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ABSTRACT OF THE THESIS 
 
 
 
 

Exploring History Through Literature Circles 
 
 

by 
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Professor Gabrielle Jones, Chair 
 
 

 

 This thesis presents a bilingual cross-curricular approach for Deaf 

students to gain a meaningful appreciation for history. Social Studies is often 

perceived as a boring and unnecessary subject. It is even more of a challenge for 

Deaf students when they are typically limited to their History textbooks, which are 

presented in their secondary language, English. Recent research suggests that 

the most effective way in educating Deaf children is by using the bilingual 

approach, utilizing both American Sign Language (ASL) and English in all 

aspects of the classroom. Based on this research and other learning theories 
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such as Cummins’ Common Underlying Proficiency (CUP), Vygotsky’s scaffolded 

instruction, and Gardner’s multiples intelligences, a bilingual curriculum with a 

cross-curricular approach, integrating Social Studies and Language Arts 

together, was designed to teach Deaf students to gain a better understanding of 

our history. The implementation of student-centered literature circles based on 

historical fiction books allowed Deaf students I taught to make meaningful 

connections between ASL and English, thus deepen their understanding of the 

historical period they were studying. The findings from my implementation of this 

curriculum are taken from my field notes, student-produced artifacts, and 

assessment rubrics. This implementation shows that my students were able to 

achieve a better understanding of the Civil War through the culmination of a 

bilingual approach and historical fiction books using the strategy of literature 

circles.  
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I.  Introduction and Overview 

 
 It is widely known that Deaf students in schools read at the median score 

of fourth grade level (Holt et al., 1997). The reason behind this learning issue 

primarily lies in English being a second language for most of deaf children. This 

is a recurring problem in the education of deaf children from preschool through 

high school. With this in mind, it is our job as educators to address this issue and 

come up with solutions. To combat this issue, it is my belief that student-centered 

literature circles serve as an excellent strategy to enhance students’ reading 

experience and to increase their comprehension.  

 This thesis focuses on increasing students’ knowledge of history through 

the implementation of student-centered literature circles. Literature circles 

contain a collection of strategies to make reading more enjoyable and meaningful 

for Deaf students. In this approach, Deaf students are able to express 

themselves fluently through their native language, American Sign Language 

(ASL), during group discussion, and this will allow them to support each others’ 

comprehension of the book they are reading and the historical period they are 

studying. This visual language, ASL, allows the students to have more access to 

information. My utmost goal for this curriculum is for Deaf students to become 

confident readers and to increase their critical thinking with reading materials 

they encounter.  

 I did find a thesis written on literature circles by a former UCSD graduate, 

Darah Grisham. However, it is my observation that there is a need to expand 
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more on this teaching approach, especially in different subject matter. My project 

focuses on a cross-curricular approach, integrating History and Language Arts 

together, using literature circles with historical fiction books to create a more 

cohesive outlook on a historical period for students. Furthermore, there is a need 

to empower students with a sense of individual accountability within a student-

centered literature circle. This is where assigning different roles as members of 

the discussion group become an added feature to literature circles. The following 

sections will provide a rationale and foundation for field testing my curriculum in 

my classroom. I begin by discussing my basic approach to educating Deaf 

children bilingually.  
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II. The Need for Bilingual Approaches to Deaf Education 

 
 A plethora of research materials confirms the significance of applying 

bilingual strategies in educating Deaf children. First and foremost, bilingualism is 

“the regular use of two (or more) languages, and bilinguals are those people who 

need and use (or more) languages in their everyday lives.” (Grosjean, 1992) With 

this in mind, bilingual education fosters both Deaf students’ languages, ASL and 

English, and utilizes both of them to the fullest. Once bilingual education is 

implemented with proper design and structure, this will certainly maximize the 

Deaf students’ learning experience. To justify this approach, three types of 

arguments: a research argument, a pedagogical argument, and a socio-cultural 

argument, will be discussed, including their validation of bilingual education. 

 According to a variety of research materials, it is argued that ASL skills do 

play a role in reading development. Researchers have found that ASL 

development does correlate with reading development. It has been recognized 

through studies that Deaf children with Deaf parents usually perform well on 

reading achievement tests when compared to Deaf children of different 

backgrounds, especially those with hearing parents (Prinz & Strong, 1997). Deaf 

children are more likely to express their thinking effectively through their native 

language, ASL, and this thinking process can be transferred to their literacy 

analysis. For instance, they are able to comprehend English critically through 

fingerspelling and chaining strategies used by Deaf teachers (Padden & Ramsey, 

2000). Once Deaf children are able to make the connections between both 



	 	

	 	 	

4 

languages, their cognitive skills will flourish and they gain better metalinguistic 

awareness. This enables the students to reflect on how they express a specific 

concept. These are reasons why bilingualism is strongly advocated for deaf 

students for the purpose of advancing their literacy skills. 

 Pedagogically there is a reason why educators often refer to Cummins’ 

theory (1985) of Common Underlying Proficiency (CUP), as explained in this 

quote, “skills in different languages inhabit the same part of the brain, reinforcing 

each other at the base while differing on the surface.” Basically, both languages 

are interdependent on each other to reinforce the thinking process. Bilingual 

children use both languages on an everyday basis to strengthen their thinking 

process. In addition to that, bilingual children have a tendency to rely on their 

native language to foster better understanding for their second language. Each 

language user has basic interpersonal communicative skills (BICS) and cognitive 

academic language proficiency (CALP) (Cummins, 1979). Basically, BICS are 

language skills needed in social situations, and often used as day-to-day 

language to interact socially with other people. CALP refers to formal academic 

language, which involves listening, speaking, reading, and writing about subject 

area content material. It takes a while for children to master academic language 

acquisition. Deaf children use ASL to express their thinking fluently on a daily 

basis (BICS), and that skill can be carried forward to support their academic 

language (CALP) in either ASL or English. Teachers can structure the activities 

bilingually in the classroom to promote CALP development and to allow Deaf 

students to deepen their thinking skills. 
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  From a socio-cultural perspective, it has been noticed that the Deaf 

students are likely to benefit more through indigenous practices (habits of 

language found among Deaf ASL signers in their families and communities) in 

school, specifically when taught by qualified teachers of the Deaf and hearing 

signers who are proficient in ASL. Those practices include bilingual language 

use, implementing Deaf cultural values, and fostering a sense of pride for “Deaf-

ness” in the classroom. According to Humphries (2004), students often benefit 

from observing several possible connectors between English and ASL: 

fingerspelling use, initialized sign use (that occurs naturally in ASL), and use of a 

technique or language feature called “chaining” (combining a sign, a printed 

translation of the sign, and a fingerspelled version of the same word in rapid and 

fluent ASL, for example). The students are able to recognize the connections 

between both languages just from watching their teachers sharing information in 

ASL fluently. Basically, his study attempts to understand how teachers make 

connections between English and ASL in natural ways during instruction.  

 Another socio-cultural argument is that Deaf children are best regarded as 

visual learners. With this in mind, educators need to think visually in order to help 

maximize opportunities for Deaf students to use their visual learning skills in 

developing literacy skills, and in their general academic, social, and personal 

development (Reeves, 1995). The fact is that ASL is a natural language and 

matches the ability of Deaf people to access information visually. To conclude, 

Deaf students are likely to process information on a deeper basis through the 

indigenous practices used at their schools and a bilingual approach (using a 
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visual language to access a second language and general academic knowledge) 

best allows teachers to fulfill the needs of visual learners. 

 The above arguments are sufficient to stress the importance of applying 

bilingual approaches in the classrooms of Deaf students and is why I believe my 

project will address the need for improving literacy skills of Deaf children. 
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III. Assessment of Need 
 
In general, it is acknowledged in the field of Deaf education that many 

Deaf students have lower literacy comprehension. Educators need to employ 

different modalities to accommodate Deaf students’ needs because: “…hearing 

loss apparently alters their (deaf and hard of hearing children’s) learning style so 

that they often depend on experiential/visual learning modalities. Further, 

because these children have no undistorted access to the flow of language and 

information in the environment, they quite reasonably can demonstrate gaps in 

vocabulary, language, conceptual knowledge, especially understanding and 

using abstract concepts.” (Vess & Douglas, 1995) Although, this sounds as if 

Deaf students are unable to maximize their understanding due to lack of the flow 

of language and information in classroom, on the contrary, I believe this requires 

more modifications in our lesson planning in order to take advantage of their 

visual language skills in meaningful peer interactions. Student-centered literature 

circle is one of many strategies to increase their literacy skills, especially to apply 

apply critical thinking skills and increase their understanding of abstract 

concepts. 

According to California’s Department of Education website, it has been 

stated that “only 8 percent of our deaf students and 15 percent of our hard-of-

hearing students score proficient or advanced on the California Standards Test 

for English-language arts” (O’ Connell, 2007). This illustrates that numerous Deaf 

students in California alone have struggles with English, specifically in Language 

Arts. A variety of bilingual approaches and instruction in classrooms will lead to 



	 	

	 	 	

8 

closing of the achievement gap for the Deaf children in education. Historically, it 

has been noticed that Deaf students have struggled to acquire literacy and other 

academic skills, but this is mainly because we failed to accommodate their 

needs. As quoted by our State Superintendent of Public Instruction, Jack O’ 

Connell (2007), “"We know that children who are deaf and hard of hearing can 

learn. It is our job to make sure they are provided with equal opportunity to learn."  

