previously bring nouns to life. 

 
18. Ask students to go back to the list of nouns to choose 

five.  
 

19. Write instructions for Independent Work on white 
board. 

 
Closure: Independent Work 
 

20. Students work on their productions independently.  
 

21. After they finish their productions, ask them to share 
with you.  

 
22. If not, it is to be completed before next lesson plan. 

 
 
Modifications / Level of Difficulty 
 

Possible questions to ask if students struggle with writing: 
How would you describe it? What does it look like? 
Is there common theme with the nouns? If so, what is it?  
 

 
Categories 

 
sound, sight, taste, 
touch, and smell 

 
 
 
 

 
 

Instructions 
 

Describe the noun the 
best you can.  

Write two sentences 
using the descriptors to 
describe the noun. Use 
categories to help you 
think of descriptors. 

 
 
 

Instructions for 
Independent Work  

 
Write a story of 7-10 
sentences about the 

chosen five nouns. Get 
detailed (use idea 

writing trait). Think 
about your readers 

(voice writing trait). 
 

 
 
 
 

 



	  

	  

98 

Teacher’s Notes 
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Goal: Students will practice the writing trait and execute it in 
their next bilingual productions.  
 

Preparation 
• Sensory words list 
• Rubric 

 

 Content Standards 

 
CCSS.ELA-LITERACY.W.2.3 
Write narratives in which they recount a well-elaborated 
event or short sequence of events, include details to describe 
actions, thoughts, and feelings, use temporal words to signal 
event order, and provide a sense of closure. 
 
CCSS.ELA-LITERACY.W.2.8 
Recall information from experiences or gather information 
from provided sources to answer a question. 
 

Materials for Students 
• iPad 
• Pencil/Pen  

 

Content Objective: Students will classify details in an 
interactive outline and apply the organization trait to their 
writing production. 
 
Language Objective: Students will make applications of 
classification/organization in their writing. 
 

Instructor’s Prompts 
• iPad 
• PowerPoint 

 

Mini Lesson 
 
Start with revision- 

26. Have students open their bilingual productions of 
Vivid Descriptions. 

27. Think Pair Share with a partner. 
28. Distribute the individual rubrics to students for them 

to see where and what they need to improve. 
29. Give them time to revise (up to 10 minutes). 

 
Begin the lesson plan- 

30. Explain to the students that the activity is called 
Personal Narrative, and they are to learn how to do an 

Notes 
 
 

How do you feel 
when you read your 

partner’s story? 
 

Did your partner 
describe using 

descriptors of nouns 
correctly? If not, 
why? If so, how? 
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outline.  
31. Hand out the Personal Narrative outline. 
32. Allow a few minutes of brainstorming about what 

they noticed on the outline. Ensure one person has 
the floor at a time. 

 
 
 

 

Intoduction: Interactive Writing 
 

1. After brainstorming, students are to write a personal 
narrative together, using a shared experience. 
 

2. Create a list of what we could talk about. Allow 
students to discuss and choose what they want to talk 
about.  
 

3. Discuss details about the experience they agreed to 
write about.  
 

4. Ask students what they think the main points are of 
the experience. 

 
5. Make sure students demonstrate understanding of 

why it is considered as a main point. Ask others to 
discuss their opinion before writing in the interactive 
outline. 

 
6. Discuss how an outline organizes ideas about the 

experience.  
 

7. Ask them to do their own personal narratives based 
on an individual experience. Give them a list of titles 
to help decide what experience to write about.  

 
Closure: Independent Work 
 

8. Students work on their productions independently.  
 

9. After they finish their productions, ask them to share 
with you.  

 
10. If not, it is to be completed before next the lesson 

plan. 
 
 
Modifications / Level of Difficulty 
 

Possible questions to ask if students struggle with writing: 
 

 
Examples: 

• Court House 
• Educational 

Cultural 
Complex 

• San Diego Intl’ 
Airport 

 
 
 
 
 
 

 
 

 
Instructions for 

Independent Work  
 

Write about one of 
your experiences, or 

you may pick one 
from the list on 

PowerPoint. 
 

Use an outline to help 
you in your writing.  

Expand the main points 
into a story. 
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What were the highlights of your experience?  
 
What do you remember most from the experience?  
 
What were your feelings about the experience?  
 

Teacher’s Notes 
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Goal: Students will practice the writing trait and execute it in 
their next bilingual productions.  
 

Preparation 
• Large strips 
• Rubric 

 Content Standards 

 
CCSS.ELA-LITERACY.W.2.3 
Write narratives in which they recount a well-elaborated 
event or short sequence of events, include details to describe 
actions, thoughts, and feelings, use temporal words to signal 
event order, and provide a sense of closure. 
 
CCSS.ELA-LITERACY.W.2.8 
Recall information from experiences or gather information 
from provided sources to answer a question. 
 

Materials for Students 
• iPad 
• Pencil/Pen  

 

Content Objective: Students will explore sentence fluency 
through rephrasing activities.  
 
Language Objective: Students will create as many as 
possible sentences in ASL and English. 

Instructor’s Prompts 
• Large Strips 
• iPad 
• PowerPoint 

 

Mini Lesson 
 
Start with revision- 

33. Have students open their bilingual productions of 
narrative. 

34. Distribute the individual rubrics to students for them 
to see where and what they need to improve with.  

35. Give them time to revise (up to 10 minutes). 
 
Begin the lesson plan- 

36. Explain to students the activity is called Sentence 
Scavengers.  

37. First put up your own sentence strip and address how 
to write strip correctly. Remind students to add title 
on their strip.  

Notes 
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38. Send students to look through books in classroom for 
a sentence that they love.  