In my personal experience as substitute teacher and student teacher, I 

was able to observe my students’ literacy skills. Based on my observations, it is 

true that most of them lacked the ability to think critically and understand abstract 

concepts within the literature they were assigned. Most of my students insisted 

on reading word by word in a sentence, but they often would fail to comprehend 

the meaning of the sentence. Some of them would misunderstand some multi-

meaning words in the sentence. This is the reason I felt that student-centered 

literature circles are necessary to promote their literacy skills, and to allow 

students to benefit from each other’s knowledge. With this in mind, I next began 

to search the literature for existing curricula and materials.  
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IV. Review of Existing Materials and Curricula 
 
A good amount of materials can be found on literature circles, because 

this activity is being practiced in many schools nowadays. Harvey Daniels (1994) 

wrote a book entirely on this subject. He defines literature circles as “small, 

temporary discussion groups who have chosen to read the same story, poem, 

article, or book. While reading, each group, determined portion of the text (either 

in or outside of class), each member prepares to take specific responsibilities in 

the upcoming discussion, and everyone comes to the group with the notes 

needed to help perform that job.” Later he explained how discussion roles are 

supposed to be rotated each session, and how the group can share the 

highlights of their reading with the wider community. In addition to that, Kathleen 

Burda (2000), a 6th grade teacher, pointed out that children like to talk. That is 

where kids’ strength can come in handy for this activity, as mentioned in the 

following quote: “The transition into literature circles was working. We had 

excitement. We had interest. We had discussion. And because we all loved the 

books, we had no trouble talking about them.” Basically, there are plenty of 

existing curricula and research regarding literature circles; however, most of it 

shares one recurring theme, which is implementing this activity in Language Arts 

(reading/writing). That is one major difference between my project and relevant 

research regarding literature circles. It is my intention to use literature circle to 

teach history and to enhance students’ understanding of a historical period. 

The class will be able to select a book of their own, as long it covers the 

historical period the class is studying. The selection of reading materials could 



	 	

	 	 	 	

10 

vary from non-fiction, biography, or historical fiction novels. I did not find 

materials that elaborated on how this activity can be used in other subjects 

instead of Language Arts. However, it has been mentioned a few times that 

literature circles could be modified and be used in other subjects, but they were 

mere suggestions as no further information was given. Thus, this is why I saw the 

need to implement a literature circle in a different subject area, and determine 

how this will benefit Deaf students.  

A former UCSD graduate, Darah Grisham, has written a thesis about 

literature circles (2001). The information consisted in her thesis is certainly 

useful, but based on my observations, it seems that her literature circle is more of 

teacher-centered instead of student-centered. This might be due to the fact that 

she taught 2nd and 3rd grade students for her internship, which is why she 

probably put less emphasis on student roles in her literature circle activities. 

Meanwhile, I intend to incorporate student roles in my project and make this 

more of a student-centered literature circle. It is also my goal to include a few 

new roles that would help students understand the historical period more 

effectively. Based on the need I saw for literature circles in history/social studies, 

my next step was to identify several key learning theories that form the 

foundation of my curriculum: exploring history through literature circles. 
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V. Key Learning Theories  
 
The learning theories that apply here are metacognition, scaffolded 

instruction, multiple intelligences, and collaborative learning. Each of these 

theories support the implementation of literature circles, and why this approach is 

invaluable for academic achievement of Deaf students. Each learning theory will 

be discussed, including how it applies to literature circle, so the readers will gain 

a better sense of why having literature circle in social studies class is beneficial.  

To begin with, metacognition, simply put, is a form of “thinking about one’s 

thinking”. According to Wikipedia, metacognition “refers to a level of thinking that 

involves active control over the process of thinking that is used in learning 

situations. Planning the way to approach a learning task, monitoring 

comprehension, and evaluating the progress towards the completion of a task: 

these are skills that are metacognitive in their nature.” In literature circles, the 

students need to be able to display thinking “out loud”. One of my goals for using 

literature circles in history is to encourage students to become self-regulated 

learners. The students can reevaluate their thinking strategies, especially when 

they have chances to observe other students’ thinking skills in a literature circle. 

Most importantly, it is a process where the students are consciously 

acknowledging and considering the thinking strategies used to comprehend the 

information shown in their given literature. 

 The next learning theory is scaffolded instruction, which is actually a 

teaching strategy that was originated from Lev Vygotsky’s sociocultural theory of 

learning and his concept of the zone of proxima development (ZPD). Scaffolded 
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instruction is “the systematic sequencing of prompted content, materials, tasks, 

and teacher and peer support to optimize learning” (Dickson, Chard, & Simmons, 

1993). Basically, the intention of scaffolding is to provide students with the help 

they need and allows them to complete a task with assistance before they are 

able to complete it independently. For literature circle, this approach requires a 

lot of modeling and guidance from teacher in the beginning, and then the 

responsibility is gradually released to students until they are able to monitor their 

activities on their own. For my project, I will model how the discussion should be 

conducted in a literature circle and model what all the roles do. The following 

weeks, I will give my class some guidance to ensure their literature circle stays 

on the right track. By the final few weeks, the class should be able to monitor 

their literature circle on their own. In a nutshell, scaffolded instruction is to 

provide the class necessary support, then gradually becoming self supporting as 

the class moves toward independence. 

Multiple intelligences, as proposed by Howard Gardner (1983), holds that 

there are eight kinds of intelligences: linguistic, logical-mathematical, spatial, 

bodily-kinesthetic, musical, interpersonal, intrapersonal, and naturalist. His theory 

argues that educators need to redesign their instruction to accommodate varying 

intelligences. The reason he proposed this theory was to challenge traditional 

notions of intelligence (based on I.Q. testing). These eight different intelligences 

are to account for a broader range of human potential in children and adults. This 

theory applies to roles used in literature circles, as this will accommodate several 

intelligences. For instance, the vocabulary/phrase person will provide new 
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vocabularies and phrases found in the literature, thus engaging the linguistic 

intelligence of some students. Some students are strong in spatial intelligence, 

and the role of illustrator will build on their strength and/or talent. The role of 

discussion coordinator will help the student to use his/her interpersonal 

intelligence. These are a few examples of how multiple intelligences can be 

achieved in literature circles. It is the teacher’s responsibility to provide 

experiences to engage all eight kinds of intelligences within literature circles, 

allowing students to use as many of the intelligences as possible. In a nutshell, 

the literature circles, along with a variety of roles, is an effective strategy to 

accommodate and tap multiple intelligences of a class. 

The final learning theory is collaborative learning, which is a process to 

enhance decision-making through shared understanding. The principle in this 

theory is to shift away from the typical teacher-centered or lecture-centered 

classroom, and instead, to focus on making it into a student-centered classroom. 

In general, collaborative learning activities “vary widely, but most center on 

students’ exploration or application of the course material, not simply the 

teacher’s presentation or explication of it.” (Smith & MacGregor, 1992) Also, 

collaborative learning suggests a way of dealing with people that respects and 

highlights individual group members' abilities and contributions. This is the core 

of what literature circles is all about: to allow students to share their 

thinking/understanding of a given literature in a discussion group. 

These learning theories support the potential of bringing social studies to 

alive through the implementation of literature circle in social studies classes. 
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Many teachers face the challenge of teaching a standards-based social studies 

curriculum, especially to prepare them for high-stakes standardized tests. Often 

the teachers find themselves limited to a straight textbook approach, which 

unfortunately, often leads to the result of too many students finding social studies 

boring. According to Teachers’ Curriculum Institute, collaborative theory-based 

active instruction is essential to promote active learning among students in social 

studies classrooms. “Our years of classroom experiences have shown that when 

social studies is taught through active, student-centered approach, students do 

learn and remember important content.” (Bower and Lobdell, 2005) Moreover, 

the collaborative instruction in social studies is intended to strengthen students’ 

set of skills and knowledge to be able to think historically. Greg Milo (2015), a 

current social studies department chair at a High School in Ohio, stresses the 

importance of social studies in school curriculum: “What is it about the social 

studies that’s most important to my students? My answer: strengthening their 

thinking skills.” The students need to be challenged to use their critical thinking 

skills to apply their social studies knowledge to the world around them. Literature 

circles are designed to allow students to become active learners and to promote 

dialogue in order to “think historically”. In summary, the theories I have identified 

support the need for literature circles in social studies class. 

This concludes my discussion of the key learning theories behind student-

centered literature circles. All of them emphasize the benefit of applying literature 

circles in classrooms. I intend to apply these learning theories in writing my 

project in order to promote students’ critical thinking and literary analysis, and to 



	 	

	 	 	 	

15 

allow them to achieve a clear and better understanding of their assigned 

historical period. These key learning theories are the reason why I believe having 

student-centered literature circles in history/social studies class will benefit the 

class greatly and to increase academic achievement of Deaf students. 
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VI. The Curriculum 
 

Before discussing the structure of my curriculum, I will explain the content 

of my curriculum. The purpose of my curriculum is to develop literature circles in 

social studies class, which will allow students to gain more knowledge about 

specific historical periods they are studying on. Some historical fiction books will 

be used in literature circles. The books used in my literature circles will allow 

students to develop critical thinking skills and better insights about history, 

instead of having them relying too much on textbooks in school. The following 

explains the structure of the curriculum.  

For the structure of the curriculum, I have decided that every lesson plan 

will be addressed in a format using an outlined table (box). Each lesson plan is to 

be created in a box; therefore, the readers will be able to determine how many 

lesson plans there are in a unit. There are a total of three units. The first unit 

focuses on introducing the concept of literature circles and how the roles are 

used in the literature circles. The second unit focuses on implementing literature 

circles in class and making it student-centered with roles. The third unit focuses 

on their final project, and that is to create a quilt story regarding their historical 

fiction book. The lesson plans in each unit will be labeled in sequence. For 

instance, the third lesson plan under second unit will be labeled as Lesson 2.3.  

Each lesson plan will begin with a number and its title, along with date of 

implementation. Below the lesson plan title and date will be a shaded box. This 

box is for state content standards. The reason I want the box to be shaded is 

because I want it to be easily recognized. If the principal was to show up in your 
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classroom and ask you for state content standards, you will be able to find them 

right away because of its shaded background. The rest of lesson plan will be 

written in black font with white background. Below the state content standards 

are the objectives of the lesson plan. This is to give teachers guidance of what 

the students are expected to learn from this lesson plan. Below the objectives are 

two columns: prep and materials. The teacher can use these to make sure they 

are fully prepared for each lesson. Next is the procedure, which will direct the 

teachers step by step what to teach in the classroom. The procedure will be 

listed in an outline format, thus the teachers can get a clear sense of what he/she 

is to do for each lesson plan. Then comes suggestions for assessment, which 

are used to evaluate the students’ understanding of the lesson. Homework, 

projects, presentations, or teacher-created rubric can be used as assessment, as 

long it demonstrates the students’ understanding. The very end of lesson plan 

has “notes for teachers”. In this section, I add modifications, extension, or any 

other suggestions, but only if seems necessary. This is not used in every lesson 

plan. Basically, this is the general outlook of the design of each lesson plan. 

 To conclude, the formatting of my curriculum is intended to be simple and 

clear for the readers to follow. Ultimately, I hope to make it possible for teachers 

to feel completely prepared if they were to use my curriculum in their classroom.  
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VII.  The Evaluation Plan 
 

To determine the success of the implementation of my curriculum, three 

different methods were used to gather data to verify effectiveness. The first 

method of gathering data was the field notes. The data included my daily written 

reflections, along with some observations by my cooperating teacher. The next 

method was collecting student-produced artifacts. Their works reflected how well 

they understood the curriculum that was implemented. The final method of 

collecting data was the assessment rubrics. They were used to identify the 

evidence of student performance. In overall, those three methods were selected 

to ensure there was enough data to evaluate the effectiveness of the 

implementation of my curriculum. 

 To begin with, the field notes consisted mostly of my written reflections on 

a daily basis along with weekly observations by my cooperating teacher. The 

implementation of my curriculum took four weeks. After each day, I was to write 

my brief reflection regarding the successes and failures of lesson plan I taught on 

that day. These written reflections helped me record small details that I would 

have forgotten if they were not written down immediately. My cooperating teacher 

turned in her written observation on a weekly basis. Her inputs were useful, 

because it allowed me to evaluate my curriculum through a different viewpoint. 

Our anecdotal notes proved to be useful, especially when they included many 

brief but critical comments regarding students’ performance in the classroom. As 

a result, this method was integral to my evaluation plan. It helped me to achieve 

a better overall picture on the effectiveness of the curriculum. 
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 Next method was gathering student-produced artifacts. Their works 

revealed how well they benefited from the curriculum. Through examining their 

artifacts, I got to read their actual thoughts and opinions. It helped me to evaluate 

their comprehension and enable any necessary modifications in future lesson 

plans. Through their work helped, I was able to determine the common 

misconceptions shared by students. It also allowed me to pinpoint areas where 

there was a clear understanding of what were expected of them such as the 

literature circles. This method enabled me to use a type of formative assessment 

to help evaluate the curriculum and subject it to necessary modifications during 

the implementation. 

 The third piece of data was the self-assessment rubrics. The students 

were able to share their input and opinions in regards to the lesson plans and 

activities they were taught. Some of the students expressed their frustration 

and/or shared suggestions about how the curriculum could be improved. Their 

opinions allowed me to strengthen and modify my curriculum to maximize their 

learning experience. Furthermore, they were able to evaluate themselves and 

their works truthfully. I recognize their bravery and honesty in admitting their 

weaknesses and strengths according to assessment rubrics. With this 

knowledge, I was able to focus on their weaknesses, and have them to use their 

strengths to their advantage. Ultimately, the assessment rubrics provided me the 

clear evidence of their strengths and weaknesses. This third and final piece of 

data was helpful to my evaluation plan. 
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 In conclusion, the triangulation of the data allowed me to effectively 

assess the curriculum. Each method and its data gave me deeper and different 

insights regarding the process I was making with my curriculum. The 

triangulation allowed me to evaluate the strengths and weaknesses of my 

curriculum and to apply modifications whenever they are necessary. To 

conclude, I found that I had useful data from those three methods that ultimately 

contributed directly to the evaluation plan. 
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VIII.  The Curriculum Implementation 
 

I field-tested my curriculum at a Deaf school in Texas in a classroom at 

Middle School. The subject I taught was Social Studies. I taught six different 

classes: two 8th grade classes in American History, one 7th grade class in Texas 

History, and three 6th grade classes in World Geography. My cooperating teacher 

taught Language Arts at the school for last twenty years, but it was her first year 

as a Social Studies teacher.  

After few weeks of observation and consultation from my cooperating 

teacher, I made a decision to implement my curriculum in both of the 8th grade 

classes, 8.1 and 8.2. The 8th grade students were assigned to their classes 

through tracking. The students in 8.1 are on par with grade reading level, while 

the students in 8.2 vary from 4th grade to 7th grade reading levels. Both classes 

have nine students each with eighteen students in total. The first class, 8.1, 

consisted of two males with seven females. Seven of them were White, one 

Asian, and one Latino. The second class, 8.2, consisted of five males and four 

females, all of them White.  

The schedule of middle school depends follows a block schedule. I taught 

Social Studies class three times a week. The days of the week that the classes 

were held on changed alternately. For instance, one week the class was held on 

Mondays, Wednesdays, and Fridays. From Monday to Thursday, I teach each 

class for ninety minutes. Friday classes were 25 minutes long. For both of my 8th 

grade classes, I taught them on Mondays, Wednesdays, and Fridays. The times 

for each class are as follows: 8.1 class at 1:40 pm to 3:15 pm on Mondays and 
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Wednesdays; and, 12:35 pm to 1:00 pm on Fridays. 8.2 class at 9:35 am to 

11:10 am on Mondays and Wednesdays; and, 9:00 am to 9:25 am on Fridays.  

According to their state standards, Texas Essential Knowledge and Skills 

(TEKS) for Social Studies, the 8th grade classes were to study the history of 

United States from the early colonial period through Reconstruction. For the 

duration of my student teaching, I was responsible of teaching early American 

growth after American Revolution to Civil War. In addition to that, I had to 

prepare both of my classes for their 8th grade TEKS testing, which took place on 

April 30th. My implementation of the curriculum took six weeks. For my 

curriculum, it was decided that each 8th grade class was to be separated into two 

literature circles. 

It took me a while to decide what type of historical fiction books I should 

offer for students to select from. At first, I was unsure about which historical event 

the books should cover. I had considered about offering each class up to five 

historical fiction books of various historical events and allow each student vote 

his/her top three picks. I gathered good number of historical fiction books from 

school library, varying from expansion of America, lifestyle of African-American 

slaves, relations between Indians and Americans, and Civil War. However, I was 

struggling to find a best and most efficient way to screen the books because I did 

not want to overwhelm the students with too many selections. It was after lengthy 

consideration and several meetings with my teacher, which ultimately led to my 

decision of using only historical fiction books about the Civil War. I knew I would 

have to deal with four different literature circles (two per 8th grade class). The 
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large selection would have complicated things more. If all the literature circles 

were to cover many historical events, it could prove to be overwhelming for the 

students. In addition, by end of the curriculum implementation, the classes would 

be studying the unit on Civil War after covering American Revolution. I thought it 

would be beneficial if each group were to give a presentation on their historical 

fiction book about Civil War to other three groups. Both classes would be able to 

build up on their knowledge and gain multiple perspectives through four different 

historical fiction books about Civil War.  

After finalizing my decision of using historical fiction books about Civil 

War, I went ahead and picked out nine books. As mentioned before, both 

classes, 8.1 and 8.2, have different reading levels. I gave 8.1 four different books 

which are at approximately 7th-8th reading level. As for 8.2, I gave them five 

books, all ranging from 4th to 6th reading level. In both classes, I gave a brief 

PowerPoint presentation covering synopses of all books and encouraged the 

students to look at each book’s cover page, back page, text used in book. I also 

encouraged them to look for anything else that may help out with their decisions. 