39. Have them write it on a large strip of paper.  
40. After they finish, hang all strips on white board.  
41. Model the explanation to the students why you love 

the sentence on your strip.  
42. Have the students take turns in order of strips on 

white board to explain why.  
43. Discuss how sentence fluency impacts the readers. 

 
 

Sentence fluency means 
making a sentence that 

sounds good. 
 
 
 

Intoduction: Interactive Writing 
 

1. Tell students you will soon come up with a story.  
 

2. When you say “Back Atcha,” the student you point to 
must continue the story by adding a sentence or 
finishing the last sentence another way.  

 
3. Write rules on board word for word as found on right 

column. 
 

4. Now start telling the story. “I took a walk, and I saw 
a dog. He was running,” Point to a student of your 
choice and say “Back Atcha”.   

 
5. That student must respond to continue with the story, 

following the rules and say “Back Atcha” to other 
student in class.  
 

6. Continue with the story until one gets stuck.  
 

7. Allow the student with last turn to decide the next 
topic and continue with activity until everyone has 
taken turns more than once.  

 
8. Discuss how sentence fluency is important in making 

sense of the story. 
 
Closure: Independent Work 
 

23. Students work on their productions independently.  
 

24. After they finish their productions, ask them to share 
with you.  

 
25. If not, it is to be completed before next lesson plan. 

 
 

 
Rules 

 
• Must continue the 

story by: 
• Adding a sentence 

or two OR finishing 
the last sentence 
another way 

• Nobody can use the 
phrase, “and then.” 

 
Examples: 

 
“Dad is the most fun-
loving person in my 
family.” 

 
“The most fun-loving 
person in my family is 
dad.” 

 
“Of all the people in my 
family, dad is the most 

fun-loving.” 
 

 
 
 

Instructions for 
Independent Work  

 
Go back to your 

personal narrative 
and edit based on 

what you just 
learned.  
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Modifications / Level of Difficulty 
 

Possible questions to ask if students struggle with writing: 
 
How can you write sentences differently?  
 
Can you begin sentences in different way? Brainstorm until 
you feel it is the best way to write it. 
 
Use your ASL production to help you with details.  
 

 
 

 
 

Teacher’s Notes 
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Goal: Students will construct equivalence of meaning across 
ASL and English when self-revising their productions. 

Preparation 
• Self Evaluation  
• Final Review 

Checklist  

 Content Standards 

 
CCSS.ELA-LITERACY.SL.2.1.B 
Build on others' talk in conversations by linking their 
comments to the remarks of others. 
 
CCSS.ELA-LITERACY.SL.2.1.C 
Ask for clarification and further explanation as needed about 
the topics and texts under discussion. 

Materials for Students 
• iPad 
• Pencil/Pen  
 

Content Objective: Students will review traits and discuss 
which language they feel more competent with. 
 
Language Objective: Students will record their 
improvements and read aloud the comparison of their goals.  

Instructor’s Prompts 
• iPad 
• PowerPoint 
 

 
 

Mini Lesson 
 
Begin the lesson plan- 

13. Begin by discussing what Gallery Walk means. 
14. Instruct students to open all of their productions in 

Google Docs and YouTube.  
15. Pass out the Self-evaluation and checklist.  
16. Discuss briefly with students how to rate their work.  
17. Instruct students to work together, answer questions 

one by one.  

Notes 
 
 

 
 

Instructions 
1. Read a 

question. 
2. Pay attention to 

ASL version of 
that question. 

3. Proceed with 
answering on 
their own. 
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Introduction: Interactive Writing 
 

12. After reviewing what to do for Gallery Walk, move 
onto the checklist. 

 
13. Have students complete the checklist after giving 

instructions (listed under Notes). 
 

14. Display the PowerPoint presentation with the Self-
evaluation questions.  

 
15. Have students discuss and review their productions.  

 
16. Ask certain questions to see where they are with their 

thoughts and if they have any feedback (questions 
found under Notes). 

 
 
Closure: Independent Work 
 

17. Call students one by one for individual conference. 
 

18. Wrap up with feedback and comments. 
 

Instructions 
 

Feedback: write down 
feedback (your 

performance, how to 
enhance the lesson plan, 

what changes should 
there be, and teacher’s 
performance) for that 
certain lesson plan. 

 
Writing/ASL: Check if 
you have completed the 

production in either 
language. However, if 
not, explain why. (i.e I 
missed the class. I was 
not comfortable doing 

this assignment. I forgot 
what I was supposed to 

do.) 
 

Rating: Rate your work. 
(1- I did okay to 10- I 
did my best) 

 
 

Questions to ask: 
 

“Why are the goals 
important?” 

 
“Which goals did you 

meet? How? And which 
did you not meet and 

why?”  
  

“How will you improve 
next time?” 

Teacher’s Notes 
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Appendix B  

This is an archive of student productions collected throughout the “To Master Self-
Revision in ASL and English: a Gateway to Bilingual Competence” curriculum during 
spring 2015. 
 

 

(TOP) Figure 13.1, (Bottom) Figure 13.2: Students’ English Productions.
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(TOP) Figure 13.3, (Bottom) Figure 13.4: Students’ English Productions. 
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(TOP) Figure 13.5, (Bottom) Figure 13.6: Students’ English Productions. 
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Figure 13.7: Student’s English Production. 
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(Top) Figure 13.8, (Bottom) Figure 13.9: Students’ ASL Productions. 
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(Top) Figure 13.10, (Bottom) Figure 13.11: Students’ ASL Productions. 
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’ 
(Top) Figure 13.12, (Bottom) Figure 13.13: Students’ ASL Productions. 

 