Once the evaluation of books was completed, each student was to write down 

his/her top three picks. The votes allowed me to determine which books I should 

select and how to divide class into two literature circles. For 8.1 class, two books 

were selected: The Bushwhacker by Jennifer Johnson Garrity and Charley 

Skedaddle by Patricia Beatty. For 8.2 class, the two books are as the following: 

No Man’s Land by Susan Campbell Bartoletti and Behind Rebel Lines by 

Seymour Reit. The objective of those books was to build students’ knowledge 
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about Civil War and allow them to make connections with information they find in 

their American History textbooks. 

         

Figure 8.1: Books Used in Literature Circles  

Upon my arrival at school, it came to my attention that most of the 

students were already familiar with literature circle. In fact, my cooperating 

teacher used to be their Language Arts teacher, and she used literature circles 

frequently with them in the past. Most of them actually expressed their dismay 

when I announced that they would be doing literature circles with historical fiction 

books for the next six weeks. I had to assure them that the format of my literature 

circle was different and was designed specifically to help them to learn historical 

information regarding their books. At beginning of my curriculum implementation, 

I introduced the roles of literature circle and demonstrated each role with a 

selected reading of my own, Walt Whitman’s famous poem: “O Captain! My 

Captain!”. The poem in print English was shown to the class, and I translated the 

entire poem to the class. The students were clueless about the metaphor behind 

the poem, which was the assassination of our 16th US president, Abraham 

Lincoln. After I demonstrated each role of literature circle (see Appendix C), the 

students were able to figure out the metaphor behind this poem.  
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The roles of literature circle are as the following: Discussion Facilitator, 

Word Wizard, Passage Master, Artful Artist, and Historian. Discussion Facilitator 

is responsible for monitoring entire literature circle and is required to come up 

with at least five thought-provoking questions about their assigned reading 

material. Word Wizard is to pick out five vocabularies from assigned reading for 

further discussion. Passage Master is to pick out three quotations, passages, or 

paragraphs from assigned reading for further discussion. Artful Artist is to create 

an artwork with hidden meanings and symbols that will reflect the assigned 

reading material. Lastly, Historian is to pick a subject from assigned reading 

material and to find out actual historical information regarding the subject 

(resource must be documented for credibility). Each literature circle role has its 

own planning form (see Appendix B). Those forms are to help students to be fully 

prepared for the discussion within their literature circle.  

The literature circle usually last for approximately 30 to 40 minutes, 

depending on how well prepared the students are or how heated the discussion 

was. Discussion Facilitator is responsible for initiating the discussion within the 

literature circle and notifying other roles when it is their turn. After the completion 

of all roles and discussion within their literature circle, the students were to fill out 

assessment rubric on their performance (see Appendix B). This includes 

comments on how they could improve for next time and what they learned from 

literature circle. The students were required to rotate through all roles of literature 

circle, as I wanted each student to experience each role in their literature circle. 
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Figure 8.2: The Rotation of Roles in Literature Circle 

For most of the six weeks, my ninety minutes of classroom instruction on 

Mondays and Wednesdays for each 8th grade class looked like as this: thirty 

minutes of two literature circles with their historical fiction books about Civil War; 

thirty minutes of TEKS preparation training; and thirty minutes of instructional 

time about history units they were supposed to cover that week. On Fridays, both 

classes were to dedicate their entire class time on their literature circles. 

By the last week of curriculum implementation, each literature circle was 

to create a poster on their historical fiction book as a final project. A list of 

criterion was provided to each literature circle about what should be included on 

their posters. They were to include popular selections from each role on their 

posters. The students also were to document their ratings of book, out of five 

stars, on a poster. Each group had to give a presentation on everything that was 

visibly shown on the poster. My teacher and I reserved a section in library for 

both 8th grade classes to attend for their group presentations. On very last day of 

my internship, all four literature circles managed to complete their posters and 
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presented them to other three groups. The goal of this was for students to gain 

multiple perspectives and additional information about Civil War from each 

group’s presentation about their historical fiction books. 

    

    

Figure 8.3: Posters of their Final Projects 

Throughout the curriculum implementation, I was forced to make some 

modifications to accommodate the needs of students. I had originally planned to 

monitor all four literature circles by myself. By doing it that way, I would be able 

to record my observations on all four groups. However, I was struggling to do so 

in first week of literature circle since it was hard for me to stay on top of all four 

groups. My teacher and I agreed on splitting the responsibility for monitoring the 
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literature circle. I took responsibility of one literature circle in each class, while my 

cooperating teacher took the rest. There were further complications.  

Other issues were with the literature circle roles and students’ lack of 

preparation during the first few weeks. For instance, it was clear that most 

students were struggling with the role of Historian. Some of them did express 

their frustrations and confusion regarding the role of Historian in their rubric 

assessment. In middle of my curriculum implementation, I had to model the role 

of Historian again and explain explicitly of what was expected from this role. My 

other frustration was students’ lack of desire to contribute to their roles to my 

expectations. First few weeks of literature circles were indeed tiresome, I had to 

scold several students for not being fully prepared. I even mentioned that their 

grades would be affected, but this did not really work on them. Twice my 

cooperating teacher and I were forced to have a group to come back during 

lunchtime to repeat their literature circle, and do it in orderly fashion. In addition 

to that, in the first few weeks, I had to jump in the literature circle and clarify 

about the context of their historical fiction books. For 8.2 class, my literature 

circle was struggling to understand what was going on in the book due to lack of 

prior knowledge and language used in the19th century. I had to step in and 

explain explicitly what happened in their assigned reading material, as all 

students in literature circle were confused. Yet, over time, all four groups made 

some progress and even took a liking to the book. By the last couple of weeks, I 

was able to sit back and observe students handling their own discussion within 
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the literature circle. In overall, it was certainly a work in progress throughout the 

entire curriculum implementation.     

Despite some conflicts and woes, the curriculum implementation in overall 

was to some extent a success. There were some times where I was forced to 

sacrifice some of my curriculum implementation due to a variety of Spring events 

and preparing students for TEKS testing. Regardless, with my cooperating 

teacher’s help, we managed to complete the curriculum implementation by end of 

my student teaching. 
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IX.  Report on the Results of My Evaluation 
 
 There were three curriculum goals: 1) to enhance students’ literary 

analysis through structured discussion; 2) to empower each student with a role 

and to give him/her individual accountability within a group; and 3) to assess the 

story through multiple perspectives and allow opportunities for students’ creative 

expression. All three goals were designed to allow the students to participate as 

collaborative learners and improve their reading strategies and critical thinking 

skills about History through roles within literature circle. 

 The curriculum was evaluated with three different types of data collection: 

teachers’ annotations, student-produced artifacts, and students’ assessment 

rubrics. The evidence gathered from data collection helped me to make revisions 

to my curriculum throughout the implementation. It was an ongoing process, as I 

constantly had to revise my teaching strategies to maximize my students’ 

learning experience.  

 For instance, my weekly meetings with my cooperating teacher gave me 

insights of how I could improve my approach and to maintain clear expectations 

for my students. Despite the fact that I modeled each role of literature circle with 

Walt Whitman’s “O Captain, My Captain” poem, the students still were not clear 

about what they were supposed to do during their first couple weeks of literature 

circle. The student artifacts and their rubric assessments showed evidence of 

incomprehension. Based on this evidence, I made a decision for cooperating 

teacher and I to become involved with our students’ literature circles during their 

second week. We took over as Discussion Facilitators in our literature circles to 
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demonstrate how the literature circle was supposed to be run. We gave 

acknowledgments and feedback to our students on whether or not if their roles 

fulfilled our expectations or how they could improve with their roles. Several 

students complained on their rubric assessments that they did not know what to 

do with the role of Historian in literature circle as this role was still new to them. 

Based on their reflections, I made the decision to model the role of Historian 

again, with a different example, to both classes and to address my expectations 

clearly. By the third and fourth week, I saw great improvement from all of four 

literature circles. 

 This curriculum’s first goal was to enhance literary analysis through 

structured discussion. Using students’ rubric assessments, it was evident that 

some students were able to understand the story better through their peers’ 

contributions in literature circle. Several students mentioned how Word Wizard 

helped them to understand the vocabularies used in their books, especially when 

some of them applied only to Civil War era. One student wrote down on her 

assessment that she learned from her group, with the assistance of Historian 

role, about Underground Railroad and how it is actually a path for the slaves to 

escape. She mentioned in the circle that she thought it was an actual track for 

train to go underground. Another evidence I saw during my observations was 

when the student with role of Passage Master who was discussing couple of 

passages in the book with her group. She did not fully grasp the meaning of the 

sentence: “Charley’s heart grew lighter.” (see figure 15.13) She guessed it meant 

that he was shocked or saddened, but another student in her group explained in 
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ASL that it meant he was happy. He signed HEART-INSPIRED, and clarity 

immediately showed up on the girl’s face, as she finally understood the context of 

that sentence in the chapter. It was a beautiful sight to witness, as this is a 

perfect example of how bilingual approach allowed her to understand the story 

better. Those examples are few of numerous evidence I have seen of how the 

structured discussion within their literature circles improved their literary analysis. 

 The curriculum’s second goal was to empower each student with a role 

and to give him/her individual accountability within a group. Based on all three 

data collection methods, I believe that this goal was somewhat met but not fully 

achieved. Many of students admitted on their rubric assessments how they 

needed to do a better job with their roles. It was a challenge to keep all four 

groups stay motivated with their books, especially when they have so many other 

things going on, academically and socially. As mentioned before, my cooperating 

teacher and I had to make one group to come in during their lunchtime twice to 

complete their roles for literature circle. Regardless of this, it was nice to see 

students take accountable of their flaws. During first few weeks of literature 

circle, several students came up to me for clarification with their roles, especially 

with the role of Historian. As time progresses, by last couple of weeks of 

curriculum, the students became more confident with their roles and knew what 

were expected of them during their literature circle. Unfortunately, based on my 

observations, I knew those students were capable of doing much better job with 

their roles, but they chose not to invest their time and energy fully in my 

curriculum. 
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 Finally, the curriculum’s third goal was to assess the story through multiple 

perspectives and allow opportunities for students’ creative expression. This goal 

not met and minimally achieved. Based on field notes and students-produced 

artifacts, most of students struggled with their roles during literature circle. Some 

of them did not keep up with their reading assignments and came to literature 

circle unprepared. Several of them took their roles seriously, while others did 

minimal work just enough to meet the requirements. This affected the discourse 

during the literature circle, as some of them did not have much to offer to the 

literature circle or their discussion went off the topic. Some students struggled 

with the role of Discussion Facilitator, which was to initiate and lead the dialogue 

during the literature circle. My cooperating teacher and I had to step in our 

literature circles occasionally to maintain the discussion about their assigned 

readings and/or to interject some questions to prompt their critical thinking. It is 

possible that my curriculum implantation planning and time frame did not give 

students adequate time to become proficient with their roles during literature 

circle. Despite their occasional lackluster performance, there were moments 

where I saw students discussing their perspectives heatedly about an event in 

their assigned readings. They were able to build upon each other’s ideas to 

understand the story better, and some students did point this out in their rubric 

assessments. Even though there were areas for improvements, I still observed 

that students were able to assess their books through multiple perspectives and 

using the dialogue in ASL to increase their understanding of story. 
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 The implementation of this curriculum was hindered by a short time frame 

and the overlapping of TEKS testing and spring events. Based on my findings, I 

felt all the goals of the curriculum were minimally achieved. It was a challenge to 

keep the students stay motivated throughout the entire curriculum 

implementation, but all the four literature circles did succeed in completing their 

books and final project. 
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X. Conclusion 
 

This curriculum was developed through the culmination of two years’ 

worth instruction in bilingual education and pedagogical theories, extensive 

training in teaching methodology, and prior experience in classrooms. The 

findings and my evaluation showed that the results fulfilled the goals of my 

curriculum, although there was plenty room for improvements. Students were 

able to benefit from each other’s multiple perspectives in both ASL and English. 

Through bilingualism, they gained better understanding of Civil War through the 

historical fiction books in their student-centered literature circles. After the 

curriculum implementation, the students were able to demonstrate their new 

knowledge during Civil War unit in their Social Studies classes. This project has 

shown me the benefits of bilingual approach and promoted my growth as a 

bilingual teacher.   

In reflection, there were some things I could have done differently. In 

retrospect, I would have revise the planning forms for literature circles roles to 

accommodate their needs better. The planning forms used in this curriculum are 

probably more suited to High School students instead of Middle School students. 

The students were struggling with their roles during first few weeks of curriculum 

implementation. Moreover, more mini lesson plans could have been developed to 

give them extra practice with each role before initiating their literature circles. 

However, I cannot foresee the effectiveness of including this in the 

implementation due to the short timeframe, as they barely got to finish their 

books before my internship ended. I even had to drop the quilt story and settle for 
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the poster approach for their final projects. It was a challenge to maintain their 

motivation throughout entire curriculum implementation. I had to be creative to 

persuade them how different my literature circle will be from their past 

experiences. My demonstration of literature circle roles with Walt Whitman’s 

poem was a big hit with both classes but their enthusiasm dwindled when they 

got their hands on their historical fiction books. They complained of too much 

reading materials, but most of students eventually took a liking to their books. 

Despite their struggles, I was proud to see them achieve better understanding 

about Civil War through the literature circles. After the completion of curriculum 

implementation, the classes began their unit on Civil War in their textbooks. To 

my delight, I got to witness students making some connections between their 

assigned books and the Civil War unit in their textbooks, and this evidence itself 

alone was a big success to me.  
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Exploring History Through Literature Circles 
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UNIT 1: Introduction to Literature Circle 
 
Goal: The students will participate as collaborative learners and improve their 
reading strategies and critical thinking skills about History through roles within 
literature circle. 
 
LESSON 1.1: Demonstration of Literature Circle 
Date: March 29, 2010 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   

 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
 
Objectives: The students will… 

• Learn the purpose of literature circles 
• Understand the roles used in literature circles 

 
Prep:  

• Develop “sample” materials for 
all roles (see Appendix 1.1) 

• The materials are to be focused 
on Walt Whitman’s “O Captain! 
My Captain!” poem 

• Print out article about Joshua 
Davis’ (Deaf) experience during 

Materials:  
• Walt Whitman’s “O Captain! My 

Captain!” poems 
• Teacher-created materials for all 

roles (for samples) 
• Whiteboard, markers 
• Articles of Joshua Davis’ 

experience during Civil War 
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Civil War for each student 
 

• Four or five historical fiction 
books for the class to select for 
their literature circles (will be 
determined ASAP) 

Procedure (60 minutes):  
1. Introduce the term “literature circle” to the class. Ask them for their prior 

knowledge about this activity. Record their answers on whiteboard. 
2. Explain the purpose of literature circle and the connections between both 

subjects: language arts and history. 
3. Introduce the roles to be used in literature circle: 

a. Discussion Facilitator 
b. Word Wizard 
c. Passage Master 
d. Artful Artist 
e. Historian 

4. Be sure to elaborate on each role. 
5. Have the students be seated at a round table and pass out Walt 

Whitman’s “O Captain! My Captain!” poem. Have them read the poem in 
silent for few minutes. 

6. Act out each role and pass out teacher-created materials for each role. 
Ask students if they can add some more ideas to each role. 

7. Have the class discuss what this poem is really about.  
a. It’s a metaphor about Abraham Lincoln’s death. 

8. Ask the class what they think of literature circle activity. Have them share 
their feelings and concerns.  

a. Should implement ground rules in literature circles? 
b. Any improvements needed? 

9. Pass out articles about Joshua Davis’ experience during Civil War. They 
are to read the article and create an artwork (poem, illustration, collage, or 
anything they feels is appropriate) by this Wednesday. Let the class 
repeat what the role of Artful Artist is. Provide explicit instruction about this 
role if necessary. 

10. By last ten minutes of class, show the class four or five potential historical 
fiction books for them to select for their literature circles.  

11. Instruct the class that there will be two literature circles starting next week. 
Have each student record his/her preference of a historical fiction book on 
a paper in discreet (to prevent favoritism among them). 
 

Assessment: Their verbal responses in ASL will be monitored for 
understanding. They are encouraged to share ideas for each role.  
 
Notes for Teachers (Modifications/Extension): 
 
More focus on vocabulary in “O Captain! My Captain!” and extra guidance might 
be needed for 8.2 class.  
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LESSON 1.2: Practice with Roles 
Date: March 31, 2010 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
  
Objectives: The students will… 

• Explain the reasoning behind their artwork (illustration, poem, or collage) 
and how it is related to the reading material 

• Brainstorm together and fill in the forms for the remaining roles; Historian, 
Passage Master, and Word Wizard  

• Understand the expectations of all roles of literature circle clearly 
Prep:  

• Develop five questions to initiate 
discussion (see Appendix 1.2A) 

• Create an illustration about this 
story. Be sure to include 
symbols. (see Appendix 1.2B) 

• Print out planning forms for 
Historian, Passage Master, and 
Word Wizard roles (see 
Appendix 1.2C) 

 

Materials:  
• Article about Joshua Davis’ 

experience during Civil War 
• Docucamera 
• List of five questions for 

discussion (see Appendix 1.2A) 
• An illustration of Joshua Davis’ 

story (see Appendix 1.2B) 
• Planning forms for Historian, 

Passage Master, and Word 
Wizard roles (see Appendix 
1.2C) 



	 	

	 	 	 	

43 

Procedure (60 mins): 
1. Remind the class that we will practice all the roles of literature circle today. 
2. Have the class be seated at a round table. 
3. Lead the discussion about article they read last night (about Joshua Davis 

and Civil War). Act as discussion facilitator and ask five questions about 
this story. 

4. Be sure to provide some guidance during discussion, but allow the 
students to lead most of the discussion. Make sure they stay on the track. 
Ask them if any more questions are needed to continue the discussion? 

5. Have each student share his/her art about Joshua Davis and his 
experience during Civil War. Have him/her explain reasoning behind 
his/her creation of art. 

6. Share your illustration with the class (after all students shared their works) 
and explain your reasoning behind your illustration. 

7. Ask the class to share what they learned from each other’s works.  
a. How can they improve their work? 
b. What did they like about other students’ works and why? 
c. Do they have any suggestions of what should be incorporated for 

the role of Artful Artist? 
8. Show planning forms for Historian, Passage Master, and Word Wizard 

through docucamera. Have the class work on each form together. You are 
responsible to record students’ brainstorming for all forms under 
docucamera.  

9. Have students come up with ideas about what to write on planning form 
for each role. The examples for each role are as the following: 

a. Historian: Find out how many Deaf schools there were during Civil 
War. What was the lifestyle of deaf people like during that time? 
(use internet to find this answer) 

b. Passage Master: What passage stood out to them? Which one was 
confusing? Which one was important?  

c. Word Wizard: What vocabulary did they struggle to understand? 
(use dictionary to figure out what it means) What vocabulary did 
they think was important, and why? 

10. Ask the students if they understood the expectations of each role for 
literature circle clearly?  

11. Explain to the class that they will be divided in two different literature 
circles, and they will begin their literature circles on April 7th. There will be 
a rotation at each literature circle (M/W/F), so the students will get a 
chance to experience each role in literature circle.  

 
Assessment: Each student will be evaluated on how well they explain reasoning 
behind their artwork for Joshua Davis’ experience during Civil War.  
 
Notes for Teachers (Modifications/Extension): 
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LESSON 1.3: Practice with Roles 
Date: March 31, 2010 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
  
Objectives: The students will… 

• Fill in the forms for each role related to the reading material  
• Explain the reasoning behind their works and how they are related to the 

reading material 
 
Prep:  

• Develop five questions to initiate 
discussion (see Appendix 1.3A) 

• Print out rubric for Artful Artist 
(see Appendix 1.3B)  

• Create an illustration about this 
story. Be sure to include 
symbols. (see Appendix 1.3C) 

• Print out planning form for 
Historian role (see Appendix 
1.4A) 

 

Materials:  
• Article about Joshua Davis’ 

experience during Civil War 
• Docucamera 
• List of five questions for 

discussion (see Appendix 1.3A) 
• Rubric for Artful Artist (see 

Appendix 1.3B) 
• An illustration of this story (see 

Appendix 1.3C) 
• Planning forms for Historian role 

(see Appendix 1.4A) 
• Articles for tomorrow’s 
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discussion (yet to be 
determined) 
 

Procedure (60 mins): 
1. Remind the class that we will practice all the roles of literature circle today. 
2. Have the class be seated at a round table. 
3. Lead the discussion about article they read last night (about Joshua Davis 

and Civil War). Act as discussion facilitator and ask five questions about 
this story. 

4. Be sure to provide some guidance during discussion, but allow the 
students to lead most of the discussion. Make sure they stay on the track. 
Ask them if any more questions are needed to continue the discussion? 

5. Have each student share his/her art about Joshua Davis and his 
experience during Civil War. Have him/her explain reasoning behind 
his/her creation of art. 

6. Share your illustration with the class (after all students shared their works) 
and explain your reasoning behind your illustration. 

7. Ask the class to share what they learned from each other’s works.  
a. How can they improve their work? 
b. What did they like about other students’ works and why? 
c. Do they have any suggestions of what should be incorporated for 

the role of Artful Artist? 
8. Show planning forms for Historian, Literary Luminary, and Word Wizard 

through docucamera. Have the class work on each form together. You are 
responsible to record students’ brainstorming for all forms under 
docucamera.  

9. Have students come up with ideas about what to write on planning form 
for each role. The examples for each role are as the following: 

a. Historian: Find out how many Deaf schools there were during 
Johsua Dav is’ arrest. What was Deaf lifestyle like during that time? 
(use google to find this answer) 

b. Literary Luminary: 
c. Word Wizard:  

 
Assessment: Each student’s art and his/her reasoning will be evaluated based 
on teacher-created rubric (see Appendix 1.3D). 
 
Notes for Teachers (Modifications/Extension): 
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UNIT 2: Implementing Literature Circle 
 
Goal: The students will participate as collaborative learners and improve their 
reading strategies and critical thinking skills about History through roles within 
literature circle. 
 
LESSON 2.1: Assigning Roles to Students and KWL Chart 
Date: April 7, 2010 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
  
Objectives: The students will… 

• Be assigned with role for literature circle 
• Brainstorm about their reading material for “K” and “W” in KWL chart 

 
Prep:  

• Create KWL chart 
• Develop paper strips for each 

role in literature circle 
• Develop paper strips with each 

classmate’s name 
• Print out planning forms for each 

role (Appendix 2.1) 
 

Materials:  
• Historical Fiction Books (yet to 

be determined) 
• Flip chart easel for KWL  
• Markers 
• Planning forms for each role 
• Paper strips of roles for Lit. 

Circle (two strips per role) 
• Paper strips of classmates’ 
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names (one strip per name) 
 

Procedure (30 mins): 
1. Review literature circle and student roles with class. Have each student 

elaborate on each student role. 
2. Divide class into two literature circles and give them their historical fiction 

books of their preference. Explain to the class that they will focus on this 
book for next several weeks. There will be rotation at each literature circle, 
thus each student will experience all roles. 

3. Let the students decide on which role they want to begin with. If they 
cannot decide on their own, then assign roles to students by yourself. 

4. Once all students are assigned with a role, be sure to match all paper 
strips respectively: role to student’s name. 

5. Introduce KWL chart to the class, and have them review what it is. If they 
are not sure, then explain explicitly what each letter stands for and its 
purpose. 

a. K = Know (what they already know) 
b. W = Want (what they want to know) 
c. L = Learn (what they learned from the book) 

6. Now explain to them that KWL chart will be focused on historical 
information only. They are to use historical fiction books to help them learn 
about specific historical period, hence KWL chart should be relevant to 
historical information only.   

7. Have the class brainstorm what they KNOW about the book and what they 
WANT to know about the book for “K” and “W” in KWL chart, all relevant to 
the historical period.  

a. Have them look at the cover of the book and read summary on its 
back (or sides in the book) and share their findings and 
observations. 

8. Explain to the class that they will add new information to “L” in KWL chart 
after each literature circle. 

9. Instruct them to read X of pages of their assigned book for homework and 
use planning form to develop materials for their roles. 

10. Be sure to emphasize that they are to be prepared for their first literature 
circle!   
 

Assessment: Everyone is to participate in brainstorming for “K” and “W” in KWL 
chart and their verbal responses will be assessed by teacher’s observation. 
 
Notes for Teachers (Modifications/Extension): 
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LESSON 2.2: Literature Circle #1 
Date: April 9, 2010 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
  
Objectives: The students will… 

• Perform their assigned roles best to their ability  
• Add information what they learned about the historical period to “L” in 

KWL chart 
• Evaluate their own performance based on a teacher-created rubric 

 
Prep:  

• Print more planning forms for 
each role 
 

Materials:  
• Historical Fiction Books (yet to 

be determined) 
• Two flip chart easels for KWL  
• Markers 
• Planning forms for each role 
• Paper strips of roles for Lit. 

Circle (two strips per role) 
• Paper strips of classmates’ 

names (one strip per name) 
 

Procedure (30 mins): 
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1. Review the ground rules for the literature circle. Wish them best of luck on 
their first student-centered literature circle! 

2. Divide the class respectively to their literature circle.  
3. Let the student with role of discussion facilitator begin the discussion.  
4. Observe the literature circle and interject whenever necessary to make 

sure they stay on the track. 
5. Once all the roles are completed, have the discussion facilitator to lead the 

brainstorming of adding new information to “L” in their KWL chart. The 
information should be relevant to historical period. 

6. By last five minutes of literature circle, have each student fill out a teacher-
created rubric to evaluate his/her own performance in literature circle.   

7. After the completion of literature circle, have the students arrange the 
name strips to match their new role for next literature circle.  

8. Ask the class what they thought of their first student-centered literature 
circle? 

a. Was it organized?  
b. Did it help them to understand the content of their historical fiction 

book better? 
c. What kind of improvements needs to be made?  

 
Assessment: The students will complete a teacher-created rubric to evaluate 
his/her own performance in their literature circle. 
 
Notes for Teachers (Modifications/Extension): 
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LESSON 2.3: Literature Circle #2 to Literature Circle #12 
Date: April 12, 14, 16, 19, 21, 23, 26, 28; May 3, 5 and 7 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
  
Objectives: The students will… 

• Perform their assigned roles best to their ability  
• Add information what they learned about the historical period to “L” in 

KWL chart 
• Evaluate their own performance based on a teacher-created rubric 

 
Prep:  

• Print more planning forms for 
each role 
 

Materials:  
• Historical Fiction Books (yet to 

be determined) 
• Two flip chart easels for KWL  
• Markers 
• Planning forms for each role 
• Paper strips of roles for Lit. 

Circle (two strips per role) 
• Paper strips of classmates’ 

names (one strip per name) 
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Procedure (30 mins): 
1. Divide the class respectively to their literature circle.  
2. Let the student with role of discussion facilitator begin the discussion.  
3. Observe the literature circle and interject whenever necessary to make 

sure they stay on the track. 
4. Once all the roles are completed, have the discussion facilitator to lead the 

brainstorming of adding new information to “L” in their KWL chart. The 
information should be relevant to historical period. 

5. By last five minutes of literature circle, have each student fill out a teacher-
created rubric to evaluate his/her own performance in literature circle.   

6. After the completion of literature circle, have the students arrange the 
name strips to match their new role for next literature circle.  

 
Assessment: The students will complete a teacher-created rubric to evaluate 
his/her own performance in their literature circle. Their planning forms will be 
evaluated for understanding. 
 
Notes for Teachers (Modifications/Extension): 
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UNIT 3: Final Project for Literature Circle 
 
Goal: The students will participate as collaborative learners and improve their 
reading strategies and critical thinking skills about History through roles within 
literature circle.  
 
LESSON 3.1: Story Quilt and Presentation  
Date: May 10 and 12 
 
Texas Essential Knowledge and Skills (TEKS) for English Lang. Arts and 
Reading: 
Grade 8 110.20, 3.C: Comprehension of Literary Text/Theme and Genre. 
Students analyze, make inferences and draw conclusions from theme and genre 
in different cultural, historical, and contemporary contexts and provide evidence 
from the text to support their understanding. Students are expected to explain 
how the values and beliefs of particular characters are affected by the historical 
and cultural setting of the literary work. 
 
English-Language Arts Content Standards for California: 
Grade 8, 3.7: Literary Criticism. Analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author.   
 
Texas Essential Knowledge and Skills (TEKS) for Social Studies: 
Grade 8, 113.24, 8: History. The student understands individuals, issues, and 
events of the Civil War.  
 
History-Social Science Content Standards for California: 
Grade 8,	8.10: United States History and Geography: Growth and Conflict. 
Students analyze the multiple causes, key events, and complex consequences of 
the Civil War. 
 
Objectives: The students will… 

• Brainstorm about what parts should be included in story quilt 
• Create two quilt squares related to their assigned book 
• Participate in a collaborative group project 

 
Prep:  

• Print out few examples of Story 
Quilt (see Appendix 3.1A) 

• Develop Planning Form (see 
Appendix 3.1B) 

• Develop Story Quilt Evaluation 
Form (see Appendix 3.1C) 

 

Materials:  
• Few examples of Story Quilt 
• Planning Forms 
• Story Quilt Evaluation Forms 
• Template of empty story quilt 

square 
• Whiteboard 
• Markers 
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Procedure (180 mins): 
1. Introduce the idea of story quilt and explain its purpose. 

a. See connections between all quilt squares and get a big picture of 
what the story is about. 

b. Good way to wrap-up their entire literature circle experience.  
2. Show them examples of other story quilts. 
3. Have them choose a theme to describe their books.  

a. Let each group brainstorm about what should be included in their 
story quilt. 

4. Instruct the students to create two quilt squares. 
5. Squares should be made from paper. The simplest format is white 

construction or copy paper cut into a square with dimensions of nine to 12 
inches. The size of the square and the number of students will determine 
how large your final quilt will be. 

6. Be sure to have students to draw a draft of their quilt square on scratch 
paper. This will help them plan the spacing and arrangement of their visual 
and written responses. 

7. Around the edges of the square, students draw a one-inch border. 
8. Inside the border the students create their illustration. Have them include 

few sentences explaining the significance of the illustration, or a quote 
directly from the book that supports the illustration. 

9. Let the students brainstorm ideas for symbols to go around the border and 
then vote for their favorite. 

10. Mount all the squares on a long strip of butcher paper. If there isn’t right 
number of squares to make even rows, have a student (or group) create 
an extra square with the title of the book and author. If another square is 
needed to even things out, ask another student to create a square that 
identifies the class that made the quilt and include the date. 

11. Have the students use planning forms to help them create two quilt 
squares. 

12. When the story quilts are completed, have each group give a presentation 
about their story quilt and share their feelings about this activity to another 
group.  

a. What was the theme of their story quilt and why did they pick it? 
b. What did they include in their quilt squares and why? 
c. Did story quilt help them to see big picture more effectively? 

13. The presentation should be up to 15 minutes long. 
14. After the presentations, have the students fill out self-evaluation forms for 

their story quilts. 
15. Congratulate the class for completing their final projects and literature 

circles!  
 

Assessment: The student’s quilt squares and presentation will be evaluated 
according to the Story Quilt Evaluation form (Appendix 3.1C). 
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Notes for Teachers (Modifications/Extension): 
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Appendix B 
 

 

 

 
Roles of Literature Circle 
and Rubric Assessment 

 
 
Discussion Facilitator……………..………………………………………………...51 
Word Wizard……………………………………..……………………………………52 
Passage Master…………………………………...……………………………….....53 
Artful Artist…………………………………………………………………………....54 
Historian…………………………………………………………………………….....55 
Rubric Assessment……………………………………………………………..…...56 
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Name:  
 
Book: 
 
Assignment p ________ - p ________ 
 
Discussion Facilitator: Your job is to write down five or more questions that you 
have about this part of the book. What were you wondering about while you was 
reading? Did you have any questions about what was happening? What a word 
meant? What a character did? What was going to happen next? Why the author 
used a certain style? Or what the whole thing meant? Just try to notice what you 
are wondering while you read, and jot down some of those questions either along 
the way or after you’re finished. 
 
Questions about today’s reading: 
 

1. ___________________________________________________________
___________________________________________________________
___________________________________________________________ 
 

2. ___________________________________________________________
___________________________________________________________
___________________________________________________________ 

 
3. ___________________________________________________________

___________________________________________________________
___________________________________________________________ 

 
4. ___________________________________________________________

___________________________________________________________
___________________________________________________________ 

 
5. ___________________________________________________________

___________________________________________________________
___________________________________________________________ 
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Name:  
 
Book: 
 
Assignment p ________ - p ________ 
 
Word Wizard: The words a writer chooses are an important ingredient of the 
author’s craft. Your job is to be on the lookout for a few words that have special 
meaning in today’s reading selection. If you find words that are puzzling or 
unfamiliar, mark them while you are reading, and then later jot down their 
definition, either from a dictionary or some source. You may also run across 
words that stand out somehow in the reading—words that are repeated a lot, 
used in an unusual way, or key to the meaning of the text. Mark these special 
words, too, and be ready to point them out to the group. When your circle meets, 
help members find and discuss the words that seem most important in this 
reading. Pick at least five words. 
 

Word Page No. & Paragraph Definition 
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Name:  
 
Book: 
 
Assignment p ________ - p ________ 
 
Passage Master: Your job is to locate a few special sections or quotations in the 
reading for your group to talk over. The idea is to help people go back to some 
especially interesting, powerful, funny, puzzling, or important sections of the 
reading and think about them more carefully. As you decide which passages or 
paragraphs are worth going back, make a note why you picked each one. Then 
jot down some plans for how they should be shared. You can read passages 
aloud yourself, or ask someone else to read them, or have people read them 
silently and then discuss. 
 

Passage Page No. & Paragraph Reason for Picking 
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Name:  
 
Book: 
 
Assignment p ________ - p ________ 
 
Artful Artist: Good readers make pictures in their minds as they read. This is a 
chance to share some of your own images and visions. Draw some kind of 
picture related to the reading you have just done. It can be a sketch, cartoon, 
diagram, flowchart, or stick-figure scene. You can draw a picture of something 
that happened in your book, or something that the reading reminded you of, or a 
picture conveys any idea or feeling you got from the reading. Any kind of drawing 
or graphic is okay—you can even label things with words if that helps. It is 
strongly encouraged for you to include symbols and meanings behind your 
illustration. Make it meaningful! Make your drawing on the side of this sheet or on 
a separate sheet. 
 
Presentation plan: Whenever it fits in the conversation, show your drawing to 
your group. You don’t necessarily have to explain it. You can let people guess 
what your picture means, so they can connect your drawing to their own ideas 
about the reading. After everyone has had a say, you can always have the last 
word: tell them what your picture means, where it came from, or what it 
represents to you.  
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Name:  
 
Book: 
 
Assignment p ________ - p ________ 
 
Historian: Your role as the Historian is to provide your group members with 
accurate additional information about the historical events, places and people 
mentioned in your reading. Historical fiction is based on actual historical events, 
and historical accuracy is important in this type of fiction even though the 
conversations of characters are usually fictitious.  
 
As you read, use sticky notes to tag pages that mention historical events, places 
or people. After you’ve finished reading your assigned pages, go through your 
tagged pages and select two subjects for possible research and list them below. 
Gather general research materials and decide which subject you would like to 
read more about. Supply the requested information and share it with your group 
when you meet for discussion.  
 
The two subjects that I’m most interested in researching include: 
 
_____________________________________         
_____________________________________ 
 
 
Title of first resource: 
___________________________________________________________ 
 
Title of second resource (optional): 
___________________________________________________________ 
 
The reason I chose this topic and the reason this topic is significant in the 
story are because:  
________________________________________________________________

________________________________________________________________  

________________________________________________________________ 

 

Historical facts and information about the topic: 
________________________________________________________________

________________________________________________________________

________________________________________________________________
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Individual Rating Report 
 

Name: ___________________________________________ 

Book: ____________________________________________ 

Date: ____________________________________________ 

 
Respond to each question to reflect how you did in literature circle. 

• Mark a 1 if you did the very best you could. 
• Mark a 2 if you did okay but could have done better. 
• Mark a 3 for areas that need improvement. 

Skill 1 2 3 

My role sheet was finished and done neatly.    

I sat facing the group and ready to participate.    

I encouraged others to share during group.    

I shared during group time by building on the ideas of others.    

When needed, I tried to keep the group on-task and focused on the 
ideas at hand. 

   

 
Things I learned from my group today: _________________________________ 
________________________________________________________________
________________________________________________________________ 
 
Things I still have questions about: ____________________________________ 
________________________________________________________________
________________________________________________________________ 
 
Something I will try to improve on next time: _____________________________ 
________________________________________________________________
________________________________________________________________ 
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Appendix C 
 

 
 
 
 
 
 
 
 
 
 
 

My Sample of Literature Circle Roles  
for Walt Whitman’s “O Captain! My Captain!” Poem 
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O Captain! My Captain! 
By Walt Whitman (1865) 

 
O Captain! my Captain! our fearful trip is done,  
The ship has weather’d every rack, the prize we sought is won,  
The port is near, the bells I hear, the people all exulting,  
While follow eyes the steady keel, the vessel grim and daring;  
                         But O heart! heart! heart!  
                            O the bleeding drops of red,  
                               Where on the deck my Captain lies,  
                                  Fallen cold and dead.  
 
O Captain! my Captain! rise up and hear the bells;  
Rise up—for you the flag is flung—for you the bugle trills,  
For you bouquets and ribbon’d wreaths—for you the shores a-crowding,  
For you they call, the swaying mass, their eager faces turning;  
                         Here Captain! dear father!  
                            This arm beneath your head!  
                               It is some dream that on the deck,  
                                 You’ve fallen cold and dead.  
 
My Captain does not answer, his lips are pale and still,  
My father does not feel my arm, he has no pulse nor will,  
The ship is anchor’d safe and sound, its voyage closed and done,  
From fearful trip the victor ship comes in with object won;  
                         Exult O shores, and ring O bells!  
                            But I with mournful tread,  
                               Walk the deck my Captain lies,  
                                  Fallen cold and dead. 
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Name: Adam Jarashow 
 
Book: “O Captain! My Captain!” 
 
Assignment p ________ - p ________ 
 
Discussion Facilitator: Your job is to write down five questions that you have 
about this part of the book. What were you wondering about while you was 
reading? Did you have any questions about what was happening? What a word 
meant? What a character did? What was going to happen next? Why the author 
used a certain style? Or what the whole thing meant? Just try to notice what you 
are wondering while you read, and jot down some of those questions either along 
the way or after you’re finished. 
 
 
Questions about today’s reading: 
 

1. Is there any meaning behind this poem? Is it a metaphor for something?  
 

2. Why did he repeatedly use “O Captain! My Captain!” in the poem? 
 

3. He did mention “my father” couple of times in the poem. Is it really the 
poet’s father or just a symbol for something? 

 
4. What kind of prize do you think the poet’s talking about? 

 
5. How does this poem make you feel? What do you think of his writing 

style? 
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Name: Adam Jarashow 
 
Book: “O Captain! My Captain!” 
 
Assignment p ________ - p ________ 
 
Word Wizard: The words a writer chooses are an important ingredient of the 
author’s craft. Your job is to be on the lookout for a few words that have special 
meaning in today’s reading selection. If you find words that are puzzling or 
unfamiliar, mark them while you are reading, and then later jot down their 
definition, either from a dictionary or some source. You may also run across 
words that stand out somehow in the reading—words that are repeated a lot, 
used in an unusual way, or key to the meaning of the text. Mark these special 
words, too, and be ready to point them out to the group. When your circle meets, 
help members find and discuss the words that seem most important in this 
reading. Pick at least five words. 
 

Word Page No. & Paragraph Definition 
 

exulting 
 

  
 
 
 

keel 
 

 
 

 
 

vessel 
 
 
 

bouquets 
 
 

tread 

 
1st paragraph, 3rd 

sentence 
 
 

 
 

1st paragraph, 4th 
sentence 

 
 

 
 

1st paragraph, 4th 
sentence 

 
 

2nd paragraph, 3rd 
sentence 

 
3rd paragraph, 6th 

sentence 

 
to show or feel a lively or 

triumphant joy; rejoice 
exceedingly; be highly elated or 

jubilant 
 

a central fore-and-aft structural 
member in the bottom of a hull, 
extending from the stem to the 

sternpost and having the floors or 
frames attached to it, usually at 

right angles 
 
a craft for traveling on water, now 

usually one larger than an 
ordinary rowboat; a ship or boat. 

 
a bunch of flowers 

 
 

to set down the foot or feet in 
walking; step; walk 
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Name: Adam Jarashow 
 
Book: “O Captain! My Captain!” 
 
Assignment p ________ - p ________ 
 
Passage Master: Your job is to locate a three or more special sections or 
quotations in the reading for your group to talk over. The idea is to help people 
go back to some especially interesting, powerful, funny, puzzling, or important 
sections of the reading and think about them more carefully. As you decide which 
passages or paragraphs are worth going back, make a note why you picked each 
one. Then come up with plans for how they should be shared. You can read 
passages aloud yourself, or ask someone else to read them, or have people read 
them silently and then discuss. 
 

Passage Page No. & Paragraph Reason for Picking 
 

“The ship has 
weathered every rack, 
the prize we sought is 

won,” 
 
 

“You’ve fallen cold and 
dead.” 

 
 
 

“But O heart! heart! 
heart!” 

 
 

 
“From fearful trip the 
victor ship comes in 

with object won;” 
 
 

 
1st paragraph, 2nd 

sentence 
 
 
 

 
1st, 2nd and 3rd 

paragraphs, last 
sentence 

 
 

1st paragraph, 5th 
sentence 

 
 

 
 

3rd paragraph, 4th 
sentence 

 
I want to know what 

exactly this quotation 
means. What prize is he 

referring to? 
 

It is a powerful phrase to 
me. Using it again shows 
that the poet (or character 
in poem) is truly stunned. 

 
Just am fascinated with 
how he used the term 

“heart” three times. What 
does it means to you?  

 
I want to know what 

exactly this quote is talking 
about. Fearful trip? With 
object won? What is he 
referring this to? Any 

ideas? 
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Artful Artist:  

 
Figure 14.1: My Sample of Artful Artist for “O Captain! My Captain!”  
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Name: Adam Jarashow 
 
Book: “O Captain! My Captain!” 
 
Historian: Your role as the Historian is to provide your group members with 
accurate additional information about the historical events, places and people 
mentioned in your reading. Historical fiction is based on actual historical events, 
and historical accuracy is important in this type of fiction even though the 
conversations of characters are usually fictitious.  
 
As you read, use sticky notes to tag pages that mention historical events, places 
or people. After you’ve finished reading your assigned pages, go through your 
tagged pages and select two subjects for possible research and list them below. 
Gather general research materials and decide which subject you would like to 
read more about. Supply the requested information and share it with your group 
when you meet for discussion.  
 
The two subjects that I’m most interested in researching include: 
 
  1865      Walt Whitman’s Life 
 
Title of first resource: The American Republic (textbook) 
 
Title of second resource (optional): Wikipedia.org 
 
The reason I chose this topic and the reason this topic is significant in the 
story are because:   
I chose 1865, because I am curious what happened during that year. Maybe 

something happened during that year and inspired Walt Whitman to write “O 

Captain! My Captain!”          

 

Historical facts and information about the topic: 
The Civil War ended in the year of 1865! President Abraham Lincoln gave his 

second inaugural address on March 4, 1865. But he was assassinated on April 

14, 1865. Lincoln’s death inspired Walt Whitman to write a poem about him.   



	 	 	

	

		

69 

Appendix D: Student Work Samples 
 The following pages contain KWL charts from each literature circle and 

some selected individual student work collected during implementation of the 

curriculum titled Exploring History Through Literature Circle.  

 

Figure 15.1: KWL Chart of No Man’s Land Group 
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Figure 15.2: KWL Chart of The Bushwhacker Group 
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Figure 15.3: KWL Chart of Charley Skedaddle Group 
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Figure 15.4: KWL Chart of Behind Rebel Lines Group 
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Figure 15.5: Discussion Facilitator of Charley Skedaddle Group 
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Figure 15.6: Discussion Facilitator of The Bushwhacker Group  
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Figure 15.7: Discussion Facilitator of Behind Rebel Lines Group  
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Figure 15.8: Word Wizard of No Man’s Land Group 
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Figure 15.9: Word Wizard of Behind Rebel Lines Group 
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Figure 15.10: Word Wizard of Charley Skedaddle Group 
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Figure 15.11: Word Wizard of The Bushwhacker Group 
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Figure 15.12: Passage Master of Charley Skedaddle Group 
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Figure 15.13: Passage Master of Charley Skedaddle Group  
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Figure 15.14: Passage Master of The Bushwhacker Group  
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 Figure 15.15: Artful Artist of No Man’s Land Group  
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Figure 15.16: Artful Artist of Behind Rebel Lines Group  
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Figure 15.17: Artful Artist of Charley Skedaddle Group  
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Figure 15.18: Historian of The Bushwhacker Group  
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Figure 15.19: Historian of Charley Skedaddle Group  
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Figure 15.20: Historian of Charley Skedaddle Group  
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Figure 15.21: Brandon’s Rubric Assessment  
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Figure 15.22: Emma’s Rubric Assessment  
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Figure 15.23: Faith’s Rubric Assessment  



	

	 	 	 	

92 

 
 

Figure 15.24: Ilan’s Rubric Assessment  
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Figure 15.25: Sarah’s Rubric Assessment  




